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Rationale 
In education, the term assessment refers to the wide variety of methods or tools that educators use to evaluate, measure, and document the academic readiness, learning progress, skill acquisition, or educational needs of students (Education Glossary, 2015). Assessment is stated to have become central to the efforts which impact and improve a child’s learning within school (Elwood, 2006). It is typically used to determine what the child is learning as well as how the child is learning (Government of Ireland, 1999). In physical education, assessment is a key part to the cycle between the teaching and learning (Frapwell, 2010).
                      There are two types of assessment which are formative and summative. Formative assessment is assessment FOR learning. It is used to monitor the progress of a students learning by providing ongoing feedback (Wallace, 2009). Summative assessment is assessment OF learning. It is used to evaluate students learning, typically at the end of a unit of work or term (Blanchard, 2009). NCCA (2007) suggest that for primary school pupils, a combination of formative and summative assessment and a large range of different strategies of assessment should be used.
	Assessment is extremely important as it can help teachers find out how well students are learning and how or if they are achieving learning outcomes. Information that is gathered from assessments can allow teachers to see if they need to make any changes to what they are teaching (James, 1998). It can also be important as it can be used to identify the needs of different pupils and indicate their strengths and weaknesses (Wintle & Harrison, 1999). After an assessment is completed it is important that some sort of feedback is provided to the pupil and their parents, whether that is verbal or written. This can be used to lead future learning by helping the pupils know where they are going wrong and how they can improve as well as what they are doing well (Wragg, 2001).
I have decided to assess the 4 domains which are physical, social, affective and cognitive (Bailey et al., 2009). I chose to assess using these four domains as they are the dominating outcomes of Physical Education and School Sport. They also justify the main aims of Physical Education and the curriculum (Bailey et al., 2009).	
          In 2013, the Secretary of State for Education announced that as a part of the reform of the curriculum, the current ‘levels’ system would be removed not replaced (Department of Education, 2015). The Youth Sport Trust (2014) released an assessing without levels paper addressing how different schools have used assessment without levels. I have used this to help with designing my own rubric. They claimed that using levels left teachers uncertain about how to actually assess pupils. I decided not to use levels specifically in my rubric as when I analysed some different rubrics that used levels, I found that they left teachers to categorise the pupils and some teachers may find a child less able or more able than another teacher would. This causes problems as it leaves the question of who is right in this circumstance. 
         I decided to focus on the case study at Aylesbury High school in Youth Sport Trusts Assessing without Levels paper (2014). They use the 4 domains but split them into 3 categories which are head for cognitive, hands for physical then smile for the affective and mouth for the social domain. They also use a ranking system starting with beginner all the way up to advanced. I liked this way of setting out the ability levels as its not using numbers. By using ‘beginner’ it’s not so demeaning than giving someone a low level. This is because ‘beginner’ suggests that there is room for improvement whereas the low level doesn’t let the child feel as if there is room for improvement. 
            In my rubric I chose to use the 4 domains, like Aylesbury High School, but I kept them in 4 separate domains as I think that they are all of equal importance. I used a ranking system of bronze, silver and gold as I feel that children, especially primary school age, will relate to this system better and want to work harder to achieve the gold levels. 
Physical competence is one of the key priorities of physical education (Griggs, 2012). The first 3 assessment areas in the physical domain section of my rubric are assessing fundamental movement skills. These skills are extremely important to a child’s physical development (Holfelder & Schott, 2014). If a child can master the basic fundamental movement skills they will have the building blocks to a child developing sport specific and complex movement skills (Johnstone, et al. 2018). The next area of assessment is demonstrating correct technique. This is important to master as it can endorse high performance and reduce the risk of injury (Balamutova, & Shyryaeva, 2015). The final area is having good coordination. Coordination occurs between the eyes, hands and feet (Williams, et al. 2004). Developing coordination in sport can also help pupils carry out everyday life tasks; this is why it is so important (Witte, et al. 2010).
The next domain is the social domain which I also had 5 key assessment areas. The first area was affective communication. This is not just with other pupils but the teacher as well. Communication is a key skill for children to develop as it is vital for a good quality of life (Lane & Freeth, 2018). Being able to communicate affectively can also develop other skills such as empathy (Stewart, 2012). The second area is being able to work affecticely with a pair or a group. I included this as working as a team can lead to the development of life skills, a sense of belonging, achievement, competition, character building and encouragement (Ashton, 2016).  Leadership skills are the next area of assessment. Being a natural leader is significant as they can guide others into achieving success (Rivizzigno, et al. 2014). Thinking about the thoughts and feelings of others is the next area and is the key for the personal wellbeing of children as well as building relationships with their peers (Shula & Penny, 2013). The last area of assessment in the social domain is being able to help others. If children help others and are being made aware that they are doing it, it can make them feel good about themselves as well as developing good traits such as kindness and sharing (Mendelsohn & Straker, 1999). 
The cognitive domain is the section of assessment, split into 5 areas. The first being able to make affective decisions. A key life skill as every decision that you make can dictate the path that your life takes (Grieggs, 2010). Affective decisions can lead to the sense of fulfilment and a bad decision can lead the child to learn from their experience (Butler, et al. 2005). Assessment on the children being able to problem solve is the next section. Being able to problem solve allows children to develop their confidence and independency (Garton, 2004). Spatial awareness is the ability that a child has to understand where they are in regards to objects or structures around them (Hollett, et al. 2016). This is the next area of assessment. A good sense of spatial awareness can lead to increased dexterity, improved balance and flexibility (Hsu et al. 2011). The next area is having knowledge of health and wellbeing. I chose this as an area of assessment due to the fact that this is an important lifelong skill to have (Macdonald, et al. 2015). It is extremely important that children have a good depth of knowledge about different areas of health and wellbeing such as the benefits of exercise, sleep and healthy eating (The Lancet, 2014). The last area in the social domain is having knowledge of rules. Rules are vital in most sports and activities that children take part in (McFee, 2003). Obeying rules for children is not just important in lessons but in daily life, to keep them out of trouble (Ayse & Macid, 2015)
The last domain that is being assessed is the affective domain. The first area within this domain is the pupil being involved and engaged with all activities and tasks. This is important as by being engaged and involved in lessons can help pupils perform well in school when it comes to completing activities or tests (Yibing & Lerner, 2013). The next area is being motivated to take part. Motivation is important for children as positive experiences that lead them to be motivated can help them to feel good when they complete activities or tasks (Gilbert, 2002).The gold level of motivation would be a child that is intrinsically motivated. The Self Determination theory is the underpinning theory of a child being intrinsically motivated (Streb et al., 2015). This theory is a concept that refers to the child being able to make their own decisions and have control over their own lives (Sebire, et al. 2013). Confidence is the next area of assessment. In a sporting environment, confidence allows athletes to thrive and the self belief that they can overcome problems to achieve goals (Hwang, Machida & Choi, 2017). The next area of assessment is pupils showing positive behaviour and emotions. This is a good way to assess the affective domain and understand the level enjoyment of the lesson to the pupils (Hutchinson & Smith, 2004). If the pupils are showing positive emotions they are more likely to be engaged, confident and motivated which ties together most of the affective domain (Grey, et al., 2018). The final area of the affective domain is physical literacy. Without physical literacy children can withdraw from a physical activity or sport. This can lead them to not being active and make unhealthy life choices (Kirk, 2005). Physical literacy aims to let children take ownership of their own learning, hopefully leading to lifelong participation in physical activity (Tremblay, et al., 2018). Whitehead (2001) defines physical literacy as ‘“In short, physical literacy can be defined as the motivation, confidence, physical competence, understanding and knowledge to maintain physical activity at an individually appropriate level, throughout life”. This actually includes all of the domains. I included it in the affective domain as motivation and confidence are found within this domain (Whitehead, 2010).
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HANDS- PHYSICAL
)
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Child has no coordination.
) (
Child has full coordination.
) (
Child has some coordination.
) (
Child has no difficulty performing correct technique. 
) (
Child sometimes has difficulty performing   correct technique. 
) (
Child always has difficulty performing correct technique. 
) (
Child sometimes has difficulty performing manipulative skills (catching, striking, kicking, throwing etc.) 
) (
Child has no difficulty performing manipulative skills (catching, striking, kicking, throwing etc.) 
) (
Child sometimes has difficulty performing stability skills (balancing, landing, bending, etc.) 
) (
Child has no difficulty performing stability skills (balancing, landing, bending, etc.) 
) (
Child always has difficulty performing manipulative skills (catching, striking, kicking, throwing etc.) 
) (
Child always has difficulty performing stability skills (balancing, landing, bending, etc.) 
) (
Child has no difficulty performing locomotor skills (walking, running, skipping, etc.) 
) (
Child sometimes has difficulty performing locomotor skills (walking, running, skipping,    etc.) 
) (
Child always has difficulty performing locomotor skills (walking, running, jumping, etc.) 
) (
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) (
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) (
BRONZE
)

 (
MOUTH- SOCIAL
)
 (
Pupil sometimes shows leadership skills.
) (
Pupil sometimes helps other pupils.
) (
Pupil always helps other pupils.
) (
Pupil does not help other pupils.
) (
Pupil always thinks about feelings of other  pupils.
) (
Pupil sometimes thinks about feelings of other pupils.
) (
Pupil does not think about feelings of other pupils.
) (
Pupil always shows leadership skills.
) (
Pupil does not show any leadership skills. 
) (
Pupil can always work affectively with partner/group. 
) (
Pupil cannot work affectively with  partner/group. 
) (
Pupil can sometimes work affectively with partner/group. 
) (
Pupil always has affective communication with partner/group/teacher. 
) (
Pupil has some affective communication with partner/group/teacher. 
) (
Pupil has no affective communication with partner/group/teacher. 
) (
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) (
BRONZE
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HEAD- COGNITIVE
)
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Pupil has some knowledge of rules.
) (
Pupil has an extensive knowledge of rules.
) (
Pupil has no knowledge of rules.
) (
Pupil has an extensive knowledge of health and wellbeing.
) (
Pupil has some knowledge of health and wellbeing.
) (
Pupil has no knowledge of health and wellbeing.
) (
Pupil has full spatial awareness.
) (
Pupil has some spatial awareness.
) (
Pupil has no spatial awareness.
) (
Pupil always solves problems on their own, using their own initiative. 
) (
Pupil can sometimes solve problems without teachers help. 
) (
Pupil does not solve any problems without teachers help. 
) (
Pupil sometimes makes affective decisions.
) (
Pupil always makes affective decisions.
) (
Pupil does not make affective decisions.
) (
GOLD
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BRONZE
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SMILE- AFFECTIVE
) (
Pupil is 
physically literate.
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Pupil is 
somewhat physically literate.
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always shows positive behaviour/emotions.
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shows some positive behaviour/emotions.
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)

 (
Pupil is 
not 
on task
/engaged or is only on task
 with constant prompt from the teacher.
) (
Pupil is fully confident. 
) (
Pupil is 
intrinsically motivated to take part no matter what the activity.
) (
Pupil is on task/ engaged with no
 prompt from the teacher.
) (
Pupil shows some confidence. 
) (
Pupil is
 intrinsically
 
motivated depending on what the activity is.
) (
Pupil is on task
/engaged
 with 
some 
prompt from the teacher.
)
 (
Pupil is 
not intrinsically motivated to participate in any activity.
)
 (
Pupil is 
not confident.
)
 (
Pupil 
shows no positive behaviour/emotions.
)
 (
Pupil is 
not physically literate.
)



Report
Here is my report on the pupil that I assessed.
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Child has full coordination.
) (
Child has no difficulty performing correct technique. 
) (
Child sometimes has difficulty performing   correct technique. 
) (
Child always has difficulty performing correct technique. 
) (
Child has no difficulty performing manipulative skills (catching, striking, kicking, throwing etc.) 
) (
Child sometimes has difficulty performing manipulative skills (catching, striking, kicking, throwing etc.) 
) (
Child has no difficulty performing stability skills (balancing, landing, bending, etc.) 
) (
Child sometimes has difficulty performing stability skills (balancing, landing, bending, etc.) 
) (
Child always has difficulty performing stability skills (balancing, landing, bending, etc.) 
) (
Child always has difficulty performing manipulative skills (catching, striking, kicking, throwing etc.) 
) (
Child has no difficulty performing locomotor skills (walking, running, jumping, etc.) 
) (
Child sometimes has difficulty performing locomotor skills (walking, running, jumping,     etc.) 
) (
Child always has difficulty performing locomotor skills (walking, running, jumping, etc.) 
) (
GOLD
) (
SILVER
) (
BRONZE
) (
HANDS- PHYSICAL
) (
Child has some coordination.
)
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Child has no coordination.
)
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Pupil always helps other pupils.
) (
Pupil sometimes helps other pupils.
) (
Pupil does not help other pupils.
) (
Pupil always thinks about feelings of other  pupils.
) (
Pupil sometimes thinks about feelings of other pupils.
) (
Pupil does not think about feelings of other pupils.
) (
Pupil always shows leadership skills.
) (
Pupil sometimes shows leadership skills.
) (
Pupil does not show any leadership skills. 
) (
Pupil can sometimes work affectively with partner/group. 
) (
Pupil can always work affectively with partner/group. 
) (
Pupil cannot work affectively with  partner/group. 
) (
Pupil always has affective communication with partner/group. 
) (
Pupil has some affective communication with partner/group. 
) (
Pupil has no affective communication with partner/group. 
) (
GOLD
) (
SILVER
) (
BRONZE
) (
MOUTH- SOCIAL
) (
Child has no coordination.
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Pupil has an extensive knowledge of health and wellbeing.
) (
Pupil has some knowledge of health and wellbeing.
) (
Pupil has no knowledge of rules.
) (
Pupil has no knowledge of health and wellbeing.
) (
Pupil has full spatial awareness.
) (
Pupil has some spatial awareness.
) (
Pupil has no spatial awareness.
) (
Pupil always solves problems on their own, using their own initiative. 
) (
Pupil can sometimes solve problems without teachers help. 
) (
Pupil does not solve any problems without teachers help. 
) (
Pupil always makes affective decisions.
) (
Pupil sometimes makes affective decisions.
) (
Pupil does not make affective decisions.
) (
GOLD
) (
SILVER
) (
BRONZE
) (
HEAD- COGNITIVE
) (
Pupil has an extensive knowledge of rules.
) (
Pupil has some knowledge of rules.
)
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Pupil 
shows some positive behaviour/emotions.
) (
Pupil shows some confidence. 
) (
Pupil is 
not physically literate.
) (
Pupil 
shows no positive behaviour/emotions.
) (
Pupil is 
not confident.
) (
Pupil is
 intrinsically
 
motivated depending on what the activity is.
) (
Pupil is 
not intrinsically motivated to participate in any activity.
) (
Pupil is on task
/engaged
 with 
some 
prompt from the teacher.
) (
Pupil is 
not 
on task
/engaged or is only on task
 with constant prompt from the teacher.
) (
GOLD
) (
SILVER
) (
BRONZE
) (
SMILE- AFFECTIVE
) (
Pupil is 
physically literate.
) (
Pupil is somewhat physically literate.
) (
Pupil always shows positive behaviour/emotions.
)



 (
Pupil is on task/ engaged with no prompt from the teacher.
)
 (
Pupil is intrinsically motivated to take part no matter what the activity.
)
 (
Pupil is fully confident. 
)





Report
An assessment was carried out on the child during athletic themed activities.
The child achieved the silver category in the physical domain. He sometimes has difficulty performing locomotor skills, specifically jumping. This was due to the fact that he had difficulty efficiently jumping from spot to spot and hoop to hoop in a number of different activities. When he was faced with hurdles the teachers made jump slowly over them the first time he did the activity and he knocked 3 out of 5 hurdles over. When he was allowed to go over them faster he was much more competent and did not knock any over. Similarly, when the pupils were allowed to create an obstacle course the boy chose to include high hurdles and he was able to get over them every time without knocking them. The child sometimes has difficulty performing stability skills such as balancing and landing. Sometimes he has trouble balancing once he has landed a jump. However, a few activities involved the child balancing a Frisbee on his head whilst doing other activities and he was competently able to do this every time. The Child sometimes has difficulty performing manipulative skills, particularly throwing. This was spotted numerous times such as when he was attempting to throw a ball a short distance. He also had problems throwing a javelin a short distance, He is very able when it comes to another manipulative skill which is catching. He was really competent in throwing a ball up in the air and clapping several times before catching it. The child also scored silver for technique. He sometimes has difficulty performing   correct technique. When doing activities such as throwing a bean bag he can competently throw with good technique. However, when throwing a javelin he had very poor technique until he was shown how to use the correct technique and he could throw with good technique after this. The last assessment in the physical domain was coordination where the child also scored silver. One activity was set where the pupils had to balance a Frisbee on their head and throw a bean bad onto a spot and he could competently do this.
In the social domain the child achieved silver. One of the factors of this was the pupil had some affective communication with his partner, group and teacher. He is always eager to ask the teacher questions like ‘what activity are we doing next?’ During one tag type activity he got annoyed because another child was picked instead of him and was argued that he didn’t get caught when he did. Sometimes he was talking to other pupil whilst the teacher was talking. The child also can sometimes work affectively with a partner, group or the teacher. When picking groups he immediately clings to the boys in the group.  A gold level was achieved with the child showing his leadership skills. He loved getting involved, showing examples to the rest of the class. He led the task of creating an obstacle course and talked the rest of the class through how to do it all on his own. He then scored silver in regards to thinking about feelings of other pupils as when he listening to the girls demonstrating their obstacle course the other boy tries to talk to him and he just nods head and you can tell he is concentrating on trying to listen to what the girls are demonstrating without disturbing them. The final assessment in the social domain was helping other pupils. He scored gold in this as when his partner couldn’t do the activity which involved throwing a ball, clapping then catching he asked teacher whether they could change to the beach ball which is lighter so partner has more time to think and catch.
The child excelled in the cognitive domain achieving gold. The first section that led to him achieving gold was being able to make affective decision. He achieved this as he took it upon himself to tidy up equipment when he was finished with it as well as thinking about what they could put in their obstacle course. He also achieved gold because he is excellent at solving problems and using his own initiative due to the fact that he thought on his feet to change a part of his and his partner’s obstacle course when the partner couldn’t do it. The child’s spatial awareness is also of gold level. He was able to competently complete the warm up to a high ability which highly tested spatial awareness, running and changing directions with the whole group having to run in and out of each other and change direction without bumping into each other. The child unfortunately only achieved bronze in the last two sections of the assessment which are no knowledge of health and wellbeing and no knowledge of rules. He only achieved bronze in these categories as there were no activities that allowed these to be assessed.
The final assessment was on the affective domain in which the child also excelled in, achieving gold once again. The first area in which he achieved gold was being on task or engaged without any prompt from the teacher as in every single activity he was engaged and on task. Being intrinsically motivated to take part in every activity earned him another gold. This is due to the fact he was enthusiastic and was eager to get involved in whatever was coming next. The next assessment was on the pupil’s confidence. This child s fully confident and was eager to volunteer himself in front of his peers to do examples. Without fail the child shows positive behaviour and emotions, always smiling and being extremely enthusiastic earning him another gold. The last assessment section was on physical literacy. For this he earned a silver. This is due to the fact that physical literacy can be so hard to assess.

Reflection
The aim of my rubric was to create meaningful, easy to understand and interpret assessment. My assessment had a clear outcome and was fit for purpose (Travis, 1996). I chose to assess without levels and I am glad I did this as levels can give every teacher a different view but by splitting my rubric up into 4 domains and using a bronze, silver and gold system I feel comfortable that if this was given to another teacher they will interpret the rubric the same way I did. When I was observing the class, I was sat on the side but quite far away from the pupils. For some of the activities. If I was going to assess again I would move around and get up close to be able to hear more of what is going on. I would do this without interfering with the lesson. (Alireza, et al. 2017)
	In the physical domain I was happy with everything that I assessed. I felt like this was the easiest domain to assess as everything can be seen visually. By splitting the fundamental movement skills into their different categories it give a more in depth assessment of the different types of skill (Eather, et al. 2018). Use of correct technique is easily spotted and can easily be helped for a child once spotted (Hay, 1995). Coordination is so important for children which is why I included it. It is very easy to observe whether a pupil has good coordination or not, if spotted early in school life then activities could be put in place to help improve it (Kurtz, 2008).
The social domain can typically easily be assessed as well. This is for areas such as communicating, working with and helping out others. The other areas are leadership skills and thinking about the feelings of others can sometimes be more difficult to assess. Some children are born leaders and their leadership skills will shine through, others may have the traits of being a leader but don’t show them as much (Csoti, 2001). Thinking about others feelings can really be difficult to spot. Unless they come out and say what they are thinking, you can’t know what they have inside their head (Fenning, Baker & Juvonen, 2011). 
The cognitive domain was quite difficult to assess due to it not being easy to understand what is going on in the pupils mind (Sternberg, 2003). I was unable to assess 2 areas of the cognitive domain. These areas are the pupil’s knowledge of rules and also their knowledge of health and wellbeing. This was due to the fact that the lessons that I observed didn’t allow any opportunities to be able to find out the pupil’s knowledge of these areas.  Assessing the pupil’s decisions is difficult as you never actually know what they are thinking in their head (). I found spatial awareness easier to assess as it could actually be seen.  Solving problems can be difficult to assess but I watched for any input the child has whether it was on their own or with a partner/group for any ideas they may have towards solving a problem.
I found the affective domain is the hardest area to assess. All of the areas either cannot visually be seen or they are hard to determine an answer for (Santee, Marszalek & Hardinger. 2019). The implementing formative assessment paper (Ní Chróinín, D. & Cosgrave, C. 2013) discusses the difficulties that can arise when assessing the affective domain.
Teachers have a big input on supporting and developing a child’s physical literacy however the assessment of it can be an extremely difficult task. I found physical literacy the hardest area to assess as physical literacy is made up of so many different areas (Whitehead, M., 2010). Sport Australia (n.d.) state that physical literacy is in the centre of all 4 domains. Areas from each domain should be improved to develop a child’s physical literacy (Sport Australia, n.d.). 
The two areas of the affective domain that can be seen by just watching the pupils are the pupil is on task or engaged with some prompt from the teacher. The other is the pupil shows some positive behaviour or emotions. By observing the class you can see if the pupil is on task (). You can also see when a child is showing positive behaviour and emotions (Hyson, 2003). You can tell how a pupil is feeling by their body language (Yi, et al., 2016). An example of positive body behaviour and emotions are smiling and laughing (Veronese, Natour & Said, 2012). Negative emotions and behaviour could include frustration or anger (Swanson, 2014).
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