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ABSTRACT
This dissertation focuses on the inequalities between social classes and to see if it affects educational attainment. It is to determine whether those who are rich have the power over people with low economic status. It will include questioning if a ‘third class theory’ is appropriate to use in our society regarding the inequalities women and ethnicities have faced historically and currently and how it effects their educational attainment also.
[bookmark: _Toc462254611]
ACRONYM 
EA		Educational Attainment
LA		Local Authority 
FSM                Free School Meals
UCL                University College London
KCL                Kings College London
CRT                 Critical Race Theory
LEA                 Local Education Authorities
UK                   United Kingdom
PS                     Private School
SS                     State School
BS                     Boarding School
HSCIC              Health and Social Care Information Centre
AG                    Australian Government
BG                     British Government
ME                     Musical Education
APA                   American Psychological Association
BGDE                British Government Department for Education
SC                      Social Capital/Capitalism
HC                     Human Capital/Capitalism
OECD               Organisation for Economic Co-operation and Development
BBC                  British Broadcasting Corporation
UCAS               Universities and Colleges Admissions Service
GCSE                General Certificate of Secondary Education
PTSD                Post Traumatic Stress Disorder
PISA                 Programme for International Student Assessment
1. [bookmark: _Toc462254612]
INTRODUCTION 
This dissertation will outline if social status and environment is the reason for the outcomes of EA. If the rich have better educational and life opportunities more so than the poor, if individuals struggle to achieve their full potential or be seen as a merit due to their gender and ethnicity. 
2. [bookmark: _Toc462254613]
LITERATURE REVIEW 
2.1. [bookmark: _Toc462254614]Introduction 
[bookmark: _Hlk39216345]The determination is to verify if class background shapes an individual’s EA. This research will review if individuals from a working-class background have the same opportunities as those who are born into higher-class backgrounds. Qualitive research will be taken place and the result will be studied by collecting evidence and information through exploratory study. This is by online and literature exploration. Quantitative research will also be used in order to provide statistical data.
Dimensions such as gender, race, religion will be used as extensional evidence to see if there is a ‘third class’ and if white supremacy and male power takes over our systems. Karl Marx explained that capitalism is for the middle-class and is an enticing compulsion for expansion which characterises production for privileged income and the paramount use of profit for capital increase. To simplify, the rich get richer and the poor stay poor; Suggesting the wealthy get the best education and opportunities. Wealth inequality cannot clarify why the nobles, disregarding their superior affluence and schooling, have failed to be the main heroes and beneficiaries of social change and economic growth. To illustrate the underlying reasons lower-class and other dimensions have lower chances of success than those higher-class by providing data such as FSM. Meritocracy will be used as an example of how those who are educated and determined are seen by society regarding to their social status.
Despite these claims, feminism, CRT will also be introduced to conduct if perhaps it is not just social class that matters in EA, but perhaps the characteristics of a human being. By pursuing the motive of this study, theories such as capitalism by Marx, Roberts Putnam, Pierre Bourdieu and functionalism by Emile Durkheim, will be used in order to gain comprehension of class systems, the advantages and disadvantages people have. Additionally, the Buddhism class system will represent a paradigm of our societal class to array the twenty-first century.
2.2. [bookmark: _Toc462254615]History of Education and Charitable School Status
Disadvantages in education have been existent from very early on in Britain. Rosemary O’Day author of ‘Education and Society 1500-1800’ states that as early as the sixteenth century, the beginning of the economic revolution and capitalist society was on the rise which was influenced by the dominance of the Christian church (1982). Christianity dominated society and government prepared for the modernisation by taking radical changes for educational provision. Lawrence Stone wrote a seminal article called ‘The Educational Revolution’ stating that the upper and middle-classes in society were encouraged to spread the importance of education and then opened up the benefits to the lower classes (1964). Society was controlled by the élite and they eventually believed that education for all would better the society. Word Of God was only read by the privileged however Protestants strongly believed that all individuals should have the opportunity to read whatever their social status (Stone, 1964). The times between 1540 and 1640 educational revolution was of significance and began to develop (Stone, 1964). 
      ‘social, economic, political, religious and cultural developments shape a society's thinking about educational provision and curriculum’ (O’Day, 1982). 

O’Day expresses this quote as though these reasons have previously affected EA, questioning if this tradition has prolonged to the twenty-first century. Aristotle believed  that ‘Education is the process of training man to fulfil his aim by exercising all the faculties to the fullest extent as a member of society’ (1999). This implies to reach EA in the best form is to develop power. The New Poor Law (Act) reformed in 1834 and this law ensured that those in workhouses had clothing and were fed (Althorpe, L., Evans, C, 1834; O’Day, 1982) . Children and young people who entered the workhouse would receive some education and in return for this; work had to be done for several hours. 
The (1944) Education Act was instilled to provide education for all, from the ages of five to fourteen. The act was created by the system as there was a department accountable for schooling where the administration was by LEA, which remained under control of term dates, curriculum and the length of school days. It was established for Church Schools and was brought into the state system under numerous plans which were met by the LEAs whilst still remaining control of religious education in the curriculum. According to theorist Pierre Bourdieu, the education systems of developing societies operate in a way to legitimise class differences (Bourdieu and Passeron, 1977; 1990; Bourdieu, 1986).  Education success is enabled by capital influence and lower-class pupils do not acquire these characteristics. Therefore Bourdieu believes that because of the failure of statues, success for the majority of working-class is inescapable (Bourdieu and Passeron, 1977; 1990; Bourdieu, 1986). Though, pupils’ failures and achievements in the education system are due to individual gifts. For Bourdieu educational qualifications support to procreate and appropriate social inequalities (Bourdieu and Passeron, 1977; 1990; Bourdieu, 1986). This is seen as higher-class entities perceived to be worthy of their position in the social formation.
SS are the most common type of school, which dominate the UK’s education sector. These schools are without charge and funded mostly or partly by taxation and follow a national curriculum. However, PS charge fees to attend. Although they have to be supported and registered by the government, students of these schools have a different curriculum. 
The Charities Act (2006) and (2011) in England and Wales have included that exclusive education is a charitable function and declared that PS have a constraint to be provided as a public benefit that is unhindered by the competence to be reimbursed.  According to the Government, part three of the Charities Act states that a charity must be used for purpose and in the list of purposes it states it is for ‘the advancement of education’ but also states that it is ‘the prevention or relief of poverty’ (The Charities Act 2006; 2011). It also states 
       ‘the relief of those in need, by reason of youth, age, ill-health, disability, financial hardship or other disadvantage’ (The Charities Act 2006; 2011).
 Part four of the act suggests that anything under the Charities Act should be beneficial to the public (2011). Acknowledging that not all newspaper articles are liable, an article by The Guardian viewed the right public schools have for charitable status (Cadwallader and Vere, 2016). The article was critically analysing a reference that discussed that PS must ‘form genuine and accountable partnerships’ with SS and if they do not, should lose benefits (Cadwallader and Vere, 2016). Carole Cadwalladr whom is an observer journalist, believes that this is a ‘no brainer’ that PS should not be funded and that Britain ‘shouldn’t be subsidising Britain’s public schools to the tune of £700m a year’ (Cadwallader and Vere, 2016). Cadwalladr believes that doing this is the equalisation to subsidising five-star hotels; however the difference is that luxurious hotels do not hold centuries-old structures of established inequality. Her belief is that 
       ‘because public schools underpin everything that is most wrong, most iniquitous, most stiflingly, claustrophobically unjust and undemocratic and unmodern about Britain today’(Cadwallader and Vere, 2016).
Signifying they maintain their domination and advantage. Most fee-paying PS with charitable status were originally set up positively for society before tax advantages were spoken of and still each present with a determination and philosophy. Charlotte Vere, the general secretary of the Independent Schools Council argues that both schools happen to educate well because of their charitable image and ethos (Cadwallader and Vere, 2016). Arguing that there is a public benefit for PS holding charitable status, explaining that charities are unable to reclaim ‘Value Added Tax’ unlike businesses leading to the examination that it is understandable (Cadwallader and Vere, 2016) . To oppose, there is a fifty-five times more chance to get into elite universities such as Cambridge or Oxford if you have previously been a student at an independent school; findings from Sutton Trust’s research show (Cullinane, C and Montacute, R, 2018). To round up Cadwalladr’s argument- it is unfair to offer a financial gesture to a handful of pupils from middle-class homes who are able to afford PS and have other benefits like private tuition; these individuals are already academically ahead than those from low-income families (Cadwallader and Vere, 2016). Consequently, deeming it is incorrect that their schooling is funded by government and their education is better than state-schools. 
Lord Lea of Crondall questioned the Government whether it would hold a conference on the impacts of the charitable status of PS on equality of opportunity in Britain back in 2016. According to a Baroness, in 2016 the seven-hundred-and-twenty-eight-million pounds of support had been given by schools for fee costs and around three-hundred-and-seventy-million pounds of that had been tested to support families who have been means-tested to access self-governing school facilities. Lord Lea stated that courts have judged that more than the minimal benefit to the low-income families should be applied for a school to get a charitable status. Howbeit it had not been to the public interest for a decision but had been left to representatives, who the Lord explains are ‘probably public schoolboys’.
Despite these claims of ‘public school boys’, whilst David Cameron was prime minister, someone who was one of the most affluent of our country, suggested to change society for the equality for the UK’s financial crisis and to become a ‘classless society’. Emphasising equality for all where education, wealth, religion and so forth would not matter, which goes against the ‘public schoolboy’ stigma. 
After demanding evidence, Baroness Evans underlined that ninety-three per cent of pupils in Britain are in the state sector. An interesting proposal by Lord Campbell-Savours was that having charitable status removed is best and introducing the provisions in the Finance Acts for tax alleviation as PS charities are making a travesty of charity law. Education is in control of any social order which is the cause of whom is deemed powerful or not. It seems to be a theoretical structure where capitalism controls social reproduction of social classes and inequalities in education. Cadwalladr argues that private schools are ‘a Willy Wonka golden ticket to life’, where this proves it may be. 

2.3. Hothousing
[bookmark: _Hlk38287585]Academic Emile Durkheim argues that it is a necessity to understand all aspects and roles in society, viewing them as organisms meaning every role serves a purpose (1960). Functionalists believe that educational environments provide unity in preparation for the working world. Arguably not all individuals have the same school setting and some have greater opportunities than others.
 The APA describes hothousing as 
    ‘the acceleration of young children’s academic skills through instruction designed to increase academic achievement’ (American Psychological Association, No Date). 

Theorists believe that hothousing is equivalent to hurrying children and that is consequently maladaptive to normal growth and is when extra tuition is taken place in order to better academic performance (Coché and Gallagher, 1987). The slim chance of lower-income families affording extra tuition invites a continuous vicious circle and then their off-springs recycle the social class situation. According to Action Tutoring, the average cost of a private tutor is thirty pounds an hour; meanwhile nationally only 25% of UK children and young people have had the advantage of this and 40% in London (Action Tutoring, No Date). According to academics Jeanette M. Gallagher and Judith Coché, hothousing is concerning and pressuring children (1987). Academics believe that demographical changes have produced a new generation of parents who have less time to be available to their children (1987). Suggesting that demographical changes have been the reason for this, such as divorce rates, dual career couples, and the impact of maternal development. Moreover suggests that the idea will unintentionally express to children with hothousing to objectify them into depictions of principles which are formed by a competitive society. Insufficient time in an intimate relationship between parents and children may affect their capacity to achieve with a sense of meaninglessness. Academics believe that this method has altered infancy or playschool curriculum to exaggerate a readiness for early development such as reading simultaneous decrease for play time or intimate time between parent and child (1987). While many will contend that hothousing is in best interest of their child or children’s intellectual development; A headteacher of a profitable PS, cautions that there are dangers of academic hothousing and has concerns that students are piling on the pressure for perfection in their academic studies. They state that the schools priority is to ensure their students are engaged and fulfil their academic potential. On the official PS website, the headteacher writes 
          ‘One of the Mayfield's finest attributes is that it is not an academic hothouse, yet our outstanding examination results ensure that we are recognised nationally as a centre of academic excellence, year after year, with girls going to their first choice - Oxbridge, Russell Group or American universities’ (Mayfield, No Date). 

Suggesting that the school it is not an academic hothouse and is intolerable to the idea, however stresses the international academic excellence it has and how young girls are getting into the greatest universities due to their hard work. As previously mentioned, PS do not only hold the most intelligent young people but the wealthiest. These schools are for the rich who are able to send their children to the best schools and can afford to boost their child’s intellect from average results to above average, by private tutoring in all academic studies. Therefore, even the elite schools seem to disagree with the concept of hothousing. Individuals could imply that students may feel immense pressure to follow the pattern of going to the best universities and may take on other studies themselves due to pressure from parents or school. Regarding the PS in question, the Guardian newspaper has suggested that the HSCIC study in 2013 revealed that female youngsters between the ages of fifteen and nineteen had one of the highest records of hospital admittances for stress, beating middle-aged men (Mayfield, No Date; Siddique, H., 2014). Although The Guardian is not always a reliable source and the HSCIC source cannot be found, the schools’ main website provides this information (Mayfield, No Date; Siddique, H., 2014). Nevertheless, young people must be feeling a considerable amount of pressure to reach a certain stress level to be hospitalised; It is likely that the headteacher and PS has seen the unhealthy side to their pupils’ stress levels heightening to be writing such a note on their own school page. This questions, are even the PS beginning to believe those of wealth are under pressure too, putting them at a different level of disadvantage in comparison to lower-class pupils?    
Hothousing does not have to be core subjects; it can be something such as the arts. According the AG, music can benefit children in numerous areas; They state it can also develop and support their concentration in subjects like languages or mathematics (Australian Government, 2020). BG also believes ME is an asset to developing the intelligence of young people and children. Academic Laura N. Young has examined the associations of achievement and the involvement of the arts; including musical instruments at home or participation in after-school activities such as drama and so forth (2012). The study focused on a sample of two-thousand, three-hundred-and-thirty-nine children between the ages of eleven and twelve in America over ten years (Young, 2012). Figures over twenty years revealed that after school arts was positively related to EA, but only for those who played a musical instrument (Young, L., 2012). The study claimed children who are available to a musical instrument are expected EA independently from socioeconomic status (Young, L., 2012). Despite these claims, those of low socioeconomic status cannot afford necessities such as groceries let alone the extra tuition on critical subjects; Thus it is an unrealistic ideology for those with lower incomes to afford musical instruments and lessons when they cannot afford the basic life necessities. Signifying the wealthy are at an advantage as they are able to afford the continuity of lessons which proposes that socioeconomic status is a key role. Albeit the academics contemplate the options, that the outcomes may be indicative of different parental views and mindsets on musical instruments or that there is a true fundamental connection between ME and academic achievement. The BGDE has ensured the majority of schools in the UK have ME, meaning the equality of opportunity is for all statuses. However, ME is called to be on a decline and the Government are supposedly cutting back on this. Data by the Education Policy Institute indicates that entries to art subjects at key stage four on the national curriculum have declined (Johnes, R., 2017). The median number of entries per pupil fell from 0.80 to 0.70 in a year and the prediction was a continued to decline in the year of 2017, however there is no sufficient data to provide full evidence of a decline from 2017 to recently (Johnes, R., 2017). Those in state schools are likely to not have the funding to continue in musical or arts educational, which heightens the disadvantage in their EA. Meaning, the poor do not advance and the rich get intellectual wealth. In long run this will lead to the rich staying richer, and the poor staying poor.    
However, hothousing may not be a genuine problem for the lower-classes as a study suggests that lower-class individuals tend to not want to go onto higher education and do not feel that the benefits of extra tuition will not profit them in the long run
(Aston. J et al, 2001). Discouraging factors between the lower and higher-classes are that those from a poorer background do not tend to go into higher education as their interests are concentrating on making money immediately. According to the study, those of a poorer background tend to recognise the cost of university more and recognise the financial debts it could include down the line (Aston. J et al, 2001). Another factor was that the academic pressure and workload was too much work, where the study deems the lower-class as too indolent to put the academic work in. Capitalism will support this study where they seem to not be a merit and prosper for their country, where they just play their minor organism role for society to function like Durkheim suggests (Marx, 1974a; 1974b; Durkheim, 1960).  Many could argue that the social inequality is that they have not been influenced to work harder academically, whereas the higher-class have felt this pressure.

2.4. Meritocracy and Capitalism
According to Oxfords Dictionary of Sociology, meritocracy is a social system where an individual’s reputation is accomplished by skill and determination. This infers at those who are seen as the praiseworthy, where they are seen as deserving towards any honours they accumulate. The term ‘meritocracy’ was originated from ‘The Rise of Meritocracy 1870-2033’ by Michael Young (2017). Young's visionary derision was a theoretical frame of social reproduction inequality where the academic demonstrates caution of the concerns and warnings on the growing significance of higher scholastic credentials over other factors (2017). Hence, those who are incapable to make it through education for instance and a significant group of smart lower-class pupils are likely to be overruled from educational institutes due to meritocracy, thus have constrained opportunities for a decent career. The academic outlines warnings and the desire was lurking for the pursuit of egalitarian policies to target unequal opportunities that social organisations’ policies and practices are unable to secure. Columnist Frances Ryan believes that meritocracy is a myth and that it is just a term used in our society to allow the wealthy to have a leg-up in society (Ryan, 2017). She believes that Boris Johnson as foreign secretary 
‘is not one in which the best and brightest have an equal shot but rather, where wealth buys a leg-up’.

Suggesting that the rich in our Prime Ministers eyes will always come first.
Jin Jin and J. Ball (2018) analyse meritocracy and raise questions about the notion of success there really is in a meritocratic environment. The academics believe that the government use meritocracy as an ‘efficient’ way to signify social justice and justify class inequalities. EA from an individual with a lower-socioeconomic status may reach the same qualifications but in contest; But are they still treated as an equal and praised for their triumphant efforts? It is suggestive that these categories of individuals could be in a ‘third class’ (Neocosmos, 2008). This proposes that through elitism, individuals of  middle-class are dissociated from the working-class pasts and districts nor is there any transcendence of class other than a form of exclusion. However, classless society theory by Marxism suggests that nobody is born into a social class and that wealth, education, culture and networks arise from what that individual has determined.  This could suggest that there is no need for the exclusion and believe nobody has a better chance than each other and that it all boils down to hard work and determination; there is no such thing and everybody is an equal (Walker, 2005; McGlynn, 2016; Encyclopaedia Britannica, 2020). Although it is believed that believed that meritocracy makes you powerful and influences EA, the OECD and PISA study goes against this and state that a bright poor child’s reading skills are three times behind a richer child (OECD, 2016; PISA, 2015). This is evident that meritocracy is not the issue and it does result to which class you are in.
Contrariwise, the reproduction in education, society and culture is suggested to be controlled by Social and Human capital . Education is fundamentally essential for much of the policy results that people and legislators appreciate. For every individual, the level of education you achieve affects your earnings, your employability, and the likelihood of prospering in life having begun in an underprivileged or privileged community. Attainment and earnings affect health, family construction and other facets of good quality living. The Government relies on individuals who prosper as more individuals with stockpiles of skills matters greatly for affluence and growth rate. The division of abilities is a significant determining factor of imbalance, and the relationship of an individuals’ qualifications or/and proficiencies to their upbringing is seen as key to the degree of social progress.
The OECD define SC as ‘networks together with shared norms, values and understandings that facilitate co-operation within or among groups’ (OECD, No Date). Networks are the connections between individuals and our principles, beliefs and shared standards that are understood to be less solid than our associations. Many believe that norms in society are unquestioned and unspoken rules and the beliefs are not apparent until broken. We have not got a definitive answer on what the unquestioned rules, norms and understandings in our society as everybody has different opinions and beliefs. Theorist Robert Putnam viewed SC as a quality that can be a mediator of interpersonal teamwork and a public good that is essentially trusting obtainable and is the main body portraying the political culture of modern societies (Temple, No Date; Putnam, 2001).
Educationally and economically our society seem to have certain standards as what is deemed successful. Karl Marx never commented directly on education, however stated that  ‘life is not determined by consciousness, but consciousness by life’, which means that the way we arrange our daily lives reflected in individuals’ beliefs on the world around us and their creations (Marx, 1845a). Marx maintained that the economic base was built upon a superstructure that kept functioning. The legal, political, press and educational systems are all rooted in the final analysis to the class nature of society which is in reflection of the economic base; Thus the education system was part of the superstructure and thus is a reflection of the economic base which serves to reproduce (Marx, 1845a). This means that education is one of many superstructures that were created by human activity that arose from reflected material conditions and circumstances in which are generated. Marx preserved that ‘the class which is the dominant material force in society is at the same time its dominant intellectual force’ (1845b). Signifying, that the dominant individuals are who make the verdict class of the itinerary in society. Proposing the idea of disadvantages in society is solely based on those with power, higher class and when their ideas change that societal values change according to the interests of the dominant class. Referring to SC where networks work together to ensure the facilitation of groups towards societal norms; is it a norm, understanding and a belief to dominate a certain class to provide unequal opportunities for people of lower class in society? Is this really a ‘quality’ and real teamwork for our societies as Putnam suggests?
 HC definition by the OECD is the 
          ‘stock of knowledge, skills and other personal characteristics embodied in people that helps them to be productive. Pursuing formal education (early childhood, formal school system, adult training programmes) but also informal and on-the-job learning and work experience all represent investment in human capital’ 

(OECD, 2019a).  Implying it is influenced by education and performs an essential position in both accretion HC and improving economic development. The OECD state that economists presume that those nations with a knowledgeable population ought to have higher production and those individuals with schooling tend to earn higher salaries on a microeconomic level (OECD, 2019b). In generalisation, those who have the best grades, best academic achievement and opportunities are seen as the deserved and who are beneficial towards a meritocratic country. It is insinuated that governments believe in capitalism and are thanking the elite for being brought up on the luckier side of life. The rich are able to afford the necessities needed in order to reach a certain level of academia, including many other extra curriculum activities to benefit towards success. As previously stated, historically systematic investing was not key as expenses on education, job training and other forms of investment were small. In the twentieth century, changes began as the application of science was to develop new efficient goods and methods of production that spread to and from other countries. Thus, EA has become key determinants of an individual’s and a country’s productivity. 
Families who are not involved with PS, usually put their children in the schools closest to where they live and which is determined by politics as there is no need for other educational establishments to compete for students. The rich work against this as wealthy parents are able to exercise considerable control over the schooling of their children, when dissatisfied with PS they have the opportunity to enrol them into ‘better’ schools. Those with money can also move to a different community where a PS is more suitable. Those in suburban areas or better off communities have better schooling than those in disadvantaged areas; as those in underprivileged areas have more disadvantages such as higher crime rates and more health issues, meaning it could lead to more disruptions in the classroom, those poor health or victims of crime will miss school which will lead to missing vital lessons and in the long run effects their EA; which will work against their SC and HC and their position in their country (Roberts, 2018; Britton, Higgins, and Robb, 2010). Supporting this is the UCL and KCL step in and state that their study ‘It’s Official: Class Matters!’, where a student’s postcode is the factor in academic performance University College London (2006). The findings are not open to the public, UCL state that findings received should ‘change the way parents, pupils and politicians think about schools’ (University College London, 2006). Finding that whatever background their child is in, it’s those from middle-class schools who do better and more than fifty percent of a school’s performance is accounted for by the social class of their pupils (University College London, 2006). The results are based on league tables used by parents to select successful schools. He states
         ‘For schools the message is clear. Selecting children whose homes are in high-status neighbourhoods is one of the most effective ways of retaining a high position in the league table. For statisticians, meanwhile, it proves that the existing tables, which ignore the types of home from which a school draws its pupils, are necessarily an unfair and imprecise means of judging a school's achievements’ (University College London, 2006).

The study states that families in poorer backgrounds are left stranded in an increasingly segregated system and suggests that equality of opportunity needs to be considered in order to achieve EA and states 
‘by giving schools more independence and creating a market in education, you run the serious risk of polarising pupils along class lines’ (University College London, 2006).

An educational system where it is more justifiable and equal to all individuals needs to be taken place. A system where the demands of poor families who need good schooling are reached to overcome weak family training in order to prosper. Disadvantaged homes have to receive whatever schooling available, therefore providing an equitable proposal that has been growing in popularity such as educational vouchers would be advantageous. Educational vouchers are given to students to help pay their tuition at any type of school that accepts them (OECD, 2017). Adaptations of this method have been somewhat applied in Sweden, Denmark and partly in the United States (OECD, 2017). This provides educational equality and every student can reach their full potential.  

2.5. Ethnicity, Gender, Buddhism Caste System
Bourdieu believes SC accentuates fundamental constraints and unequal admissions to institutional resources which are based on class, gender, and race (Bourdieu, 1986). The academic viewed SC as assets of the entity afore the collective. For Bourdieu SC is not equally offered to a collective but to those who deliver endeavours to develop it by attaining places of control and status and by creating benevolence (Bourdieu, 1986). 
Those from affluent households and go to the greatest educational establishments are always superior to those who have achieved great grades in state schools. In contest to this, those in parliament show that in 2017 83% of the conservative party attended an affluent university whilst only 34% attended Oxford or Cambridge (Audickas and Cracknell, 2020). Whereas, in 1979 almost half of every member went to Oxford or Cambridge and 73% attended a PS. While 2017 statistics revealed that only, 44% attended PS (Audickas and Cracknell, 2020). Evidently it is a decline, proving that PS is not overruling society, however it is suggestive that the decline in this is due to other things such as home-schooling popularity or education abroad. Statistically, we are viewing equality in parliament but many would argue classing system stigma still exists. 
The Buddhism Caste system is where individuals are put into classes of their importance in pyramid form, meaning the elite at the top and the poor at the bottom (Krishan, Y, 1998). The top of the hierarchy are the ‘Bhramins’ these are individuals whom are of academia and religious leaders (Krishan, Y, 1998). Those of academia may now be considered as those who are politicians, the ones with most authority. In regards to religious leaders, our society has changed dramatically where religion is not a significant role. However, individuals’ outlooks are still from Christianity’s views and those who differ from it are seen as ‘different’ as our norms and values in society have rooted from this religion (Krishan, Y, 1998). ‘Kshatryia’ is a caste of those who are warriors wealth and royalty. Underneath, the Vaisyas and beneath this are the Sudras. Lastly, we have those who in the Pariah caste, this is also known as the ‘untouchables’; the lower class (Krishan, Y, 1998). 
In our society today, the Bhramin and Kshatryia are those of elite wealth and higher statuses who have most of the control of our countries, societies and lives. The middle tier; Vaishyias are those who are middle class, and any lower on the caste system are seen as those with poor economic status and/or in poverty. 
Many would argue and indicate that this can be based on the class systems and where inequalities lie. Gender inequality has been a problematic issue in society for women, however has developed. One feminism theory states that women in the earlier centuries began their lives dependent on their fathers and watched their mothers have an un-superior role, then followed the same path (Satz, D, 2013). Women had a lack of education and were barred by numerous laws, nowadays women are accepted to do most professions. Males were educated before females and females were seen to be the homemakers. In 1979, the percentage of women in parliament was under 5%, yet studies by the government show that in 2017 the percentage of women in parliament was up to 32% this is a positive increase of women (Kirk-Wade, Watson and Uberoi, 2020). However this is still a small percentage of women in comparison to the percentage of men. This could be evident of how entitled upper-class males have more opportunities than females, but could be argued that there is an increase and opportunities and power are changing. Undoubtedly, they have had the same educational advantages, opportunities and qualifications; yet, seem to have not had the same career opportunities. Does this show a social class on its own, against women? History shows that it was only the nineteenth century where women had any recognition for the need to be educated beyond the elementary level. According to the Newnham College, University of Cambridge, 
       ‘Education has always been influenced by gender, class, religion and nationality. Historically, women’s education in Britain was designed to teach middle class and upper class girls enough to make them attractive marriage material for men, and lessons were often taught in the home by poorly educated governesses’ (No Date). 

The Education Act (1918) was created so the compulsory school leaving age was fourteen for both female and male. 
Data analysis proves that in 2015 girls are above boys at key curriculum milestones. These trends were continuous up until GCSE level, where 10% more of girls are earning five or more grades between an A* to C  grades (Department for Education, 2017). UCAS data implies the amount of female school leavers in England are 35% likelier to apply for university than their male peers. Those from a lower socio-economic background have wider gaps (Gina in Gender Issues, 2019). 
Many would suggest that nowadays there are not as many differences educationally and career-wise because of the Sex Discrimination Act (1975) and Equal Pay Act (1970) but individuals could argue against this. Evidence is the gender pay gap with the BBC, the low percentage of women in parliament and the historical stigma of men being superior to women, which feminists still believe exists (BBC, 2019; Kirk-Wade, Watson and Uberoi, 2020; Gina in Gender Issues, 2019).
Ethnicity, race and culture are discriminated in society, but it is dubious does this affect EA? CRT supports these claims as it explores the challenge of racial inequality in society (Dixson, D et al). CRT encompasses issues such as white supremacy and how racism is seen as a normality and not irregular in societies; Proposing that racism is embedded in our environment where people view it as mundane and instinctive to others in society (Dixson, D et al, 2018a; 2018b; 2018c; 2018d). It then has a ‘knock-on’ effect in education and follows through to adulthood with careers and jobs. 
Supporting this theory, in Wales, 62% of families from a non-white ethnicity group are in income poverty in comparison to white ethnic families at 29% (Statistics for Wales, 2020a; 2019a). Modern Britain is not a country seeming to associate with poverty or with individuals who are deprived. However the distance is described as ‘shocking’ in comparison of the disparity between the wealthy and the poor. (BBC, 2010; National Equality Panel, 2010). FSM are measured to calculate poverty and according to Welsh Stats, ‘78,902’ children are eligible. Primary schools in Wales hold ‘234,550’ pupils altogether at full-time attendance and ‘153,605’ in secondary schools; meaning almost eighty-thousand pupils are a to be receiving FSM (Welsh Government, 2019).
Non-white individuals are more likely to be victims of crime. In England and Wales mixed race children were at the highest percentage of being victims of personal crime and not far behind were Chinese in 2018/2019 (Crime Justice and the Law, 2020). This is a higher amount than white individuals which makes it a hate crime, the volume of victims is alarming; as this in the long run could affect their schooling be suffering from stress, anxiety or PTSD.
 Looking at privileged career opportunities such as those in parliament, sixty-three members, just under 10% of the Members of the house of Commons have come from non-white ethnic backgrounds following from the 2019 General Election (Uberoi, 2019). This is a great increase from the year 1987 where there were only four non-white members of parliament; obviously this a positive increase. Although this is an increase it is a minority out of six-hundred and fifty other members of parliament. This is evidently a very small amount of those from a non-white ethnicity, where CRT believes this is normalised and that white supremacy takes over everything. According to a briefing paper by the House of Commons Library, 
   ‘if the ethnic make-up of the House of Commons reflected that of the UK population, there would be about 90 non-White Members’ (Uberoi, 2019). 

Therefore, why the minority in Parliament? CRT theory supports the white supremacy here, that the white and/or male prosperous take charge (Dixson, D et al, 2018b).  If we look at the percentage of pupils getting great outcomes in English and maths GCSE by ethnicity in 2017/2018, Chinese students have the highest amount of passes at 75.3% and Indian students come in at 62.0%, whereas White students had an average of 42.6% (Department for Education, 2018). 
So we question, are those who are non-white disadvantaged and put into another class? Is our society really conducted by white-supremacy? The articulation is that we live in the theorisation of a Buddhism Caste system where males and white people are at the top of the hierarchy and women and those who are non-white are put aside when it comes to power, especially educationally. Or is it really all about the wealth of your family?

2.6. [bookmark: _Toc462254621]Conclusion
Historically, individuals of a higher class are seen to have had the upper-hand educationally whilst those of poorer backgrounds had little opportunity. White male supremacy has been seen to be leading in society traditionally and those who have power (O’Day). Not only has class background been an issue, women had a disadvantages educationally as they were not seen as superior to men, therefore were set aside educationally until later on in the nineteenth century. Recent data suggests that female peers are likelier to succeed with qualifications than their fellow male students and those who are non-white have been disadvantaged and research shows they are mostly in poverty however some of the most academically intelligent (Gender Issues, Department for Education, 2019a; 2019b; 2019d). 
Those of wealth are given opportunities to PS which are charity funded, and these schools tend to have a different if not better curriculum where they are offered different subjects to SS; which is an advantage. Yet, those who are in privileged schooling are likely to also have extra academic support otherwise known as hothousing, meaning those with wealth have the money to pay for tutoring lessons in which their child may be lacking in; Whereas, those with lower socioeconomic status are less likely to have the money to afford this. ME is scientifically proven to be advantageous for the mind when it comes to learning. Although music lessons are offered in SS, the government plans to cut these lessons meaning that those with wealth have the ‘golden ticket’ and the lower class lose again. The equivalency of this may submit to the rich progressing their intellect and academia whilst those in state schools staying on the same level. Is this meritocracy having the drive in society and affecting EA? Or do we live in a society where it is dominated by those with most money, who have set the norms, standards and beliefs of what is deemed hardworking and what is not, and we actually live in a classless society; where we are all equal to each other but nobody is aware of it because of norms and beliefs set by an outdated Christian society.  

3. [bookmark: _Toc462254622]
RESULTS AND DISCUSSION 
3.1. [bookmark: _Toc462254623]Introduction
Class background has always been a question mark as to if it matters in society to be successful educationally or not. EA controls your future income, family and prosperity for your country. O’Day emphasises that since the beginning of education, the rich were educated and the poor were not until much later on (1982). Capitalism is compulsive for expansion and privileged incomes support capital growth, meaning those with wealth overrule those who are poorer (Chubb, Friedman, and Moe, No Date; Scott, 2006). Meritocracy supports individuals who are successful and powerful and these are the ones able to afford to hothouse their children and put them in the best schools in order to reach their full potential, therefore is deemed as praiseworthy for their ‘efforts’ (Souto-Otero, 2014; Ellis, 2017). Those who have achieved the same or better grades from a poorer socioeconomic background or SS will seem to struggle to achieve some of the most powerful career opportunities, like careers in parliament. Over the recent years many of the members of parliament did not attend Oxford or Cambridge university, but others (Audicka and Cracknell, 2020). Which is a positive as it allows other individuals the chance to achieve and be powerful. Nevertheless, the lowest percentage of individuals in parliament are women and non-white individuals; which could be evident of a third class theory (Neocosmos, 2008). Although a classless society suggests nobody is born into a class, you cannot choose to be female, non-white nor your parents and theoretically maybe these people do live in the ‘untouchables’ category on the Buddhism Caste System. (Encyclopaedia Britannica, 2020; Neocosmos, 2008; Krishan, 1998)
3.2. History and Charitable School Status Conclusion
Overall to theme one, disadvantages in education have been existent from earlier centuries in Britain. O’Day stated in her book that the sixteenth century began the economic revolution, capitalism societies and the dominance of the Christian Church took over societies beliefs, norms and understandings (1982). The New Poor Law act ensured those of lower socioeconomic statues were supported and their children had the opportunity to receive little education as payment (Althorpe and Evans, 1834). It was not until the Education Act (1944) came into play, that education for all whatever the status was allowed by the LEA. This act allowed equal opportunities for all educationally prior to what it had been before. Bourdieu (1986) believed that systems in education were developing societies to function in ways that legitimise class disparities. Signifying that an individual’s success is driven by capitalism and lower-class pupils do not acquire the traits due to being unable to promote social mobility; meaning the success for the lower class is inevitable (Bourdieu, 1986). According to Bourdieu (1986), to correct and reproduce social inequalities will not happen and the higher-class will always have the upper-hand to being worthy on the social ladder; Meaning social class does have somewhat an effect on EA and there are certain disadvantages. Charitable statuses of schools in the private sector or boarding are contended and The Charities Act (2006; 2011) have stated that exclusive education is a charitable function and that PS are to be provided as a public benefit which is unrestricted for compensation in England and Wales. Parts of the charity are somewhat contradicting to one another as it states that it is for the purpose of ‘the advancement of education’ but is ‘the prevention or relief of poverty’ (The Charities Act, 2006; 2011). Representing that it is releasing those ‘in need, by reason of youth, age, ill-health, disability, financial hardship or other disadvantage’ (The Charities Act, 2006; 2011). If it is a relief for those in poverty, financial hardship or other disadvantages then why are PS a charitable fund? A school only affordable for those of higher class, which is against part four of the act itself where it states that charities are for public benefit. Many argue against PS charitable status, one argument is that 
       ‘public schools underpin everything that is most wrong, most iniquitous, most stiflingly, claustrophobically unjust and undemocratic and unmodern about Britain today’, (Cadwallader and Vere, 2016).
By a small fraction they are able to maintain their domination and control by it and that PS should work alongside SS for equality. Others argue that the greater PS education is all due to charitable status and states that is a public benefit because it is unable to reclaim value-added tax unlike businesses, therefore is providing a public good by educating better than average schooling (Cadwallader and Vere, 2016). The Government was questioned by a Lord on PS and the equality of opportunity in the UK. Lord Lea suggested that authorities should have determined that more than the negligible benefit to the low-income households should be applied to a school for charitable status, this decision was denied due to the lack of public benefit (Charitable Status, 2016). The Lord even explains that the probability of the conclusion was likely down to ‘public schoolboys’; meaning those of most authority and the typical rich white-male supremacy is what it all boiled down to (Charitable Status, 2016). Baroness Evans stated that ninety-three percent of students in the UK are in SS, which would equal more children needing the public benefits (Charitable Status, 2016). Lord Campbell-Savours proposed that removing charitable status and introducing provisions in Finance Acts for tax alleviation because private schooling is embarrassing charity law (Charitable Status, 2016). Yet, arguments against this are that removing charitable status will reduce SS and PS abilities which are supporting families with lower-socioeconomic status by eliminating this legal incentive. 
Individuals argue for and against this relentlessly, however with Governmental authority denying all equality and that ‘public schoolboys’ are always at the front of the race which provides evidential support that educational disadvantages are mostly due to wealth, starting at the very top; the Government which is the most powerful root of the country. Although the affulent ‘public school boys’ are deemed as the enemies, ex-Prime Minister David Cameron (2008) wanted this equality where nobody was overruled, creating a classless society (Encyclopaedia Britannica, 2020; Walker, 2005). Hypocrisy some could say, comments like this coming from at the time, the most affluent man in the country. 
3.3. Effects of Hothousing and Discouraging Factors

Hothousing is a method where they increase academic achievement to override normal development. Those of higher-class start off with the perpetuity of having the best possible education to start alongside extra-curriculum activities above their age grade, then will move onto having greater career opportunities, leading to wealth, political power and greater living standards and materials. The argument is that hothousing is caused by parents’ incompetence and remorse. In contest to this, it is suggested that it for the benefits of their own children to succeed in a competitive society. 
Although many will argue that hothousing only is a positive method to help develop children’s education, headteacher of a PS disagrees and believes that it causes stress (Mayfield, No date). Supporting this, a study revealed that female teenagers between the ages of fifteen to nineteen had one of the biggest records of hospital admittances for stress (Mayfield, No date; Siddique, 2014). Between these ages are some of the educational milestones in life, such as GCSE’s, A-Levels and university acceptances; we also question why do girls have these immense pressure on themselves? Is it because males have always won the educational race and now females have something to prove?
Hothousing can include ME, which is proven to be an asset to intelligent development according to a scientific study. Those who are available to a musical instrument are expected academic achievement which is seen as autonomous from a socioeconomic reputation. Despite these claims, in reality those of lower classes struggle to afford life’s necessities and prioritise warmth, food and shelter to extra tuition and ME for their children. So while the rich have the funds to pay for life’s necessities and luxuries, it is easier for them to afford this for their children and may even see it as a necessity for success in their own wealthy culture. A large-scale study has stated that those who are apart of musical classes, perform better in core subjects (Young, L, 2012; Cordes, S., Winner, E.). Although the majority of schools do have musical lessons, the government are cutting back (Brown, 2018; Johnes, 2017). Is this a wealthy society ensuring SS do not have the advantages as those in PS? Durkheim (1960) believes that every role in society is essential and provides an objective and functionalism theory believes educational establishments provide a togetherness ready for future children and young people. 
Despite these claims, studies reveal that those of lower-status, do not require the benefits of extra tuition and do not believe higher education makes a successful individual. Individuals from lower backgrounds view university as  financial and academic pressure and do not see the point of it when they can join a trade or other job where they can gain money. This could be due to their background as they may have found the lack of money at their homes and believe the best thing to do is make it straight away, not understanding the other benefits higher education can comply. Which argues, it is not hothousing and social status affecting EA, it is the mindset of the individual, especially if that individual has not been influenced to work hard.
3.4. Meritocracy and Capitalism Conclusion
Meritocracy is seen to overrule society, those retrieve a reputation by skills and fortitude. A theoretical frame by Young (2017) was that social reproduction inequality was by academia and that academic qualifications master other aspects; meaning limited opportunities for the working-class and higher classes’ rules provide unequal opportunities. Other academics see meritocracy as efficient to understand social justice and defend class imbalances. The belief of some would be that higher-class backgrounds are the commendable for reaching such levels of education and those who attend SS or have a lower socioeconomic status are not praised in the same ways as reaching an equal to educational accomplishments. In theorisation, those who attain the same successes from a lower-class are in a third class category where they are between the middle-class for the efforts but above the lower class due to the meritocracy and determination (Neocosmos, 2008) . However, columnist Frances Ryan suggests that meritocracy is a myth and that it is just a term used in our society to allow the wealthy to have a leg-up (Ryan, 2017). Supporting this is the OECD and PISA (2016; 2015) report where it states that richer children are three times in front with their reading skills than poor but bright children; proving meritocracy may be a myth and classing systems are the problem.
The control of all this is capitalism. Dimensions in society are controlled by capitalism and schooling is fundamentally essential for the resulting legislation, policies and individuals of higher socioeconomic status understand (Scott, 2006). Every persons’ achievements, qualifications and grades affect future earnings, employability and prosperity. This has a knock-on effect and in the long run will impinge on their quality of life which includes wellbeing and family constructions; The prosperity of an individual or family has the governments attention as those with more attributes are able to offer more to the society, businesses and help growth rate (Temple, J, No Date). The capabilities signify ascertaining aspects of inequities and the relationship of a persons’ triumphs and competences to their background which is seen as essential regarding climbing the social ladder. 
The OECD describes SC and the networks and connections between people, principles and norms are understood to be less consistent than our unions (Temple, No Date). Rules, norms and understandings in our society have no real answer and are unquestioned, leaving it all down to what people perceive as right and wrong. Individuals clash with their beliefs and norms; what one person deems as normal, another could view as obscene, and successes have different views from different standards. Putnam saw SC as a quality that is a conciliator of relational communications and as a beneficiary to the public which represents the partisan philosophy of societies (Putnam, 2001; 1999). Marxism theory is that our economic base is built upon a superstructure where systems such as education are in the foundations of our analysis to classes in society which is a reflection of economic basis serving to reproduce (Chappelow, 2019). Marx maintained that classes are the dominant force in society which is at the same time a dominant intellectual force. Indicating that disadvantages in society are solely based on those with high-class, power and ideologies that have values for society and are based on the interests of the dominant class. HC defines attributes, characteristics and knowledge that support individuals to be productive (OECD, 2019a; 2019b; Burgess, 2016). Education is an essential position in both accretion which improves economic development and economists consider that nations with a population with more academic successes have higher production and these people are the ones earning higher salaries on a microeconomic level which helps the nation economically; these are those of merits (OECD, 2019a; 2019b; Burgess, 2016). Education and skills are key elements of efficiency for the country they live in and the individuals themselves.
3.5. Characteristics and Classing System

Bourdieu’s views SC as accentuating fundamental constraints and unequal admissions to institutional resources which are based on gender, race and class (Bourdieu, 1986). SC is seen as an asset in the entity afore the commune in Bourdieu’s views and that it is not offered equally to a large group of people but to those who provide efforts to develop by reaching power and prestige (Bourdieu, 1986). 
Some of the most powerful careers in many countries are members of parliament. White male supremacy is known to have the upper hand working in such a powerful positions (Dixson et al, 2018b). Many would consider the best universities are crucial to have as a background schooling, in order to prove your worth. In spite of the stigma, parliament reveal that a minority achieved EA attainment in Oxford and Cambridge which is a lower comparison to 1979 where almost half of parliaments population attended these universities and PS (Audickas and Cracknell, 2020). This can show an illustration of how times may have changed and that class may not be the barrier to some successes. However, the Buddhism Caste system is a system where individuals do have barriers to their successes due to their classing; the privileged remain at the top of the hierarchy and the lower class stay at the bottom and working their way up the ladder is rare (Krishan, 1998). Although the Buddhism Caste System is extremely old, many individuals still have the same barriers regarding success due to their identity and background (Krishan, 1998). Bringing back the ‘third class’ theory where gender and race inequalities have been another issue where impediments are in the way of achieving (Neocosmos 2008). Women had no advantages educationally and were barred to be educated and have a career by numerous laws as they were made to live dependent to their husbands. Since the Education Act (1944) and the Sex Discrimination Act (1975), girls have out-performed boys in their school years which is one element amongst many proving that females are just as determined if not more than males when it comes to EA.
Non-white individuals seem to get a lot of criticism who follow different cultures or religions. Those who live in poorer areas are likelier to have health problems, follow crime or be victims than those who are of wealth, which will have an effect on their attainment and in the long run effect their career and prosperity (Roberts, 2018; Britton, Higgins and Robb, 2010; Crime Justice and the Law, 2020). The percentage of non-white individuals in positions of power is only at 10% of those in parliament; although it is an increase from 1987 where there were only four non-white members which brings in CRT where non-white individuals are disadvantaged and overlooked in society. (Audickas, and Cracknell, 2020; Dixson, 2018a; 2018b; 2018c; 2018d). 
Supporting this is the percentage of students passing in English and mathematics GCSE by ethnicity in 2017/2018. Chinese and Indian students had the highest passes and white students were below fifty-percent (Department for Education, 2018). Evidently, white students are at the lowest percentage at an average, but seem to be in the higher in positions of power. Arguing these claims are the ‘Classless Society Theory’, where nobody is born into a certain class and that everybody works for their merit and if you do not, is where it puts you on the prosperity ladder and not because of your background (Dixson, 2018a; 2018b; 2018c; 2018d). However, people cannot chose to be born female nor non-white. Can they still say that these characteristics do not disadvantage individuals?
3.6. [bookmark: _Toc462254629]Conclusion
An individual’s EA has been a questioned if the influence of social background, gender or race has an impact on it. Gender, race and especially those with a lower socioeconomic status have had slighter opportunities than those who are affluent, white or male. Past has revealed that many times the individuals of a higher-class have had support to be more successful than those of lower-classes; This is not just those of wealth, but regarding women and those who are non-white being in a ‘third class’, where they are between the middle and lower-class as they are also disregarded in society (O’Day, 1982; Neocosmos, 2008). The power traditions of men and white individuals having the preponderance in life is coming to a close as data proves that female students have higher success rates in GCSEs than their fellow male pupils and non-white students are shown to provide better academic results than white students. The most powerful careers are members of parliament, yet the average of women and non-white individuals in Government are at a low; although it has grown (Kirk-Wade, Watson  and Uberoi, 2020; Uberoi, 2019). The Third Class Theory sits with the Buddhism Caste system as it shows these individuals still do not reach the top and most powerful for whatever reasons; and this is evident (Dixson, 2018a; 2018b; 2018c; 2018d; Krishan, 1998). Proposing this after the increase of members of parliament could be incorrect as this could be the beginning of the equality allowing individuals to achieve their educational potential. Despite this, women were allowed the right to education a long time after men and unfairly still get mistreated despite the Equal Pay Act (1970), the BBC (2019) still performed unequal payment opportunities to women over many years; again, an evident example of the ‘Third Class’ theory (Dixson, 2018a; 2018b; 2018c; 2018d). 
Mainly the wealthiest of individuals are able to provide advantageous opportunities for themselves and their off-spring. They are able to provide extra curriculum for their children in most subjects to support them and give them a head-start educationally and in life advantaging them from lower-class students; academically known as hothousing. Even though these children have the better start in life, teachers notice the issues it can bring to them and how it can affect their mental health such as stress. Stress levels in younger girls have increased and girls are statistically proven to perform academically better at GCSE level (Department for Education, 2019a; 2019b; 2019d). Is this to ensure they gain that power that men have, putting status aside? Hothousing can also include ME which has been proven by research to expand the mind intellectually and enhance academic performance in children (Young. L, 2012). Where lower income families may struggle to afford this privilege and the riddance of ME in SS, the lower class are overruled again (Brown, 2018). Those who attend PS are the wealthiest and are given more opportunities regarding success in and out of school. PS are charity funded and tend to have a different curriculum to the Governments standard curriculum for SS, some say also a better education system (Mayfield, No Date). This looks like the government merit those who are able to afford this type of schooling as they are seen to have the desirable reputation that the government believe will bring the best prosperity; which brings in the influence of HC (OECD, 2019a; 2019b). 
However, studies reveal that hothousing does not apply to the lower-class as they do not believe that hothousing is beneficial to them as they view the financial pressures in the long-run and the academic workload is too much for them (Aston et al, 2001). Therefore making money instantly is a healthier idea. This could be because they have started life with no money, therefore their thought process may be to get straight into work and make money, which may seem academically lethargic to the higher class (Aston et al, 2001). Despite this, social inequality may lie here, as they have not been influenced to work to their full potential like the higher-class (Aston et al, 2001). Social inequality boils down to the education setting the individual starts at. Despite this, academics defend social inequality within classes and defend it by signifying meritocracy is an economical and effective way to understand social justice (Souto-Otero, 2010). Could this be that those who are lower-class, who reach the highest academic qualifications are not commended for their successes due to not being rich or powerful? On the other hand, if reaching these levels of EA whilst showing true determination for a lower-class SS pupil; does that make them a merit and someone who can provide prosperity for their country? Richer students are three times likelier to be better at their reading skills than poor but bright students, according to the OECD and PISA (2016; 2015). This insinuates that those with power deem as what is acceptable for EA and do have that upper-hand as they have the money to provide extra benefits educationally helping them for life. Every individuals attainment and qualifications affect their lives and depending on your growth rate and prosperity to your country it seems to have an outlook on how society and government view you; this is where status stands (Chubb, Friedman and Moe, No Date; Doepke, and Zilibotti, 2005). Capitalism seems to be controlling society and the capabilities are significant to determining aspects of inequalities and the relationship an individual has to their successes and abilities to their background, which is necessary to be on top of the pyramid (Chubb, Friedman and Moe, No Date; Doepke, and Zilibotti, 2005;
Scott; 2006). SC is responsible for norms, networks and connections and people living in society have their own ideas of what is wrong and right for these (OECD, No Date). Britain is influenced by a 1940 Christian society, where the poor are untouchable and beneficiaries are the unsurpassed, like stated in the Buddhism Caste system; what one person may deem as successful another may believe is unsuccessful (OECD, No Date; Krishan, 1998). One form of SC is a quality that is a mediator of social interactions and beneficial to the public because it puts people in its place and represents political viewpoints in society (Claridge, 2013). Entailing that striving academically and accomplishing qualifications is what matters most. Marx believes that the class which has the most influential information and strength is equivalent to dominant intellectual strength; which is suggesting that society is based on power which the higher-classes maintain and whatever these individuals believe is how societies are run, for example the Government.  
In supposition, the wealth maintain power and historically always have. Women and ethnicities are be seen as a ‘third class’, however the increase of influence of individuals with these characteristics has grown and is continuing to grow (Dixson, 2018a; 2018b; 2018c; 2018d). In contest to this, research shows that the lower class have been seen to be unbothered by advancing their academia but this may be because they have been seen as unworthy to do so; by society and history (Aston et al, 2001; O’Day, 1982). Although a classless society theory argues that nobody is born or influenced by their backgrounds, evidence suggests that capitalism has benefits towards power supporting EA (Encyclopaedia Britannica, 2020; Young, 2017; Meroe, 2014; Scott, 2006; Chubb., Friedman. and Moe, No Date).

4. [bookmark: _Toc462254630]
CONCLUSION AND RECOMMENDATIONS 
Depth research again could be considered on how women and men are differentiated, including non-white ethnicities and in depth to CRT theory to get deeper understanding if our merit societies do have a ‘third class’ that has an effect on educational attainment. Retaining full statistical data from the ‘Its Official: Class Matters!’ to provide full support to the claim. Finding the main source of information from the HSCIC would also be beneficial to make a stronger argument.
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· Thirdly, critically exploring theories such as capitalism, feminism and the Buddhism caste system; how these intertwine with such issues in our disadvantaged educational systems.



(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	A brief summary- 
In order to critically explore my subject, thorough research will be conducted. As it is a literature ‘review’; it would mean to summarise an overview of key themes and bringing them together to construct an illustration of what is going on (no date). In this case it will be an in-depth analysing discussion on scholarly writings. A literature review, combines both summary and synthesis including specific abstract classifications (Amin et al, 2016, pp.47-56). Therefore, it will locate scholarly development in key debates whilst calculating the resources and identifying where problems lie, whilst critically exploring how and if it has been an issue in research to date (Amin et al, 2016, pp.47-56). The investigation will conduct if there is a need for additional research, deliver an explanation of the connection between each evidential piece of work to others under consideration and connecting an understanding to the research challenge.
It will include journal articles, published essays, books, legislation and/or government reports. The main purpose is that the scholarly published information is used by professionals and scholars who specialise in the subjects (Amin et al, 2016, pp.47-56)
As it is a literature review, research means it is predominantly exploratory research; meaning, the use of it in this dissertation will be to deliver insights into the evolving the concept or into the conundrum itself (Banister and Wee, 2016 pp.278–288). Therefore, the significance is to write an insight of underlying explanations, motivations and beliefs. However, in order to ensure the information provided will be liable and correct, the inclusion of quantitative research will be used. This is only in effect to analysing numbers by statistics, used by reliable sources. An example is The Department for Education. (The Department for Education, 2019)
The priority of these methods is to be used in order to complete the objectives and aims. Meaning, the professional articles, published essays, relatable academic books and legislative writings will all be used in order to prove whether social classes and disadvantages in education have a relationship. Additionally, statistical facts will be used from literature materials in order to support the providing evidence. For example, if a legislative body will provide statistical data which supports the argument; This will be applied in order to establish and settle the debate, which will lead to answering the aims and objectives. By doing this, it will be retaining the most suitable approaches for the intent of this exploration, this is also in regards to ethical guidance approach to the investigation and research. These methods will ensure that the critical exploration will provide substantial and an efficient description, synopsis, and detailed assessment of these pieces in relation to the study question being explored appropriately.

References:
A. S. Amin, Ramdhani. A  and M.A. Ramdhani (2016) ‘Writing a Literature Review Research Paper: A step-by-step approach’. Research Gate. Vol.3 No.1 pp.47-56. Available at https://www.researchgate.net/publication/311735510_Writing_a_Literature_Review_Research_Paper_A_step-by-step_approach (Accessed October 17)
Banister and Wee (2016) How to Write a Literature Review Paper? Routledge: Taylor and Francis Group. Available at https://web-a-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=1&sid=15b11b27-30b4-407a-a975-cdbb9cb89850%40sessionmgr4008 (Accessed 17 October)
Cambridge Dictionary (no date) Meaning of review in English. Available at https://dictionary.cambridge.org/dictionary/english/review. (Accessed 17 October)
The Department for Education (2019) Department for Education available at https://www.gov.uk/government/organisations/department-for-education (Accessed 15 October)


(this box should expand as you type)

	




	Location of research activity
Identify all locations where research activity will take place.

	
Desk and computer based. University, library and home.
(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	

N/A
(this box should expand as you type)



	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

N/A

(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants: N/A
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	

N/A
(this box should expand as you type)

	Who will the participants be?

	
N/A

(this box should expand as you type)

	How will you identify the participants?
	

N/A
(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	N/A


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	
N/A

(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 
N/A
	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

N/A

(this box should expand as you type)
	How will you mitigate the Risk to Participant

N/A

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
NA

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

1. The investigator may be upset by content fond whilst exploring the issues identified

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:


1. The researcher will self-refer to student support should the need arise
(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:

1. Publication of inappropriate content

(this box should expand as you type)
	How will you mitigate the Risk to  University:

1. Regular supervision with my dissertation supervisor

(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
N/A

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
N/A

(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	N/A


(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	N/A

(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☐

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
N/A

(this box should expand as you type)



	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
N/A
(this box should expand as you type)

	All Data Storage: N/A

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
N/A

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	N/A


(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
N/A

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	N/A


(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
N/A

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Holly Roberts
	Date:
09.10.19



For STUDENT Submissions:
	Director of Studies/Supervisor:
	P Morgan
	Date:
17.10.2019

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☐

	I have deleted the guidance notes before submitting the PG2 for consideration
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