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Supervision Component Three. 

Introduction
Within this reflective supervision journal essay, I shall be supervising a youth work supervisee through their third year of placement. I shall be reflecting on the supervision process and how I have applied planning and management skills regarding the supervision sessions given. I shall be referring to supervision theory and how this enhances delivering effective supervision.  
Supervision is an effective process which aids reflection within a youth worker’s practice development. Working with young people can be challenging at times, thus youth workers need support to be able to deliver a high standard of youth work. Receiving guidance and support through supervision sessions can help youth workers discuss their practice and learn through reflection, notably reflecting on and in practice (Conradie Cited in Curren, Harrison and Mackinnon 2013). 
Structured supervision sessions are important, as this can help with adhering to agreed boundaries and help keep to relevant agendas. This can also help in refining the relationship between supervisor and supervisee. This planning process can be achieved together, making sure both supervisor and supervisee are fully informed and can get the most out of supervision. Structuring sessions can also afford the supervisee with encouragement and keep them focused with discussions concerning youth work practice. Keeping formal records can aid the monitoring process of the supervisee’s development through the supervision process, meaning the supervisee can get the most out of supervision to assist with their youth work practice. This is also an effective tool that not only helps the supervisee with their reflective youth work development, but also the supervisor’s (Sapin, 2009). 
A clear and simple supervision format record helps keep both supervisor and supervisee to stay on track within their supervision sessions and develop key areas within their youth work practice. This process also helps with keeping records of supervision sessions if a safeguarding issue were to arise. 
The reflective cycle process chosen by the supervisee is a simplified version of Boud’s (1985) A model of reflection in the learning process broken into Experience(s), Reflective processes, Outcomes (cited in Boud, Keogh and Walker, 2005: 20). This version is triangular representation of Experience, Reflection, Learning (Boud cited in the Open University,2020)The Open University , 2020). This reflective cycle is a simple process that the supervisee found clear to follow, whilst going through their reflective processes. Boud’s (1985) reflective cycle will also be the reflecting process that I shall be using in my reflective journals of supervision sessions, as I feel the simplicity of the reflective cycle helps me keep on point with the process and keep focussed on the main areas I shall be reflecting upon. 
In the first supervision session I delivered it was agreed upon to set out boundaries and outcomes from the outset. Both parties were happy with these boundaries, meaning both supervisee and supervisor felt comfortable. The boundaries were: Each session to be set to the same time each week to aid routine, no irrelevant personal matters to be discussed, if supervision cannot be attended to inform one another and supervision sessions to be kept confidential following safeguarding procedures. The supervisee expressed how their most effective way of learning was to have an informal approach to supervision, with elements of theory to draw upon concerning their personal development.  


First journal: 
Experience:
When delivering my first supervision session I was nervous. This may have been because I had my own personal experiences of different kinds of supervision, notably, when I had my first supervision session with a new supervisor it was always daunting experience. I have always found that you never fully know whether you are going to connect with your supervisor, and this can have a negative effect upon your development of learning. I was aware to make sure that the supervisee felt comfortable and calm, in order to build the relationship and trust, which is the core foundation to building a working relationship (Anthea Millar, 2014). As a trainee youth worker, it is important to build an honest and respectful relationship. This is one of the principles of youth work, which can also be applied when working with others. Helping people to feel valued and listened to can be an effective approach in enabling their growth and confidence, therefore helping the personal development within ‘reflection in learning’ (David Boud, 2005) (CWVYS, 2018).  (Boud, Keogh and Walker cited in Boud, Keogh and Walker, 2005 : 7; CWVYS, 2018). By doing this, you can develop a working relationship where the supervisee feels they can be open with their emotions, helping towards the reflective(Social care institute for excellence , 2020). 
Reflection: 
Looking back at delivering my first supervision session, I feel that having a level of nervousness due to my past experiences of being a supervisee was a positive feeling. This enabled me to be able to have the insight into what the supervisee might be feeling and therefore be able to help minimise any worries and concerns they may have. I feel that being a previous supervisee helped in my learning towards delivering supervision, thus making me be able to have wider outlook and understanding and to be able to deliver a high standard of supervision that is effective for the individual supervisee. 
Learning: 
From this experience I have been able to learn how to explore my emotions, process them and put them into a logical order. This enables me to balance my emotions and apply a theoretical approach with human feelings to my supervision practice. Having the knowledge of how something should be done (the theory), but also considering emotions, has helped me to adapt my knowledge and apply it to the individual that I may be working with; thus being able to determine the best way in which the supervisee learns and how to support them going forward.

Second journal: 
Experience: 
The supervisee expressed how they were struggling to not become overwhelmed by the big group of young people they were working with, at the youth centre where their placement was based. They spoke about how there was too much going and many different things happening at the same time. They found that many different young people were trying to grasp their attention, and this became too much for them to deal with, sending them into a sense of panic, in which they had to leave the room. The supervisee felt that this made them unable to deliver effective youth work and made them weak. The supervisee was questioning their own skills as a youth worker and lacking in confidence in their work and abilities (Markway, 2018). As their supervisor, I took care in listening to the supervisee as they seemed to need to off load their worries and concerns. After listening carefully, I picked up on certain words and details, explaining back to the supervisee what I had interpreted and to make sure I correctly understood what they had expressed. From this, we broke down what had happened and talked about different ways in which they could tackle the problem. This helped the supervisee to reflect on their experience and to understand why they may have found it too much for them, and therefore how they could adapt their approach in the future. 
Reflection: 
Looking back at the supervision session, I felt that listening to the supervisee was vital. With the supervisee off loading, as the supervisor I was able to pick up on certain elements and point them out. This enabled the supervisee to reflect on the situation and for the both of us to discuss ways around the problem (Cambridge Assessment International Education , 2020). From this discussion we were able to determine that their way of youth work was best to work in smaller groups of young people, thus helping with their overwhelming sensations. 

Learning: 
From my own personal experience, I have found that talking to someone else about an experience or feeling can help in the process of breaking it down, therefore being able to reflect and learn from it. Having a different point of view or outlook can give a different perspective to a problem, which then can help with finding a solution it. When a negative experience is taken and looked at it from a different viewpoint (or a by a different person), it can make you look at the situation differently; thus helping with the process of reflecting and learning how to tackle the situation. I have learnt from this experience that listening carefully and relating back to the supervisee in an effective matter, in which to help the supervisee reflect, process and manage a situation, is vital for both the progression of the supervisee and the supervisor. The supervisee was able to go through a process of ‘reflecting in learning’ (David Boud, 2005) (Boud, Keogh and Walker cited in Boud, Keogh and Walker, 2005 : 7) and come to their own conclusion, with only simple guidance from myself; thus, enabling the development of helping the supervisee to be able to reflect in practice. 

Third journal: 
Experience: 
The following supervision session followed on from the supervisee’s experience of being overwhelmed by a big group of young people at the youth centre. The supervisee was is in more positive mood and outlook. They had put into place what had been discussed previously and to work with a smaller group. This approach appeared to have been effective, as the supervisee put into practice what had been discussed and the outcome was positive. The supervisee felt more positive about their abilities as a youth worker, which had uplifted them, this was shown in their youth work practice.  

Reflection: 
From this experience I felt proud of the supervisee. They had put theory into practice and reflection in practice. Seeing the supervisee have their confidence back in their ability as a youth work was wonderful to see. I could see their development as a youth worker from the previous sessions, which was encouraging for both myself as a supervisor and the supervisee in their practice. I also felt that my approach with the supervisee had been effective, which also encouraged my own experience as a supervisor. It was clear to see that the supervisee had established how to realise their stresses, understand the cause and implement how to deal with them, therefore making their youth work practice more productive (Herman, 2012 ). 

Learning: 
From this supervision session it gave me confidence in my ability to provide a safe space for the supervisee to feel comfortable in expressing their worries and concerns. This is a significant element in supervision, as it allows the supervisee to offload their stresses and establish an outlook that can help to minimise or eliminate the cause (Nash, no date ). This supervision session gave me self-assurance in my abilities in being able to listen to a situation and be able to give constructive feedback. I was now interested to see the further development of the supervisee. 

Fourth journal: 
Experience:  
In this supervision session the supervisee wanted to discuss a concern about one of the other youth workers that they were working with at the youth centre. The supervisee was concern with how the youth worker was favouring a group of young boys who attended the youth centre and was putting down some of the other young people who were also in attendance. The supervisee was unsure how to tackle the situation, as they wanted to raise their concerns but was unsure if it was their place due to the youth worker in question being a member of staff and the supervisee was just on placement there. I relayed back what the supervisee had expressed in order to make sure that I was getting a clear picture of the situation. I then asked the supervisee what the youth worker in question was saying to the young people. This was important, as I wanted to make sure that there was not a safeguarding issue. My concern was that this youth worker could be having a damaging effect on the young people’s mental health and wellbeing (Youth Work Essentials , 2020). I asked the supervisee if they thought it was a safeguarding issue and whether they had read the youth centres policies and procedures on safeguarding. The supervisee had read the safeguarding policies and procedures at the beginning of their placement but did not feel it was at the point of reporting to the relevant authorities. 

Reflection: 
With further discussion, I advised that they spoke with the manager of the youth centre to voice their concerns and what they had been observing. I felt that this was an appropriate approach, as being a youth worker (even when in training) it is vital that children and young people are safe, supported, secure and valued (Welah Government , 2018).  I felt it was important that I gave the supervisee the right guidance and the encouragement and confidence to speak out about this concern. 

Learning: 
From this supervision I have learnt how important it is to listen carefully, to be vigilant and know the correct and current safeguarding policies and procedures. This supervision session was a good example of how to be alert with issues that can be of concern, when the welfare of young people may be in danger. The supervisee seemed to be more confident in how the tackle the issue and less in doubt about how they had perceived the situation. This was an encouraging learning experience for both me as a supervisor and the supervisee.  

Fifth Journal: 
Experience: 
This supervision session was about a personal difficulty that had arisen. The supervisee had a member of their close family diagnosed with a life-threatening illness. This had affected the supervisee severely, having negative implications on their placement and their youth work degree. The supervisee was extremely distressed and did not know what to do. They revealed how they were struggling to come to terms with the news and felt like they were falling apart. They did not know what to do about their degree, or their placement. Everything was overwhelming for them. I listened carefully and let the supervisee express all their emotions, making sure they knew that this was a safe space that they were able to open up. After listening and making sure that the supervisee was able to listen, I reassured them and gave them advice with options of what they could do next. The advice that I gave them was first to see a mental health advisor at the university. My main priority was the welfare of my supervisee. I then gave advice about arranging a meeting with the course lecturers to discuss their degree course and what would be best in going forward with their placement (Mental Health Foundation , 2020). 

Reflection: 
When reflecting on this situation, I feel I gave the supervisee the correct amount of support and guidance in how to move forward with what had occurred. This is an extremely difficult situation that the supervisee was in and it clearly was having a depressive effect upon them. I feel I acted in the best interest of the supervisee regarding their mental health and wellbeing (Mental Health Foundation , 2020). 

Learning:  
From this experience I have learned how possessing counselling skills is a worthy attribute to have when undertaking supervision, as this gave me the skill set to handle the situation I was presented with. I have learned how to be calm when a supervisee is in distress and to be able to calm them, but also to implement a strategic plan that could help the supervisee in being able to get the correct support and guidance that they needed. 





Conclusion
To conclude, I have experienced a variety of different concerns and experiences that the supervisee has gone through. This has given me a wider understanding in providing supervision concerning the different elements that a youth worker can face. I found that the Boud’s (1985) triangular representation via Experience, Reflection, and Learning was an effective process of reflection with my supervision journals. I found that it was not over complicated to follow and allowed me to process and reflect the important elements without repeating myself which I have found with other reflective cycles. 
To develop my supervision practice further, I feel I need to be able to add more theory into my practice and to develop a wider skill set in order to deliver further supervision. This is mainly attributed to being able to better understand the different learning styles that people have. I have learned from this experience that I do not have to feel that I have all the answers, but be able to signpost a supervisee where they can get the correct and expert knowledge that they need. It is important to be aware of one’s own limitations as a youth worker and not always think that you can fix every situation and every isolated issue. It is imperative to have a full understanding and awareness of what is needed for the best interests of the supervisee, and the young people they are working with. If a youth worker is reflecting in practice and given sufficient levels of supervision, this can help with their professional development and therefore afford the young people they support in receiving the greatest standard of youth work that they are entitled to (Smith, 2008) (Learning South West cited in Nash , no date).   
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