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Maslow’s Hierarchy of Human Needs: part 1
[image: ]Introduction: The basis of Maslow’s motivation theory is that human beings are motivated by unsatisfied needs, and that certain lower factors need to be satisfied before higher needs can be satisfied. According to Maslow, there are general types of needs (physiological, safety, love, and esteem) that must be satisfied before a person can act unselfishly.

1-Biological and Physiological: Needs The basic needs of life, of course, are the biological and physiological needs for air, food, shelter, sleep, and (for the adult) sex. In countries and situations in which poverty and hunger reign, the daily focus, the individual's focus, can only be on the acquisition of food and shelter. The poverty we see, or should see in those tragic circumstances, is not only human misery, but also human waste of personal achievement, growth, and fulfilment and its effect on the society in which it exists. No doubt, the waste of human talent affects the whole world. By Abraham Maslow in’’ A theory of Human Motivation’’. He arranges these hierarchically, with physiological needs being the most important and self-actualization the least. Physiological needs are the things a person needs to survive, like food and water. your body physically requires these substances to live. In addition, Maslow believes that when all other factors are stripped away, a person’s basic instinct is to find food and water- nothing else matters.
2-Safety and Security: Safety needs occupy the next rung of the ladder. Here, Maslow's descriptions are pure Montessori theory, especially in her chapter 'Orientation through Order" from The Secret of Childhood. In this chapter, Montessori relates how the sudden appearance of an umbrella in an infant's room set the infant crying until the baby's mother, "who knew something of a child's psychological symptoms, took the umbrella from the table and carried it out of the room" (1965, p. 51). When the child's world becomes less and less predictable, from parents quarrelling , domestic violence, separation, or divorce, the result may be a lifelong psychological quest for safety at the expense of self -actualization. The need to feel safe can be as dominant and obsessive as the need for food. It can monopolize all of an individual's energies and attention. In addition, we can better understand the safety need from those in whom it has not been fulfilled. In some neurotic adults, especially the obsessive-compulsive, psychologists have observed their fear of the unexpected and the unfamiliar. "The healthy taste for the novel and unknown," says Maslow, "is missing or at a minimum in the average neurotic" (1954, p. 89).Who can measure the psychological damage to personal growth after towns and villages are destroyed by war, rape, and civil insurrection? Fortunately, in our society, safety needs are in general satisfied, though in our current economic crisis, fears increase for personal safety, job loss, and unemployment, loss of pension and old age security, loss of homes and shelter, each of which can become for some an overwhelming, dominant focus with psychological ramifications.
3-Belongingness and Love Needs: There is an absolutely beautiful section in Montessori's Secret of Childhood, titled "Intelligence of Love," an expression she took from Dante (1965, pp. 104-110). She writes: "The whole labour of life, which fulfils itself subject to its law and brings beings into harmony, reaches consciousness under the form of LOVE" (1965, p. 104).Montessori speaks of a child's love both of the environment, with its objects that intellectually and spiritually nourish him, and for the adult, who binds him by a "mystical love." She admonishes us because we usually speak of how parents and teachers love the child, but seldom of how "the child loves the grown-up beyond anything" (1965, p. 107). So that when love is thwarted or denied, Maslow tells us, this need "is the most commonly found core of maladjustment and more severe psychopathology" (1954, p. 89).Also, endless cycle of the thwarting of love in the child can begin with the Adolf s lack of understanding, lack of sensitivity, or lack of what Montessori calls "the intelligence of love." The child, she says, "is disposed to obey the adult, in the very roots of his spirit. Only when the adult asks him to deny the commands of the inner impulse urging him to creation by unalterable rules and laws, does it become impossible for the child to obey." Disobedience begins and adults tend to defend themselves against the child. "The naughtiness and disobedience of the child," she continues, "are the expression of a vital conflict between his creative urge and his love for the grown-up who does not understand him" (1965, p. 106)
4-Esteem: Needs Parents and teachers must realize the importance of self-esteem, self-respect, and esteem from others. Without these come devastating feelings of inferiority and worthlessness. No one can move toward self-actualization harboring such feelings. Abraham Maslow on this subject, The healthily spontaneous child, in his spontaneity, from within out, in response to his own inner being, reaches out to the environment in wonder, interest, and expresses whatever skills he has. ...If he can choose these experiences which are validated by the experience of delight, then he can return to the experience, repeat it, savor it to the point of repletion, satiation or boredom. . . . Such experiences not only mean moving on, but have a feedback effect on the Self, in feeling certainty, capability, mastery, self-trust, self-esteem. (1999, p. 65).Esteem is important that, Satisfaction of the self-esteem need leads to feelings of self-confidence, worth, strength, capability and adequacy of being useful and necessary in the world, but thwarting of these needs produces feelings of inferiority, of weakness and of helplessness .These feelings in turn give rise to either basic discouragement or else compensatory or neurotic trends. An appreciation of the necessity of basic self-confidence and an understanding of how helpless people are without it, can be easily gained from a study of severe traumatic neurosis (8).[7].
   5-Self-Actualization: Self -actualization is a very rich and multifaceted subject, on which Maslow expended much lab or to illuminate. A complete definition of self -actualization is difficult, but in its simplest terms, we can say that self -actualizing people have psychological health. That is, they have fulfilled physiological needs and psychological or "growth need’’ Als0, Even if all these are satisfied, we may still often(if not always) expect that a new discontent and restlessness will soon develop, unless the individual is doing what he is fitted for. A musician must make music, an artist must paint, a poet must write, if he is to be ultimately happy. What a man can be, he must be. This need we may call self-actualization .This term, first coined by Kurt Goldstein, is being used in this paper in a much more specific and limited fashion. Furthermore, it refers to the desire for self- fulfilment, namely, to the tendency  for him to become actualized in what he is potentially This tendency might be phrased as the desire to become more and more what one is, to become everything that one is capable of becoming.[p.383]  . 
Conclusion, It is in the nature of the human being to strive toward self-actualization: toward a healthy psyche, toward psychological serenity, toward personal fulfilment Human psychological health is difficult to measure exactly. Being "self-actualized" is an ideal state, perhaps unattainable, like any other ideal state. Certainly self-actualizing individuals are not saints and have imperfections, as do all human beings, but what is most important for teachers and parents of young children is their duty to foster self-actualization. Abraham Maslow and Maria Montessori both understood that the totality of a child's environment, meaning things visible and invisible, concrete and abstract, must offer the raw materials for fulfilling needs. The child will spontaneously absorb those raw materials for his or her unique growth. Collectively, through self-actualized children, society will follow, because these children "have led loving lives, have loved and been loved. Furthermore, they are now loving people" (1954, p. 34)
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The Concept of Holistic Child Development : Part 2
Introduction: Babies and young children’s ‘play’ is notoriously hard to define, although it is generally acknowledged to be an effective way for most children to learn, solve problems, have social interactions and express their own personalities(Dowling and Walsh,2017). However, a reflective practitioner will also know that play can be political and involves morals and ethics ‘ (Grieshaber and MacArdle,2010:1)and that sometimes children’s play can be at the expense of other children’s well-being .The role of play, including risky play and outdoor play, is explored in relation to how babies and children learn through play. It is too simplistic to state that children learn through play so, the question of what they do learn and the special aspects of play that enable this is examined in more detail. In addition, the transition to out-of-home care is a significant time of change for the whole family with a widespread impact. Although the importance of transitions has been acknowledged and transitions from early childhood programmes to elementary school have been well researched (i.e. Margetts and Kienig 2013; Perry, Dockett, and Petriwskyi 2014), transitions from home to centre-based care have received less research emphasis. Emotions are one of the most salient aspects of our experiences.
Risky play; Tim Gill states a number of reason why risks in childhood are beneficial:
1-Help children manage risks, for example, learning to swim in case you fall in water.
2-children will always seek risks by providing suitable environments these can be controlled a little.
3-The benefits outweigh the risks-for example, playing in the wood may be risky but has health benefits, knowledge of the outdoors.
4-Builds character, resilience, self-reliance.
The benefits of risky play difficult to assess, identify and prove. It may be that only the child taking the risk would be able to qualify or quantify the benefits for that, but risks are easy to assess, identify and prove .For example, the number of children who hurt themselves on a slide is documented and known, but the benefits that the rest of the children get from the slide are not so easily known and are not captured centrally in the same way, so there is a call for common sense and balance (Gill,2007).Toddlers(i.e. walking one –year-olds) are likely to engage in less risky play and when they do ,it is likely to be briefer than with two and three years old and consists of exploring their environment with their bodies (Kleppe et al.,2017) 
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         Peter Gray, P. (n.d.). Risky play. Retrieved from Pathways:

Outdoor play: Being outdoor is a full sensory experience, from the wind and the rain to the smell of the newly mown grass and the sound of the sparrows. The sunlight moves round during the day, casting interesting shadows and the dark is an opportunity to use torches .Also, the outdoor environment is already fully populated with spiders, worms and birds, as well as the occasional visit from an unsuspecting cat, even in the smallest of back yard there are to be plants, soil, puddles and interesting textures of brick, wooden fences and railing .Furthermore, the sheer difference and changing variety of thing to explore outdoors makes it an essential play area for children to investigate, from babyhood onward. As noted in the all-party parliamentary group. Outdoor play ‘complements and enhances all aspects of children’s development and learning through its physical and open-ended nature (2015:29). Play is difficult to define but is an essential part of children’s experiences undoubtedly there will be shifting, changing definitions as children’s activities described as ‘play’ change, affected possibly by technology, attitudes(such as forest schools, the value of ‘risky’ play).Moreover, society and the culture in which children are raised. It should be remembered that a playing child is a learning child (National Strategies’2008:40).
Playful Learning: For birth to three years, play and playful learning will always be central to children’s agenda .The physical and mental foundation are made during these years and then used in different ways as children grow, mature and develop. Through early playful relationships, babies and toddlers are constructing views of themselves as individuals: that they are interesting, worthy of attention and can be partners in exchanges with those around them(play England,2007:33).Singer(2015:27)states that’ play experiences have a major impact on learning and goes on to conclude that both ’play and playfulness are basic aspects of early childhood education’(singer’2015:34)and that practitioners should be aware that play has benefits for learning, such as confidence and cultural identity. Play should be a shared pleasure and shared creativity, where the role of the practitioner is one of being’ playful’ so children do not become overburdened, this can be through all types of creativity, including song, dance, rhythm and humor .French(2013)also mentions playfulness and creativity, with respect to problem solving and the All-party parliamentary group suggest that evidence points towards a playful approach being beneficial to children in early years’ setting and has a lasting legacy on there later academic performance’(APPG,2015:23).
Play and understanding the world: Due to its ubiquitous nature, play supports every area of learning and development. It engages children’s bodies’ minds and emotions(National Strategies 2009:10) and is a process which fosters cognitive development(David et al.,2003:9).it is a vital and core way of babies and children’s exploring, examining, analyzing and knowing about the world around them.
Play and emotional development: Babies start to learn who they are and that they are separate unique beings through the play activity that they enjoy with their key person or other practitioners. The quality of interaction, in a loving and caring environment, lets babies know that they are cared for and loved, providing good foundations for their emotional development. Also, young children use play to work through emotions, explore situations in a safe play environment and re-enact situation. This is some time called’ pretend play’. Although, the situation may be pretend it may feel very real to the children. Occasionally, however, children’s play with each other can be less emotionally supportive. In their thought- provoking book, the trouble with play, Grieshaber and MacArdle (2010) describe a number of situation where, for example, play is unfair (such as making one of their playmates ‘the paper that catches the cinders from the fire’ and may even reinforce negative and damaging social and emotional divisions. Therefore, it is important to have activities for children’s play that support their emotional well-being, especially during free play. 
Play and social development: Being social, understanding cultural and social customs, and using social skills are best developed through play, especially in the early years as social attitudes are formed. The supportive practitioners and adults around children will be very instrumental in the way that children interact and socialize with each other for the first time. Initially, toddlers may need some guidance with their social abilities, for example, encouraging turn taking-but as their skills develop, it is important for them to explore through play, to embed and learn the skills for themselves. Children play with their friends and friends groups and pairs are likely to be made at the setting, so it is important to support this and observe any blossoming friendships.
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Figure 1 teacher play with kids 11 Reasons You Know You Work At A Daycare. (2016, Jul 25). Retrieved from Odyssey:
Play and physical development: As previously discussed play crosses all domains of learning and development and children’s play tend to be physical and uses all their senses. As well as the benefits of physical development on perception, spatial awareness, sensory experiences and keeping healthy, Mather’s et al.(2014:11)explain how through physical movement, babies and young children gain knowledge of their environments and become oriented. Through exploratory play and being able to move away from their caregiver independently, they develop confidence and mastery. Arch and Siraj (2015) describe this as movement-play and have explored the importance of this for young children, especially in the way that exercises can affect cognition and behavior. They found consistently enhanced results in relation to the vital role of the adult at the two intervention settings (Archer and siraj, 2015:21). From being anew born, babies engage with their environment using all their senses and full body movement, from stretching and grasping initially to rolling, creeping, crawling, walking and running. Their physical development is driven by an urge to play=to reach that toy or get to the sand tray or to climb the step of the slide. similarly, their play is driven by their physical abilities being mobile means that there are many more toys available to get to and being able to walk, run and climb opens up the world of social interactions, being able to choose friends, areas to play in and also those areas you’d prefer not to be in.    
Relationships in the social context of starting child care: In infant and toddler care and education relationships are the heart of best practices (McMullen and Dixon 2009). A relationship-based approach is one in which relationship partners respect and value each other within their multiple spheres of interaction. Transitions to childcare are typically about building relationships among children, parents, and childcare educators (Brooker 2008; Goldschmid and Jackson 2004; Lieberman 1993). Attachment theory posits that all children need a stable and secure relationship with at least one caregiver for healthy socioemotional development to occur (Bowlby 1969). Such relationships develop and thrive when a caregiver is perceptive of a child’s signals and responds promptly and appropriately to them. Both caregivers as well as children need opportunities and time to understand each other’s behaviours and cues so that secure, stable relationships can develop (Barnes and Cummings 1994; Goldschmid and Jackson 2004; Howe and Hamilton 1992a, 1992b). Attention to children’s emotions has been widely emphasized in early care and education research and policy and enabling such attention has been achieved through attachment interactions with staff. However, facilitating such interactions in an optimal way for children depends on educators’ critical professional reflection (reasoning to make meaning) about how these interactions are managed with children, families, and between educators; and such reflections need to include attention to emotional experience of educators and children (Elfer2012), as starting childcare affects children, parents, and educators. During the child’s transition the needs, fears, and expectations of all three parties come together. For educators, welcoming a child is a regular although unpredictable occurrence as each child reacts differently to transitions, and has different caretaking needs.
Early emotions: A number of researchers have argued through the years that infants are born with a set of readily observable and discrete emotions .The belief that infants enter into the world with the ability to experience and communicate a set of emotions within the first few weeks of life is a belief in the presence of a set of basic emotions. Also, the basic emotions which most psychologists seem to agree on are disgust, happiness, fear, anger, sadness, interest and surprise (Campos et al., 1983).The evidence for basic emotions is the presence of facial expressions corresponding to the hypothesized emotional states and, somewhat later, the correspondence between facial expressions, gaze, tone of voice and the relation between emotions and situations.
Conclusions:  Babies and young children play according to their level of development, physical abilities, and motivation. Also, play is the all-encompassing and truly holistic manner in which children learn. In addition, the practitioner’s role is to facilitate, stretch and challenge children’s play and learning equally. Sometimes this may mean standing back while babies and children solve problems for themselves-for example, using a treasure basket or social support as Suzanne Axelsson describes .Moreover, sometimes this will be helping children to develop their physical abilities so they can achieve balancing or climbing by themselves. Play should be valued and encouraged as the learning process for babies and children, with suitable support from sensitive practitioners. Attachment assumptions, and highlighted the complexity of relationships happening in their centre.
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Maslow’s significance in understanding child development    part3                                                                                                                                                                   
Introduction: Early childhood is a very large stage in a child’s life, so I will consider about some important topic. For example, developmentally appropriate early literacy and language linked with thinking .In addition I will discussed the issues related  to working as part of a team  and to exploring the roles of the different professionals involved in working together. Furthermore, It is widely accepted that high-quality early childhood education and care (ECEC) supports positive developmental outcomes for children. A growing body of literature suggests these outcomes are influenced by the quality of the relationships and early childhood experiences in early year’s settings (Bowlby, 2007). Also I looked at the concept of health and well-being as it applies to children and their families.                                                                                                                                                                                                                       
Developmentally appropriate early literacy: children have another substantial task to manage: understanding the written system of language through learning to read and to write. Cracking the written code is a challenging task for children and English is especially tough. The supportive strategy for children’s learning is to build firm foundations through developmentally appropriate early experiences and for adults to understand how the skills evolve. The answer is definitely not to harass very young children to practice letter shapes or memories flash cards. Children need to hear, experience and use language from an early age. In addition conversation with young children support their learning of words and boost their motivation to make themselves understood, with ever more complex ideas. Children benefit from enjoyable experience of playing with the sound of their own language. Barbara Tizard and Martin Hughes describe games for fun as gain language skill by playing with words in joking interaction with their mothers.
Language linked with thinking: Innate models if language development allowed for the abilities of children themselves and not just the input of speaking adult. Theorists, whose interest started from cognitive development, focus more on how language is a vehicle for expressing thoughts. Lev Vygotsky proposed that young children’s use of speech started as a mean to guide themselves, as the words accompanied their actions. Then language began to precede the action, with a function of planning what the child might or would do. Furthermore, language freed children’s mental processes from the immediate experience. Vygotsky pointed out how children and adults might use the same words, but that did not mean that children fully understood the concept represented by that word. Concepts are not given to children ready-made with the words; development in thinking also has to take place.

HEALTH AND WELL-BEING:  the importance of promoting the health of children in their early years cannot be overstated. According to the Marmot review (2010: 160).When we looked at definitions of health we saw that health and well-being are interlinked. In this section we will look at the emotional health of young children and see how it relates to overall well-being. The LMU/NCB study found that the well-being of children is strongly relate to relationships, especially with their mothers, and is confirmation that one of the foundations of health is stable relationships (Center on the Developing Child, 2010). Anything that disrupts healthy relationships between infants and their main careers can have permanent negative effects on children’s development. This is especially true if very young children are exposed to high levels of stress. The National Scientific Council in the Developing child (2010) explains that there is a link between high levels of stress in early childhood and mental illness later in life.It is though that this is mediated by the stress hormone cortisol that has an adverse effect on brain development. This can affect all areas of development and increases the risk that, as an adult, the individual may be at risk of asthma, hypertension, heart disease and diabetes. To develop healthily, children need to experience secure attachment relationships with their main caregivers. These secure attachments can act as a protective factor, reducing the adverse effects of a stressful environment.H0wever, poor attachment relationships or separation from main attachment figures can have serious consequences for children’s development (Oates, 2007).

[image: ] (wellbeing)
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                                                                                                                                                                                                                                                 Who should work together?   In the area of early childhood, there are many professionals, groups and individuals who need to work together to support children’s development. As well as Johnston’s learning partnership(2002).They are also seen in the themes underpinning the Early years foundation stage(DfES,2007:9;DfE,2014:6).The recent Early years Foundation stage(DfE,2014) outlines statutory guidance in respect of the sharing of relevant information between all practitioners involved and parent’s in order to improve children’s outcomes.
· A unique child recognizes that every child is a competent learner from birth who can be resilient, capable, confident and self-assured. The commitments are focused around development; inclusion; safety; and health and well-being
· Positive relationship describes how children learn to be strong and independent from a base of loving and secure relationship with parents and/ or a key person. The commitments are focused around respect; partnership with parents; supporting learning; and the role of the key person.
· Enabling Environments explains that the environment plays a key role in supporting and extending children’s development and learning. The commitments are focused around observation, assessment and planning; support for every child; the learning environment; and the wider context transitions, continuity and multi- agency working.
· Learning and Development recognizes that children develop and learn in different ways and at different rates and that all areas of learning and development are equally important and interconnected.
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Attachment theory: Attachment theory was developed by John Bowlby in the 20th century to understand an infant’s reaction to the short-term loss of their mother and has since affected the way the development of personality and relationships are understood (Bowlby, 1969). Bowlby proposed that children are pre-programmed from birth to develop attachments and maintain proximity to their primary attachment figure, who was typically their mother but could be any person assuming the role of mother-figure for that child. He used the term ‘attachment’ in a conscious effort to move away from deficit terms such as ‘dependency’ and ‘over dependency’, which were historically used to explain what Bowlby coined as ‘attachment behaviours’ (Bowlby, 1969). A critical period for attachment development and infant/ toddlers require a secure base in ECEC, in addition to home, to develop secure attachments (Lee, 2016). It is critical that educators understand the importance of secure relationships and their impact on children’s future wellbeing
Conclusion: Maslow’s hierarchy of needs theory has significant relevance in the context of education .It provides valuable insights into understanding and addressing student’ needs, which can greatly impact their motivation, engagement and overall being the education setting .In spite of this, Maslow’s hierarchy of needs can help focus on what children need and to identify where there are gaps .In addition, theory challenges educators to consider not just cognitive development, but also children’s emotional, social and physical well-being. In practice, Maslow’s ideas translate into strategies for creating safe, supportive learning environments .Fostering positive relationships and self-esteem. All children with high-quality ECEC in the years of life considered critical in laying down the foundation for future development (ACECQA, 2017). Secure attachment relationships support this, and consequently, educators need to understand how to develop attachment relationships.
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-


esteem, self


-


respect, and esteem from others. 


Without these come devastating feelings of inferiority and worthlessness. No one can move 


toward self


-


actualization harboring 


such feelings.


 


Abraham Ma


slow on this subject, 


The healthily spontaneous child, in his spontaneity, from within out, in 


response to his own


 


inner b


eing, reaches out to the environment


 


in wonder, interest, and expresses w


hatever skills he has. ...If


 


he can choose these experiences which are validated by the experience of delight, then he can return to the experience, repea


t 


it, savor it to the point of repletion, satiation or boredom. . . . Such experiences not only mean m


oving on, but have a feedback 


effect on the Se


lf, in feeling certainty, 


capability, mastery, self


-


t


rust, self


-


esteem. (1999, p. 65


).


Esteem is important that,


 


Satisfaction 


of the self


-


esteem ne


ed leads to feelings of self


-


confidence,


 


worth,


 


strength,


 


capability and adequacy of being 


useful


 


and necessary in the world,


 


but thwarting of these needs produces fe


elings of inferiority, of weakness and of 


helplessness


 


.


T


hese


 


feelings in turn give 


rise to either basic discouragement or else com


pensatory or neurotic trends.


 


A


n


 


appreciation of the n


ecessity of basic self


-


confidence and an under


standing of how helpless people are without it,


 


can be easily 


gained from a study o


f severe traumatic neurosis


 


(8).[7].


 


  


 


5


-


Self


-


Actualization


:


 


Self 


-


actualization is a very rich and multifaceted subject, on which Maslow expended 


much 


lab 


or


 


to 


illuminate. A complete definition of self 


-


actualization is difficult, but in its simplest terms, we can say that self 


-


actualizing 


p


eople have psychological health.


 


That


 


is, they have fulfilled physiological needs and psychological or "growt


h need’’


 


Als0


, 


E


v


en if all these are satisfied, we may still often(if not always) expect that a new discontent and restlessness will soon deve


lop, 


unle


ss the individual is doing what he is fitted for. A


 


musician must make music, an 


artist must paint, a poet must 


write, 


if he is 


to be ultimately happ


y. What a man can be, he must be. 


T


his 


need we may 


call self


-


actualization


 


.This 


term,


 


first


 


coi


ned by Kurt 


Goldstein, is being used in t


his paper in a much more specific 


and limited fashi


o


n.


 


Furthermore,


 


it refer


s 


to 


the desire for self


-


 




Human Development (ECEY4001/c)        ,,,,         1     Maslow’s Hierarchy of Human Needs: part   1   Introduction:   The bas is of M aslow ’ s motivation theory is that human beings are motivated by unsatisfied needs, and that certain  lower factors need to be satisfied   before higher needs can be satisfied .   According to M aslow, there are general types of needs   (physiological, safety, love, and est eem) that must be satisfied before a person can act unselfishly .     1 - Biological and Physiological :   Needs  The basic needs of life, of course, are the biological and physiological needs  for air, food, shelter, sleep, and (for the adult) sex. In countries and situations in which poverty and hunger reign, the da ily  focus, the individual's focus, can only be on th e acquisition of food and shelter. The poverty we see, or should see in those  tragic circumstances, is not only human misery, but also human waste of personal achievement, growth, and  fulfilment   and its  effect on the society in which it exists. No doubt, t he waste of human talent affects the whole world.   By Abraham Maslow in ’ ’   A  theory of Human Motivation ’ ’ .  H e  arranges these hierarchically, w ith physiological needs being the most important and self - actualization the  least.  P hysiological   needs are the things a person needs to survive,   like food and water.  your body physically  requires these substances to live.   In add ition, Maslow beli e ves that when all other factors are stripped away, a person ’ s basic  instinct is to find food and water -   nothing els e   matters.   2 - Safety and Security : Safety needs occupy the next ru ng of the ladder. Here, Maslow' s descriptions are pure Montessori  theory, especially in her chapter 'Orientation through Order" from The Secret of  Childhood. In this chapter, Montessori relates  how the sudden appearance of an umbrella in an infant's room set the infant crying until the baby's mother, "who knew  something of a child's psychological symptoms, took the umbrella from the table and carried   it out of the room" (1965, p. 51).   When the child's world becomes less and less predictable, from parents quarrelling , domestic violence, separation, or divorc e,  the result may be a lifelong psychological quest for safety at the expense of self  - actualiz ation. The need to feel safe can be as  dominant and obsessive as the need for food. It can monopolize all of an individual's energies and attention.  In addition, w e can  better understand the safety need from those in whom it has not been fulfilled. In some   neurotic adults, especially the  obsessive - compulsive, psychologists have observed their fear of the unexpected and the unfamiliar. "The healthy taste for the  novel and unknown," says Maslow, "is missing or at a minimum in the average neurotic" (1954, p. 8 9).Who can measure the  psychological damage to personal growth after towns and villages are destroyed by war, rape, and civil insurrection?  Fortunately, in our society, safety needs are in general satisfied, though in our current economic crisis, fears inc rease for  personal safety, job loss, and unemployment, loss of pension and old age security, loss of homes and shelter, each of which  can become for some an overwhelming, dominant focus with psychological ramifications.   3 - Belongingness and Love Needs :  Ther e is an absolutely beautiful section in Montessori's Secret of Childhood, titled  "Intelligence of Love," an expression she took from Dante (1965, pp. 104 - 110). She writes: "The whole labour of life, which  fulfils itself subject to its law and brings beings   into harmony, reaches consciousness under the form of LOVE" (1965, p.   104).Montessori speaks of a child's love both of the environment, with its objects that intellectually and spiritually nouris h him,   and for the adult, who binds him by a "mystical love. " She admonishes us because we usually speak of how parents and  teachers love the child, but seldom of how "the child loves the grown - up beyond anything" (1965, p. 107). So that when love is   thwarted or denied, Maslow tells us, this need "is the most commo nly found core of maladjustment and more severe   psychopathology" (1954, p. 89).Also,  endless cycle of the thwarting of love in the child can begin with the Adolf s lack of   understanding, lack of sensitivity, or lack of what Montessori calls "the intellig ence of love." The child, she says, "is disposed to  obey the adult, in the very roots of his spirit. Only when the adult asks him to deny the commands of the inner impulse urgin g  him to creation by unalterable rules and laws, does it become impossible for  the child to obey."  Disobedience   begins and adults   tend to defend themselves against the child. "The naughtiness and  disobedience   of the child," she continues, "are the  expression of a vital conflict between his creative urge and his love for the grown - up  who does not understand him" (1965, p.  106)   4 - Esteem :   Needs   Parents and teachers must realize the importance of self - esteem, self - respect, and esteem from others.  Without these come devastating feelings of inferiority and worthlessness. No one can move  toward self - actualization harboring  such feelings.   Abraham Ma slow on this subject,  The healthily spontaneous child, in his spontaneity, from within out, in  response to his own   inner b eing, reaches out to the environment   in wonder, interest, and expresses w hatever skills he has. ...If   he can choose these experiences which are validated by the experience of delight, then he can return to the experience, repea t  it, savor it to the point of repletion, satiation or boredom. . . . Such experiences not only mean m oving on, but have a feedback  effect on the Se lf, in feeling certainty,  capability, mastery, self - t rust, self - esteem. (1999, p. 65 ). Esteem is important that,   Satisfaction  of the self - esteem ne ed leads to feelings of self - confidence,   worth,   strength,   capability and adequacy of being  useful   and necessary in the world,   but thwarting of these needs produces fe elings of inferiority, of weakness and of  helplessness   . T hese   feelings in turn give  rise to either basic discouragement or else com pensatory or neurotic trends.   A n   appreciation of the n ecessity of basic self - confidence and an under standing of how helpless people are without it,   can be easily  gained from a study o f severe traumatic neurosis   (8).[7].        5 - Self - Actualization :   Self  - actualization is a very rich and multifaceted subject, on which Maslow expended  much  lab  or   to  illuminate. A complete definition of self  - actualization is difficult, but in its simplest terms, we can say that self  - actualizing  p eople have psychological health.   That   is, they have fulfilled physiological needs and psychological or "growt h need’’   Als0 ,  E v en if all these are satisfied, we may still often(if not always) expect that a new discontent and restlessness will soon deve lop,  unle ss the individual is doing what he is fitted for. A   musician must make music, an  artist must paint, a poet must  write,  if he is  to be ultimately happ y. What a man can be, he must be.  T his  need we may  call self - actualization   .This  term,   first   coi ned by Kurt  Goldstein, is being used in t his paper in a much more specific  and limited fashi o n.   Furthermore,   it refer s  to  the desire for self -  

