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Assignment 1: Critically explore the relationship between Diversity and Equality and Inclusion (2800 words).
The aim of this assignment is to critically explore the relationship between diversity, equality, and inclusion which will be explored through the lens of social class and the education system. In doing so, it will firstly define the meaning of each term, including social class, to set a premise of how each exists as their own entity. Following this, it will move on to analyse how diversity, equality and inclusion are portrayed within the realms of social class, specifically in relation to the education system and governmental strategies in the UK. Finally, this assignment will investigate the concepts of intersectionality and reproduction theory to help demonstrate an understanding of how they can be used to critically explore the divide between class and the education system, thus analysing how diversity, equality and inclusion are viewed today.
[bookmark: _Int_D3iOD0Wn]The search for a definition of diversity has proved difficult which is perhaps an indicator that the term itself is extremely diverse. In support of this, and when exploring the concept of diversity in the book ‘Challenging the status quo diversity, democracy, and equality in the 21st century’, Embrick (2019, p.5) states:
[bookmark: _Int_eQt1qMSl][bookmark: _Int_ARlJtFgH][bookmark: _Int_w79hmUuQ]“Perhaps it refers to gender, sexual orientation, age, culture, religion, political affiliation, disability, phenotype, or any number of other so-called differences between people who live in our society? Increasingly, diversity has come to refer to all of the aforementioned ways that people identify themselves or from which people are identified by others.”

[bookmark: _Int_4quYaJS2]This statement suggests that diversity is very much open to interpretation but essentially covers any differences portrayed within groups and individuals and how they are represented.
According to the United Nations Department of Economic and Social Affairs [UN DESA] (2016), inclusion or social inclusion is the process of incorporating or improving systems within a society to those who are at a disadvantage. This could be through the enhancement of opportunities, providing better access to resources or advocating for the respect of people’s rights (UN DESA, 2016). In parallel with inclusion, equality is about ensuring that individuals have the same chances and opportunities to fulfil their needs, regardless of certain factors or circumstances, such as where a person comes from or an individual’s personal and cultural beliefs (Equality and Human Rights Commission [EHRC], 2018). The definitions of diversity, inclusion and equality portray key similarities, primarily consisting of the recognition and respect of people’s differences and the fair treatment for all at its core. 
[bookmark: _Int_yxId0ikN][bookmark: _Int_g6iHhjik]Now that all three key terms have been explained, diversity, inclusion and equality can be used to look at the disparities between class and the education system in the UK. Class, or more specifically social class, can be interpreted in different ways, however, according to the American Psychological Association [APA] (2015), social class incorporates both socioeconomic status (assets to quality of life, opportunities and privileges attained by people in society) and subjective social status (how individuals perceive their status in comparison with others on a more cultural or human level). This definition implies that to some extent, social class is dependent on certain components such as a person’s income or occupation, which in some cases could grant higher chances of opportunities and privileges in life. However, if, like the APA (2015) claims that social class can also be subjective, then perhaps some view social class merely in terms of attitude and values in life, and more in the context of outlook and mindset. Although this may be the case for some, it seems irresponsible to assume that people can achieve a certain prerogative purely based on mindset, and not on the circumstances in which they have been dealt, as some may automatically have a more positive outlook on matters because of their socioeconomic position. 
Based on research looking into the psychology of social class, Manstead (2018, p.267) draws on the notion that the ‘material conditions’ in which people inhabit, such as the environment one is surrounded in, can deeply impact a person’s social and personal identity, so much so that social class differences in areas such as behaviour, cognition and feelings can reduce the chances of working class citizens benefitting in both educational and occupational settings. This research study draws attention to the fact that a person’s social class, or in this case, being in a lower class, can have a detrimental impact on a person’s future endeavours, including education, therefore placing some at a disadvantage from an early age and highlighting a level on inequality. 
[bookmark: _Int_UvTAnbmd][bookmark: _Int_akqTRXTH][bookmark: _Int_I8E1zaO7]In relation to this, Hill (2018) stresses the point that social class is responsible for causing social differences, just as much as it reflects them, especially in terms of wealth and how that is portrayed through physical assets and lifestyle. In addition to this, it is claimed that social background and social class can alter the way in which people are treated in all aspects of society, both in personal and professional relationships, which can consequently cause personal and structural discrimination (Hill, 2018). Examples of structural discrimination within the education system include varying teaching methods for different social classes or the implementation of academic attainment such as exam results or reading ages (Hill, 2018). This interpretation of social class implies that those with a lower social status may have an entirely different experience throughout their education in comparison to someone from a wealthier background. This in turn furthers the previous point of possible inequality whilst highlighting the need for a more equitable and diverse education system that is more inclusive. It seems relevant to note at this stage the difference between equality and equity. Equality is based around the term equal and therefore revolves around evenness and treating everybody the same, whereas equity recognises people’s differences and aims to provide them with what they need in order to succeed (Waterford.org, 2020). Based on this, it seems fair to suggest that incorporating methods within education that are based around equity seems more fitting than that of equality, as based on the earlier definition of diversity, which is essentially a celebration of difference (Embrick, 2019), equitable methods would help ensure that everyone is catered to despite people's differences and abilities. Thus, building on this relationship between diversity, equality, and inclusivity. 
[bookmark: _Int_P1mZ9W9o][bookmark: _Int_D2186xTl]In support of this, the Department for Education [DfE] (2016, p.5) placed the phrase ‘education excellence everywhere’ at the forefront of their strategy report for 2015 to 2020, stating that every child and young person will gain access to ‘high-quality provision’ and achieve to the best of their ability, regardless of ‘location, prior attainment and background’. This report suggests that social class, diversity, and inclusivity is being acknowledged to some degree. However, in practise, a recent study carried out by Tahir (2022) for the Institute for Fiscal Studies [IFS], claimed that when looking at household income, over 70 percent of children from the wealthiest tenth of families achieve five good GCSEs, in contrast with less than 30 percent in the poorest households in the UK. Furthermore, the same study also shows that over 70 percent of privately educated students are university graduates by the age of 26, in comparison with fewer than 20 percent of students from the poorest fifth of households (Tahir, 2022). This quantitative data demonstrates the huge disparities between wealth and poverty and suggests that socioeconomic status plays a huge role in educational success, in other words, wealth may contribute to a higher success rate in education.
[bookmark: _Int_ZXhGnkRg][bookmark: _Int_X4bHiqQg]In addition to this, further research in the form of qualitative data suggests that inequalities (also based around socioeconomic position as well as race, ethnicity, and mental health) that existed within the system prior to the covid pandemic, were only intensified mid pandemic, and has since caused vast amounts of disruption (Education Policy Institute [EPI], 2021). In particular, pupils who were already considered to be at a disadvantage pre pandemic were exposed to greater disturbance mid pandemic due to various factors such as a lack of resources and technology, limited teaching guidance, and complications with parental responsibility to teach from home, creating a sense of unfamiliarity and disorder to both pupils and parents or guardians involved (EPI, 2021). Further to this, the report states in its findings that pupils from primarily ethnic minority groups also experienced heightened disruption as they were more likely to have parents working in sectors that were impacted by the closures, therefore resulting in financial uncertainty, and increasing the risk of poverty (EPI, 2021). This demonstrates a more personal perspective of how certain groups had the stress of financial insecurity whilst trying to maintain an adequate standard of teaching to their children from home, which in some cases, may not have been feasible. Consequently, whilst navigating a learning environment from home may have been challenging for everyone to some degree, it seems it will have been absolute to some, and only relative to others, depending on socioeconomic position. 
The information in the EPI (2021) report introduces the concept of intersectionality and suggests that it may have a role to play in supporting the research into disparities between social class and education. For context, intersectionality is a term used to describe the distinctive dynamic and affect that is generated when multiple layers of discrimination are imposed upon diverse groups who may already be subject to discrimination and inequalities (Centre for Intersectional Justice [CIJ], no date). It is also stated by the CIJ (no date, no page number) that all types of inequality are ‘mutually reinforcing’ and henceforth should be scrutinised and dealt with simultaneously to prevent one form of inequality from strengthening the other. Based on this statement in conjunction to the findings in the EPI (2021) report, it seems sensible to consider all of the factors when tackling the inequalities within the education system whilst recognising the elements that make a group or individual diverse, such as ethnicity, parental income, geographical location etc (EPI, 2021; Embrick, 2019) to better understand the inequalities that exist  and to make improvements in those areas.
[bookmark: _Int_OSrceL4h]This correlation between socioeconomic status, intersectionality and educational attainment is strongly supported in the report by Strand (2021) where he discusses the notion that ethnic groups are exposed to varying levels of socioeconomic deprivation that is inclusive of various factors such as housing instability, low parental income and education or the environment where people live where public services may be lacking, ultimately creating a unique set of circumstances that have a detrimental impact on a person’s education. This provokes the idea that perhaps the system revolving around education is ill equipped to deal with the discrepancies and diversities described in the EPI (2021) report and that more resources and policies should be in place to better support and include those who are in need. 
Despite the inconsistencies found in both reports carried out by the IFS (2022) and the EPI (2021), as well as the possibility of structural discrimination within the educational system (Hill, 2018), class is not a protected characteristic under the Equality Act 2010. This seems unusual considering the main principle of the act is to legally protect groups who may be subject to discrimination from being treated unfairly (Equality Act 2010). As evidenced in the report by the IFS (Tahir, 2022), there are clear signs that inclusion and equality are lacking in the schooling system due to social class, which based on the fundamentals of the act, could make social class eligible as a protected characteristic under the act, however this is not the case. This emphasizes the point that although there may be obvious indicators of exclusion and inequality based around social class and education, they are misrepresented in society, making the relationship between inclusion, equality, and diversity complex. 
[bookmark: _Int_iVBIJ1sv]To broaden the understanding of this topic further in accordance with social class and education, it seems relevant to incorporate sociological theory, in this instance, the theory of reproduction. In a general sense, Collins (2009) claims that social reproduction stems from social dynamics, primarily in terms of the political and intellectual stance that followed the second world war. It largely concerns itself with issues surrounding inequality which extended its concerns to education in the 1960s and 1970s (Collins, 2009), making it applicable in the analysis of diversity, equality, and inclusion in relation to class and education. Furthermore, in the preface of the book ‘Reproduction: In Education, Society and Culture,’ Bourdieu (1990, ⅹ) draws attention to the power play that he perceived in the system during that time, stating:
[bookmark: _Int_Gk4teKSK]“The educational system and its modern nobility only contribute to disguise, and thus legitimize, in a more subtle way the arbitrariness of the distribution of powers and privileges which perpetuates itself through the socially uneven allocation of school titles and degrees”.

Although dated, this statement still rings true in a contemporary setting as based on the previous findings from the IFS (2022) and the EPI (2021), those with higher socioeconomic status continue to thrive and gain higher attainment whilst those on the opposite end of the spectrum who may be exposed to socioeconomic deprivation have more difficulty, thereby reinforcing the same privileges to those at the top, time and time again and vice versa. In connection to diversity, inclusion and equality, reproduction theory recognises the harm that is imposed by the existence of a class system and challenges the societal norms that appear to be well established and certain and is an approach that is ‘not content’ (p.2) and aims to use past experiences to break the cycle (Bhattacharya, 2017).
[bookmark: _Int_Qxvm2ddS][bookmark: _Int_wWSlyAKk][bookmark: _Int_RVkFgUMe][bookmark: _Int_uIL8pmjq][bookmark: _Int_eO49vKL1]If this is the case, then it seems that it is dependent on policies relating to the education system itself that society must look to in order to inflict change and to make it more representative of diversity, inclusion, and equality. As it stands, the DfE (2021) has outlined in their ‘Outcome Delivery Report: 2021 to 2022’ to ‘level up education standards’ to ensure success to every child or young person in the UK and to equip them with the skills and knowledge they will need to thrive. This is to be implemented by incorporating four key strategies which include helping schools to utilise their funding in the most efficient way possible, to improve the quality of teaching, and to support young people on the learning they may have lost due to the disruption caused by the COVID-19 pandemic [DfE, 2021). Although this shows some promise and a nod to preexisting inequalities, Ball (2021, p.162) in his book ‘The Education Debate’ quotes Basil Bernstein’s forthright statement of the time that states ‘education cannot compensate for society’ (Bernstein, 1970). With this, Ball (2021) portrays the contrasting notion that perhaps the attention should not be entirely focused on policies surrounding education alone, but instead draw attention to the poverty that exists outside of the classroom. This seems like a reasonable stance to take given that much of the information in this assignment points to issues surrounding socioeconomic deprivation, and therefore suggests that if this aspect were to be improved and the gap between social classes was smaller, maybe education attainment would improve too. Having said this, it does reiterate the previous notion that the system surrounding education should support everyone despite the issues faced on the outside as well as the fact that people may interpret success in different ways, therefore high academic attainment simply may not be everyone’s priority. 
[bookmark: _Int_1Cl7nfvh][bookmark: _Int_cIrgJFrY]To conclude, diversity, inclusion and equality are three terms that are deeply intwined with one another and primarily, resemble acceptance and fairness (Embrick, 2019; UN DESA, 2016; EHRC, 2018). Thus, when recognised and used successfully, they could set a strong foundation within the education system in the UK that is more inclusive, accepting, and representative of all. When explored alongside the systems of social class and education however, the research in this assignment suggests that diversity, inclusion, and equality are not always present, consequently exposing the huge disparities related to class and the impact that can have on an individual’s educational experience (Hill, 2018; EPI, 2021). Moreover, although it seems that social class is largely based around socio-economic status in terms of income and wealth (APA, 2015), it is not entirely limited to this and extends to other factors such as geographical location, ethnicity and well-being, which assists in understanding the concept of intersectionality (Manstead; 2018; EPI, 2021; Strand, 2021; CIJ, no date) and highlights the scale of complexity surrounding the class system. Although there is evidence to suggest that some effort is being made by government bodies to bridge the gap between education inequalities and to be more inclusive (DfE, 2016; DfE, 2021), both quantitative and qualitative data suggests that in practise, the disparities continue to exist (Tahir, 2022; EPI, 2021). The analysis of reproduction theory helps support the notion that a divide between classes can be harmful in education and unless sufficient changes are made, the cycle of inequality may well continue (Collins, 2009; Bourdieu, 1990; Bhattacharya, 2017). With this, it seems that currently, there is no obvious protection to those who may be discriminated against based on their social class (Hill, 2018; Equality Act 2010) despite the risk of long-lasting impacts upon individuals (Manstead, 2018). This therefore alludes to the stance of Ball (2021) who emphasizes that the system of education is not entirely at fault and that other elements of inequality outside of education must be acknowledged if it is to improve. Although this certainly seems applicable and worthy, ultimately, it draws attention to the narrative that everyone’s circumstances will always vary within society and so maybe people should be supported by an education system that assists them in the best way possible, and not only on the basis of academic achievement. The information gathered in this assignment recognises that the relationship between diversity, inclusion and equality may be strong in principle, but when applied to social class and education, there are elements missing, implying that it may be the system that is simply not diverse enough.

Reference List
Ball, S.J. (2021) The Education Debate. Fourth edition. Bristol: Policy Press.
Bernstein, B. (1970) ‘Education cannot compensate for society’, New society. London: New Science Publications, p. 387–.
Bhattacharya,T. (2017) ‘Introduction: Mapping Social Reproduction Theory’, in Bhattacharya,T (eds) Social Reproduction Theory: Remapping Class, Recentering Oppression. London: Pluto Press, pp.1-20.
Bourdieu, P. and Passeron, J.C. (1990) Reproduction in Education, Society and Culture. 2nd ed. London: Sage.
[bookmark: _Int_azTn0cw1]Centre for Intersectional Justice. (no date) ‘What is Intersectionality’. Available at: what is intersectionality (intersectionaljustice.org). (Accessed: 27 October 2023).
Collins, J. (2009) ‘Social Reproduction in Classrooms and Schools’, Annual review of anthropology, 38(1), pp. 33–48. Available at: Social Reproduction in Classrooms and Schools on JSTOR (uwtsd.ac.uk) (Accessed: 31 October 2023).
Department for Education. (2016) ‘DfE strategy 2015-2020: world-class education and care’. [ONLINE]. Available at: DfE strategy 2015 to 2020: world-class education and care - GOV.UK (www.gov.uk). (Accessed: 23 October 2023).
Department for Education. (2021) ‘DfE Outcome Delivery Plan: 2021 to 2022’. [ONLINE]. Available at: DfE Outcome Delivery Plan: 2021 to 2022 - GOV.UK (www.gov.uk). (Accessed: 2 November 2023).
Education Policy Institute. (2021) ‘Education recovery and resilience in England’. [ONLINE]. Available at: Education recovery and resilience in England - Education Policy Institute (epi.org.uk) (Accessed: 26 October 2023).
Embrick,D.G. (2019) ‘Diversity: Good for Maintaining the Status Quo, Not So Much for Real Progressive Change’, in Embrick, D.G., Collins, S.M. and Dodson, M.S. (eds) Challenging the status quo diversity, democracy, and equality in the 21st century. Boston: Brill, pp.1-9.
Equality Act 2010, c.15. Available at: Equality Act 2010 (legislation.gov.uk) (Accessed: 23 October 2023).
Equality and Human Rights Commission. (2018) ‘Understanding Equality’. Available at: Understanding equality | Equality and Human Rights Commission (equalityhumanrights.com). (Accessed: 20 October 2023).
Hill, D. (2018) ‘Social Class and Education’, in Considering Class, pp. 31–50. Available at: https://doi.org/10.1163/9789004319523_004. (Accessed: 23 October 2023).
Manstead, A. S. R. (2018) ‘The psychology of social class: How socioeconomic status impacts thought, feelings, and behaviour’, The British Journal of Social Psychology, 57(2), pp. 267–291. Available at: The psychology of social class: How socioeconomic status impacts thought, feelings, and behaviour - PMC (nih.gov). (Accessed: 23 October 2023). 
Strand, S. (2021) ‘Ethnic, socio-economic and sex inequalities in educational achievement at age 16: An analysis of the Second Longitudinal Study of Young People in England (LSYPE2)’. Commission on Race and Ethnic Disparities, Department of Education. University of Oxford. [ONLINE]. Available at: Ethnic, socio-economic and sex inequalities in educational achievement at age 16, by Professor Steve Strand - GOV.UK (www.gov.uk) (Accessed: 2 November 2023).
Tahir, I. (2022) ‘The UK education system preserves inequality – new report’. Institute for Fiscal Studies. Available at: The UK education system preserves inequality – new report | Institute for Fiscal Studies (ifs.org.uk). (Accessed: 20 October 2023). 
United Nations Department of Economic and Social Affairs. (2016) ‘Identifying social inclusion and exclusion’, in United Nations Department of Economic and Social Affairs, Report on the World Social Situation 2016. United Nations, pp.17-31. Available at: Identifying social inclusion and exclusion | United Nations iLibrary (un-ilibrary.org). (Accessed: 20 October 2023).
Waterford.org. (2020) ‘Equity vs Equality in Education: Building Inclusivity’. Available at: Equity vs Equality in Education: Building Inclusivity - Waterford.org (Accessed: 26 October 2023).





2

