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ECAD6009/7003 – Part A 
Understanding how the learner, the school and the local community work together to deliver one of the four purposes of the new curriculum: a video presentation that critically examines this process.
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Part B
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Revise Harvard referencing guidelines 
	I have recapped Harvard referencing using the universities guide. This can be seen in my reference list in both part A and B.

	Targed/Target 2
	Continue to develop a critical writing style where you are applying more of your own judgements rather than overuse of direct quotations.
	I have read over my work to ensure I am using my academic register and am being critical where necessary.

	Targed/Target 3
	Ensure you adhere to the wordcount to enable you to demonstrate sufficient breadth of knowledge.
	I have met the word count by my assignment being 2329 Words.

	Targed/Target 4
	Ensure that BERA guidelines are adhered to.
	I have ensured that I anonymised any data that allows the reader to identify the school in which this report is based on.



How a school develops one aspect of its School Development Plan (SDP): a report that critically reflects on the actions, impact and evidence base.


Word count: 2329




This assignment will investigate how a school strategically develops an element of their School Development Plan (SDP). Due to the scope of content in an SDP this report will look at how a school reflects and decides upon actions on how to improve a particular aspect. This report will also assess the suitability of how the school evaluates their progress by obtaining the relevant evidence. In the SDP the school has identified several aspects in which the school can improve. However, this report will particularly look at how the school plans and carries out a successful marking and feedback policy. The school for which this report will be based upon is a mixed comprehensive school for students aged between 11-16. The school has a wide catchment area, and currently has 522 learners. Also being a religious school, there is a high percentage of pupils with certain beliefs. A maximum of 34% of pupils are Catholic, and a further 17% are members of the Church of Wales. (ESTYN, 2013) In order to ensure that the BERA guidelines are adhered to the school the assignment is based upon will be identified as X. (BERA, 2018). 
An SDP is used to, “improve the quality of teaching and learning in a school through the successful management of innovation and change.” (Hargreaves, D.H & Hopkins, D. 1991) In order to create an efficient plan there is a recommended procedure to follow. Due to the depth of the evaluation a school must undertake in order to base their plan upon, an SDP is usually constructed in the autumn term after pupils receive their summative results. It is advised that in order for a plan to be effective it must be cyclical. The school must plan for regular reviews and update their ways of implementation and evaluation in order to fulfil the targets. (School Improvement Team, 2017.) In the video entitled ‘School Development Plans’ they outline that the first step of creating their SDP is by identifying what the schools strengths and weaknesses are. Once these factors have been discussed by the senior leadership team (SLT). They ask for input from Head of Faculties (HoF). This will allow departments to have their input on what they feel should be incorporated into the SDP. (About 'School Improvement Plans', 2009) This emphasis on collaboration amongst staff in order to create the most beneficial plan is evident throughout the video and is reiterated by Headteachers, governors and members of ESTYN. (St Marys R.C Primary School, 2020) Another notion in the video referenced above identifies that there are several ways in which a SDP can be delivered to all those wanting to read the plan, however;  a headteacher stated that the staff want to see the school’s targets at a glance rather than and extended piece of writing. The plan should include the school’s overall success criteria, objectives on how to achieve particular targets, who are the stakeholders for ensuring the area is improved, and the plan should leave room by every target for further comments everytime the plan is reviewed. By ensuring this cyclical approach is taken when planning, evaluating and creating/updating an SDP; the school will be ensuring that the plan prioritises “raising standards,” to ensure the maximum progress of pupils. Upon receiving the SDP from my placement school, they adopted Arnolds approach, which is to colour coordinate the targets to help identify the progress of the target area, to ensure they arrange provisions to improve their RAG score. The colour scheme is Red,Amber,Green which allows the teacher to idtify the urgency of planning measure to improve the status of that target. (Arnold, 2016) In terms of monitoring the development of the SDP, each area of improvement will have a member of staff dedicated to that target, those accountable for particular targets are repsonsible for ensuring the methods work, what impact does the method have and how this can be further improved. (The Key for School Leaders, 2021) These individuals are known as stakeholders. 
However, the credibility of a SDP has been critiqued. In 2019 Meyers and VanGronigen argued that the SDP can be unsuitable for evaluating, devloping and implementing schools targets. The main drawback they indentified is that these stakeholders may not be skilled enough to perform to a high standard. They also suggest that many teachers are forced to focus on target areas that may not be appropriate to them, which can be time consuming due to the nature and responsibilities of the profession in the first place. (Missdcoxblog, 2015.)
The chosen element of this report is how marking and feedback benefits the learning of the pupils. A successful marking and feedback policy allows teachers an in depth look at how pupils are progressing with their learning. (Twinkl, 2020.) According to the National Education Union (NEU) they advise that the marking and feedback policy should be practicable for teachers but easily accessible and understandable for pupils to further their learning. Teachers should ensure that they praise pupils as well as identify areas of improvement (AoI). This will ensure that a pupils attitude towards education remains positive and enjoyable. When these target areas are identified it is imperative that the school allows time for pupils to read, reflect and respond to their feedback. (National Education Union, 2020.) The teacher toolkit map out a marking strategy that can be used across the school regardless of age and subject. By having a universal code pupils are able to understand and act upon feedback promptly and effectively. For example, they identify a school marking scheme which uses abbreviations as a means of identifying mistakes. For example ‘Sp’ asks pupils to correct their spelling mistakes and ‘CAP’ instructs the pupil that they need a capital letter. They also suggest using a yellow highlighter to decide on a section of work they feel the pupil could rewrite in order to benefit their learning. (Teacher Toolkit, 2015.) This is a manageable approach to marking as it’s time effective for teachers and easily recognised by the pupils. Contrastingly, Phillips identifies that marking policies may differ dependent on the subject and year group which are being assessed. This sparks the controversy surrounding the idea of a whole school marking policy which is something school X are striving to achieve. The literature discussed above outlines how teachers aim to improve the work, rather than educating the learner.  Dylan Williams reiterates that many schools have lost the focus point and says, “…too many teachers focus on the purpose of feedback as changing or improving the work, whereas the major purpose of feedback should be to improve the student.” (Williams, 2014.) This creates the question as to whether the teacher is there to simply fulfil the schools targets, or, are they there to ensure all learners become an educated, informed and confident individual like Donaldson proposes. (Donaldson, 2015.)  
School X created a target that the school will adhere to a universal mark scheme used across the school to ensure that the feedback is understood by the learners and consistent in their learning. After discussing this target with the school’s deputy, he argued that by having a mark scheme used in all subject areas regardless of age and ability, they create an understandable, accessible and informative mode of feedback. The stakeholder of this target was the researchers mentor, who also happens to be head of the English Department. As a teacher the pupils’ development is paramount and the controversy surrounding this strategy is never ending. 
Due to the Covid Pandemic, pupils education has taken a hit and there has been a decrease in basic skills with some children. The 22% of pupils who live in the 20% most deprived areas of Wales find themselves in the lower sets. (ESTYN, 2013.) However, there is still a vast difference between the knowledge of the top performer in the class to the bottom, regardless of them being in the same set. This asks whether a universal mark scheme is accessible and understood by all learners. It can be argued that ineffective marking is when a teacher leaves extensive comments as a means of feedback. (NASUWT, 2022.)
One strategy the school have in place is called ‘R2P Time’ This is short for reflect to perfect. During this time the pupils are asked to read, and act upon feedback given by their teacher. These may be spelling and grammar mistakes (SPaG) or rewording a section of an extended piece of writing to show they understand the feedback and have acted upon it. Although this policy allows pupils to reflect on their learning, it creates a vicious cycle. Once the pupils have redrafted a section of their work in green pen, is that again to be marked, critiqued and acted upon yet again. This brings it back to whether teachers are improving the work or developing the learner. 
Another strategy implemented by the staff is the use of verbal feedback (VF), both between teacher and students, but also between students through peer assessment. Harry Fletcher explains his doubts as to the effectiveness of VF by saying the feedback is “vague, infrequent or overwhelming … judgemental.” (Fletcher, 2015.) That is a reservation the researcher found themselves, how do pupils act upon the feedback if the feedback isn’t taken note of or written down for the pupil to read over. This adds to the argument that it is not an effective way of pupils reflecting upon their work. Yet, VF is a strong tool to help decrease the amount of time teachers spend marking pupils’ books. Mark Quinn identifies a cycle that will help with the success of VF. If teachers split the process into four sections, known as, “ask, investigate, innovate and reflect” (Quinn, 2018.) they will be perfecting how verbal feedback should be delivered and responded to. This cycle was first researched on KS3 learners aged 11-13. They found that by using verbal feedback it allowed the pupils to improve their learning straight away, and it develops an ethos that allows teachers to solely focus on the child’s learning. School X have recently received an inspection from ESTYN. The staff argued that the productivity of written feedback is a myth, and does not benefit a pupils’ progression, but is instead there as evidence for the government to show the conversation between the pupil and their teacher regarding the progress the learners made. 
In terms of developing an action point as to how school X could potentially adapt the marking and feedback policy to be more efficient to both staff and pupils, Hattie and Timperley suggests that feedback can have different perspectives, known as “feed-up, feed-back and feed-forward.” They also acknowledge that feedback can be differentiated depending on the students cognitive intricacy. This helps argue against a universal marking scheme being accessible to all pupils, and suggests that’s feedback needs to be tailored to be understood by pupils of a different ability. (Hattie and Timperley, 2007.) Only then will the feedback be beneficial to developing a learners progression. The literature suggests that “feedback, on average, is powerful, but some feedback is more powerful.” (Wisniewski, Zierer and Hattie, 2020.) 
After analysing the marking and feedback policy adhered to in school X, it has become apparent that the school have implemented several strategies in order to raise standards and improve the learning of pupils. The research identified many limitations in regards to a SDP; the main being that all pupils are different and one strategy may not be practical for all pupils. This prompts the researcher to look at whether the SDP needs to be reviewed and amended more often than three years and continuously revised through the academic year, and the way feedback is given needs to be differentiated depending on the pupils’ ability. The quality of feedback and marking is more valued than ever after learners missing out on several months of education due to the pandemic. Upon reflection all learners will be at a different stage within their education, and the literature suggests that a universal marking code, or policy is not the most efficient way to give the pupil feedback. Despite this drawback, school X are using the pedagogical standards to ensure that their marking and feedback policy is successful in delivering an efficient learning environment. The school uses several tactics such as R2P, peer assessment and live marking to research new ways in which that target of the SDP plan can be met. By striving to enhance the area of improvement the staff are working to accomplish “educational goals more effectively.” (1985, quoted in Fidler, 2002, p.70) Taking this into consideration a suggestion from the researcher is to use both verbal feedback and written feedback. Written feedback to be used for extended pieces of writing, which the pupils then carry out R2P time on in order to progress. As well as verbal feedback which can be used as an assessment for learning (AfL) strategy which informs a teachers planning for the next lesson. 
Upon completing this assignment, and having the opportunity to carry out research and participate in discussions with members of staff within school X, it has become apparent that a SDP is a critical component to ensure success within a school. By having an effective marking and feedback policy we are ensuring that the children are receiving a sound education and are more likely to succeed in their further studies. A pupils learning is paramount to us teachers and we simply would not be doing our job unless we perform professionally and achieve the teaching standards continuously. This has allowed me to recognise that “if your current approach is unmanageable or disproportionate, stop it and adopt an approach that considers exactly what the marking needs to achieve for pupils.” (Ofsted, 2022.) Marking is not a way to make the work better, it is an opportunity to develop the learner and allow them to improve in the future; encouraging them to become the ethical, healthy, and creative citizens of Wales. (Donaldson, 2015.)
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