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Introduction
This report is focusing upon an aspect of a school’s SDP and focuses upon how they develop this, their actions to implement it and how they gauge the overall impact this has had. The aspect of the SDP being focused upon is the use of EmpathyLab to become an Empathy school. The school is located in a very deprived area of South Wales, with 29.4% of students entitled to free school meals, 53.1% of children living in the 20% most deprived areas of Wales, 14.3% of students with SEN status and with 10% of the students being registered as EAL (ESTYN, 2019). The school is attempting to tackle the ‘corridor culture’, where students barge past each other and most issues in school taking place in the corridors; instilling empathy is seen to potentially resolve in school issues that spill out into the wider areas too.


Literature Review
A School Development Plan (SDP) is a strategic plan for improvement, it should highlight the school’s priorities, measures it will take to improve, resources dedicated to these and the main outcomes it intends to achieve through this (Department of Education, 2011). The challenge between knowing where you wish to go and knowing how to get there is a challenge faced by schools, with the needs of the students for the future being at the utmost forefront (Dalin, 2005). The basic outline of the school improvement plan is outlined by (Horne, Horne, & Brown, 2004); 
1. Establishing a baseline from which to improve, a clear understanding of the school is required.
2. Creation of a profile of the school, measuring the baseline measurements.
3. Building a team to implement these changes.
4. Developing a vision to view the school both vertically and horizontally across all departments to ensure whole school change.
5. Data collection required.
6. Check and validate the data.
7. Analyse the data.
8. Look for gaps in the data.
9. Explain the data in understandable terms, i.e. presentable and digestible.
10. Make your data easy to update.
The SDP sets out how the school will achieve its targets, with improvement for the three years ahead set out and its priorities highlighted. The SDP is a live document that should be continuously reviews, updated and referred to, ensuring the school is continuously meeting its priorities (Welsh Government, 2015).
The link between self-evaluation and school improvement is described as being well known and increasing in popularity, with school leaders becoming increasingly aware of their own school performance and its importance in future planning (One Education, 2017). (Gray et al.,1999 cited in (Hopkins, 2004)), however highlight that the impact of current school development plans is described as being potentially limited, with an example being English Secondary School results increasing modestly year-on-year even in schools described as ‘improving rapidly’. 
Two common approaches to measuring impact is: monitoring pupil progression vs measuring an impact of a specific intervention. Pupil progression is simply ‘are the pupils on target? Yes or No; measuring a specific intervention is difficult due to multiple variables as well as difficulty assigning direct correlation between an action and a change in measurements (Education Endowment Foundation, 2020).
EmpathyLab
EmpathyLab has been incorporated into the school from September 2019, this was outlined as being a potential solution to the following issues the school is tackling: Low literacy rates, communication and relationship skills, behaviour issues as well as a need for greater accountability to help with restorative practice. EmpathyLab seeks to build empathy into children through the use of literature (EmpathyLab, 2019).
Welsh scores in the PISA scores were significantly below the OECD average, with literacy ranking significantly below the OECD average as well as being the lowest compared to all home nations (OECD, 2014). In the 2019 PISA results, though Wales had shown its performance improve, it was still lower than all other nations in the United Kingdom (BBC, 2019), with mathematics, science and reading measurements taken and compared against the OECD average as well as the rest of the United Kingdom. In light of these scores, the results have led to important reforms, these include the 2022 curriculum change in Wales.
Crime in South Wales is increasing from March 2019 to date, with violent and sexual offences on the increase (Police.UK, 2020). One issue being faced in the school was described by the head of implementing EmpathyLab as being “a corridor culture”, where students barge past one another, and generally any issues arise throughout the corridors. Implementing this solution seeks to develop a greater awareness of others feelings, considering why they may be feeling a particular way and importantly, doing something about to change what they have discovered. Research conducted in eight Spanish public schools found students that participated in an Emotional Intelligence programme reported lower levels of physical/verbal aggression, anger, hostility and personal distress, highlighting the effectiveness of social and emotional interventions (Castillo et al., 2013). Furthermore, educational experiences have been used to develop emotional literacy, with readings that explore a characters emotions which in turn allow the reader to scaffold their own emotions with (Riquelme & Munita, 2018). Through discussions with the head of EmpathyLab in the school, it was hoped that through greater emotional intelligence and empathy these negative factors may potentially be reduced through increased literacy rates, greater empathy within individuals and through the indirect ‘spill-over’ into the learner’s homes and families. Additionally, the school’s implementation of EmpathyLab also serves to help fulfil Donaldson’s 4 purposes; (1) Ambitious, Capable learners (2) Enterprising, Creative contributors (3) Healthy, Confident individuals (4) Ethical, Informed citizens), (Welsh Government, 2015). 


Developing an action point
The strategic planning used by the school is described as being based upon a School Self-Evaluation Cycle (See Appendix 1.0), with a cycle of Self-Evaluation > School Priorities identified > Plan & Implementation > Monitor & Review impact. This then completed the cycle that then begins again. 


Self-Evaluation
As the first base in the Cycle of Self-Evaluation, the school begins the process of evaluation by commissioning a Self-Evaluation Report, this report is composed of the following reports:
· Department Self-Evaluation Report
· Standards and Leadership Report
· School-to-School Reviews
· Intervention Reviews
· Internal Reviews
Through these reports, the school is baselining each area to identify their ‘strengths and weaknesses’, this stage is highlighted in the basic school improvement plan highlighted by (Horne, Horne, & Brown, 2004).

School Priorities Identified
The school drafted a three-year priority document that factored in all the above reports composed into the Self-Evaluation Report, in addition it accounted for contextual information that included the school’s demographic data (EFSM, SEN, EAL & School’s ranking in the family of schools), overall performance data from across each subject area and the feedback from the ESTYN Report from 2012 (ESTYN, 2012).

Plan & Implementation
When planning for the school development, the following points have been taken into account:
· School Targets
· School Development Plan
· Department Targets
· Department Development Plans
· Performance Management Targets
The document outlines each year of the three-year improvement plan, with 4 columns dividing the time across, and within each the objectives assigned with ownership for each assigned to an SLT member or head of year. This clear outlining and accountability allows for easy reflection, updating and reviewing of progression of each priority to the target timeframe.
Monitor & Review Impact
The Monitoring and Review of Impact in the school is assessed by through the following (See Appendix 1.0):
· Quality Assurance activities
· Link Meetings
· ATL and Pupil Progress Analysis
· SIT Reviews
There are scheduled meetings throughout the calendar year to assess performance across all the areas above against the baselined performance of each area to assess overall impact of actions set out in the SDP. This document is a ‘live document’ as highlighted by (Welsh Government, 2015), with actions that are deemed ahead of schedule moving further ahead of the SDP plan, whilst other actions that are deemed ‘underachieving’ reviewed and assessed to understand why. 
Data Analysis
The data being analysed to review impact within the school include the following: 
· Literacy APS
· Numeracy APS
· Science APS
· 5 A*/A
· L2+
· L2
· L1
· Wellbeing (Attendance, persistent absenteeism, Unauthorised absence, Authorised absence & Fixed term exclusions)
Through a comparison of interval measurements against the baseline statistics, a continual review of each allows the SLT to gauge the overall net change in each statistic (School 'X', 2019). This allows SLT to monitor performance levels against projected levels to achieve their targets, the issue with this performance gauging is drawing a direct causal link between the implementation of a policy change and a net change in performance monitored is the number of variables; An example, a policy is implemented to reduce the number of absenteeism at the same time that a global pandemic outbreak has happened, the analysis would suggest that such a policy has led to a surge in absenteeism without accounting for variable change external of the school.

Involving Stakeholders
The school received a grant of £50,000 from NESTA to implement EmpathyLab for 1 academic year, based upon overall impact levels, the SLT plan on reviewing the possibility of continuing to fund subsequent years of implementing EmpathyLab. 
EmpathyLab has been implemented into the main school, alongside this it has been incorporated into cluster schools, across all teaching areas of the schools as well as the Governors being briefed upon the implementation and overall impact as each assessment is made (School 'X', 2019). 
Further engagement with external stakeholders such as involving parents/carers has been made to incorporate reading into the home, an issue that is pervasive in the South Wales region and is contributing towards lower literacy rates. 
The potential issue with granting one-year funding for EmpathyLab only is that the current culture is contrasting against the ‘envisioned culture’, with a potential short-term assessment failing to account for what may be a ‘long term’ cultural shift that is required. The potential short-term focus on impact is potentially a risk and overcoming this is potentially inherent to the programme’s success.



Reflection and Evaluation
I believe the school’s approach to strategically planning for EmpathyLab is the correct approach, it follows along the structure outlined by (Horne, Horne, & Brown, 2004), implementing a continuum of improvement, review & re-evaluation which then feeds back in to ensure a continuous improvement cycle.
The biggest criticism of the School’s approach to implementing EmpathyLab is the overall impact assessment, with a simplistic approach being adopted to attempt to gauge overall levels of success. With multiple variables that cannot be isolated, drawing a direct causal link between implementation and measurement is flawed. 
The key issues include the following:
· Baselining could be at a historical high/low which impacts the scale of potential change
· Measurement techniques are subjective and hinge upon every member of staff accurately keeping records of all students (e.g. behaviour points being consistently added)
· Reading ages must be reviewed consistently to assess overall changes in reading ages
· Measuring reading ages introduces a new degree of error
· Measurement of reading ages fails to account for learners understanding the words or context
· Absenteeism levels are affected by external factors (medical issues, social issues, global issues, government policies etc.), these may not be incorporated into measurements taken.
· Incentives and conflicts of interest may be an issue, those in favour of EmpathyLab may wish to look more favourably into the statistics, whilst those opposed may look at short-term results rather than long-term results.
The points raised above highlight a variety of potential weaknesses in the school’s current plans for evaluating the impact of their SDP. A variety of potential improvements or fixes are suggested below:
· Baselining could potentially be the average statistics from across the 6 months prior to flatten any ‘peaks or troughs’ in measurements.
· All staff members should undertake training to ensure a consistent approach to keeping accurate and consistent records. Calibration on what ‘Good behaviour’ looks like too is important.
· Reading ages should be consistently measured, with calibration carried out to ensure consistent and accurate measurements.
· Tasks must be implemented to gauge both the reading age alongside an understanding of what is being read.
· Measurements must exclude absenteeism that is due to external factors (e.g. medical issues, pandemic etc.) in order to gauge ‘real impact’.
· A clear timescale should be given that extends beyond the ‘short-term’ and into the ‘medium-term’ or ‘long-term’ to avoid an incentive to potentially influence results positively or negatively. Additionally, multiple members should be required to validate the data to ensure an unbiased result is achieved.


Conclusion
From this assignment I now have a clear idea of how a school develops its SDP, the incentive and motivation for doing so, the potential limitations and implications they may have, as well as the overall School Self-Evaluation Cycle. This assignment has further highlighted the challenges facing a school in their attempts to improve, with limitations in both time, finances as well as ability to effectively isolate data to quantify and justify the impact of implementing specific policies and programmes.
The school has a clear, well thought-out process for implementing and monitoring the overall progress across the three-year improvement plan, based upon theory and is thorough with ensuring this ‘live document’ is continually reviewed rather than simply produced and shelved.
This assignment has informed my understanding of why accurate record keeping and consistency is required, lending itself to the overall SDP and providing the maximum amount of clarity available. Furthermore, my teaching practice going forward will involve myself looking into the school SDP to find areas I may become involved with to help achieve the SDP objectives and priorities.

('X', 2019)
Appendices
Appendix 1.0 School Self-Evaluation Cycle 
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