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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under each of the following titles:

Title 1: Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police. Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement

This essay includes why key incidents/events have had a damaging effect of the willingness of communities to engage with the police. Also including the role of community policing in fostering and maintaining community cohesion and the key principles of effective community engagement.
Firstly there have been many events in recent history that have shown to have a negative effect on the respect and confidence in the police service from the public. Many incidents of how the police have dealt badly with an incident or an individual are portrayed in the media in a bad light, this brings the attention of the injustice or mistakes officers/police force have made to a wider audience. 
An example of an incident that has had a damaging effect on communities are the reasoning for the Brixton Riots in the early 1980s, the riots began after officers in the area and around the UK were concerned about street robberies happening and there was an increasing moral panic about muggings, which at the time was believed to be a primarily ‘black crime’ this lead to aggressive policing and using ancient stop and search powers and ‘sus’ laws, this was all used disproportionally against young black males. (Jefferson, T., 2012.)
A report was published by Lord Scarman which had highlighted the differences and problems between ethnic minorities and the police force. “Over 20 years ago Lord Scarman’s (1981) report on the urban unrest of the early 1980s highlighted problems in relations between the police and minority ethnic communities. Despite their greater risk of victimisation such communities often feel they receive a poor service from the police, are less likely to report crimes and, young minorities in particular, have less favourable attitudes towards the police (Home Office, 2004).”
This had a damaging effect on the willingness of the public especially ethnic minorities to report and have trust in the police force. The Police and Criminal Evidence Act of 1984 (P.A.C.E.) was introduced following this giving officers of all forces in the UK a model to work from and that everything from that point forward was to be complied with P.A.C.E regulations which provides a frame work of the code of ethics officers must adhere to.
Another incident that also had a damaging effect on the public was in 1993 a few years after the Brixton Riots when a murder investigation was launched for the murder of Stephen Lawrence in South London on 22nd April 1993.
(Jefferson, T., 2012.) states “The Inquiry into the failed police investigation of Stephen Lawrence’s murder and broader issues of minority ethnic communities’ trust in policing, led by Sir William Macpherson, was one of the defining moments in the recent history of the police service in England and Wales. The Inquiry Report pointed to fundamental flaws in the investigation that were attributed to professional incompetence, institutional racism and a failure of leadership. To combat these individual and organisational problems, the Inquiry urged the police service to examine how its policies and practices had allowed these flaws to exist, and set out a wide range of recommendations for improvement which have been described as the most extensive reform programme there has ever been on police-community relations.”
Members of the public believed that this was not investigated properly by the police because of Lawrence’s ethnicity and brought to light institutional racism and professional incompetence. (Jefferson, T., 2012.) Also states “The Inquiry concluded that there had been a series of fundamental flaws in the investigation and that these resulted from “professional incompetence, institutional racism and a failure of leadership by senior officers”. It described its approach as “uncompromising”
I believe this can be very unsettling for members of minority ethnic backgrounds which would have caused them lack of trust in the police service and the possibility of not reporting crimes that could save people’s lives or have a detrimental effect to communities. 
Following these incidents it is important that the police work with communities to earn their trust and have a better relationship, the police cannot work effectively without community engagement or without public participation. 
(Whatworks.college.police.uk. 2021.) States “The process of enabling the participation of citizens and communities in policing at their chosen level, ranging from providing information and reassurance, to empowering them to identify and implement solutions to local problems and influence strategic priorities and decisions. The police, citizens, and communities must have the willingness, capacity and opportunity to participate. The police service and partner organisations must have a responsibility to engage and, unless there is a justifiable reason, the presumption is that they must respond to community input.”
It takes time to implement correct and effective community engagement and confidence, having a good relationship between officers and the public has shown to have benefits to reducing the level of crime and disorder, also stated in (Whatworks.college.police.uk. 2021.) “It is suggested that informal mechanisms of social control play a greater role than formal mechanisms based on traditional, reactive, enforcement-based policing. Greater community participation in policing is likely to have benefits for both police-community relations and actual levels of crime and disorder.”
Throughout the UK, locations have a diverse population including the use of community cohesion is an important way of understanding issues within the community and reducing crime levels, also having discussions with the locals who can provide information and intelligence to officers. Community Cohesion can also help residents understand their neighbours and learn the norms for the area, this can help when noticing something untoward to report to officers to stop the introduction of crime hotspots to areas. ((Library.college.police.uk. 2021.) States “Community Cohesion enables a sense of belonging – to a place, to a group, to a community. It helps people get on together in their local area, which in turn helps people feel safer and more secure in their neighbourhoods.” “Building community cohesion is about building better relationships between people with different personal characteristics including those from new and settled communities. Experience has shown that violent extremism can emerge from even the most cohesive communities, but that extremist messages are less likely to find support in this environment. So work to build cohesion can help prevent violent extremism but will not be enough on its own.”
To conclude I believe working with communities is very important to the ongoing public cooperation with policing. Informing the public with what and how officers plan to tackle crime including high visibility patrols can help improve confidence within communities. Understanding their issues and worries can also be a step in improving communities and areas of the country for a better and safer place to live.
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Title 2: Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies. Explain and employ analytical products provided by intelligence specialists during an investigation

This essay is about the strengths and weaknesses of different policing models in relation to crime, victimisation and the public and exploring crime prevention theories initiates and strategies. Also the employment of analytical products provided by intelligence specialists during an investigation. 
There are many different policing models that can be and have been used to combat crime in different areas of the country contrary to how many officers a force has and the priority of many crimes and incidents depends on how forces are able to deal with crime. Some examples include Evidence Based Policing, this is usually when a crime/incident has already happened and officer investigate the crime using evidence found or provided to convict a suspect. (Sipr.ac.uk. 2021.) States “Evidence-based policing is an approach that values the use of research, science, evaluation and analysis to inform decision-making within police organisations. The research can relate to a wide range of policing activities and functions, from evaluation of specific policing interventions to tackle crime and enhance well-being, to broad assessments of the management and governance of policing (Lum & Koper, 2015)”
Problem Orientated Policing uses a strategy which identifies the crime and problems that are becoming an increased risk to communities in areas, it analyses information taken from these ‘problems’ and the force works out and effective way of dealing with the problem at the source. 
In addition to this (Braga, A. and Weisburd, D., 2021.) States “In response to rising crime rates and growing public dissatisfaction, police departments needed to improve their performance and innovation provided the opportunity to make these improvements. These innovations included community policing, “broken windows” policing, problem-oriented policing, “pulling levers” policing, third-party policing, hot spots policing, Compstat, and evidence-based policing. These strategies represented fundamental changes to the business of policing. However, as many police scholars and executives point out, improving police performance through innovation is often not straightforward.” From this statement it shows that there are many ways that police can deal with incidents and problems in areas however implementing them effectively is sometimes not as easy as the idea or strategy.
The prevention of crime in my opinion is the best form of all models, however this requires information and intelligence and to be submitted effectively and for officers to be at the right place at the right time. I believe Preventative Policing can be very effective when actioned properly and appropriately to the circumstances. “The Aim of Preventive Policing is: Fewer victims, fewer offences, and less demand on policing achieved by addressing the causes of crime, utilising sophisticated partnership oriented problem solving.” (Npcc.police.uk. 2021.)
There are many Crime Prevention Theories initiates and Strategies used to combat criminality in areas of the country, I believe in the PAT (Problem Analysis Triangle) this theory is essentially about all the factors included in a crime taking place. It includes having three parts to it which are made up of having an offender a victim and a location. It equates to show that without one of those three elements that a crime simply does not take place, taking one of those factors away disables a crime from being able to take place in the beginning. Communities and Officers work together to prevent crimes from taking place. 
(Eprints.hud.ac.uk. 2021.) Supports this by stating “The basic assertions are that for a crime to occur, there has to be a suitable target - in the case of burglary, a vulnerable property. There has to be a likely offender - someone motivated to commit this offence, and the absence of a capable guardian – a resident, neighbour or passer-by who would challenge the offender, call the police and draw attention to the potential event (Routine Activity Theory).”
Intelligence specialists provide crucial information during piecing together investigations. They are able to correlate and analyse correlating and anomalies within information provided to assist an investigation whether it prove or disprove theories by officers.
“A fundamental shift is taking place in policing towards a strategic, future-oriented and targeted approach to crime control—broadly represented in the concept of “intelligence led policing” (ILP)—built around analysis and management of problems and risks, rather than reactive responses to individual crimes. The National Intelligence Model (NIM), now adopted by all police forces in England and Wales, offers a framework of business processes for the management of policing priorities of all kinds: it can incorporate the perspectives of partner agencies and local communities, and can set parameters for reactive as well as proactive responses to crime.” (Taylor & Francis. 2021.) The national intelligence model is based around the code of ethics, information and intelligence is one of the first pillars on the model, this is used dynamically for in the polices case officers to make quick and sharp decisions, Intelligence analysts are crucial to more serious crime investigations with insuring the intelligence provided is true and accurate.
[image: ] (Esri. 2021.)
Included in the policing models are intelligence led policing which above suggests that “2% of all criminals responsible for 80% of gun crimes.”
This shows that intelligence could help prevent crime in areas where authorities are already aware of the threat from certain individuals. Intel can also help officers from other parts of the country when requiring information on an individual. 
In conclusion to Policing Models and reducing crime I believe they are all effective when dealing with different crimes and in different areas. I believe the P.A.T model explained above in the essay shows that removing or dealing with a part of a problem can help reduce/ stop crime from happening or reoccurring in problem hotspot areas, this helps with assurance and trust within the police force. 
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Title 3: Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’. 

This essay includes critically reviewing key issues relating to the complexity and challenges of operational policing, examples of critical and major incidents including the role of police within a joint emergency services operation to establish ‘best practice’. 
Officers day to day come in to contact with a range of complex and challenging incidents which can be testing. Recently with the key issues in society would relate to the COVID-19 Pandemic. Officers and Emergency Service Personnel have been expected to offer the same level of service if not more in some incidents with the unknown effect of a pandemic as no present living person has experienced this before. Officers are expected to have a higher level of resilience when it comes to dealing with members of the public and criminals. Officers play a crucial role in such global panic by keeping members of the public safe and ensuring public confidence with the authorities. 
(Frenkel, M.O., Et Al, 2021.) States “During pandemics, law enforcement agencies (LEAs) play a crucial role in the effort to control the spreading of the disease, maintaining public order and promoting safer communities. In order to protect the health of residents, unprecedented strict governmental measures have been enacted. All of those may lead to uncertain or potentially stressful situations, in which officers are still expected to decide and act appropriately. As such, it is critical to quantify the scope of the impact of the COVID-19 pandemic on officers in order to justify and properly target resources that allow LEAs and officers to cope with the pandemic” 
Officers have either had to move out of their family homes to protect loved ones and be isolated from them for a long period of time, or worse live at home and risk passing on a potential deadly disease to their loved ones. This in turn would come with stress and panic among officers whilst dealing with the daily influx of calls and emergency incidents. 
When researching key issues, stress is a big factor of policing (Stogner, J., Miller, B.L. and McLean, K., 2020 ) States “Policing is one of the most mentally taxing occupations contending with long and often rotating shifts, threats of violence, increased need for hypervigilance, and a lack of public support creating chronic stress. Mental health problems among law enforcement personnel are associated with work environment, agency culture, inconsistent shift scheduling, and presumably higher exposure to traumatic events and subsequent post-traumatic stress disorder”

Major and Critical incidents play a big part in officers skills of Leadership and Communication. (Gloucestershire.police.uk. 2021.) States “A critical incident (CI) is defined as: any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community”
There have been many major incidents and critical incidents in the UK over the past couple of decades, most of which have been attended by all emergency services including Police, Ambulance, Fire, Coast Guard etc. Quick and dynamic risk assessment made by officers are what is very important when trying to be in charge of a major incident, providing the best care to victims/ witnesses whilst keeping all officers and emergency services personnel safe. Use of the National Decision Making Model is widely known throughout forces and emergency services it also quick and dynamic risk assessments to be carried out repeatedly during an incident.
“In time-compressed circumstances, making sense of ‘major incidents’ requires imaginative and reflexive assessment. First, incidents sit within a potentially wide variety of interrelated dimensions, generating demands across geographical, jurisdictional and organisational boundaries.” (Davis, H., 2013.)
An example of a major incident includes the Bradford Football Stadium Fire of May 1985. (Fire Brigades Union. 2021. ) States “The fire started five minutes before half-time during the match on 11 May between Bradford and Lincoln City. It was later established that the blaze was caused by a fan who went to put his cigarette out but dropped it between the floorboards onto a pile of rubbish that had been building up below. Owing to windy conditions, less than four minutes later the entire wooden stand was engulfed in smoke and fire. Radiated heat from the burning roof of the stand set fire to the clothing of fans trapped underneath.”
Many emergency service personnel were called to this but not every person was able to be saved. Since this incident especially the police service have reviewed and adapted protocols and procedures for managing PTSD from these incidents involving dedicated occupational health units and physicians have an increasingly important role in keeping officers safe physically and mentally from dealing with daily and rare incidents that can cause them worry or stress. (Duckworth, D.H., 1991.)
The Police have a very important role when dealing with major incidents coordinating other emergency service personnel when a major incident is declared. (JESIP) Joint Emergency Services Interoperability Programme offers models and principles in how to deal with a major incident. 
“JESIP models and principles have become the standard for interoperability in the UK. The JESIP Joint Doctrine: the interoperability framework sets out a standard approach to multi-agency working, along with training and awareness products for responding agencies to train their staff. Whilst the initial focus was on improving the response to major incidents, JESIP is scalable, so much so the five joint working principles and models can be applied to any type of multi-agency incident.” (Jesip.org.uk. 2021.)
(Wilkinson, B., Cohen‐Hatton, S.R. and Honey, R.C., 2019.) States “One important component of the approach to improving interoperability in the UK is embodied in multi-agency groups who are convened and charged with making decisions that help to minimize the societal and economic impacts of major incidents. These Strategic Coordinating Groups (SCGs) include senior representatives of the relevant agencies, including local emergency services, civil resource organizations, health agencies, and government.”
In conclusion to my findings officers deal with many different challenges day to day and have been and will continue to be exposed to horrific incidents which they will possibly need to seek support and help to understand and be able to deal with. Multi agency partnerships and dealing with major incidents will always be required and it is important that many workers are aware of what they are and be able to appropriately respond to major incidents/emergency with professionalism and upmost care to our society and members of the public.
1059 WORDS





























Title 4: Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation

This essay analyses potential links between terrorism and other forms of criminality and discuss’ how policing the roads assist in counter terrorism investigations. 
Firstly (Unodc.org. 2021.) States “Terrorism is another form of "organized" criminal behaviour, but it is distinct from organized crime. In general terms, terrorism involves crimes committed with the objective of intimidating a population or compelling a government or international organization with a view to achieving political or social objectives.”
This in turn shows us that terrorism has to be planned and organised in some way, maybe that being planning an attack or simply just being radicalised to believing/ thinking in a way which is unnatural to 99.9% of the population. It is a learnt behaviour which has to start somewhere, with communities and family members aware of the changes and risks to radicalisation and introduction of smaller crimes, it could possibly stop someone from committing an act of terrorism. 
“Radicalisation is the process by which a person comes to support terrorism and extremist ideologies. Police forces across the country have specially trained Prevent officers who work alongside other organisations through a Home Office programme called Prevent to help people vulnerable to radicalisation move away from violent extremism.” (Act.campaign.gov.uk. 2021)
(Ridley, N., 2008. ) States “There is a growing nexus between organized crime and terrorism which should not be overestimated when meeting the challenge of terrorist financing. The analysis of money laundering that finances the ‘new’ terrorism of the post-9/11 era has been further hampered by remaining locked into static money laundering concepts. This results in intelligence oversights, particularly in the area of exploitation of offshore jurisdictions.” 
The FBI in America is the ‘lead federal law enforcement agency charged with counter terrorism investigations.’ Since the attack on the twin towers in September 2001 the FBI transformed itself from an organisation that was primarily reactive to incidents and focused on investigations to more proactive, agile, flexible and intelligence led to prevent further acts of terrorism. (Everycrsreport.com. 2021.)
False Identification is an example of another form of criminality that is linked to terrorism, possibly when buying equipment or simply using an internet site to gain more information on the subject people can use a false identity, even buy cloning a passport to get access to an aircraft or to another country.
“The misuse of passports is intrinsically connected with international terrorism. Terrorist groups and their operatives demonstrate a propensity to travel in order to meet, organize, train, plan, reconnoitre targets, and deploy for attacks. To travel surreptitiously, terrorist activists and operatives typically make use of improperly obtained, altered, or counterfeit passports and visas.” (Rudner, M., 2008.)
Identity fraud is a massive threat to nations across the world, it can affect the security of citizens, the economy and can facilitate many crimes. 
 “Identity fraud has become a major concern for the public and private sectors, particularly as it relates to terrorism, money laundering and financial crime, drug trafficking, alien smuggling, and weapons smuggling. It is defined as the use of false identifiers, fraudulent documents, or a stolen identity (identity theft) in the commission of a crime, and has been used for decades by criminals and criminal organizations to help facilitate their criminal activities and to avoid detection.” (Willox Jr, N.A., Gordon, G.R., Regan, T.M., Rebovich, D.J. and Gordon, J.B., 2004)
Another form of criminality which is prominent with the act of terrorism is ‘Money Laundering’, radicalised members of the public need to have a source of income so to obtain this crime is one way of doing so, gaining a large amount of money for little effort is appealing to such extremists. 
In relation to roads poling and how traffic and intelligence officers can assist with a counter terrorism investigation there are many ways this can be conducted included the use of Automatic Number Plate Recognition (ANPR) this can be used on main road/motorways around the UK which pick up number plates and can show the direction a vehicle is travelling, this can be used to form intelligence which can be used at a later date. “Automatic Number Plate Recognition (ANPR) is technology, which reads, and stores number plates of vehicles passing a camera. ANPR readers can be deployed in a number of ways, including fixed and mobile units via the police and other agencies (local authorities, tunnels, ports, toll roads and commercial companies e.g. petrol station forecourts, shopping centres, etc).” (Whatworks.college.police.uk. 2021.)
When researching how roads policing can assist in a counter terrorism investigation it has highlighted the use of OCG vehicles and information that they tend to take the same route, which provides traffic officers with information and intelligence (Whatworks.college.police.uk. 2021.) States “Most OCG members have preferred routes of travel when committing criminal activity. This may be a preferred rural road, or through a particular housing estate. This may be to avoid overt CCTV cameras, ANPR camera locations, or merely due to the fact, they know it is an area not routinely policed. Consider using powers at hand to disrupt these routine ‘rat runs’ and influence a change in activity. This could include erecting CCTV, ANPR on these routes, including these areas into patrol plans etc. This may force activity into other areas where better evidential opportunities exist to capture evidence.”
Roads policing officers are also vital to being able to spot suspicious activity on the roads they are able to disrupt activity by conducting routine checks and be able to identify something which is untoward. (Westyorkshire.police.uk. 2021.) States “Often Safer Roads officers in particular are likely to encounter and impact on terrorists usually as a result of routine checks. Such encounters will potentially contribute to the general disruption of their activities.”
In conclusion I believe there are many ways officers can identify untoward behaviour which could link forms of criminality with potential terrorist threats, by speaking with members of the public and engaging appropriately could prevent someone from doing something or disrupt criminal activity which could lead to more serious crimes having higher consequences. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.

5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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