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[bookmark: _Hlk91946370]Critically reflect on your progress in planning, preparing and teaching lessons that incorporates specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.












[bookmark: _Hlk92221638]ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	Assessment for Learning

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of the Bridging 2 experience, we were asked to carry out and trial four different methods of assessment for learning. The methods of assessment that were used include sharing criteria with others; quality of questions/quality of talk; feedback and peer and self-assessment. 
The first method of assessment that was trialled within the classroom was sharing criteria with the learners, due to the age of the children (mixed reception/year 1) and their reading ability, criteria had to be shared verbally. Sharing the criteria with the children is often implemented during the beginning of the main body of the lesson whilst children are being informed of the task or activity. For example, my class is currently focusing on Jolly Phonics learning a new sound every two days. For the main body of teaching, children are expected to fill out the corresponding sounds in their letter formation booklets. As such, when explaining to the children what they have to do and how to correctly form the sound, the teacher will explain to the children that the success criteria for the current lesson is to attempt to and correctly form the letter of the day. 
Quality of questions/quality of talk is an area of assessment for learning that is used often in my classroom setting. Throughout every lesson the class teacher and I will ask many different questions to make sure all the children are engaged and to assess the children’s knowledge to gain an understanding of how in depth we must go into the topic at hand. The children are also encouraged to ask us questions about anything they do not understand. A range of open and closed questions are asked, and children are always given enough time to form an answer. Throughout every lesson, I also talk to the children about the topic at hand, similarly, to asking questions, talking with the children can help to gage the children’s level of understanding. Some children do not like to raise their hands and ask questions which make informal talks about subjects very important to ensure every child is understanding the information. It is important that any talking taking place regarding tasks and activities are informational and contain authentic and relevant information to help broaden and consolidate children’s learning and knowledge.

	What have you learned?

	Trialling different methods of assessments has taught me the importance of incorporating methods of assessments into lessons as a tool for both the student and the teacher. Assessment for Learning (AFL) can help students to enhance their own learning allowing children to explore, learn and improve their performance in order to achieve their fullest potentials. 
Sharing criteria with learners can be considered beneficial to learners as knowing the expected outcomes gives children knowledge of what and why they are learning the topic, it allows children to play a larger role in their own learning and can help to create connections to prior learning. Sharing criteria with the learners can also provide reassurance to the children and provides an idea of how to demonstrate their achievement of the set goals (Hattie, 2012). Overall, sharing the success criteria with the children of the beginning of the activity allows the children to be aware of and work towards the set goals. 
Quality of questions/quality of talk is an important aspect of the role of teaching. Questioning and talking encourages children to play an active role in their own learning and can help the teacher to find out the children’s level of understanding to help inform future planning. Asking questions helps to ensure that children are engage with lesson content, encourages participation from all learners and provides opportunities for children to ask questions of their own. Questioning in the classroom can be used in many different ways including challenging viewpoints and ways of thinking (Magaji, 2019). 

	What next?

	During the course of Bridging 2 the importance of assessment has been highlighted, as such I will continue to use and research different assessment methods to use in my own teaching being careful to ensure that each method of assessment is tailored to suit the needs and ability of the class that is being taught.



	Professional Experience Template 2
	Blended learning experiences

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Since beginning my teacher placement in reception/ year 1, the main focus has been on teaching the children in reception to recognise and form the different sounds using the Jolly Phonics program. The children spend two days focusing on a single sound. Each Jolly Phonics lesson begins by recapping all of the previous sounds that the children have learned. Once the children have been informed of the sound of the day, I had the children listen to both the song and story associated with the sound using the Jolly Phonics software. This allows the children to gain an idea of different words beginning with the sound before the children are asked to feedback words beginning with the sound of the day. Following this, the Jolly Phonics software was utilised to give the children an opportunity to practice forming the sound using the touch screen. Once the opening phase has been complete, I spilt the reception children into their groups to complete the corresponding page within their letter formation booklets.

	What have you learned?

	Blended learning experiences within the classroom include utilising both traditional styles of learning and electronic learning. In today’s society, the use of digital technologies has grown to encompass many areas of an individual’s life, as such, this means that it is important for children to learn how to appropriately and safely navigate technology (Burns & Gottschalk, 2019). Taking this information into consideration highlights the importance of ensuring that children receive opportunities to learn traditionally and online. Providing blended learning experiences within the classroom can allow children to explore and learn about different topics using a myriad of methods.

	What next?

	Following on from this experience, I believe it is important to provide as many opportunities as possible to allow children to experience blended learning in many different ways.  By ensuring that children are receiving positive and knowledgeable learning experiences in terms of digital technologies will help towards keeping the children safe in the online world. 




	Professional Experience Template 3
	Real Life authentic contexts

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Following a walk on the school grounds that was taken in groups to discuss the season of autumn and take pictures of the autumnal scenery, the class as a whole sat down on the carpet to discuss facts that the children were able to remember about the season of autumn. Whilst sat on the carpet the children were also given the opportunity to use the projector to look at the pictures the children had taken. Before splitting the children into their groups, I informed the children of what they would be required to do during the main body of the lesson, once sat with a group I reiterated the information needed to carry out the set work.
Each child had a collage of images taken by the children during their autumn walk stuck into their books. The children were asked to choose one of the images from the college and use the image to think of a sentence that focuses on some aspect of the autumn season. At this point in time the children’s writing skills were very poor, due to this, once the children had chosen an autumnal sentence that they wanted to write I used a highlighter to write down the sentence for them to trace. Once they had traced the sentence, I encouraged the children to have an attempt at copying the words independently below. Sentences were very simple i.e. the leaves fall off the tree and the leaves change colour.  

	What have you learned?

	In the classroom setting, real life authentic contexts can be utilised to enhance children’s learning. Using real life authentic contexts can enrich children’s relationships and helps to construct concepts that can be applied in daily life. Implementing real life authentic context into planning and the classroom in general makes play immersive for children, learning about different life skills despite children not always realising that they are learning new concepts and developing schemas through play. Essentially teaching children using real life authentic context helps children to learn about the world around them.  

	What next?

	It is important when teaching children new knowledge to make sure the information they are learning has some form of real-life authentic context in order for children to develop new concepts that are applicable to their lives. Following on from this experience, I will work to apply real life authentic contexts possible to my future lesson planning. As well as working towards including some form of real-life authentic learning into my lesson planning, I will also endeavour to set up some form of enhanced provision around the classroom based on some form of real-life content such as a shop which can help children to learn about money and communication skills.




	Professional Experience Template 4
	Cross-curricular themes – Expressive Arts and Humanities.

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Prior to Bonfire Night I sat the children down on the carpet and introduced them to the history surrounding the celebration. I began the opening phase of the lesson by asking the children what they already knew about Bonfire Night. After I was able to assess the children’s level of knowledge I went through a short and simple power point based on the events that led up to the creation of Bonfire Night using the overhead projector. 
After the opening phase of the lesson, I set up an expressive arts activity focused on creating a firework piece of artwork. The children used primary colours on black card and recycled sliced toilet rolls to create the piece through the method of printing. Each toilet roll was sliced using a range of different widths and heights allowing the children to experiment and create pictures unique to them. 
Whilst the children were creating their pieces of artwork, the class 1.1 and myself carried out a discussion with the children to find out how they usually celebrate on Bonfire Night.  

	What have you learned?

	Cross-curricular themes refer to lessons that focus on topics that can connect with one or more areas of learning. Areas of learning can build upon one another to enrich children’s experiences and learning. One of many aspects of teaching is teaching about different cultures and celebrations around the world, such topics will typically always have some form of basis in humanities and at least one other area of learning. This is shown in the forementioned lesson plan above based upon the celebration of Bonfire Night within the United Kingdom. The lesson plan had a basis in both humanities and the expressive arts. Essentially, cross-curricular teaching can help children to form more in depth concepts and immersive learning for all children in the classroom. 

	What next?

	Following on from this experience, when planning future lessons, I will work towards recognising and including different areas of learning where appropriate. Some areas of learning may overlap easily, but sometimes planning may need to be changed slightly in order to cover another area of learning during one lesson. 























ECAD6008 Assignment: Part 2
The teaching profession can be defined as a rewarding and challenging job with many different roles and obligations that need to be successfully fulfilled (Keiler, 2018). Teachers are required to plan, prepare, and teach lessons that includes and supports one or more specific pedagogical principles. In Wales, the curriculum for Wales professional standards are broken down into five separate areas including pedagogy, collaboration, leadership, innovation and professional learning. Each of these standards can be further broken down into sub-categories. The pedagogical principles of teaching are broken down into three categories each of which have several sub-categories. The Professional Standards for Teaching and Leadership have been newly designed by different experienced professionals to establish new values and dispositions which all teachers and student teachers must achieve and exhibit (Welsh Government, 2019, a).  One fundamental role that needs to be included in lesson planning and teaching is assessment for learning (AFL) which helps teachers to achieve the standard of assessment under the banner of pedagogy. Assessment for learning can be described as a formative teaching approach that focuses on providing feedback that helps to inform progress and future learning for both the teacher and the children. AFL is an inclusive model that gives children an opportunity to take a more hands on approach in their own learning (Aubrey-Smith, 2017). The aim of AFL is to help children understand their current level of attainment and work with the class teacher in order to figure out how to move towards achieving a higher standard of knowledge and work. Professor John Hattie (2011, a) describes AFL as a strategy used to help make other individuals’ knowledge and understanding visible to others, which in turn aids learners to discover their current level of own learning and how they can develop their work to reach a higher standard. Due to the significant and positive impact assessment for learning can impart on a children’s learning and overall education, the researcher has decided to focus on carrying out secondary research into the topic. 
Trialing different methods of assessment for learning within a placement setting during the Bridging 2 experience has provided the researcher with first-hand experience in observing the effects and benefits of utilising AFL within the classroom. When carrying out the observation, the researcher was able to observe how a mixed reception/ year 1 classroom reacted to the methods of AFL that were tested. Besley and Peters (2019) depicts assessment as a large and important role within a teacher’s profession. Conducting secondary research has allowed the researcher to gather numerous studies focusing on different areas of assessments for learning. Research has shown that there are many benefits to using AFL in the classroom. A study carried out by Yusron and Sudiyatno (2021) concluded that AFL helps to improve on learner outcomes. The study illustrated that the use of effective formative assessment increases success, partially as the result of children being taught how to efficiently assess work and bridge the gap between current level of ability and the standard they wish to achieve. 
Gurhy (2017) highlights another benefit of the use of AFL as improving children’s confidence. Many methods of AFL require both the class teacher and the students to work together as a team to achieve the ideal outcome, this leads to children being able to complete work independently, typically to a high standard. Success through hard work and determination will usually lead to a rise in confidence, especially when a child is able to clearly see an improvement in their own work and learning. Additionally, AFL has been described as aiding in increasing children’s independence as a result of taking a more active role in their own learning and achieving the goals that have been set (Heng, Song & Tan, 2021). Overall, AFL strategies aid in creating a child-centered classroom. 
[bookmark: _Hlk92031976]There are various methods of AFL that can be implemented in the classroom. Teachers can trial different methods and assess which approaches are most suited for each child in the class. A popular method of formative assessment for learning is questioning (Shepard, 2017). Appropriate questioning can help to aid and enhance children’s knowledge and understanding of topics, which in turn helps to inform teachers of the children’s needs so that future planning can be specifically tailored to ensure that the work is targeted towards each child’s ability level and understanding (Hansen et al, 2020).  Moreover, Magaji (2019) further emphasises the benefits of using questioning during class. Asking the children questions throughout the lesson enables the teacher to see which children are engaging with the lesson content and encourages children to participate throughout the duration of the lesson. Questioning in the classroom can be used in many different ways including challenging viewpoints and ways of thinking.
In contrast, whilst the researchers Murphey and Firetto (2017) agree that employing questioning in the classroom is beneficial and can aid in learning, teachers should also use talking as a method of assessment during a lesson. The quality of talk used within the classroom should be enriching and subject focused to ensure effective learning takes place. This can be referred to as dialogic teaching. Mercer, Hennessy & Warwick (2019) agree with this idea, adding that teachers that carry out discussions with the children, like questioning, can help the teacher to gain an understanding of what the children have learned and correct any misunderstandings.  
Despite the benefits associated with quality questioning and talking in regard to assessment for learning, there are still limitations related with this approach. Researchers Cooper, Downing and Brownell (2018) discuss how some children can be negatively affected when this type of assessment for learning is used. The study shows that when some children are asked questions within the classroom, they experience a rise in anxiety which can lead to emotional distress and illness. 
Another approach to assessment that can be used in the classroom to help inform future learning and lesson planning is feedback. Feedback is the process in which teachers work with the children individually or in groups to discuss and assess current level of learning, where they want to be and how they can potentially bridge that gap (Brooks et al, 2019). In order to be able to successfully feedback on the assigned work, the teacher must clearly dictate to the children what the success criteria for the work is at the beginning of the lesson. Sharing criteria with the children is considered another approach to AFL, but also overlaps with several other methods of assessment for learning.
Selvarj, Azman and Wahi (2021) states that using feedback for formative assessment can only considered successful when the feedback given by the teacher is constructive. Whilst marking work, teachers need to ensure that they are not just writing basic comments but are actually writing task focused feedback that children can take on board and use to improve future assignments. Writing simple comments such as well-done or great work implies that there is no room for improvement which could directly result in children becoming complacent in their own learning due to the belief that they are doing the assigned work perfectly (Ong and Hodges, 2017). In addition to feedback being constructive, teacher should also aim to keep each child’s constructive feedback simple enough for each child to achieve. Professor John Hattie (2011, b) states that feedback as an AFL strategy shows considerable enhancement in learner outcomes when feedback is used correctly. 
Unfortunately, providing children with feedback on their work does not always work out the way teachers plan it to, it is possible for some children to not take an active role in their learning and as such may choose to ignore or only use parts of the constructive feedback given by the teacher making the work ethic stagnant (Brookhart, 2017, a).
As previously states, sharing the success criteria with the children is another form of assessment that teachers can utilise to improve learning and understanding within the classroom. When teachers share the lesson criteria with the children in the class, the children are given knowledge of what and why they are learning about the current topic at hand and are also made aware of how to efficiently achieve the set standards (Hargreaves, Gipps & Pickering, 2018). Sharing criteria with children can help children to consolidate prior learning and link the information to the current lesson. Once again, this approach to AFL can help and encourage children to take a more active role in their own learning in the sense that children can use the set criteria to achieve goals. Teachers also benefit from sharing criteria with children. With a set criteria teacher are able to follow a set template to provide feedback to children and overall makes marking the children work simpler (Murchan and Shiel, 2017). Some children may also find some reassurance in knowing what they are expected to complete during a lesson, alternatively some children may feel anxious when seeing set criteria if they do not feel like they can achieve the outcomes that have been set (Carless, 2017).
In comparison with the benefits discovered for the use of sharing criteria as an assessment tool, Rumelhart (2017) believes that learning occurs as a direct result of building upon past schemes and knowledge. When sharing criteria with the children, children may not always connect the current criteria to the subject knowledge they have previously learnt which could potentially lead to confusion and mistakes in their written work resulting in ineffective practice. Another limitation of sharing criteria with learners can occur if the teacher has set an excessive number of goals. To many criteria’s can be considered unattainable and may make the purpose of the lesson unclear to the children (Younie, Capel & Leask, 2009).
Peer feedback, also known as peer assessment, is another AFL approach that can be undertaken by teachers and children in the classroom. Peer feedback is a process where learners will look over another learner’s piece of work, assess it and then provide feedback on the positives, negatives, and things that can be changed to make the piece of work, and future pieces of work, more successful and/or accurate (Topping, 2017). Brookhart (2017, b) dictates that peer feedback is only successful when the children have an understanding of what makes a piece of work successful. As such, it is paramount for teachers to demonstrate and teach the children how to use reflective and critical thinking skills in order to be able to successfully provide feedback that can help to inform future work. A study by Alimova (2021) discusses the limitations of peer assessment, as previously mentioned peer assessment is only effective when the feedback given is constructive and can be utilised by the other child to improve their work standards. Children usually lack skill and experience in critiquing work, so that feedback that the child gives to the other child would potentially be obsolete. 
Lee, Mak and Yuan (2019) encourage the use peer assessment within the classroom as a tool to help enhance children’s independence and impart a sense of responsibility for their own learning. Peer assessment can also encourage the development social skills when children are carrying out discussions about their work in pairs. Moreover, Moss and Brookhart (2019) suggests peer assessment can be enhanced further and made simpler for the children to assess classmates work when there is a set criterion that they can mark the work against. This means that children are not expected to randomly devise goals for their peers to achieve but have some form of guideline to assess peers against.  In accordance, with a previous statement of AFL aiding in building children’s confidence, peer feedback can also help children build confidence and consolidate knowledge by sharing ideas and concepts with classmates who are unable to grasp the material effectively (Jamil, Fatima & Saeed, 2018). 
Whilst peer assessment can develop teamwork, communication and social skills in children, another form of assessment for learning is carrying out self-assessment. Self-assessment is a process of analysing, similar to peer assessment, but carried out by an individual upon their own work (Harris & Brown, 2018). Self-assessment requires children to focus upon and criticise their own work. This approach to assessment requires the children to take a highly active role in their own learning as the process involves children using their own work to develop goals for their own achievement. Self-assessment can be described as very child oriented due to the teacher playing a passive role in this approach to AFL after initially introducing and guiding children at the start of the process (Leong et al, 2018). The first several times children are asked to evaluate their own learning may not be as successful as anticipated. Children will not be able to become reflective learners immediately, but time and practice will help to make children become analytical learners and work to achieve the highest standard of work attainable to them. May, Ashford and Bottle (2018) state that teachers can make the process of self-assessment simpler and more attainable to children by creating a basic list of questions that children can use and follow in the beginning to be able to evaluate their own work. This form of assessment for learning can be considered stressful and can place a lot of pressure on children. Berry and Adamson (2011) declare that teachers should ease children into the self-assessment method of AFL and place minimum emphasis on the process to help avoid the creation of the forementioned disadvantages. 
In their article researchers Quigley, Muijs and Stringer (2018) discuss the term metacognition. Metacognition is a term that is used to describe an individual breaking down the way they think which supports the concept of self-assessment. The term metacognition infers that all children need to develop the ability to critically reflect on their own learning to form an idea of the best method suited to them for them to learn and assimilate new knowledge that they have received. 
The research carried out throughout the course of the literature review has shown the benefits to the overall use of assessment for learning, and the benefits and limitations associated with each method of AFL. Some studies have depicted some limitations on the overall use of AFL. A major limitation to the AFL approach is the possibility of the negative affects on the children that can be created by using AFL strategies (Schildkamp et al, 2020). Overall, it is clear to see that there are more benefits to using assessment for learning than there are disadvantages, disadvantages that can be limited as long as the class teacher implements safeguards and demonstrate how to carry out actions.  
As a result of the knowledge obtained through conducting the research demonstrated within the literature review, the researcher shall endeavor to place an emphasis on the inclusion of assessments to aid learning within future lesson plans and practice. Overall, the research has drawn a clear picture of both the advantages and limitations of using AFL and the different methods associated with it. The research gathered illustrates AFL as influential and beneficial tool to use in the classroom, showing more potential advantages than there were disadvantages. The researcher will utilise each of the different assessment for learning methods identified in the literature review in future practice. The researcher will choose which AFL methods too use in the classroom depending on the age group of the class, the children’s ability levels and the children’s preferences to minimise the possibility of any of the children experiencing any limitations that were identified during the research process. Teachers in Wales are expected to be reflective practitioners, as such when using AFL strategies in the classroom, the class should continually reflect on outcomes to assess whether any changes need to be made or further support given to the children. Teaching practitioners must always reflect on practice to identify whether practice needs to be altered to achieve better outcomes. Teachers can use assessment for learning in the classroom to help meet the standard of assessment under the professional standards of pedagogy. The new Professional Standards for Teaching and Leadership in Wales place an emphasis on using assessment in the classroom to be able to effectively identify children’s learning needs (Welsh Government, 2019, b). AFL is a great tool that can be used to achieve this outcome.
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