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Introduction
This assignment will offer the reader a critical analysis of a chosen observation which has been conducted by the author, in a classroom environment. The assignment will be discussing the chosen observation making clear links to the methodology which underpins a teacher’s role when dealing with a critical incident. The author will offer a critical reflection highlighting the strengths and weaknesses they have observed through observation models. Throughout the reflection the author will be continuing to highlight and incorporate Donaldson’s Four Purposes of the new Welsh Curriculum. Donaldson’s proposes guide’s teachers in exploring the balance between skill and knowledge (Haslip et al. 2017). The author will be identifying next teaching and learning steps focusing on a case study approach, whilst applying the four purposes. This offers a holistic approach to encourage and captivate children’s learning in a classroom environment (Lyakhova et al. 2019). After offering a critical analysis of the observation, the author will conduct a literature review. Including the highlighted proposals of the observations the author will link theory to practice acknowledging different approaches which are fundamental to the teaching pedagogy. Finally, the author will provide a personal reflection which will focus on how the author can improve their future practice based on the knowledge they have gained through the assignment.  This personal reflection will be discussing the Kolb model of reflection known as ‘Experiential Learning Cycle’.
Observation
For this observation, the schools name will not be revealed, this is to protect the schools identify and follow confidentiality guidance which has been set out by BERA (2018). The observation was carried out in a Primary School involving peers from the Foundation Phase, the chosen year group was Year Two. The lesson which was being observed was a literacy lesson, this involved the children participating in Read, Write, Inc. Phonics which was developed by Ruth Miskin (Miskin, 2006). Upon observing the classroom environment, it appeared bright and colorful. Within the Reggio Emilia philosophy as cited in Danko-McGhee and Slutsky (2017), suggests that a classroom environment should create a nurturing environment which offers a sense of discovery for young children. A carefully prepared classroom promotes critical thinking skills where the pupil can entice and become engaged by the learning environment (Ismail and Zulkurnain 2019). During the observation it appeared that the teacher had built a good repour with the pupils as the pupils seemed to be at ease and comfortable within the environment. Chen et al. (2020) suggests that through building a teacher/pupil led relationship enhances pupil engagement, meeting their cognitive and emotional learning needs. This also gives the pupil a sense of belonging as they are part of a group, as highlighted in Maslow’s Hierarchy of Needs as cited in Hartje (2016) through promoting positive interactions, creates a sense of trust building which enhances the child’s feeling of belongingness contributing to positive motivation within a classroom environment.
Methodology
According to Junker and Bouchard (1976) as cited in Parnell and Iorio (2015) there are four different types of observation models that a teacher can apply in the classroom environment. They are the Complete Observer, Observer as Participant, Participant as Observer and the Complete Participant (Bentley 2015). For this section of the assignment the author will focus on the Complete Observer and Participant as Observer. The complete observer is where the teacher is less involved with the children and does not get involved with the activity, they have set the children, the teacher focuses on observation (Possel and Smith 2018). Whereas the Participant as Observer is where the teacher is involved with the activity that has been set but is less involved with the children during the activity (Moens et al. 2018). Though Johnson et al. (2016) argues that the most effective way of observing the children is through the participant as observer model. Boccagni and Schrooten (2018) agrees with this suggesting that, this model offers the teacher to observe the class through close observation through their involvement with their classroom as a social setting. Combining the two roles of the observer and participant allows for further observation and different methods to collect information (Baeten and Simons 2014). According to Bandura Social Learning Model as cited in Horsbirgh and Ippolito (2018), through this method the children view the teacher as a role model influencing their learning experiences which enhances the teacher’s observation process. However, Barth et al. (2019) suggest that the teacher must establish social order within the classroom environment ensuring the activities are clearly outlined with strategies to implement to prevent and to intervene in disruption. This prepares the teacher to deal with a critical incident, according to Tripp (1993) as cited in (Badia and Becerril 2016) a critical incident is part of the everyday life in teaching, this is when the teacher is faced with a dilemma within the classroom, which results in the teacher having to problem solve in an instant situation. Furthermore, a critical incident can be defined as something that did not turn out the way it was planned (Thomas and Kallarackal 2020). Maslow (1968) defines these situations as a ‘peak experience’ (McGarr and McCormack 2016). The incident is described as ‘critical’ because it has value and meaning for the teacher, offering a critical analysis whereby the incident offers opportunities for the teacher to enhance professional development (Joshi 2018). Through reflecting on the critical incidence Carl Rogers Theorist of Positive Regard, as cited in Shefer et al. (2017) suggest that through learning it is vital that teachers explore how the incident made them feel, that this supports growth and development through academic learning.  
Critical Incident-
During the lesson observation the class was assigned tasks surrounding the Literacy, Language & Communication (LLC), Area of Learning and Experiences (AOLE). The child who was being observed had been recently diagnosed with Autism Spectrum Disorder (ASD). It is stated by (Lord et al 2020, p. 09) that ASD can be defined as a specific combination of impairments in social communication and repetitive behaviors, highly restricted interests and/or sensory behaviors beginning early in life. ASD can bring many constraints to a classroom and provide obstacles for learning to be obtained. Due to the child’s diagnosis it was evident that the child was a perfectionist, it was evident that this child has several traits linking to Donaldson Four Purposes of the new Curriculum (Donaldson, 2015). The child’s perfectionist approach can be linked to Donaldson Ambitious, capable Learner, showing signs trying to complete work to the highest possible standard. Starley, (2018) has suggested that perfectionism has a greater risk of a negative impact on child’s development. This was evident in the observation due to the child being unable to complete a task, as a result of the child being unable to complete the task, the child then had a series of negative behavior episodes which hugely impacted the rest of the lesson including impacting other children in the classroom. Kauffman (2013), quoted in Chisara et al. (2019, p. 25-40) described behavior as a child’s reaction to a situation in the way they behave or act, a child’s behavior may change due to their current experience or to the exposure to a new situation. This links to Donaldson’s purposes as the aim of the activity is to support the child to develop and become an ambitious capable learner. Though it may be challenging to complete new activities with the child, as highlighted in the ambitious capable learner purpose, there may be rising challenges and difficulties, it is important that the child is supported through their behavior to achieve their goals Donaldson, (2015). Whilst observing the child it was evident to see the range of emotions being shown, whilst not having the ability to control their own emotions the child began to show signs of physical and emotional anger. Throwing items of stationary that surrounded them and loud outburst of yells and tears where being presented. Furthermore, the child’s poor behaviour carried on for several minutes and it was clear to see that the de-escalation techniques where not working in this instance. The teacher then decided that the next step was to remove the child from the classroom as their behaviour was disrupting other pupils in the class. Having the child removed from the classroom seemed to have a positive effect on the remaining children as they were then able to carry out the remaining tasks without disruption. (Nye et al, 2016, p.5 4) suggests that removing a child from a situation may only be carried out as a last resort and that if a child is posing a threat to themselves or others in the classroom then a removal strategy must be taken into effect to avoid harm to fellow pupils, including members of staff. 
Literature Review
The literature review will be based on two areas which have been identified in the critical incident. The two areas will be Additional Learning Needs (ALN) and behaviour/ classroom management. The literature review will highlight key strengths and weakness to these areas providing a critical analysis throughout. The inclusion of Special Educational Needs (SEN) or known as Additional Learning Needs (ALN) has a profound responsibility of providing children with SEN an equal opportunity to develop alongside children without SEN (Paju et al. 2018 p. 11-20). Lyons and Timmons, (2016 p. 889-907) suggest that ‘integration’ describes the placement of SEN children in a mainstream setting, for this the setting will need to offer adaptation or extra resources to support the child and their induvial needs. Though, Garrote et al, (2017, p. 12-23) argues that the area for this expertise is limited and the optimal level of development for both SEN and non-SEN children sharing a classroom is unclear. Fluijt et al. (2016 p. 187-201) agrees with this suggesting that there is a lack of time and facilities, when teaching SEN children in mainstream school, resulting in a disadvantage for SEN children to excel mainstream education. Therefore, the need to apply further studies and research is to be carried out for successful and proven interventions (Holmberg et al. 2019 p. 68-82).  The Model of Co – Teaching by Cook and Friend, (1995) as cited in (Farrell, 2018) suggests that co-teaching is the collaboration of two or more professionals, including a general and a SEN teacher, through this collaboration it can  offer all pupils equal opportunity.  This approach maximizes children’s learning opportunities in a diverse learning environment (Casserly, 2018 p.129-141). Strogilos and Avramidis, (2016, p. 24-33) highlight that co-teaching has a positive effect on pupils with SEN, though suggests that co-teaching is solely based on the attitudes and beliefs of teachers and how they adjust there lesson plan ensuring it is appropriate for an SEN child. Though, Hamdan et al. (2016 p. 289-298) suggests when utilizing the co-teaching model, challenges may be presented such as teaching in different style, changing attitudes and teacher expectations. This could result in an incompatibility of teachers which hinders a successful collaborative process and sharing of responsibilities, which may impact the classroom environment (Krammer et al. 2018 p. 463-478). However, Deshler et al, (1997) as cited in (Farrell, 2018 p. 129-140) states that co- teaching results in no significant improvement over other types of provision. Though Mackey et al. (2018 p. 465-485) argues that co-teaching can support a SEN pupil by increasing their positive behaviour to on task demand but will subsequently results in less peer interaction which defeats the purpose of SEN inclusion in mainstream schools. Pulschen and Pulschen (2015 p. 8) agrees with this, as found in a study researching co-teaching in a mainstream school, found that children with SEN are given opportunities to establish and develop collaborative skills, as the child is exposed to new challenges. Pulschen and Pulschen (2015 p. 8) continues to suggest that the teacher should be aware of the child’s limitation and understand the child’s coping capability, this creates a desirable learning environment reducing negative behavior and combating stress for the child. Through offering a desirable learning environment, this offers a less restrictive environment for children with SEN, meaning their needs can be met through accessing a general curriculum (Thomas and Margo, 2017 p. 284-293). This is highlighted in the core principles of the Convention on the Rights of the Child article 2, that all children should be treated in a non-discriminated way regardless of their disability, every child should be treated with equal opportunities (UNICEF 2020).  Bandura, (1970) as cited in Krammer et al. (2015 p. 99-114) emphasis that teaching should be based on the child’s self-efficacy, identifying a child’s capabilities and beliefs, offering the child support to solve tasks. However, Sporer et al. (2020 p. 101-120) argues that it was found in a study that children with SEN in a co-teaching environment reported that they felt less integrated into the social processes within a classroom environment.   
When teaching a child with SEN it is important that the classroom environment is taken into consideration as at some point the child may display disruptive behaviour (Kuronja et al. 2018 p. 36-49). However, McKeon (2016 p. 221-237) argues that there is not enough resources and little research has been carried out to support teachers to understand and how to deal with a SEN child and their disruptive behaviour. Tuba et al. (2016 p. 35-52) describes disruptive behaviour as behavior management, which includes the dimensions of the classroom management, suggesting that this is consisting of rules and structure that are set out by the teachers expectations, which is related to how a child behaves. Nobile et al. (2016 p. 419-434) suggests that within a classroom there should be a team member who is responsible for the leadership and implementation of learning interventions, this can be supported to reduce a child’s poor behavior. Nye et al. (2016 p. 43-60) agrees with this suggesting that children with SEN commonly have behavioral difficulties which present extra challenges whilst in a mixed classroom. Oliver and Reschly (2017 p. 188-199) states that this is due to children who have low academic abilities are at a greater risk of behavior problems, this is a coping technique for the child as the child displays disruptive behaviour as an escape from the difficulties they are facing with the academic tasks. When teaching SEN children, teachers need to have individual behavioral management plans, when a child’s behavior is escalating the teacher can provide basic prevention strategies such established rules and routines based around the child’s needs Moore et al. (2017 p 222-232). Webber et al. (2016 p. 38-56) agrees with this, suggesting that these techniques contributes to behavior reduction. Implementing a behavioral model could support a child with SEN when they are displaying disruptive behavior. The Logical Consequence Model by Dreikurs (1968). Within this model Dreikurs proposes that children learn through their interactions with their environment, this is combined with three consequences which are natural, arbitrary and logical Ronald et al. (2011). A natural consequence is where a child engages in a sort of behavior that the teacher is unaware of, this is where a behavior naturally occurs for the child for example a child telling a lie Gross, (2014). Though Hue and Wai-Shing (2014) argues that it is the child’s reluctance to change which results in negative behavior. However, Rangvid (2018 p. 266-284) disagrees with this, stating when teaching SEN children often they are not able to understand the consequences of their behavior, the child’s behavior may be a result of gaining attention or frustrations of not being able to complete a task. The Arbitrary consequence is where a child’s disruptive behavior is notice by the teacher and leads to a consequence Tauber,( 2011). Sinclair et al. (2019 p. 238-249) proposes that teachers focus on problem behavior rather than academics when teaching SEN children, suggesting that there should be more focus of escalating a disruptive behavior and use distraction techniques which promotes academic engagement. An example of logical consequence is where a child displays disruptive behavior and is then removed from the classroom (Burden, 2016). Bergin and Bergin, (2018) argues that removing a child with SEN from a classroom may cause detrimental effects, as the child may feel they are being singled out, this could create a traumatic event. However, Henderson and Thompson, (2015) argue that removing a child from a classroom could cause less disruption for their peers and is a good distraction technique to reduce disruptive behaviors. A teacher when dealing with disruptive behaviors should consider understanding a child’s escalation trait, in doing so the teacher can offer distraction techniques which creates an individual plan in reducing escalating behaviors (Siegel and King, 2014).
Reflection 
 Reflection can be utilized as a professional learning experience where practitioners self-reflect on situations and scenarios identifying key areas in which to improve the outcome of effects for both practitioners and the learner (Marshall, 2019, p.01-09). Throughout this reflection I will refer to Kolb’s ‘Experiential Learning Cycle’ (Kolb, 1984) as cited in (Bergsteiner et al, 2010) Kolb’s cycle consists of four domains. This model will enhance my understanding of my strengths and weakness within a critical incident scenario. Stage one is referred to as Concrete Experiences; during this experience I witnessed an autistic child behave in several negative ways causing disruption and stress to the practitioners and students within in the classroom. During a literacy task the child was unable to complete a certain activity, it was the incapability of completing a task which caused the child to react in such a negative ways resulting in stationary being physically thrown across the table and there were also loud screams coupled with vigorous crying being presented by the child. The teacher was implementing de-escalation techniques trying to calm down the child, a different task was put forward for the child to complete but this had no detrimental affect on the child’s current elevated and erratic state. Whilst this situation was occurring it was having an immediate impact on the remaining children where it was affecting their ability to concentrate and remain focused on the task at hand. After several de-escalation techniques failed to calm down the child the final decision of classroom removal was executed, and the child was removed from the class. During these minutes it made me feel very uncomfortable seeing the child in such a stressed state and I could visually see the negative impact it was having on the rest of the class. Stage two of Kolb’s theory is Reflection Observation, during the incident I could see that the teacher remained in a calm manner throughout the incident. Galea (2018 p. 147-166) suggests that through by remining calm during a challenging incident demonstrates a teacher’s resilience, enabling the teacher to take control in class dynamics. Through observing the teacher’s response to the situation, I felt reduced stress within the classroom, the teacher appeared to take control of the incident. Zinsser et al. (2018 p. 77-83) highlights that through a teacher modeling appropriate behavior it influences the children’s behavior and emotions during a challenging incident. Stage three of Kolb’s theory consists of Abstract Conceptualization.  Having experienced the situation from an onlooking perspective it is perceived easier to choose which decision would be best suited as opposed to being live in the situation where it can be a lot more difficult to think of decisions in the moment. Having witnessed the incident, if the situation were to arise again, I feel that an effective way to have managed the situation would preset different work for SEN pupil than that of the class. Having a different set of work for the SEN pupil will not only give them an easier chance of completing the work but it will still allow for engagement from other pupils as they can remain in the classroom, with the assistance of an LSA to help engage the SEN pupil. The child may feel a sense of belonging still being an active member of the class. Having done further research another effective method of de-escalation would be to strategically place the child in an area of the classroom which would allow for less distraction to other pupils if a scenario was to occur where the child would demonstrate distracting behaviour. Throughout the lesson the child was able to mix with other pupils if the scenario allowed for the child to be in an isolated location of the classroom where they would be allowed to concentrate and have no distractions then this strategy may have prevented any further upset to other pupils in the classroom. Tobia et al, (2020, p.01-100) suggested that the strategic placement of seating arrangement can influence children behaviour and interacting within the lesson. However, Gremmen et al, (2016, p. 751-850) would argue that by allowing children the freedom of choosing where to sit within in reason demonstrates learning autonomy and builds a positive relationship of trust with regards to the teacher and student relationship. Step four of Kolb’s model is Active Experimentation during this phase of the model I will use the previous phases as evidence to use in future situations where a critical incident may occur. Using the knowledge, I have found will help myself deal with situations to the best of my ability. Ideas such as preset work for SEN pupils and strategic seating arrangements could be vital for keeping SEN and non-SEN children on task in the classroom. By using these evidence-based techniques it will give me the best chance of dealing with high pressure situations in the future. 
Conclusion
Throughout this assignment the discussion of a critical evaluation and identification of next teaching steps and learning steps focusing on a case study of an individual learner based on an observation which took place at Primary age children. The age group in which the observations were held were in Foundation phase varying from Reception to Year 2. Following the methodology there were four options as referred to in Methodology section. However, the author had chosen to comply with Complete Observer and Participant as Observer. The critical incident itself did have an incredible impact on the whole class dynamics. Having discussed further with the teacher, this incident was very rare and one can only imagine that due to the unprecedent current times where teachers and pupils presented with change and uncertainty, all those factors may have contributed to the SEN child’s actions. The reflection model used was Kolb’s Experiential Learning Cycle which led to clear plans and next steps should the incident happen again in the future.
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Appendices
A

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/9/20 - 2:15pm – Year 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
LLC AOLE
End of unit 
Indoor 
Mixed ability range




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)



Good positive environemnt
Children seemed excited to learn 
Happy expressions showing signs of contempt.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Children left to own autonomy to choose which activity they want to complete
· Once they feel they have finished then move onto next activity








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Succsess criteria presenetd on board for children to follow 








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Differentiation for children to challenge themsleves and progression steps available








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Previous knowledge refrshed prior task as a starter to refresh memory of existing knowledge. 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Autistic child un able to complete task showing signs of frustration and anger.
Caused large upset thorughout class including pupils and staff.
Final resuot classroom revmoval after De-escalatin techniques faield to calm down child.











A
CRITICAL INCIDENT IDENTIFICATION RECORD


	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30/9/20
2:30pm
Year 2 
LLC Area of Learning Experience







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	


Austic Child had server behaviour issues after failing to complete a task. 
Teacher reacted well to situation but was unfortunelty left with the final descion of removal of the child from classroom. 
De-escalation techniques and classroom arrangements were implented to try and reduce the anger shown by the child ultimate to removal of child led to a more relaxed feeling in the classroom as other pupil were affected by the incident. 































B

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29/9/20 3pm year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Numeracy – number bonds. 
Near end of unit study indoors 
Mixed abilty range 
Children happy and content with work set easily acheivable. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Positive classroom vibe. 
Attitudes towards teacher and learning excellent






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?




Lesson actvities relate to area of learning and experinences. Children allowed class autonmy by moving around the classroom chossing activites.
Peer assessment helping each other not moving onto next task untill all children in group had finshed showing self assessment and autonomy learning. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 




Succsess criteria avilable for children to observe and refernces if unable to complet the task at hand.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Differentiation available on all task for pupils to excell and challenge themsleves. 









	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?



Constant teacher feedback.






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Children finihsing the work and then moving onto other tasks. Showing classroom invitative and autonmoy learning. 












B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	




	29-9-20. 2.30pm. Year 1 Foundation Phase. 
Children and teacher involved. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Group of children completing a task and then being self aware and able to move onto next task without teacher permisson. Showing Autonomoy learning and classroom awareness. Peer assesssment was preset as all children helped themselves and waited for everyone to finsih before moving on to next task. Peer assesment very benficial for individual progression. 

































C

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29-9-20  11am year 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Health and Well being – focus was yoga on screen end of unit. 
Indoor learning
Ability range mixed.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

All children happy and friendly towards each other and towards members of staff 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Yoga is used to reduce stress and regain focus of children ready to settle them before the next actvity for the day. Fun way to gain control of teh class as children like to being active. Happyu expressions from all children. 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Children helping each other with yoga posses showing self awareness again and understanding what the task at hand is and reasoning behind yoga and the ability to show understansing to help other pupils. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Yoga can be difficult due to pandemic change in scenarioa yoga done insde classroom. Different enviroment but showing resilience to still complete yoga in classroom.







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Same yoga session as before children calling out names of poses showing prior knowledge.







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One child helping thier partner with a pose showing self awareness showing compassion. 














C

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


29-9-20  11am  year 1.

Children involved in yoga session carried out on carpet area of classroom due to pandemic must remain in class and not in yoga study due to cross contamination. 






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The class part took in group yoga whilst teacher prepared for next activity. Health and well being being main focus of yoga. Help reduce stress and anxiety also promote healthy lifestyle. 
Enjoyment from children also peer assesment as partner would correct them if doing a pose incorectly. Prior knowledge was shown as some individuals knew the names of the poses beofre coming up on screen. 



































D


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28-9-20  3PM Reception


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Expressive arts AOLE. 
Near end unit
Indoors and outdoors 
Mixed ability Range





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Very young age children allowed to play games. 
Activities set for children to complete throughout afternoon






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Building house with squares
Draw house with pencil 







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 



Teacher walking aroud giving feedback and helping
Peer assessment working in pairs





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Examples of what is expected in front of them providing a simple criteria. 







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


No prior knowledge of leanring due to age learning is happening in the present. 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?




Children working in pairs showing signs of peer assessment helping build and draw the houses in paris allows for instant feedback from peer and self assessment. 









D

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


29-9-20. 3pm. Reception Age

Children and teaCher involved in group activity. Children allowed to walk around chose which activity to complete showing self autonmoy of classroom learning. 
In pairs working together providing self assessment and peer assessment. 
Late in afternoon due to age children appeared lethargic and tierd. 






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	




Observering a pair and one partner corrected the other in drawing a house. This is showing signs of maturity and understanding of how to complete task. Understanding what is required of them in order to complete a task the peer assessement is essential in the childrens abilit to develop. 






























