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A. What are the most important factors in raising a bilingual child?

It is common practise in today’s globalised culture to introduce infants to
multiple languages soon after birth or throughout the early stages of infancy, resulting
in a large number of bilingual and multilingual adults. What are the most crucial
aspects of fostering a child’s bilingual development? According to Baker (2014),
creating a good and engaging environment for language learning is crucial when
aiming to raise a bilingual kid. In my opinion, external and internal variables are
required to develop a bilingual atmosphere.

Bilingualism actually occurs inside a regional, national and cultural environment,
thus the family is accompanied by aspirations, obligations, and politics (Baker and
Wright, 2001). The following will discuss in detail on external and internal factors
including family language policy, age, attitudes and motivation, and metalinguistic

awareness.

Family Language Policy

Some researchers believe that the circumstances in which a child is raised have a
significant impact on the linguistic skills they acquire later in life, and this makes it
particularly relevant to consider throughout the context of bilingualism (Genesee,
2007; Montrul, 2008; Griiter and Paradis, 2014). Children who grow up in
multilingual families receive less stimulus in any single language than their peers who
are nurtured only in one language (Paradis and Genesee, 1996). Inadequate balance in
bilingual input leads to uneven growth in both languages (Bernardini and Schlyter,
2004; Baker and Wright, 2001). As a result, the language strategy of families with

bilingual children has a significant impact on the amount of each language that their


https://moodle.uwtsd.ac.uk/course/view.php?id=7401

children are exposed to. The strategy known as "one parent, one language" (OPOL) is
widely acknowledged to be a very promising strategy. Quay and Chevalier (2019)
summarised the three circumstances in which OPOL applies to families with two or
more languages: First, each of the parents’ mother tongues is a communal language or
dominant language, and both parents use their own language to communicate with
their children; second, the parents have distinct native languages, none of which is the
community's dominant language, and each parent communicates with their children
using their own minor language; and third, both parents’ native language is a minority
language. Third, one parent chooses to use the majority language to the child
regardless of whether both people talk the minority language.

Nonetheless, choosing a family language may have implications for children’s
linguistic, cultural, and gendered self-concepts. Children’s agency and language usage
habits may have an effect on how their parents speak. As a result, the family’s
linguistic preferences will change depending on the society in which they live (Baker
and Wright, 2001). For example, based on my observation, a bilingual Chinese -
English family is much more likely to speak Mandarin at home in China, but English

at home in the United Kingdom.

Age

The association between age while acquiring a second language and linguistic
ability is a widely discussed topic in the field of SLA. The controversy is over the
existence of a “critical period” in language acquisition. The “critical period hypothesis”
states that, without the influence of external influences, people are far more inclined
to learn a language during a particular time period.. There has been a seemingly
infinite flow of study on the CPH throughout the years, with a wide range of findings.
Nonetheless, certain similarities are starting to emerge based on study. To begin with,
there is little doubt that adults studying a second language have an early edge,
particularly in the area of grammar. However, children will overtake adults as
language learners as their exposure to the target language increases. This issue is

especially prevalent in situations of natural language acquisition whenever the learner



is not introduced to a great deal of the target language in a classroom setting
(Birdsong, 2006; Singleton and Ryan, 2004). Second, only young children are capable
of developing a neutral native accent in a natural environment. Formerly thought to be
about age 6, Scovel (2000) disproved that the years leading up to puberty are optimal
for learning a second language. Singleton and Muioz (2011) noted that children may
learn target language accents on the assumption of considerable exposure to the
second language, but other children still cannot acquire target language accents since
they continue to actively utilise their mother tongue. Ellis (2008) have hypothesised
that with the right instruction, adult learners may develop native-like pronunciation of
the target language. Finally, acquiring the grammatical rules of a foreign language is
easier for children, but this benefit doesn’t become noticeable until around the age of
15 at the earliest. The structural precision of adult learners' speech and writing is
closer to that of native speakers, and their grammatical competence is more
multifaceted. Pronunciation learning is age-dependent, although grammatical
knowledge is acquired independently of age (Baker, 2014). In China, parents desire to
raise bi/multilingual children, but English as a language of communication has not yet
penetrated the household. Parents depend more on external influences to assist their
children learn English. And, many Chinese parents acknowledge the significance of
English, but see it more as a subject for the score than as a language for daily
conversation.

To sum up, no definitive evidence has been shown to support the existence of the
key phase of second language learning. The beginning and end periods of any

hypothetical crucial era remain unknown.

Attitudes and Motivation

The importance of emotional elements on learning will progressively rise with
age and the development of SLA learners’ analysis skills; among these emotional
factors, motivation is one of the most significant ones. According to the work of
Gardner and Lambert, there are two distinct types of learning motivation: instrumental

motivation and integrative motivation (1972). Instrumental motivation is influenced



by outside forces, and language acquisition is a “helpless” decision that focuses on
Learning a foreign language has actual value and benefits (Lambert, 1974).
Integrative motivation is the “sincere” desire to learn a language on the part of the
learner. A true personal interest in the language’s culture and people (Lambert, 1974).
These two motivations, with their distinct characteristics, have served as a
jumping-off point for research into the historical development of the need to acquire a
second or third language. Dornyei (2019) claims that the “ideal self-concept,” rather
than the necessity for integration with a particular reference group, might explain
integrative motivation. Baker and Wright posed the question, with whom does the
language learner seek to integrate, in relation to integrative motivation, especially in
the global English-speaking community (2001). Therefore, Dornyei (2020) suggested
that future research should concentrate on unconscious motivation, long-term
motivation, and perseverance.

I also found that few empirical research have related SLA motivation to the

development of implicit knowledge.

Intelligence

The belief that multilingual children would be less intelligent is a misconception
that has persisted in the literature on the topic for more than a century. Bilingual
youngsters were compared to their monolingual peers on IQ tests in some of the early
studies of the phenomenon. Baker (2014) objected that the very first studies were
inadequate. Most IQ tests for bilinguals have been administered in English, the
language they are less proficient in. It’s possible that the outcome would have been
different if bilinguals were assessed in Welsh, Spanish, or Hebrew instead. As a result,
the tests were biased against bilinguals. Second, apples to oranges comparisons were
not made. Those who spoke two languages often hailed from socioeconomically
disadvantaged areas, such as New York City or rural Wales. Researchers have shown
that there is a positive correlation between a child’s IQ and their ability to pick up a
second language. (Ganschow and Sparks, 2001). Latest researches have shown that

bilingual speakers do at least as well as monolinguals on IQ tests. Balanced bilinguals



often have a modest cognitive edge over their monolingual counterparts. Intelligence
showed a medium-sized facilitative impact on the acquisition of both languages with
comparable intensity (Senar et al., 2022). On the other hand, Intelligence as a concept
and the usage of intelligence quotient are contentious and strongly contested.
Gardner’s (2011) multiple intelligences hypothesis, which contains eight unique forms
of intelligence, is a challenge to the concept of a single intelligence quotient. Anyway,
according to the vast majority of experts, there are several beneficial associations
between bilingualism and cognitive performance.When a youngster has
age-appropriate proficiency in both of his or her languages, he or she may have

cognitive benefits over monolinguals (Baker, 2014).

Metalinguistic Awareness

When discussing bilingualism and cognition, the metalinguistic awareness of
bilingual children has been studied extensively. Language transfer study finds that
bilingual children can generalize phonological awareness from one’s native language
into a foreign one and that bilingual children respond strongly to distinct phonetic
units in both languages (Cisero and Royer, 1995). From the perspective of
information processing, detecting two different sound symbols can strengthen
children’s ability to analyze the input speech, so bilingual children can encode
unfamiliar speech information more effectively than monolingual children (Baker,
2014). Its is more interesting to found that bilingual children have a higher phonetic
short-term memory, particularly a greater phonetic working memory, which may serve
as a basis for the creation of long-term phonetic representations of new words
(Gathercole, 2006). And in terms of lexical awareness, coexistence of two distinct
language systems that express the same set of ideas increases bilingual children's
lexical awareness (Yelland,et al., 1993). Furthermore, children that grow up learning
two languages have superior discrimination skills and correct semantic errors in
syntax that defy logic because of their enhanced syntactic awareness (Bialystok 1986).
Children who are bilingual in English and French have been shown to outperform

both monolingual and semi-bilingual peers on a syntax correction task (Bialystok and



Majumder, 1998).

Generally speaking, in terms of metalinguistic awareness, bilingual children have
stronger phonological, lexical, syntactic, and pragmatic awareness than monolingual
children, but orthographic awareness is not necessarily stronger, and there is even
negative transfer. Bilingual kids are better at picking up new languages and using
them than their single-language counterparts (Bialystok, Anderson and Grundy, 2018).

To sum up, there are numerous external and internal aspects to consider while
parenting a bilingual kid. The process of bringing up a kid to be multilingual is a
difficult one, whether seen from the perspective of the country as a whole, the family,
or the individual child. The parent, in their role as language planter, is able to assist
enhance those circumstances that are susceptible to impact; nonetheless, parents are
unable to regulate the development of their children's linguistic abilities (Baker,

2014).

B. Advice for parents bringing up bilingual children

Being able to communicate fluently in two different tongues is just one aspect of
being bilingual. There is a distinction to be made between the capacity to use
language and actually doing so. There is a broad diversity of bilingual families due to
factors such as the linguistic competence of parents, the accessibility of language
practise opportunities within the larger family, and the composition of the local
language community or area. As a result, I will provide guidance from a multilingual
perspective, taking into account the fact that bilingualism is the accepted standard and
that the languages spoken by a bilingual person are interconnected and coexist,or as
constituting an unified linguistic system (Garcia & Li Wei, 2014).

Firstly, learning a new language is a social activity that occurs within the context
of human interaction. The family is then the smaller unit of this human interaction.
What family language policy parents adopt affects children’s language identity in
some ways. | think that adopting the one-parent one-language (OPOL) policy in the
family is a realistic decision for multilingual parents to choose. The goal of the OPOL

approach is to minimise as much as possible the code-mixing of bilingual children



and to nurture bilinguals who are skilled in utilising two distinct languages. If the
children continue to mix languages, it is possible that it is related to the language
mixing ratio of the parents and the influence that they have on how their children
utilise language. The success of parenting a bilingual kid in accordance with OPOL
policy relies on both parents and children strictly adhering to the policy. However, it
is a dilemma that children living in cross-cultural settings where the prevailing
language is not their mother tongue are at danger of losing minority languages and
cultures. Consequently, parents are free to decide under what conditions and in what
manner they will implement the OPOL policy in accordance with the specifics of the
case.

Secondly, internal factors of learners such as intelligence, age, learning
motivation, linguistic aptitude, learning strategies, and metalinguistic awareness are
examples of influential factors that contribute to individual differences. 1 agree that
learning motivation is the most active factor among the individual differences. The
predominant viewpoint after the turn of the 21st century is that in comparison to
adolescents and adults, children have a natural advantage in motivation. This is due to
the fact that children have not yet started to recognise and preserve the linguistic as
well as cultural identification of their main language, nor have they begun to do so yet,
which results in a higher acceptance of the target culture and the second language
(Dornyei and Skehan, 2003). Therefore, activities that are just a little bit difficult,
feedback that places an emphasis on self-improvement, providing children with the
autonomy to decide on their own learning resources and techniques, and providing
guidance on study strategies are all beneficial for enhancing children's desire to learn.
The development of bilingualism should be surrounded by a pleasant environment, a
loving attitude, and an ambiance that fosters family-like assistance; this may be
achieved by encouragement and praise that is appropriately directed (Baker, 2014).

Furthermore, the development of children’s reading skills is greatly aided by the
cultivation of their metalinguistic awareness. The ability to think critically about and
concentrate on the language’s framework, including phonological awareness,

orthographic awareness, morpheme awareness, and syntactic awareness, is what is



commonly meant by the term “linguistic awareness.” The results of research
conducted on these topics have vital and practical implications for a number of areas,
including the forecasting of the progress that will be made in the reading skills of
youngsters, the analysis and classification of reading difficulties and impairments, and
the improvement of children’s reading abilities. Thus, I recommend that parents pay
more attention to the impact of second language children’s metalinguistic awareness
on their reading abilities and give suitable assistance.

Thirdly, external factors such as language input and socioeconomic status are
also examples of important factors. Here, I will elaborate on language input.
Unsworth (2016) pointed out that the learning of a target language by youngsters may
be facilitated more effectively by the provision of a substantial amount of outstanding
linguistic input, regardless of the fact that they are communicating in a foreign
language or a second language in the situation. Accordingly, it is important to provide
constructive criticism of the plan that merely require pupils to constantly read aloud
and memorise restricted phrase patterns and dialogues. Ongoing language correction,
such as making the kid repeat sentences, has little or no impact on language
development and may even be detrimental (Baker, 2014). It is desirable to enhance
the efficacy of children’s language acquisition by utilising a substantial amount of
genuine resources, such as audio and video input in their original language, as the
main technique.

It is undeniable that the complexity of the bilingualism has a greater impact on
learning a second language. So, while considering second language acquisition, if the
interaction among the external variables, individual differences and metalinguistic
factors is not included, it is just the failure to provide plausible explanations for
second language acquisition. Parents and educators are responsible for staying current
with changing trends and collaborating on strategies to foster bilingualism in their

children.
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