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During this analysis there will be a discussion on story telling in relation to two different methods consisting of a digital format and a traditional story telling format. There will be two different books used within this assignment one is called ‘A squash and a Squeeze’ which will be completed traditionally and the second one is ‘Room on the broom’ which will be completed digitally both books were written by the same author Julia Donaldson. In line with language and literacy in the digital age, conversation will commence regarding benefits of storytelling, development of digital literacy and oracy. This area of development has objectives of meeting the criteria within the foundation phase needs of children. According to Welsh government (2018) the foundation phase is legal framework curriculum that incorporates 3 year – 7 year old children encouraging imagination, creativity and providing an effective learning environment. 

Colwell (1980) and Jennings (2004) both agree and suggest that story telling is a useful method as it illustrates and boosts the child’s listening and hearing skills. This enables children to develop vocabulary, comprehension, and language skills also the ability to focus and concentrate. In addition, these skills are the fundamentals of learning in early years. in line with both storytelling activities completed ad viewed the practitioner enabled slow tones and expression through different forms of voices. Whinnett (2020) educates that words and sentence are consistently remembered better if it is read out loud than read silently with no excitement. However, Zipes (2021) enhances a key suggestion that story telling demonstrates to children how to use their initiative and question their opinions and thoughts. As Parkinson (2010) Implies that story telling encourages children to explore their own imagination and to think of all possibilities as the story unfolds. Continuing that in this case children can imagine the story; however, each child’s idea of the story is individually different as they have an image of what they want it to look like in their minds. Eder (2010) suggests that story telling demonstrates a child’s ability to open up to new ideas and to promote their creativity. From observation of both story telling activities the practitioner engages the children by using props from the story and setting the sense so that the environment is exciting, and the image of the book is created. In line with Corbett (2008) the practitioner only allows a certain amount of the sense to be set so that children could then have the opportunity to use their own imagination to picture the story to fully develop a sense of their own version, this will also develop their self-esteem and creativity. 

According to Hibbin (2016) study, an important factor of storytelling includes communication and memory, as children often engage these skills when reading and listening.  Ryokai, Vaucelle and Cassell (2003) explains that reading to children can increase their need to express themselves and highlight their thoughts including feelings. Gelmini-Hornsby, Ainsworth and O’Malley (2011) Agrees as it is continued to present that when storytelling, children should be allowed to speak and ask questions, to be allowed the time to hear the story teller’s reply. Reynolds and Burton (2016) expand this point and explains that this is often where the phrase serves and return is used, this is where the practitioner enables responsive interactions between children and the people who care for them. Also, people who are reading to them consistently and how those interactions help children grow and reach their full potential. During the storytelling activity the practitioner enabled this approach by stopping and asking questions and waiting for a reply, also used techniques to prompt for example, naming some of the animals but pointed and waiter for the children to answer the next answer. In line with Agosto (2013) the practitioner enabled children to respond, this can help children’s confidence as they will start to feel comfortable shouting out answers and questions. Adding that they will overcome fear and feel as if they are listened too. 

Webster-Stratton, Reid and Jamila (2004) disagrees and argues that story telling promotes positive social skills and helps to build relationships, continuing that through story telling in early years settings children are encouraged to listen to others weather that be the storyteller to others asking the questions. This illustrates Marian Whitehead (2002) point as children learn to be more patient and can use the skill of listening to others while they speak, also waiting to take turns to speak. In addition, children will begin to understand the concept that other children may not interpret things in the same way they do. During the presented activity the practitioner ensured to pause dramatically, use eye contact, and use children’s names. As a result of that, a valid point to consider is the exaggerated part of the story using big facial gestures and body language to help engagement of social skills between children and the storyteller in correspondence with Cooper et al, (2014) study. 

Furthermore, Saracho and Spodek (2009) highlight that story telling is an essential part of forming relationships and bonds in early years as children can develop emotionally through literacy and communication. Baker et al, (2017) article provides link for example telling, reading, and sharing books with each other which will enhance and build trust. In addition, Storytelling is a beneficial way to use as a technique to develop relationships as children experience fun, creativity, role play and imagination whilst in a story telling environment. The practitioner during the story telling activity demonstrated connections in different forms to enhance the feeling of making a relationship for example, using names, asking certain children to answer the question and using promoting techniques. This shows to children that you are using individual methods to try and make a connection to get to know them. In line with Sharpe (2013) study this will make them feel valued, respected and that you are considering their ideas and thoughts. 

[bookmark: _Hlk96283185]As reported by Houston, et al (2014) and Bastelica, et al (2021) story telling can demonstrate and help to further children’s brain development, in this case meeting all of their individual areas of development for example, cognitive function, emotional development and social development. Jalongo and Sobolak (2011) expands by presenting that reading and sharing stories regularly with early years stimulates optimal patterns of brain development, this promotes strong building of pathways in the brain and builds language, literacy, and performance. As presented in the activity the practitioner chooses a stimulating story by the same author which uses the same type of text and sentence structure, in correspondence with Marsh and Hallet (2008) study, children repeating the same words, allows the child to form an understanding of the word and sentence also repetition in speech assists with language acquisition. 

Brock and Rankin (2008) study, shows that story telling in early years using all methods can relate to promoting reading and writing to then develop basic literacy. Godwin and Perkins (2002) agrees that by storytelling children’s literacy can improve as reading and presenting a book can increase children ability to use language and explore their own experience within imaginary worlds of the stories. (Ma whitehead (2004) disagrees with Brock and Rankin (2008) study as the concept is believed that literacy in early years increases children’s understanding of the characters, the plot and the story structure which enables their skills and knowledge of gramma and punction to thrive, also develop the ability when to use these skills. From observation of the story telling activities the practitioner provides good, slow-paced gramma with simple short sentences appropriate for age range, this allowed the practitioner to enrich their vocabulary and word recognition from the start of the story to the end. 

Oracy during early years is important for children’s development as emphasised by Riley (2006) it is an essential part of learning to read, write and talk. Major, Mercer and Wegerif (2019) discusses that children can further their oracy development when listening to storytelling as it allows the child to reflectively process the story sentence structure, words, and the story. In line with Jones (2017) story telling can promote oracy by enhancing children’s learning as it links to subjective and objective prospective when thinking critically about words and pronunciations, continuing that it can capture an environment where talking and repeating is used often. During the story telling activity the practitioner empowered oracy by using rhymes while reading use rhyme and repetition. 

Digital literacy in early years has been proven to be valuable as researched by Kontovourki et al (2017), the key point to include is that digital literacy can be promoted by using storytelling as a tool. Marsh (2005) questions the concept as the study explains that forming and digital literacy within an early year’s setting can encourage children to explore new ways of acting and thinking differently. Campbell and Walsh (2017) illustrate that a child using digital aspects can promote elicit emotional response and provides them the experience to interact in a different way. During the story telling activity the practitioner emphasised the importance of using outside the box thinking by taking and creating a digital copy of the book by themselves. This helps support children understanding the use of different digital media to complete a task. 

[bookmark: _Hlk96679945]As researched by Welsh Government (2020) development of speech and language is relied on activities such as storytelling, talking, asking questions, singing, and rhyming. In addition, mentioning that there are main areas recorded and monitored which consists of listening, attention, understanding, speech, sounds, talk and social skills. I Can (2021) stats that this guide is used by professionals and parents however, it is advised that not all children will follow this while developing. This document has been put in place so that individuals will know what to expect when evaluating children’s development, the ages are categories from 3 months to 5 years old. Furthermore, Welsh Government (2020) stats an example of this is, at 3 months old child should be ‘turning to familiar sounds’ but a 4-5 years old should ‘understand spoken instructions related to a task’. 

In the story telling activities the approach from the practitioner was different for both, as when viewing the traditional story telling activity the practitioner, in line with Marsh, Larson, and Hal (2003) followed a more formal approach by sitting formally on a chair with the book faced at the children. Sustaining, that the approach was used with finger puppets that were acting actions when it was their turn in the book. In correspondence with Colliver (2017) study this supports children’s understanding of when to sit and listen as the environment is set to be focused, so children will pay attention and concentrate on the storyteller. Meier (2006) confirms that this method was followed by the practitioner because stories that are told by individuals in a traditional way are perceived as performances, they are created to function as entertainment as well as to educate. 

In the digital story telling activity, the approach was considered as a modern version to present a book, as the practitioner took their own initiative to take photos and videos to create a digital copy of the book. Also, using PowerPoint as the media platform to present the book. in addition, Ezell and Justice (2005) agree that the practitioner dressed up as the theme of the book and used a tv to read and present the homemade copy of the book which is a shared way of educating children in a different form of storytelling. Furthermore, enhancing that the practitioner used props from the story to put in the background which were referred to during the story. In line with Welsh Government (2018) in relation to the Donaldson report this approach supports children to be open to new ideals of learning and to be ambitious when technology is involved. The digital story incorporated Donaldson’s approach as it allows the practitioner to share the story digitally in a creative way which allowed children to be contributors to the digital world. 

When observing the story telling activity, there were similarities in methods including the practitioner’s way of delivering the story, as slow-paced tones and voices were used with clear words. The practitioner also emphasised the need to exaggerate the repetition part od the book during the story, the practitioner continued to use eye contact, strong posture, and body language for children to understand and read. Including using face and hand gestures. In line with Zeegers and Elliott (2019) the practitioner challenged the children in both activities by promoting questions, using reputation for the children to repeat. As Chomsky et al,(2002) stats this links to his language acquisition theory where it is believed that children are born with a capacity for language, as language is often complex with an unlimited combination of sounds, words, and phrases. Another, similarity presented in both methods of the activity was that the practitioner was able to set the scene of the environment to allow the children to be drawn in to how the story was going to unfold and be told. Abbott and Rodger (1994) point out that this supports children approach to a learning environment and a response in wanting to learn new things in early years. This links to Bronfenbrenner’s ecological systems theory where children are affected by multiple levels of surrounding environment.

To bring this discussion to an end by summarising the key important areas outlined which were the benefits of storytelling and the caparison to digital and traditional story telling as a whole. This shows and explains the influence, progression on development of these areas of topics have on early years in education. As storytelling in early years should be performed in different medias to efficiently move on with generations and to provide a holistic experience however, the main purpose of traditional story telling should remain as this is has been proven to work for many years within early years with exceptional development and results when referring to understanding, repetition and success in language. 
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