
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Ensure you make direct and consistent links between your reading (theory) and what happens in the classroom (practice).
	I have attempted to make consistent links throughout my work.

	Targed/Target 2
	Aim to make links to professional standards in the conclusion.
	I have referred to the professional standards in the conclusion and how this has affected my practice. 


Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words)
In this report, I aim to explain and explore the key aspect of the importance of the school development plan (SDP), how it is formulated and its outcomes within my PTE2 school. This report aims to explain how the target arose, how it has since been addressed and how the impact has been measured thus far. 
As of 2022, School X has 504 pupils in attendance and has 53.4% free school meals on average per year. The school is located within the Swansea area and has an average school budget of £4435 per pupil per year (My Local School, 2022).
The chosen priority to discuss within the plan is “to raise standards and accelerate pupils’ progress in writing and reading, including that of our more able children, by improving the quality of teaching”.
Literature Review
A school development plan is an “integral part of every successful ongoing individual school improvement effort” (Doud, 1995). Within these plans, schools will utilise pre-existing or new targets to help drive the school forward to achieve whole school success. According to the Welsh Government (2014), the purpose of a school development plan is to be informed by regular self-evaluation to understand data and performance. This document will then layout the steps to which the school will take to achieve these goals and how it will utilise existing resources as well as how funding will be used.
To develop a school development plan that cultivates collaboration across the staff team needs to have a leadership that enforces collaboration and ownership of results (Bernhardt, 2017). Within School X’s SDP document, the school highlights key individuals that are responsible to each goal and sub targets, also providing a date to which their report or findings should be presented and explored. 
THE 1988 Education Reform Act (ERA) was implemented to improve standards in education in England and Wales by making schools more accountable to individuals outside of the school (i.e. governors, stakeholders, parents, councils etc) (Act, 1988). This meant that they are accountable for actions that correspond to government initiatives, expectations and policies.
Key actions that integrate themselves into the SDP are that of staff development. The education landscape is ever-changing; therefore, teachers need to be open to adaptation, new direction and learning themselves to make the greatest impact (Hunzicker, 2011). Mandinach and Gummer (2013) highlight a lack of understanding of professional development for educators, including headteachers, that have an implicit link to literacy, the data held as a result and how this informs school development as a whole school approach. This links to School X’s  “professional learning menu”, a system to which staff have credits to attend training that is directly informed by the SDP.
According to Krashen (2004), literacy is “as the ability to read and write on a basic level”. Literacy as an element comprises of a multitude of subject disciplines and underpins value and meaning across education.  Bruce (1998) states that there are many components to literacy that translate to digital literacy over time such as learning symbol systems (i.e. mark making), developing complex oral language (talk through early years), manuscript and print literacy (ability to write in correspondence to age) through to media literacy (understanding video, audio and digital medias). 
Intriguingly, Literacy Trust (2020) findings accommodate this with imperative and critical components to learning in literacy. These include the ability to read (comprehension, critical literacy and reading for enjoyment), writing (school writing culture and a curriculum to develop skills), oracy (developing high quality classroom talk to influence thinking and learning), and leadership (insight and evidence for leaders working to drive change and embed a whole-school approach to literacy). 
It is important to take socio-economic situations into consideration. There are factors outside of school influence, such as parental income and education which has a correlation to student achievement at school (Goodwin, 2000). Typically, responsibility for external support lies to parents, who Geske and Ozola (2008) state should “pay additional attention to early development of a child’s reading literacy during the pre-school age period”. In the area in which School X lies, the area is ranked as one of the most deprived LSOA’s in Swansea and the 16th most deprived in Wales (Swansea.Gov, 2019). This is incredibly significant when creating the SDP as learners from different areas and support systems will need further support, influencing staff to need training to effectively teach students.
According to Reinking (1997), the new emergence of digital communications challenge traditional literacy practice and invoke new meaning into what literacy means in present terms. Formative classroom assessment within literacy is utilised and necessary to assess and compile data regarding attainment, informing teaching decisions and quality of teaching. Again, this leads back to role of teachers in their teaching quality and standards. As times evolve and digital communication becomes a constant to the future of the children we teach, teachers must utilise technology as an enrichment to literacy levels. Technology aids to produce new texts, therefore allowing the emergence of peer-based learning relationships to formulate independently and altering the definition of the role of the teacher. (Burnett et al, 2006). Such training could be identified in the SDP to further current understanding on what can be implemented throughout the school. 
Scientific literacy is also incorporated under the umbrella of literacy as it encompasses all narratives throughout school. Norris and Phillips (2003) argue that the fundamental sense of scientific literacy is the ability to read and write. Consequently, this vision embodies a view that curriculum should be designed to prepare students for life and work as citizens. A recommendation to advocate this would be to introduce a spiral curriculum (Harden, 1999). This means that concepts are introduced at an appropriate level and then revisited again at challenging levels – much like the new curriculum implementation of progression steps. Teachers can further increase complexity by using strategies that include pictorial references, meaningful vocabulary, and after-school clubs. 
“Research evidence on effective self-evaluation emphasizes the importance of effective self-evaluation being focused on evaluation for improvement, rather than to satisfy external accountability. Where school improvement is motivated more by external factors, such as institutional competition (for example league tables), schools and staff may perceive self-evaluation less as a meaningful exercise for organic school improvement and more as a ritualized audit of their practice”.. - Llwyodraeth Cymru (2022) 
My placement school has developed it’s SDP from self-reflection and triangulation. In a conversation with the assistant headteacher (Assistant Headteacher Y), they were very forthcoming with the process and progress found throughout the year, stating that in summary, each core leader and TLR holders (teaching and learning responsibilities) are prompted (alongside other staff) to complete three reflections alongside proformas to create a robust cycle of self-reflection. The assistant head had created tasks for leaders to participate in (3 per term) to help record observations that aid in completing short-term, medium term and long-term plans. I have likened their reflective cycle to Gibbs (1998) cycle, highlighting the steps that they take before the SDP is finalised). Basing this on the ‘feeling; stage of the reflective cycle, TLR holders will conduct book looks (looking and standardising books across all year groups), observations and learning walks. This is often an informal process and staff will have small and simple observations into each class, offering feedback at the end of the session through the means of strengths and weaknesses. The evaluation would then be discussions with leaders and stakeholders to triangulate arising issues and ensure valid further exploration into these as a broader issue. Analysis comes from the proformas underdone and any possible implementations or training required will be identified. TLR holders and all staff will be made of aware of the responsible staff member for the progress of these targets and this will be recorded on the SDP termly, through RAG ratings. Leaders will then summarise findings and set further priorities and targets for improvement thus informing termly targets or the SDP for the following year. The SDP collates the most important priorities for development and leaders can review items of agenda and review responsibility. This then aids to inform professional learning (MENU) and to make school improvement everyone’s responsibility. The school includes stakeholders in this (governors, parents, community voices) to ensure that the school is as community based as possible. 
The cycle of self-reflection is imperative to the collation and making of the SDP.  The school offers a variety of tasks (i.e., meet with selected governor termly, SDP monitoring, parental engagement, staff training sessions) that are then met with self-evaluation activities (i.e., listening to learners, book looks, data digs, wall trawl, learning walks, planning check-ins, lesson looks). The self-reflective cycle is imperative to growth within schools as it reveals assumptions that schools may have about their learners and allows leaders to make better informed decisions. This separates personal development from school development and highlights the necessity for first-hand empirical evidence that is applicable to own school needs and its surrounding environment, Intriguingly, comes away from data orientation and statistics given from teachers, and allows for exemplars and standardisation to identify targets as the new curriculum is ushered into schools (Welsh Government, 2018). However, not many studies use empirical data when evaluating effectiveness of SDPS (Xaba, 2006). Strategic planning incorporates many stages, involving all stakeholders and the environment of the school and utilising these facts to formulate goals and actions plans (Robinson & Pearce, 1983). Teacher effectiveness is found to be the most significant variable to student learning (Dinham, 2007).  SDPS can be used to monitor progress, impact, and aid strategic planning. 
“‘literacy is too important to be reduced to a set of basic competences to be taught and learned according to a single pattern of instruction’ and has a requirement to conduct ‘full, rich literacy for all’ and unleash the ‘power and potential of literate behaviour.” - Meek (1991)
The school came to this conclusion through half termly learning walks by the literacy lead who then comes to the staffing team with items of concern/small items noticed. Small details would then be implemented (for example – book policies/programmes/training) before assessing position and relaying targets to the SDP. The cyclical process in which the school undertakes is more important than the physical document itself as supported by Kaufman et al (2012). 
The actions include first-hand evidence collection, learning journeys, book looks, standardising, target setting, parental feedback, staff training, termly assessments, sharing best practice The impact includes assessing progress, standardisation, RAG rating, book assessments. The evidence base – half termly evidence, book scrutiny, listening to learners, analysing any numerical data/statistics, planning monitoring.
In turn the usage of short-, medium- and long-term planning utilised with the strategy coincides with the findings of Davis and Ellison (2003) who identify short-term to be 1-2 years, medium to long term (3-5 years) and long term as 5-10 years. This seems somewhat unrealistic in an education setting however, as long-term planning can become too long to see change within the pupils within the school, and short-term management may need to deal with termly. 

Upon reflection, the school appear to be making slow progress towards their goals, due to the need for teaching time and training appearing. To further develop this implementation of the literacy priority, it could be suggested that BOOST training be discontinued throughout the school as school data shows that staff have not developed opportunities to increase vocabulary and have not participated in refresher training in this instance. However, in relation to spelling progress, the SDP marks this as orange, demonstrating a movement into the right direction. 
Through thorough analysis, presentation, handwriting and written work has improved using T4W (Talk for Writing) system, therefore lending itself to the suggestion that further staff are trained in this intervention and therefore allow it to filter into literacy as a whole. 

Furthermore, the school has spent a  significant amount of money in training staff in T$W and has given extra training to 2 members of staff within each phase. This offers a positive reflection regarding the priority “to raise standards and accelerate pupils’ progress in writing and reading, including that of our more able children, by improving the quality of teaching”.
In evaluation, it appears that the school is making progress over the course of the academic year, however progress still remains to be seen. Basing these targets from items found in the 2012-2022 school development plan highlights the need for driving integral components of literacy as a whole school approach. As such, all staff should be encouraged to further utilise ‘Talk for Writing” and implement the school marking policy which emphasises the importance of handwriting and presentation. 
As a further suggested to the SDP, another sub target could be to develop reading and oracy, as highlighted by conversations with the assistant head and mentioned as an addition to the SDP but not as a priority.
In summary, this assignment has allowed me inexplicable insight into the theory and policy behind the SDP and how my PTE2 school has navigated producing priorities and putting them into practice. I have been able to have professional conversations with authority within the school and seek advice and support from a multitude of staff members within the school. The professional standard of “seeking advice and support” is relevant here as I have been able to independently seek advice and support from formal research and informal professional conversations. In turn, this informs the standard of “professional networks and communities” (Professional standards, 2022). I have been able to have informed conversations and insight into documents that contribute to research and implementation, allowing for a timeline to form and further understanding to be had. I am grateful for the opportunity to have meaningful and productive conversations with colleagues and these further aids my understanding of whole school development, outside of my own classroom.
