A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience
[bookmark: _GoBack]Throughout the course of this essay I will be discussing how assessment for learning techniques can be used throughout the school day to monitor and enhance the learning capability of pupils working through selected tasks within three of the six specific areas of learning and experience (AoLE’s) as laid out in the draft curriculum for Wales 2022, Welsh Government (2019). I will be looking at a range of reliable sources for information on the effectiveness of assessment for learning strategies whilst also attempting to find some opposing opinions where possible, although from my reading I have found very little that suggests assessment for learning has anything but a positive effect on children’s learning. The lessons I will be referencing, as found in appendices one through three, are directed towards 10 and 11-year-old children in year 6 of primary school. Although each of the lessons are separate from each other and do not follow a theme, they are lessons taught within the same school term. Each lesson is taken from within their own group of lessons, meaning previous learning is being built upon in the lessons I will be using within this essay. The six AoLE’s within the draft curriculum Wales 2022 come directly from the Successful Futures report issued by Professor Graham Donaldson, where he outlined both his six suggested AoLE’s of Mathematics and Numeracy, Science and Technology, Humanities, Languages Literacy and Communication, Health and Well-being, and Expressive Arts along with his four purposes for the new curriculum. Donaldson, G (2015)
For the Mathematics and Numeracy AoLE seen in Appendix 1, the children are building upon their knowledge of representing probability by moving forward from using fractions to using ratios. In doing so, they will develop their mathematical language as well as their mathematical skills. In the Mathematics & Numeracy draft curriculum Wales 2022, Welsh Government (2019) state within the introduction that “Mathematics is an international discipline, and numeracy, the application of mathematics, plays a critical part in our private, social and civic lives, and in the economic health of the nation”. It is also stated that if pupils can be taught to enjoy the problem solving of mathematics, this will aid them in becoming ambitious and capable learners. Welsh Government (2019). In the lesson plan seen in Appendix 2 the children are working within the Science and Technology AoLE, using electrical circuits to test the conductivity levels of different materials on a digital circuit creator, helping to build their digital competency while allowing them to test a variety of materials in a safe environment. Understanding the workings of electrical circuits and how different materials conduct electricity helps pupils become ready to play a full part in life and work as enterprising, creative contributors as per another of the four purposes set out in the Successful Futures report by Graham Donaldson (2015). The pupils have already looked at the components used when making a simple circuit and will now build upon that knowledge to test how alternative materials react within a circuit. In Appendix 3, pupils will be working on a geography lesson which falls inside the Humanities AoLE, where they will be researching a country far from their own, in this case Brazil, and comparing the daily weather of a Brazilian city to the weather in Tenby, South Wales. This lesson was part of a class chosen topic about rainforests, during which pupils looked at a range of sub-topics including deforestation, palm oil, and the animals found within the Amazon rainforest. The main aim of this topic was to help make the pupils ethical, informed citizens of the world as per another of the four purposes laid out with the Successful Futures (2015) report. Along with Geography, the Humanities AoLE encompasses subjects including history, religious education, business and social studies Welsh Government (2019).
Assessment for learning is a form of formative assessment, as opposed to assessment of learning, which is summative. Summative assessment is best described as assessing the work after it has been done, whereas formative assessment is carried out throughout the work being done to monitor and assess students in real time, helping students progress in the right direction rather than letting them progress in the wrong direction only to be corrected afterwards when it may be too late. Dylan Wiliam was the first to publish the concept of assessment for learning that is studied today in his report Assessment and Classroom Learning with Paul Black (1998). Dylan Wiliam also said that it is important to “activate students as instructional resources for one another”, meaning that it is important to activate learners who help other learners learn. Dylan Wiliam, (2009). Dylan Wiliam and Paul Black believe there is an important difference between the terms “formative assessment” and “Assessment for learning”. They say that it comes down to the intention behind the assessment. If you are using the assessment to grade pupils or give them marks on a test then you are using assessment of learning, whereas if you are using the assessment to help you improve your teaching of the pupils being assessed, then you are using assessment for learning correctly. Dylan Wiliam (2009). In a report on Hendredenny Park Primary School, ESTYN inspectors noted that staff were able to use Assessment for Learning techniques to immediately plan “close the skills gap” interventions by use of an e-document accessible by all faculty staff to allow often same day action on any skills gaps noted throughout the school, setting learners “on a path to mastery” Estyn (2017).  There are 5 key principles to Assessment for Learning as stated by Dylan Wiliam in the book Assessment and classroom learning, Wiliam (1998). Each of these five key principles is explained in short by Tom Sherrington in his online posting titled “Revisiting Dylan Wiliam’s Five Brilliant Formative Assessment Strategies” Sherrington, T (2019). The first of these is “Clarifying, understanding, and sharing learning intentions”, which Sherrington goes on to summarise as being largely about curriculum planning. Sherrington understands “learning intentions” as what we want all student to know, and be able to do. The second key principle Wiliam lists is “Engineering effective classroom discussions, tasks and activities that elicit evidence of learning” which Sherrington summarises as focusing on quality multiple choice questions and engaging tasks to engage as many students in discussions as possible. The third principle listed by Wiliam (1998) is “Providing feedback that moves learners forward”. This point is perhaps one of the easier to understand points on the list, meaning that feedback must have a purpose, and that purpose must be to move learners forward in their education. Generalised feedback looks good, but may not give the learner the opportunity and advice needed to follow up and improve their work. Next on the list of key principles is “Activating students as learning resources for one another”. This links very closely with Vygotsky’s idea of a more knowledgeable other being a good source of information, where learners can help other learners by sharing information between themselves, Vygotsky (1938). The final principle on Wiliam’s list is “Activating students as owners of their own learning”. When a student knows what they need to do to improve, and acts upon this to reach a self-set goal, they achieve a confidence boost which can be linked to the growth mindset beliefs of Carol Dweck. Dweck (2016) believes that if you have the mental capability to believe you can learn or can do something, then you put yourself at a distinct advantage compared to those who do not believe they can, as instead of being worried about looking smart they simply work to reach their goal through learning.. Dweck calls this having a “Growth Mindset” instead of believing knowledge is an innate gift that you either have, or do not.
Several Assessment for Learning techniques have been selective for use during the lesson plans in the attached appendices, and in this section I will focus on just a selection of them. In Appendix 1, mini whiteboards will be used to present answers when answering questions as a class. Using mini whiteboards in this way allows the teacher to monitor the answers of every pupil in the class at once, giving a clear idea of which pupils are understanding and which are struggling with a concept. Coupled with mini whiteboards are 2 other Assessment for Learning techniques that can work hand in hand with each other. Firstly, there is increased thinking time. On average, teachers wait just 0.9 seconds between asking a question and seeking an answer from student. That’s just 0.9 seconds for pupils to take in what has been asked, think the information over and formulate a response. Mary Budd Rowe believes that giving pupils longer to think before asking for an answer gives pupils more time to search through the information in their head, leading to higher confidence and accuracy when answering questions. In her research paper “Wait Time: Slowing Down May Be A Way of Speeding Up!” Rowe (1986), Rowe suggests there are 2 separate stages to wait time. Wait time 1, which is the length of time a teacher waits after asking a question as mentioned above, and wait time 2, which is the length of time a teacher waits after a pupil responds before reacting or following up with another question which Rowe claims to also be less than a second. The other Assessment for Learning strategy which can work well alongside these two strategies is think-pair-share. Think-pair-share, Frank Lyman (1981), is a collaborative discussion strategy involving giving a question to learners and allowing them time to think about it, before discussing it with a partner. After giving them adequate time to discuss it in pairs the discussion can then be opened to the whole class, or, if working with mini whiteboards, pairs can show the answer they decided on together after discussing. These Assessment for Learning strategies can be used throughout a lesson for the teacher to gain an understanding on whether on not pupils are ready to move on to the next stage of a lesson/topic or if they need more time on the current task. This can be within one lesson or over the course of an extended planning session to measure whether pupils have learned at the same rate as the teacher has planned or not, and can reduce the possibility of learning sessions failing to teach as intended. Assessment for Learning is incorporated into the Draft Curriculum Wales 2022 in a big way. Instead of using summative assessment to give pupils levels, teachers will now use formative assessment and assessment for learning strategies to monitor pupils progress through the progression steps embedded within the draft curriculum along with using the “What Matters statements” Welsh Government (2019) to ensure that the teachers planning guides pupils where they need to go, by taking learning objectives directly from the “What Matter” statements, and adapting success criteria from the “I Can” statements.
Further to the Assessment for Learning strategies discussed above, another strategy used within the appendices is Poker Face. This entails the teacher keeping a straight face when children give answers, whether right or wrong and not giving away the true answer. This strategy can be easily linked with basketball not ping-pong. When a pupil answers a question in a discussion, rather than telling the pupil if they are right or wrong the teacher can bounce the question off to another child and ask their thoughts either on the question, or on the answer that has been given. This questioning strategy forces all pupils to stay alert and focused as they don’t know who is going to be asked the next question or how many people it may bounce along before changing.
The first AoLE I chose to focus on for this assignment was Mathematics and Numeracy, Appendix 1. I chose this AoLE as it is an AoLE that will be worked on every day in school, and has skills that can be transferred into other subjects in a cross-curricular approach along with pupils’ daily lives. The class I have based this learning session on are the higher maths ability pupils from year 6. The class has previously completed work on representing probability as a fraction and will now be focusing on representing probability as a ratio, and learning the skills to convert from a fraction to a ratio when talking about probability, and from a ratio to a fraction. I want to see pupils grow in confidence when using a range of mathematical vocabulary and have the ability to show their results in a variety of formats, switching between fractions and ratios with ease depending on which vocabulary suits their needs. To quote directly from the introduction to the mathematics strand of the draft curriculum, “Mathematics surrounds us and underpins so many aspects of our daily lives”, Welsh Government (2019) and it is with this thought in mind that extra care and attention should be given to help pupils grow in confidence as well as both written and mental ability within mathematics. With a solid understanding of mathematics, pupils will find many other subjects a lot easier within school, but will also benefit greatly in adult life, be it through general living, shopping or budgeting, or when looking for jobs. A good understanding of mathematics is a crucial skill that every learner can possess. When planning this learning session, I studied the What Matters statements of the draft curriculum Wales 2022 and picked out the learning outcome, before looking at the I Can statements and adapting them to create the success criteria. The main task of this lesson is to work as pairs and investigate the probability of each result coming up by recording the results of their own investigations. This will mean that different groups have different end results which will give good opportunity to have whole class discussions as well as smaller group discussions. Questions such as “Why do you think group A had such different results from group B? give excellent opportunity for pupils to answer open questions with big answers, expressing their own thoughts and opinions throughout, and plenty of opportunity to compare their work with that of their peers. These discussions can be child-led, but may require a teacher or teaching assistant to ensure discussions are kept on task and stay constructive. It is these discussions that give the lesson a cross-curricular approach by bringing oral literacy into it, with pupils having to use correct mathematical terms, speaking in clear voices and both making constructive points while also listening to what other groups have to say. This type of enquiry-based learning has, in my experience, proven to keep pupils interested as they feel responsible for the results they are recording. There is a saying, who’s author is somewhat unconfirmed that says, “Tell me and I will forget, show me and I may remember; involve me and I will understand.” Though some claim these to be the words of Benjamin Franklin, there is no solid evidence to support this claim, and the words are closer to that of Xunzi (no date), a Confucian philosopher which were later translated to English.
In my second Lesson Plan, Appendix 2, I have chosen the Science and Technology AoLE. My reasoning behind this decision is that Science is very closely linked to Mathematics and Numeracy which means it shares some of the reasons for choosing Mathematics as my first lesson plan. Within Science are a lot of the same skills found within Mathematics. Logical reasoning plays a big part in both AoLE’s, with enquiry-based learning at the forefront of the subject, particularly within Science. Science allows so many opportunities to carry out child led experiments, allowing pupils to freely search for answers in their own work instead of simply looking at research and evidence gathered by others. The what matters statements within this AoLE do not align perfectly with the traditional subjects found within science, but the aspects of those traditional subjects can be found throughout. Welsh Government (2019). The pupils in this group have previously studied basic circuit components, and had asked questions during a previous lesson about how different materials react if applied to electricity, so I decided to give them the opportunity to test how different materials, voltage and thickness of wire affect a basic circuit. The best way I could supply this test was through digital media, so I found the PHET online circuit builder tool and built a lesson around it. Along with building on their Science skills, pupils will be improving their digital competency by using a programme to build an electrical circuit on an iPad and will record their findings for any experiments they try, be that adding in unusual components such as a pencil, or increasing the voltage of batteries for example. Another reason I decided to use a digital circuit builder as opposed to sourcing the physical apparatus is that with the digital builder, there is no time wasted looking for batteries or bulbs that work. If a fuse is blown during an experiment there are unlimited opportunities to reset it with the online circuit builder, whereas if I had gathered the physical apparatus, there would only be a limited amount of components which would in turn restrict the ability of the class to carry out repeated experiments. Pupils will use scientific language to record their results. One of the four purposes of the Draft Curriculum Wales 2022, is that learners must become ethical, informed citizens of Wales and the world, Welsh Government (2019) and what better way to do that than by conducting experiments that they have shown interest in themselves which will help them in future life? Children will be able to choose to work independently or in pairs as best suits their needs. In collecting the answers given during the discussion stage of the opening phase of the lesson, there is evidence of the initial estimations of how different materials will react that can be referred back to once the experiments have taken place to see if the estimations turned out to be correct or not, which is an important part of enquiry-based learning and scientific experimentation. For the more able and talented pupils of the class, a side task of working out the relation between the battery voltage and the required fuse amperage has been set should they need an extension to the work. This will cause them to need to adapt their mathematical skills to the project. Again, this is a moment that would be difficult to recreate with a physical circuit due to the high level of required components, which is solved by use of the digital circuit builder.
The third AoLE I have chosen to focus on for this essay is Humanities. This AoLE covers a vast range of traditional subjects including History, Business and Social studies, Religious Education and Geography, which I will be focusing on during this learning session. The aim of the session is for pupils to research the daily weather in a Brazilian city of their choice, and use the information to create a weather forecast script which they will then type up onto an auto-prompt app on the iPads. They will eventually work in pairs to record this weather forecast in front of the green screen, one pupil recording while the other reads out their script as if presenting the weather, before switching positions so all pupils are recorded reading their own scripts. Following this recording session, pupils will compare the weather in their chosen Brazilin city to the weather that same day in Tenby, South Wales. This will lead pupils to an understanding of how different places around the world have different climates and weather systems. This whole task is part of a term long topic about rainforests, chosen by the class at the start of the year when asked to think of topics related to the four purposes of the draft curriculum Wales 2022 and week-long multi-cultural week celebrating other countries and cultures from around the world, which links to the four purposes set out in the Draft Curriculum Wales 2022 by making pupils ethically informed citizens who are ready to be citizens of Wales and the world. Welsh Government (2019). By walking around the room and regularly stopping groups of pupils to ask leading questions, I will be able to monitor the language and terminology being used to ensure work is of a high standard, while being able to offer advice in the right direction for any pupils that need a little extra direction. Talking with pupils in groups also allows them to gain ideas from each other and see how they are getting on with the timing of the tasks compared with those around them. For the more able and talented pupils in the class, there is an extension task should they need it. If pupils finish their script before the end of the session, including a re-draft, then pupils will record temperatures over the space of a week (twice daily at midday and midnight) for both Tenby and their chosen city and plot the results in a line graph. This task will create a further cross-curricular element to the lesson, with pupils needing to use their mathematical skills to create and plot 2 separate sets of results on a line graph, labelling the axis correctly and ensuring correct values. Comparing Tenby to Brazil will also reach into Y Curriculum Cymreig.
Throughout the planning of these lessons, like all lessons, I spend time thinking of ways to put Assessment for Learning strategies in place. Early this academic year, a lecturer told me that if you want to be a great teacher, you need to use formative assessment within your lessons to monitor the progress of your students. I hope this simple message will stay with me throughout my teaching career as a constant reminder of the importance of Assessment for Learning and formative assessment in my planning and teaching. Although I understand this is his personal opinion, it links up with almost every piece of research I have been able to find on the subject. The only critic towards the theory of Assessment for Learning I have been able to find is David Didau. In April 2015, Didau wrote an online journal entry titled “Why AFL might be wrong” Didau, 2015 in which he expressed his opinion that the fundamental idea of Assessment for Learning “might be fundamentally, fatally flawed.” Didau suggested this on the belief that although Dylan Wiliam states that Assessment for Learning works on the assumption of being able to assess what pupils have learned in a single lesson and be able to alter and adjust future teaching based upon your findings, Wiliam (2009), Didau claims that this isn’t possible as there is no sure-fast and accurate way to measure if pupils are learning what they are meant to be learning during the lesson in which it is being taught, Didau (2015). Didau goes on to say that although he thinks this, he also thinks a lot of Assessment for Learning ideas can work very well if thought through efficiently, and he is open to the idea of being wrong. I believe that Assessment for Learning is an incredibly powerful tool for helping pupils exceed their limitations in learning, but only if it is used efficiently and correctly. If efforts aren’t made to use the strategies correctly, and if data gained from these strategies isnt studied and acted upon, then Assessment for Learning will have little to no effect on pupil progression. I look forward to seeing these strategies being used more and more in schools, and using them myself both on teaching placement and in my future career after qualification.
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Appendix 1
Lesson Plan Phase 1

2

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rhodri John
	Class:
	6

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	

	Lesson Focus:
	Understanding probability

	Meaningful links to Curriculum 
	Mathematics

	Meaningful links to:
Cross Curricular Responsibilities
	Numeracy, Literacy

	Personal Targets (Linked to QTS and identifed in weekly review)
N/A



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
- Use ratios to predict the probability of an event occurring.
- Convert fractions into ratios when representing probability.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I have explored the possibility of given outcomes and have used the language of probability to describe the chance of an event occurring.



	- Pupils will be able to predict the outcome of an event based on the language and skills used within the lesson.
- Mini whiteboards will be used to present answers during class questioning
- Increased thinking time – Pupils will be given time to think before answering
- Think-pair-share
- Thumbs up




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	- Pupils will have previously learned how to represent probability as a fraction, and will build on this knowledge to progress to using ratios to represent probability during this lesson.

- Teacher will have 3 overturned cups on the desk in front of me. Beneath one cup will be a rubber ball. Pupils will be asked what they believe the chance of someone picking the cup with the rubber ball is (answers written on mini whiteboards and held up)

- This will lead in to a discussion over the correct way to format their answer with the teacher ensuring that the term “one in three” is used. This will be explained as a ratio, and is then written on the board (1:3) as opposed to 1/3.


	- Following the teacher introduction, pupils will pair up to play 3 games of Rock, Paper, Scissors before partaking in a brief “Think-Pair-Share” to disuss their thoughts on the probability of each choice winning.





	3 paper cups
One rubber ball
Mini whiteboards

	

Teaching & Core Learning
	- Pupils will be given a Rock-paper-scissors probability investigation worksheet. The first section of this will be completed as a teacher lead task to ensure accuracy, which will then allow them to progress with the correct information.




	- Pupils will work in pairs to complete the Rock-paper-scissors probability investigation worksheet based on the results of their own games. They will answer both as a fraction, and as a ratio.


	Rock-Paper-Scissors worksheet

	

Plenary
	- Final outcomes will be collated from the whole class and recorded on the white board at the front.

- Once all results are in, a class average will be taken to find the truest result encompassing all group results



	- At the end of the lesson, pupils will use the summative assessment technique “thumbs up” to show their understanding of how the results were gathered. Thumbs up for clear understanding, sideways for partial understanding and thumbs down if they do not understand and need more explanation.

	Whiteboard
Group Results
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rhodri John
	Class:
	6

	AoLE or Subject
	Science and Technology
	Date:
	

	Lesson Focus:
	Electricial circuits

	Meaningful links to Curriculum 
	Science - Electricity

	Meaningful links to:
Cross Curricular Responsibilities
	Science, Mathematics, DCF

	Personal Targets (Linked to QTS and identifed in weekly review)

N/A




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
To develop and test useful computer models to safely test how well different materials conduct electricity





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can explain factors that affect electrical circuits based on the conductivity of different materials.

	Poker Face
Wrong answers collected and used
Basketball not ping-pong




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	- Begin with a twinkle powerpoint detailing how some materials, such as rubber, do not conduct any electricity while others, such as metal, conduct very well.

- Teacher will build a simple circuit on the Interactive White Board using the PHET online circuit builder tool to demonstrate how the website works.
Pupils will be asked what they think will happen when certain components are added/changed to the circuit.

- Teacher will engage with “Poker Face” and not give answers away, but will use “Basketball not Ping-Pong”  to engage more pupils with each others thoughts. Children will find the answers themselves during main task. All answers given will be collected on the white board to be reffered back to during plenary (answers collected and used).
	






	Twinkle powerpoint
IWB
PHET online circuit builder

	

Teaching & Core Learning
	- Teacher will travel around the classroom interacting with pupils on a one to one basis, asking leading questions such as “What if you add in another battery?” “What happens if you reduce the amp limit of the fuse?” etc to develop thinking opportunities.




	- Pupils will each be tasked with building a circuit that works to light a bulb, recording this circuit by drawing the circuit in their book, using correct diagrams to represent each component.

- Pupils will then use the PHET online tool to add in alternative components of their choosing and record the effect it has on the brightness of their bulb.

-MAT extension: experiment with the digital circuitry to research and record the relation between battery voltage and the required amerage of the fuse.


	iPads
Phet online circuit builder
Workbooks & Stationary
 

	

Plenary
	- Teacher will refer back to the answers collected during the introduction to ask pupils what they found when testing different components and changes to their basic circuits.

	- Children will use their recorded findings to answer teacher questions, and discuss whether their original thoughts on how different components would affect the circuit during the introduction were correct.
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Rhodri John
	Class:
	6

	AoLE or Subject
	Humanities
	Date:
	

	Lesson Focus:
	Write and record a weather forecast for a city in Brazil

	Meaningful links to Curriculum 
	Humanities - Geography

	Meaningful links to:
Cross Curricular Responsibilities
	Geography, Science, Language, YCC, mathematics

	Personal Targets (Linked to QTS and identifed in weekly review)

N/A



	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Appreciate how places, environments and weather change within Wales and the wider world.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can describe patterns of weather in different parts of the world and present them in a variety of ways.


	No Hands Up
Phone a Friend
Group Responses





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	- Teacher will lead a class discussion to find out what things people noticed being reported on during the forecast video. Points of interest will be noted on the white board to assist in reaching the success criteria.


	- Pupils will watch a local weather forecast of Tenby to see the kind of things that are talked about when reporting weather.






	iPads
Video weather forecast on Interactive Whiteboard

	

Teaching & Core Learning
	- Teacher will make their way around the room, stopping children in groups to ask questions regarding their progress, ask which city they have chosen, what weather they are noticing on the forecast, how does that differ from the weather outside the classroom? Group Responses




	- Using iPads, pupils will research todays weather in a Brazilian city of their choosing and compare it to Tenby, South Wales.

- Pupils will make notes of the important aspects of today’s weather in their chosen city at 3 separate times of day (for example, midday, 5pm and 11pm)

- Once they have made notes on the weather at each time, they will use an auto-prompt app on the iPad to create a script including as much weather terminology as they can.

- MAT extension: Record weekly temperatures in Tenby and your chosen Brazilian city and plot the results on a line graph.
	iPads
Workbooks

	

Plenary
	- Teacher will use No Hands Up AFL strategy to garner information from randomly chosen pupils. If a pupil is stuck when asked for further input, they will have the ability to phone a friend and get assistance from a peer.



	- Pupils will save the auto-prompt script at whatever stage they reach at the end of the lesson ready to continue writing tomorrow for part 2 of the lesson.

- In groups, pupils will discuss the differences between weather in Tenby, and the weather in their chosen Brazilian cities and compare their findings.
	iPads






