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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
[bookmark: _Int_8GHBjZDc]Plan your work carefully before you start writing so that you present knowledge and clearly show how you know that by backing up your work with reading.

	[bookmark: _Int_Jgstyvve]I have made a plan before writing my assignment to ensure I know what I need to write and how to structure it.

	
Look for more academic wider reading.
	I have looked for a range of sources to ensure evidence in sources is relevant and reliable

	

Continue to read widely, and look to incorporate more academic journals in your reading

	I have tried to look for more journals to strengthen my sources for this assignment.





Word count: 2,632
Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

This assessment focuses on a nine-year-old pupil named Idris, who through observation has been identified to have learning difficulties. To assist these learning difficulties, interventions could be put in place in his school to support Idris’ development and learning experience. Idris responds fondly to physical activities and sports, which is evident in his well-developed gross motor skills however, he shows a strong disinterest in traditional academic lessons such as Mathematics and English. If given the chance, Idris will contently complete activities on a digital device. If he is not allowed to do this for an activity, Idris will occasionally display irritation and may show signs of a bad mood. Although Idris’ teacher has concerns for Idris not progressing the same as his peers in class, Idris finds enjoyment in being outside. Although Idris does not display disruptive behaviour in the class, he frequently withdraws when confronted with challenging tasks and will resort to daydreaming rather than engaging with the academic content. Idris’ physical development is strong, specifically in his gross motor skills. He displays self-independence when performing in sporting tasks and can complete self- care tasks such as dressing himself after swimming and physical education lessons. Cognitively, while Idris can read an analogue clock to the hour, half past and quarter past/to, Idris struggles to maintain concentration on academic tasks which often leads to a lack of understanding of the content. Emotionally, Idris is sensitive to failure. This often leads to frustration when he is unable to complete a task successfully. However, Idris is always eager to please adults. His language development shows how he has a broad spoken vocabulary, but his lack of concentration limits his ability to complete reading and writing tasks. Socially, Idris is always respectful towards his peers in the classroom including his teachers however, Idris takes pleasure in working by himself rather than in a paired or grouped setting. Understanding these developmental factors is crucial in designing targeted interventions that align with his interests and strengths to enhance his overall engagement and academic progress. (Hawthorne, 2013) Suggests the word ‘intervention’ is used to describe a focussed session on an individual or a group which deviates from classroom practice. The intention of intervention is to offer support to children who may have additional learning needs and those who may struggle with certain life skills like Idris.
An intervention to encourage collaboration and concentration for Idris may be sensory nature trails or also known as a sensory trail. Sensory nature trails are set up to have a series of experiences along a route and designed intently to include all the senses to provide a rich multi-sensory experience for those with additional learning needs to fully immerse themselves into (Sensory Trust, 2025). The idea of a sensory nature trail is for a member of staff to take a group of children with additional learning needs outside on a pre-constructed sensory trail where they will walk whilst using their senses to identify various aspects of nature. They will also be working in groups to discuss what they may smell, hear, or see and how this is affecting them emotionally (Fit and Fun Playscapes, 2023). The curriculum for Wales highlights the importance of outdoor experiences. The pedagogy says the learning environment should allow learners authentic learning experiences outside the classroom as well as indoors. The experiences should be inclusive for everyone and allow children their own say in their learning experiences (Gov. Wales, 2023). This intervention also tailors to Idris’ interests of physical activity and being outside.

The impact of sensory nature trails
Through research, sensory nature trails holistically impact a child’s development. Idris who lacks the ability to concentrate would be positively impacted by walking in nature. In 2012 Professor Niels Egelund, conducted a large-scale study of 20,000 children aged 5-19 to see if walking to school benefited the children’s concentration. The children were to either walk to school or get transported to school via car, bus etc. They then had to complete a simple concentration task which was assembling a puzzle into the shape of a face. The study showed those who walked to school scored higher than those who travelled by a motor vehicle (Vinther, 2012). Although the study is about walking to school and was conducted in 2012, it is still deemed relevant in the sense that by encouraging children, like Idris, to walk and be in nature helps improve their concentration which will positively impact their performance in the classroom and their academic learning (Holland, 2018).
Implementation of sensory nature trails
To implement this into the school setting, the teacher will set a trail for the children to follow in a natural environment. The children will be required to note down five things they can see, four things they can feel, three things they can hear, two things they can smell and one thing they can taste. They will then be able to explore the environment to find these things and will collaborate with the group once they have finished. The way this links in with Kolbs’ experiential learning is that the children will reflect on what they found by collaborating with their peers and then will be able to go back into the nature environment on another path to see if they can use their senses to find other smells, tastes etc (Beck, 2021). 
The teacher who oversees sensory nature trails intervention, has many meaningful responsibilities. Educators are responsible for creating a safe environment for children to have the opportunity to explore and delve into their curiosity. This translates into the teacher’s planning of what the children are doing and what is the purpose for the activity. The children taking part in the sensory nature trails will be learning to apply their previous knowledge and skills such as critical thinking and problem solving into activities on the sensory nature trails. For example, children will know their senses and they will be utilising these skills when they walk on their sensory nature trails. They will also be learning how to collaborate, communicate, and resolve conflicts with peers. These skills are transferrable and will become of use in adulthood as well as childhood. The teacher will be observing these interactions with pupils and will be able to adapt the sensory nature trails to suit the development of the child and provide activities which will strengthen the skills the children appear to lack (Morgan 2022).
 Teachers also provide a scaffolding role in learning experiences. In sensory nature trails, the teacher will firstly begin with prompting answers from the children and encourage them to discuss as a group including the teacher to help order and facilitate the discussion. However, as the sessions progress the students should be able to identify what they see, how they feel and provide answers to the teacher’s questions without being prompted by her questioning them at the beginning. The children should be able to independently form a discussion on their opinions, concepts, and thoughts without input of the teacher (EEF, 2022). Scaffolding is closely related to the zone of proximal development theory developed by social-constructivist Lev Vygotsky. Vygotsky’s zone of proximal development states children will follow their educators as an example until they develop the ability to complete tasks without the aid of the teachers. Scaffolding follows the same process where the teacher will aid the children whilst they are on track to become independent but not there yet. In time the children will become gradually independent and in parallel the teacher will ease off on the aid until the teacher is no longer needed and will just observe the child whilst they complete tasks with independence and confidence (openlearncreate, 2017).
Benefits of sensory nature trails
Sensory nature trails could provide a beneficial impact on Idris’ cognitive development where he lacks the concentration to fully immerse himself into the learning in class. By providing children, like Idris, with the opportunity to go outside, gives them the freedom to explore and discover. Children can explore with their senses in a safe, supportive environment orchestrated by the teacher (Lewis, 2023). Sensory nature walks provide a rich environment for experiential learning. Experiential learning theory, developed by psychologist David Kolb, suggests that children learn best from experiences. Kolb states that learning is not a passive process, where children are to memorise facts their whole education journey. He believed that learning is a process that involves our experiences in life, our reflections, and our ability to apply our previous knowledge and skills into new exposures of life (Cherry, 2025). The experiential learning theory consists of 4 different steps in the cycle the first step being concrete experience. This is when the learner encounters a new experience or a reinterpretation of a previous experience in a different concept. The next step is reflective observation, this is when the learner will reflect on the experience they just had. The third step is abstract conceptualisation, this is when the learner will learn from the experience and create conclusions and concepts they could change. The last step is active experimentation, this is when the learner will apply what they have learnt themselves (Mcleod, 2024). Kolb’s experiential theory provides a holistic approach to the learning and development of children, like Idris, and emphasises the importance of experience through cognitive, emotional, and environmental factors can influence the learning process (Cherry,2025).  
By using sensory nature trails as an intervention for Idris, will encourage a rich sensory experience which will benefit Idris’ cognitive development. When children are left to engage with natural environments, they come across real-world problems that stimulate curiosity and opens opportunities for realistic problems for children to resolve. Studies like (Dadvand P, Nieuwenhuijsen MJ, Esnaola M, et al 2015) supports the proposal that exposure to nature strengthens a child’s attention span, and the ability to problem solve, as well as thinking critically. The unstructured setting of nature encourages children to be curious learners which affectively impacts their cognitive skills. Time spent in nature also helps children who lack the ability to concentrate for periods of time (Andarach, 2024). The curriculum for Wales highlights the importance of these transferrable skills in the four purposes. The curriculum states that learners should be given the opportunity to be curious and generate ideas to overcome problems. The learners should be supported to link experiences and previous knowledge to explore and justify solutions. Learners should also be supported in their critical thinking and problem-solving skills in their learning environments and experiences (Welsh Government, 2022).
Sensory nature trails contribute to a larger scheme of interventions termed as outdoor learning. Studies show, children who participate in outdoor learning such as sensory nature trails benefit students with the appropriate environment to practice and enhance their social skills such as communication, collaboration and resolving conflicts. By developing positive relationships with peers, allows children, like Idris, to increase their confidence and extend their friendship networks. An educator from this study said they noticed children who would not normally work together, were working collaboratively and communicating successfully which proves how the effect of outdoor activities can help strengthen the social skills of students who are not normally as socially competent (Molyneux, T. M., Zeni, M., & Oberle, E. 2022)
[bookmark: _Int_iWgTQpfH](Estyn, 2023) created a report on the effects of implementing an outdoor curriculum which aligns with the curriculum for Wales. This report focuses on using gardening as a technique to enhance the learner's development and engagement in tasks. This report can correspond to the effect of using sensory nature trails to support learners with suspected learning barriers, like Idris. (Estyn, 2023) states the children who participated were positively impacted by the intervention in an outdoor setting. The use of gardening created a learning environment for children to explore and experience new concepts and ideas that would not be possible in a classroom. Similarly, the use of a sensory nature trail would provide the same opportunities for children like Idris. By implementing interventions in an outdoor environment, empowers children to engage with nature and their physical development which in turn, will provide a beneficial influence on their mental and physical well-being. Mental and physical well-being are closely linked to the academic achievement of pupils which will effectively has a chain reaction on the holistic development of a child, like Idris (Kaya & Erdem, 2021. P,1743).

Challenges of sensory nature trails
Although interventions provide plentiful opportunities for children to further develop their skills where they may face barriers, they can also become a barrier themselves. Studies show that many children who struggle with learning, are often struggling in more than one area. This means if that child is having interventions for all those areas of learning, they will be spending more time outside the classroom participating in interventions rather than in class. This can impact the child’s sense of belonging and can also create an interrupted learning journey where the learning is disjointed because they are not in the classroom long enough to fluently learn (Alston, 2022). From personal experience, a student teacher might witness this on their placement. To prevent this from happening, interventions could take place during time where children may not be learning particularly relevant knowledge. For example, the interventions could take place during assembly time, register time, or even lunch breaks (Alston, 2022). 
An implication of sensory nature trails is that the intervention is dependent on being outdoors. The weather is an unpredictable aspect of the experience which can impact the intervention’s process. To ensure that the children are equipped for the weather and seasons, the school could ask parents of those children to provide their children with waterproof coats and wellies. If the parents cannot provide the school could provide these with school funds (Muddy puddles, 2023).
[bookmark: _Int_bFkUL15v]Sensory nature trails can be a costly investment to a school. In order for it to be considered a rich natural environment there need to be aspects in the nature trail that correspond to the five senses. The children will need to depend on the environment provided to produce sufficient resources to immerse the children in the intervention otherwise it becomes ineffective and fruitless to the children’s development. To avert this from becoming a concern, the school could communicate with local councils in relation to accessing local natural resources. For example, the intervention could transpire in the local park or woodlands (Sensory trust, 2023).
Conclusion
In conclusion, implementing a sensory nature trail as an intervention for Idris presents numerous benefits to his holistic development in aspects such as cognitive development and emotional development skills. By aligning his interests in physical education and outdoor activities will effectively enhance his engagement, concentration, and overall learning experience. Theoretical frameworks such as Kolb’s experiential learning theory supports the idea that hands-on, reflective learning experiences in outdoor, natural environments can improve cognitive development, problem solving skills as well as social interactions (Morris, T.H, 2019).
Sensory nature trails also complement the Curriculum for Wales’ emphasis on outdoor learning, providing authentic, inclusive, and meaningful educational experiences (Gov.wales ,2022). Through structured activities, like sensory nature trails, that encourage exploration and collaboration, Idris can develop essential skills such as critical thinking, teamwork and resilience which can positively impact his academic performance and personal growth.
Although there are challenges to be considered such as resource availability, logistical constrains and cost, there are procedures the school could implement to resolve these implications. Addressing these concerns through strategic planning can enhance the sustainability of sensory nature trails as an educational tool.
[bookmark: _Int_AhibRsA1]Overall, sensory nature trails offer a holistic approach to learning that caters to Idris’ needs while encouraging skills that extend beyond the classroom. By integrating outdoor interventions within the school curriculum, teachers can provide a more engaging and supportive learning environment that promotes the well-being and development of all pupils, particularly those with additional learning needs.
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