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Part B (I)
According to Biesta (2012), whenever you plan your lesson, there should always be a purpose to each and every lesson (Biesta, 2012). While planning my lesson, I kept in mind the pedagogy in what makes a good lesson. How am I going to instruct my students in a way in which they learn the skills and strategies to complete the task set?  I considered many areas including, pedagogical content knowledge, quality of instruction, classroom management and Allison & Tharby’ six principles, ‘Challenge, explanation, modelling, deliberate practice, feedback and questioning’ from Making Every Lesson Count’ (Allison & Tharby. 2014). 

 Pedagogical content knowledge was applied as the lesson taught was the second lesson in a set of four.  I used my knowledge to create a power point to explain and instruct on how to infer and deduct information, first from a photo and then from an extract by the Welsh Author Jenny Nemmo.  The lesson objective was made clear to the students, that they were to learn the skills of inference and deduction and to be able to answer the question, ‘How does the writer....?’  effectively to increase their National Curriculum levels to a level 5.  A level 5 states that pupils competently select, ‘Essential points and using inference and deduction where appropriate,’ (National Curriculum for Wales, 2016. P.30) (LNF, KS3, 2014) 
 
I began the lesson by using a constructivist view, according to Crooze (2018) The constructivist paradigm is that, ‘learners are actively involved in learning process’ (Crooze, 2018), by showing a simple power point to recap what the difference was between inference and deduction and to build on their zone of proximal development, whereby students use prior knowledge and scaffold on this to build the skills needed to complete this task effectively.  This strategy is favoured by Vygotsky whereby he believes that we should be aware of what the pupil is already capable of and with further instruction build on the skills already known to enhance that knowledge, (Vygotsky, 1998:202), (Vygotsky, 2001:200) (Guseva & Solomonovich, 2017). This could also be argued that it is linked to behaviourism, in that the pupils repeatedly complete the task and by reapplying the strategies shown by myself will eventually be able to complete the task automatically ‘They view the learning process as a passive activity and believe that knowledge is given and absolute’ (Marton & Booth, 1997) (Nagowah & Nagowah, 2009).  I engaged the students in their own learning as in Biesta ‘s (2012) beliefs, but Biesta argues that  constructivism, ‘Has led to the belief that the teacher, and even the school as an institution, are superfluous’ (Biesta, 2012, p.37) (Cox, 2018). I believe that the students require some instruction and answers modelled by a teacher, so that they are aware of correct and incorrect answers in order to facilitate their own learning.  
 
 I began the lesson with a picture so that the students were visually able to make connections as to what was going on within the picture, such as the soldier smoking.  Students were questioned ‘Why do people smoke?’ the connection made was that they smoke in times of stress, it is proven that, ‘Those connections form knowledge structures’ (Eberley Centre, 2016), but I also believe  Bruner’s view to be important in that the subject teacher needs to be a specialist to be able to pass on the knowledge and engage the student so that they want to learn (Walker, 2014). When this knowledge is organised accurately then students are able to apply this information skilfully.  By providing an explanation and questioning the students, again using he six principles, they were able to infer what was going on in the picture of the soldier. Delivering the lesson in this particular way allowed me to introduce assessment for learning into my lesson by the way of questioning. This is one of the, ‘Four types of actions’ (Black et al, 2003, p.30).  Nonetheless, according to Cooper and Cowie (2009) a critical feature of assessment for learning and one of ‘The four actions’ stated by Black et al (2003) is feedback, it determines, ‘The quality of learning activity’ (Cooper & Crowie, 2009).   Once this has been established, I then moved on to deduction again using explanation and the picture to consolidate the learning, by scaffolding on what they had just learned and introducing suggested vocabulary to form their deduction from the information obtained in the pictures.  I modelled an answer, so the students were aware of what I expected them to do, and then challenged them in the, ‘Struggle Zone’ (Allison & Tharby, 2014), which consists of, “High challenge.  Low Stress. Thinking required. Effective learning” (Allison & Tharby, 2014.)  Also, according to Allison & Tharby (2014) it is believed that pupils are more likely to learn when they are stretched just outside their comfort zone. This is what is classed as ‘High challenge’ (Allison & Tharby, 2014).    I asked questions so that individual students could have attempt at modelling a sentence themselves, using the vocabulary provided.   
 
Once this skill had been learned, I introduced a written extract.  I provided an extract by a Welsh Author so that I could include Y Cwricwlwm Cymreig within my Scheme of Work.  The extract was taken from the Snow Spider by Jenny Nimmo who is a Welsh Author.  I read through the extract with the pupils and asked them to analyse a particular character.  They were to use the same skills just applied to the picture but this time through an extract.  I asked them to look for words which told us how the character was acting; from what he was wearing could be tell anything about him.  Again, using several of the six principles I used direct questioning, explanation, challenge and deliberate practice and asked the students to supply some information that they could see in the text and explain, why they had chosen that particular word or phrase. What have they inferred from the text and what is their deduction?  
This clearly was underpinned by constructivism theories, assessment for learning and Allison & Tharby, (2014),    This annotation of the extract met strands in the Literacy and Numeracy Framework for reading strategies  and the National Curriculum level 5 reading, where the students used, ‘A range of strategies, e.g. speed reading, close reading, annotation, prediction, to skim texts for gist, key ideas and themes’ (LNF, 2014) (National Curriculum for Wales, 2014) and also using their newly acquired inference and deduction skills met the comprehension strand of the framework. The problem with questioning is that it does not always work, unless you can direct a question to every student in the class, there is no clear way of knowing if everyone understands.  The other problem with this is that not everyone will put their hand up and volunteer information.   Once students had practised the skill of inference and deduction they were then asked to complete an inference square noting down the information from the annotated extract to help them infer and deduce the information. I created a challenge in this task for those who were more able and asked them not only to complete the inner and middle square but also to extend their thoughts and analysis to the outer square again ensuring that the students were challenge but were within the ‘struggle zone’ (Allison & Tharby, 2014).  This ensured that the students were gaining independence and creating their own high order questions to the information deducted in the extract. Whilst students were working on the inference square, I worked the classroom table to table, to ensure understanding and provide detailed feedback on the work completed (Hattie, 2011) (Allison & Tharby, 2014).  
 
I also ensured that I had differentiated work for a student with English as an additional language (EAL) student within the class.  Her level of English Acquisition was B - early acquisition.  I looked closely at the Welsh Assembly Governments Reading Strand for B Acquistion and ensured that I included within my lesson suggested strategies provided by the document, such as, ‘To begin to find simple information using a range of devices e.g. picture dictionaries, Google images and search engines to establish meaning.’ (Appendix A, 2018) (LNF, 2014) and not only did I ensure that they met the Welsh Assembly Government (WAG) reading stage but also the Literacy and Numeracy Framework (LNF) comprehension strand for KS3 whereby the student with increasing independence applied reading strategies to match the visual aid of flash cards showing faces with expression to sentences on how a person was feeling.  
 
Overall, I feel that my lesson included a wide range of theorist practices as I feel that as a teacher that you cannot rely on just one view point as these strategies will not always work with all students.  Students are individuals with individual needs and all have a different way of learning, so therefore there is a need to have a variety and differentiation within the classroom to ensure effective learning, but with a clear focus on the learning objective and links not only to the National Curriculum but to the LNF strands as well.  
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Part B (ii)
I initially felt that my micro-teach went very well, but there were a few areas, which I felt I could have delivered better, but in light of my recent teaching experience.  There are quite a few things I feel I could have delivered differently.  My lesson was designed to be aimed at a class of Year 9 pupils with the levels at mainly 4.  My teaching practice was to instruct pupils how to succeed and raise their learning to a level 5 improving on their inference and deduction skills.  According to the National Curriculum in Wales for English (2016) at a level 5, pupils all need to be to able to select, ‘Essential points and using inference and deduction where appropriate’ (WAG, 2016). This also linked to the Literacy and Numeracy Framework (2014) reading strand within the element ‘Responding to what has been read’ (LNF, 2014) in the Aspect of ‘Comprehension’ (LNF, 2014) where pupils, ‘Gain a full understanding of texts using inference, deduction and analysis.’ (LNF, 2014). This links with the QTS Standards S2.2 ‘National Curriculum Aims and Guidelines’ (QTS, 2017).   

I began my lesson using incidental Welsh.  I could have furthered this by putting the date and classwork on the board in Welsh.   I realise now how important it is to put the Learning Objective on the board so that pupils can visually see what the main objective of the lesson is and not just to be told it from the front of the class.  They need to see it and even write it down so that they remain focused on what is expected of them and what the final outcome of the lesson is. This links with QTS Standard S3.3.3 (QTS, 2017). 

The first part of the lesson I feel went well.  I explained clearly what Inference is and engaged the pupils well questioning them what was happening in the power point presentation and showing just a picture.  In light of my feedback and my first teaching experience, I need to focus my questioning and not generally ask the class.  I feel if I were to redeliver the lesson, I would use Lemov’s  ‘No opt out’ (Lemov, 2015 , p. 90) questioning to ensure participation of all pupils even those reluctant to offer information, this technique ensures ‘that all students, especially reluctant ones, take responsibility for learning’ (Lemov, 2015)  This technique which I now use within my teaching practice is also extremely helpful to those who really do not  know the answer, by another pupil answering and they then model the answer reinforces the information, helping them process the information and enhance their own learning.  If I were to reteach my micro teach session, I would also include Lemov’s  ‘Cold Call’ (Lemov, 2015 p. 249), by choosing the pupils to answer rather than waiting for those who are confident to put their hand up, ensures that I have an understanding of who has learned from the lesson and those who have failed to understand.  This technique does not only help the pupil but myself as a teacher as well, as it confirms whether or not the topic taught has been fully understood.  This links to the QTS standard S2.1 c (QTS, 2017).  This would have been a much better way to check understanding from learners as not all learners will put their hands up and volunteer information.  I felt that the initial explanation of inference and deduction went very well and I was clear on my instructions.   

When I moved on to the next task and had to hand out worksheets, I felt that this wasted some time and I firstly should have had the extract photocopied back to back to save time handing out so there would have been one sheet instead of two.  Since my first teaching experience, I realise the importance of being organised and that the problem with worksheets is if they are not glued into their books in the same lesson, can end up with a book full of loose sheets or even the sheets becoming lost before the next lesson.  After the initial reading of the extract I realised that the extract was far too long and should have cut it down to the relevant paragraph with the most inference and deduction present.  Since my first professional teaching experience, I have realised the importance of timings and that an extract, which is too long can also lose the pupils interest and is not effective.  A lot of the time was wasted on parts of the extract, which was not really relevant to the learning objective, as pupils learn effectively over a period of time by gaining the knowledge and understanding, so therefore if the task is not completed or rushed then ‘their learning may be incomplete’ (Capet et al, 1995, p.30).  I over complicated the lesson and now realise it is better to have a shorter extract which contains more information and directly links to the learning objective.  I found it is easy to wander off the main learning objective and this can confuse the pupils. This links with the QTS Standard S3.3.7 (QTS, 2017).  I also realised that I could have improved my micro teach session by having the relevant paragraph on my power point on the board and modelled the first couple of answers and used the white board to write out the sentences using the language modelled earlier in the power point, this would have helped those unsure of what they had to do or those not so confident. By providing a demonstration and modelling the answers this invokes discussion with the students and ‘are examples of cognitive support’ (Rosenshine, 2012) Cognitive support is important for the pupil’s progression. 
 
I noticed after I gave the instructions there were several questions from the pupils, so I don’t think I made myself clear on what I expected from them, In light of my first teaching experience I realise the importance of effective communication.  It is not just important to communicate clearly on appropriate content by ‘also on the way it is presented’ (Capel et al. 1995, P87).  By modelling answers on the board, this would have helped with effective communication and clearly defining the task, this would have eliminated the queries from the pupils from not fully understanding the task. Again, the inference and deduction square did not work as fully as I would have liked.  Since my first teaching experience I have realised that I cannot take for granted that pupils are aware of what I want them to do, unless I actually specifically instruct them on the task.  This again is down to using effective communication to explain what I am expecting from them.  According to Rosenshine (2012), practicing new materials is important for students learning and questions asked by the teacher and the feedback received from the students, ‘are a major way of providing the necessary practice.’ (Rosenshine, 2012).  By using effective communication and clear instruction on what I expect from the pupils, this I feel would help create, ‘Ambitious, capable learners’ (Donaldson, 2015).  Through this I feel that effective communication will impact and aid in the pupils building their knowledge and, 'have the skills to connect and apply that knowledge in different contexts.’ (Donaldson, 2015). 

I worked the class well ensuring all pupils were participating and answering any questions that the pupils had, but I should have used high ordering questions to establish deeper understanding to some of the pupils and to challenge others. I realised that also my I ran over on my time which did not leave enough time to establish the outcome of the task with the pupils, I felt that this was rushed and because my timings were out it only allowed me to have one example from each table instead one from each pupil.  I realise since my first teaching experience that timings sometimes need to be adapted but time must be left to consolidate the learning of the lesson at the end. 

In relation to my English as an Additional Language (EAL) pupil, I felt that I differentiated the work appropriately as QTS Standard S3.2.5, S3.3.4 and S3.3.5 (QTS, 2017) and ensured that she understood what she had to do.  When working the classroom, I visited her desk several times to see what she had completed and that it was a successful task.  I noticed in her answers that her sentences lacked some articles and prepositions, which I had to further instruct her on.  I do not feel that I would have changed anything if I had to reteach the session for my EAL pupil.  I would change the work for the pupil who was more able and talented.  I feel that the work was not sufficiently challenging.  I feel that it was just an extension of the task which the rest of the class was undertaking.  Next time I would ensure that I had a different worksheet at a higher level and even introduce High Order questions to challenge the pupil within the correct struggle zone. This would have linked in to QTS standard S2.6 (QTS, 2017). 

[bookmark: _GoBack]There were no behaviour issues within the classroom and therefore there was no need for behaviour management.  In light of my recent teaching experience, If there was any behaviour observed then I would have dealt with it, firstly by quietly reminding the pupil of what I expected of them.  If this had continued, I would have moved the pupil to another position within the classroom where they would have been less impact on those pupils willing to learn.  I have also learned from my recent teaching experience that if the behaviour had continued, I would have spoken to the pupil outside the classroom, reminding them of the class rules and the behaviour policy and sanctioned the pupil in accordance to the behaviour policy and QTS Standard S2.7 and S3.3.9 (QTS, 2017). 

Over all the session was quite successful in light of it being my first taste of teaching practice.  In hindsight after my first professional teaching experience at my placement, there were several areas which I would have changed.  first to ensure the understanding and learning for the pupils.  To ensure that the lesson flowed more naturally so that the learning process was not forced, this would be to ensure in future my timings were altered to allow consolidation of learning at the end of the lesson.  I need to ensure that my resources are linked to the learning objective and are not too long and appropriate.  This was noted in that my extract was too long and needed to be cut to make it more relevant to the learning objective of inference and deduction. I need to challenge pupils more, especially those who are more able and introduce high order questioning within the appropriate struggle zone.   It has also become apparent the need for effective communication from myself and the pupils to facilitate a good positive learning environment to make full use of the cognitive approach to learning.  I have learned that it is important not to rely on general hands up from pupils, as the same pupils will offer information most of the time.  I need to ensure that I consistently use Lemov’s (2015) ‘No opt out’ and ‘Cold Call’ (Lemov. 2015) to confirm understanding of all pupils not just a select few.  Although it was note that there were no behaviour issues.  I need to ensure that there are strategies in place in case there are behavioural issues and that pupils are dealt with appropriately in accordance to any behaviour policies.  All these points if implemented would have succeeded in a much better lesson which flowed and challenged all pupils, in turn succeeding in teaching inference and deduction skills to a level 5.  
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