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Introduction 
“The term ‘critical incident’ comes from history where it refers to some event or situation which has marked a significant turning-point or change in the life of a person or an institution…” (Tripp, 2012, p. 6). However, Tripp explains that a critical incident in the classroom isn’t necessarily “dramatic or obvious,” in fact, “they are mostly straightforward accounts of very commonplace events that occur in routine professional practice which are critical in the rather different sense that they are indicative of underlying trends, motives and structures.” (Ibid, 2012, p. 6-7). Tripp states that “these incidents appear to be ‘typical’ rather than ‘critical’ at first site” and that it’s the structured analysis behind the incidents that turns them into a critical incident. (Ibid, 2012, p. 7). 
	This evaluation will endeavour to explore and discuss a witnessed critical incident observed in a classroom from a distance in a modern secondary comprehensive, Girls’ School. Multiple critical incidences were witnessed during the time spent in the school however, this essay will focus in depth on only one of those. It will look to discuss how this critical incident makes connections with different research methods and theories in education, as well as attempting to make a connection with how this incident may be in line with the new Donaldson curriculum, set out in his review and will discuss if any of his four purposes were witnessed during the incident. “The review aims to ‘shape a successful and exciting future’ for the children and young people of Wales. In March 2014 the Welsh government asked Professor Graham Donaldson to review the curriculum and assessment arrangements in schools in Wales.” (Welsh Education Minister, Donaldson, 2014, p. 2)



Observation 
As stated in the introduction the school visited was an all-girls school. The school itself is situated in South Wales. For confidentiality and ethical reasons, the specific school, specific students and specific teachers discussed will not be mentioned by name. They will be given a ‘code name’ for example ‘Student A’.
“The British Educational Research Association (BERA) believes that educational researchers should operate within an ethic of respect for any persons – including themselves – involved in or touched by the research they are undertaking.” (BERA, 2018, p. 6)
This school accommodates approximately eight hundred female students aged eleven to eighteen, however some male students do join parts of the A-level programme. This is the same for some of the school’s female A-Level students, who join the local boys’ school for some of their lessons. This gives the older students extra responsibility and freedom as they get to travel to multiple locations to complete their daily timetables, as well as socialising with different peer groups.
The particular class that was observed was the top set class in year eight. This class contained twenty-seven students. The school has split its year seven through to its year eleven classes into four sets based on the girls’ individual numeracy and mathematical ability. In previous years the classes usually would have been set according to ability in core subjects only, like maths, english and science. The girls would have then been placed in mixed ability classes for other subjects like drama, P.E. and music. However due to the current climate that society is facing because of Covid-19, during the academic year of 2020-2021, it’s essential for the health and safety of the girls to remain in the same class at all times where best possible. “Consistent groups reduce the risk of transmission by limiting the number of pupils and staff in contact with each other to only those within the group.” (British Government, Department for Education, 2020 p. 9)

Methodology
	As stated in the title of this critical evaluation, the aim is to identify a critical incident in a classroom setting through the means of observation. According to Cohen, Manion and Morrison (2018 p. 542 – 562) there are multiple different ways and avenues a researcher can explore in order to carry out their investigation. They discuss that “observation takes many forms” and their chapter addresses “several different kinds of observations” such as ‘structured observation, naturalistic and participant observation and unstructured observation amongst others, and they also take into consideration ‘ethicality, reliability and validity in observations.’
	“Observation is more than just looking. It is looking and noting systematically people, events, behaviours, settings, artefacts routines and so on.” (Simpson and Tuson, 2003, p. 2). The unique strength and “distinctive feature of observation as a research process is that it offers an investigator the opportunity to gather first-hand ‘live data’ in situ from naturally occurring social situations rather than, for example, reported data (Wellington, 2015, p. 247) and second hand accounts” (Creswell, 2014 p. 213). 
	Whilst there are many positives to observations, they do however come with their own particular set of weaknesses. One of the main disadvantages to observations particularly of young students in the classroom is “reactivity. Participants may change their behaviour if they know they are being observed, for example, they may try harder in class, they may feel more anxious, they may behave much better or much worse than normal, they may behave the way they think the researcher wishes them to, or in ways for which the researcher tacitly signals approval”. (Shaughnessy et al., 2003, p.113).
	Cohen et al discuss further issues with using observation as a research method as they suggest there are problems with “selective data entry” and “selective memory”. Selective data entry can be affected by an individual’s judgement as opposed to what is actually happening before their eyes. And with the latter, they suggest that it is essential that notes are written up during or immediately after the observation, as it is natural for the human brain to select or neglect part of its memory. This can have a negative effect on the information obtained by a researcher therefore providing incorrect material for the research itself. (Cohen et al., 2018, p. 560).
	Cohen et al discuss in detail the difference between natural and artificial settings for observations. “Most observations by educational researchers will be undertaken in natural settings: schools, classrooms, playgrounds, lessons and suchlike.” (2018, p. 555). This is a really positive way to observe students because observing them in their natural habitat will provide the researcher with a more reliable and accurate set of notes. It could be suggested that an artificial setting provides an advantage to the researcher as they can obtain a degree of control over the setting to help them witness students in a clearer and more arranged fashion. However, Cohen et al discuss “this is an unrealistic situation and that humans should neither be controlled nor manipulated” (2018, p. 556). This argument is very much supported by the multitude of issues that followed the ‘Stanford Prison Experiment’ which took place in 1971 where the artificial prison setting gave its participants long lasting mental health issues.
	In conclusion to this brief discussion about using observation as a method to carry out research in the classroom, it is clear that despite some weaknesses, the most appropriate method is to observe students in a natural setting from a distance. This is likely to cause the students and teacher as little anxiety as possible; they are likely to act as natural as possible and this is the most ethical approach to carry out the research. 

Critical Incident and it’s links to Donaldson’s Purposes
	As stated at the end of the introduction “In March 2014 the Welsh Government asked Professor Graham Donaldson to review the curriculum and assessment arrangements in schools in Wales.” (Welsh Education Minister, 2014, p. 2) 	
	Donaldson decides “there should be four purposes of the curriculum in Wales” and he says that “the purposes should guide all future decisions about national and local educational priorities, and underpin all teaching and learning in Wales” (2014, p. 4)
	The purposes come under four titles all with equal amounts of importance. “Ambitious, Capable Learners (ready to learn throughout their lives), Enterprising, Creative Contributors (ready to play a full part in life and work), Healthy, Confident Individuals (ready to lead fulfilling lives as valued members of society) and Ethical Informed Citizens (ready to be citizens of Wales and the world).” (2014, p.4)
	In reference to the ‘Critical Incident Identification Records’ shown below in the appendices, number four is the critical incident which will be targeted in this critical evaluation. In the lesson, the girls had to prepare a design of a face mask and pitch to their peers. This ‘pitch’ acted as a pilot study and an opportunity to gather evidence and opinions about the product they are about to make. This was clearly explained by the teacher as a copycat or simulation as to what happens in business every day. This exercise shows direct links to Donaldson’s purpose of producing young Welsh citizens who can play a part in society and contribute creatively through enterprise. This project as a whole was labelled an enterprise and the girls were fully aware it wasn’t not just about designing and making a mask, but to also consider the health and safety measures they needed to follow from the World Health Organisation (WHO),  as well as pitching to peers, and costing up materials. 
	This task can further be led directly to two of Donaldson’s other purposes. Firstly, to his purpose of encouraging students to be confident (and healthy) individuals. Pitching to their peers is a transferable skill that the girls got to practise. Whilst some of the girls were particularly shy, they were in a position where they had to stand and publicly speak and explain their design and the decisions that go with their design.  By continuing to practise this skill throughout school, it will inevitably help students to be confident when they leave education and become young adults.
	The last purpose this Critical Incident can very easily be linked to is Donaldson’s purpose of guiding young people to be ethical and informed citizens. The students had a discussion about how they felt when they were sold a product that didn’t do what it was supposed to do. This was further stressed by the teacher when guiding them on the design of their products. It was important for the girls to know that the right thing to do ethically is design a mask that will work and protect people against viruses. They discussed it may be easier and cheaper to create masks that are too thin or not big enough, however selling masks incorrectly would be unethical. As stated, this directly links to the purpose mentioned above.

Literature Review 
	This literature review intends to identify, argue and discuss different teaching and learning theories after observing a critical incident in a classroom setting. The first part of this literature review will discuss theory and in particular theory in educational research.
	“A theory is a statement, suggestion or proposition that brings together concepts and constructs into a coherent whole, framework or system which has clearly set limits and assumptions” (Cohen et al, 2018, p. 68). The purpose of witnessing this Critical Incident in a school setting enables the researcher to discuss the theories that support, contradict or oppose the incident. 
Huff (2009) notes that theories are “explanations of a generalized nature which enables the researcher to compare and analyse empirical data” (p. 44). Leong et al (2012) echo this in their comment that theory is “the story behind the variables” (p. 122).
	Tripp suggests that “we always operate with a habitual view of what is critical and what is not. Most of us would see an incident in which the roof collapsed, or a student swore at us and overturned a table as critical because they are so entirely contrary to our ideas of safety and how students should behave in class.” However, his point is “that everything that happens is a potential critical incident: we just have to analyse it critically to make it one.” (Tripp, 2011, p. 28).
	Some researchers have taken Tripp’s understanding that anything that happens in a classroom could be classed as a critical incident and provide theories to discuss these. As a clear explanation of what a critical incident is, has provided in this literature review, theories around the critical incident can be discussed. In table number four in the Critical Incident Identification Records in the Appendices below it is clear what critical incident will be discussed.  
	The chosen Critical incident focuses on a class of year eight girls who are in a textiles lesson. They are asked to participate in some group work and show their peers their designs. They are also asked to give feedback to their peers’ designs. The designs were detailing the look and construction of creating a face mask and the task was set as homework. The girls were asked to complete this brief with no taught knowledge of how to design and construct a face mask. One aim was to see what prior knowledge they may already have. This exercise could be argued constructivist. 
Researchers have learnt from Piaget (1954) that “constructivism is a theory in education that recognizes the learners' understanding and knowledge based on their own experiences prior to entering school.” The approach this teacher took suggests quite clearly that there is some constructivist evidence to support the reasoning behind setting the task in this way. Using a homework task in this way also supports Donaldson’s ‘Successful Futures Curriculum’ by “creating real-life opportunities for learning encouraging children and young people to take responsibility for their own learning.” (2014 p. 8).
Behaviourism is a view in which behaviour can be explained by external factors and behavioural conditioning can be used as a universal learning process. It is suggested that in behaviourism, the ideas of positive and negative reinforcement are effective tools of learning. It’s arguably suggested that this theory is explored in the witnessed Critical Incident. This was apparent when the girls were giving each other feedback. They were asked to point out parts they liked in each other’s designs however they were also encouraged to provide constructive criticism. This type of critical feedback for a young person could be difficult not only to receive but also to give. However, behaviourism theory suggests breaking habits in the classroom will enable a learner to develop as they grow. So, breaking the habit of getting upset when being fed with negative feedback and breaking the habit of it being difficult to provide criticism to others, enables the learners to progress as individuals by breaking down these habits. Whilst it can be suggested that there isn’t any strong evidence of ‘classical behaviourism’ (Watson, 1924) or operant conditioning such as the behaviourism researched by Skinner in 1938, it can be argued that there is evidence of behaviourism by the potential of breaking habits.
Bronfenbrenner (1979) suggests that “it is the typically reoccurring activities in which children engage, including the interactions that they have with their teachers and their peers inside the classroom […] that are so important for development.” (Tudge et al, 2017, p. 45).
With this in mind, it could be implied that the critical incident which is being discussed naturally aligns with Bronfenbrenner’s theory that engagement with children’s peers is just as important for development as it is the engagement with their teachers. It isn’t known due to there being just one observation on one occasion if the technique of using peer feedback or group work is a regular occurrence for the girls being observed. However, it would be highly recommended to continue to get the girls to work in such a way. After all Bronfenbrenner believes that in order for this “to be effective, the interaction must occur on a fairly regular basis over extended periods of time.” (Bronfenbrenner, 1995, p.620).
Whilst Bronfenbrenner’s work has little comparison to Piaget’s work on constructivism, it could be suggested that in this concept alone the two parts that have been discussed in relation to the critical incident go hand in hand with one another as they both support the idea that group work in education helps with student development. 
Like Piaget, Vygotsky (1978) understands that children are curious and play a huge part in becoming actively involved in their own learning and development of new understandings in their surroundings as they grow. However, Vygotsky places a greater emphasis on social contributions to the process of a child’s development. 
“Vygotsky developed his “holistic” views in accordance with his Romantic and Marxist awareness of the priority of personality, culture, and consciousness.” (Yasnitsky, 2014, p. 843). This could be interpreted that Vygotsky believes in order to help students develop positively and quickly during their time in education, the teacher or school must understand the childrens’ backgrounds. Where are they from? Do they have siblings? Are they above or below the poverty line? Vygotsky suggests this is important because in order to help the development of a child, it is essential that it takes “into account social, personal, intellectual, emotional, and biological characteristics” of the child, which is developing before education starts. (Yasnitsky, 2014, p 845).
There was no clear evidence that this idea was taken into consideration during the critical incident however, when referring to number four of the critical incident identification records below, it’s clear that some girls in the class were not able to take part in the activity as they hadn’t completed their homework. It could be argued that this suggests they come from an environment where homework isn’t valued and therefore their home environment puts them at a disadvantage compared to their peers. If a teacher or school believes that group work holds such an important place for a child’s development like Piaget and Donaldson do, then it maybe ought to be discussed that some types of homework could exclude a child from taking part in such tasks. Therefore, it could be that their home environment is the reason behind them not being able to partake and therefore slow down their development.
	It is suggested that Lee Canter (1976) is a world-renowned expert in classroom management. He says that he has “dedicated the vast majority of his efforts to working with beginning and struggling teachers, particularly in the most socioeconomically disadvantaged areas”.  (Canter, 1976, p. 1). Whilst there was no evidence to suggest how long the textiles teacher that was participating in the observed critical incident had been teaching, it is apparent that the school educates students from disadvantaged areas. Therefore, when it comes to classroom management and getting all the students engaged in the same activity it could be suggested that understanding who the more vulnerable students are in the class will help development and engagement.
	Canter also says that a master teacher (“a teacher who has mastered specific attributes that are needed to effectively manage students” {1976, p. 7}) has the “ability to gain support from parents.” “Master teachers know they can’t do it on their own with difficult students, so they develop the skill necessary to get the support they need from the students’ parents” (1976, p. 9). 
	Whilst this critical incident focuses heavily on the group work itself, it could be argued according to Tripp (2012) that some of the girls’ inability to take part in the group work is a critical incident in its own right. Had the teacher developed a relationship and support from the students’ parents as Canter suggests, this may have been avoided and all the girls may have been able to take part and experience all the advantages that the task had to offer.

Reflection and Evaluation 
“Stephen Brookfield suggests that the path to discovering the worth of your teaching is through a process of critical reflection.” The goal of the critically reflective teacher, for Brookfield, is to garner an increased awareness of his or her teaching from as many different vantage points as possible.” (Miller, 2010, p. 1).
Brookfield (1995) has proposed a concept called ‘four lenses’ and suggests that the process of critical reflection for a teacher should incorporate all four lenses in order for them to become an excellent teacher. These four lenses are called; ‘the autobiographical, the students’ eyes, our colleagues’ experiences and theoretical literature.’ 
On reflection, it could be argued that teachers in Wales have to take into consideration a ‘fifth lens’. As discussed in the main body of this essay one of the most important parts of teaching in Wales is to abide by Donaldson’s approach. Having taken time to reflect over the critical incident and study in depth Donaldson’s four purposes, it is arguably accurate to suggest that the teacher has understood these purposes and used them in their classroom activities. This is something that should be encouraged for all teachers in Wales going forward.
Looking back at some of the literature discussed in the literature review, it is clear that the critical incident has a large leaning towards Piaget and Vygotsky as opposed to specifically being about behaviourism. Whilst it is positive to look at the key aspects of behaviourism for the classroom environment in general, the ideas discussed may have been too strict and formal compared to what Donaldson wants to achieve, which is healthy, confident and ambitious learners. 
Studying to be a teacher, following this research it suggests that it would be helpful to know that it is important to gauge an understanding of the students’ backgrounds and where possible develop a relationship with the students’ parents or carers for extra support. Lee Canter confirms this in his research. Thus, giving substance to Brookfield’s lens, understanding theoretical literature.
	What hasn’t been discussed in this research is Brookfield’s lens of gaining student feedback in order to reflect on teaching practise. However, it could be argued that this phenomenon of giving feedback to a teacher in one way or another could be introduced to this particular class as they have practised giving feedback to one another as seen in the critical incident. Furthermore, repeating this skill amongst others adds substance to the behaviourist view that repetition helps break and form habits and promotes further development of students.	




Conclusion 
	In conclusion it’s possible to argue that this research has only touched the surface of a topic which in hindsight could be looked into a lot deeper. However, having sat through the observations it could be suggested that a greater amount be taken away and therefore discussed if more observations were made. It appears that this method will put teachers in training or teachers who are looking to broaden their skills, in a greater position. Especially if more time is taken to observe. 
	The last point which is arguably be the most important point to include is the critical incidents itself. As Tripp has discussed a critical incident could be nearly anything that happens in a learning environment, as long as it is looked at in a certain way. How do the observers know what to look for if everything has potential to be an incident, or how is one incident more important than the other? Even in this research, number four in the critical incident identification record discussed the group work and peer feedback, but on reflection it appeared that the girls who hadn’t completed their homework provided just as much substance and issues to discuss.
	Having said that, this research has been a successful method in critically evaluating and identifying next teaching steps focusing on a case study of a group of learners based on an observed critical incident.






Appendices
In this section of the evaluation the reader will be introduced to the notes taken on the date of the observation that were necessary in order to obtain sufficient information to complete the critical evaluation. These notes are split into two titles. Firstly ‘Observation and Field Notes,’ and secondly ‘Critical Incident Identification Record.’ Each title has four accounts of information as four critical incidents were observed. These are clearly numbered one to four in the tables on the following eight pages.


































OBSERVATION AND FIELD NOTES (SEE FOUR TABLES BELOW)

(Number 1)
(Questions adapted from Fletcher Wood (2016)
	General Information:
Date: 30/09/2020
Time: 8:25-9:25
Year Group: 8
Set: 1

	Lesson details: 
Subject: French
Context: French Demands
Area of Learning Expertise: Literacy, Language & Communication
Unit of Study timeline: Midway
Indoors or Outdoors: Indoors
Ability Range: Wide Range of Ability


	Classroom culture:
The girls were very well-behaved, some having more confidence in answering out loud than others. There was no extreme bad behaviour except for one pupil. For the purpose of ethicality, the pupil will be known as ‘student X. The rest of the class took part in just a little extra unnecessary conversation but nothing that caused any concern for the teacher. The girls very happily carried out the work required and appeared to be enjoying the interactive parts of the lesson.


	Objectives
The purpose of this lesson was for the girls to learn new commands in French and learn how to pronounce them correctly. This was achieved by the girls listening to a recording of the commands in French via audio, whilst a picture showing what the command meant was displayed on the board in front of them. The girls had to repeat each time the audio said a command. 


	Direction
The task was set very clearly at the beginning of the lesson. It was explained to the girls that they had to speak confidently and clearly when repeating the commands in French. They played vocal games in pairs and it was clear in the direction that they had to test one another. The use of the repetitive audio combined with the visual aid of hand signals displayed at the front of the class helped the girls understand how they were to achieve in the task. 


	Access and challenge
Encouragement from the teacher when getting the girls to engage, combined with positive peer pressure from the paired work really helped to enable the engagement of all the students. Initially there were some challenges with engagement, as some of the girls were shy, however the repetitiveness of the task, combined with the smaller group work helped those girls who were initially too shy to speak up.


	Assessment
At the beginning of the lesson, the teacher touched on what was taught in the previous lesson. Previously the girls had worked on the pronunciation of particular letters when they were combined with other letters. They discussed how accents can put stresses on different words and were encouraged to use their prior knowledge of the French language structure when learning the new commands. In terms of developing the knowledge that the girls were being taught in that lesson, the teacher regularly asked individuals to give an example of commands and also asked the girls to test one another.   







(Number 2)
(Questions adapted from Fletcher Wood (2016)
	General Information:
Date: 30/09/2020
Time: 9:30-10:30
Year Group: 8
Set: 1

	Lesson details: 
Subject: P.E.
Context: Yoga
Area of Learning Expertise: Health & Wellbeing
Unit of Study timeline: Midway
Indoors or Outdoors: Indoors
Ability Range: Medium Range of Ability


	Classroom culture:
The girls were very excited to be out of the classroom and in the sports hall. They all engaged really well with the yoga activity. There were a couple of girls who were a little rowdy however they kept moving and did everything that was expected of them. All the girls particularly enjoyed the relaxation at the end of the class. They did giggle initially out of embarrassment however after a couple of minutes every single one of them was fully engaged and all expressed positive feedback at the end of the lesson.


	Objectives
The girls were taking part in a fun Harry Potter themed Yoga session. The purpose of the experience was explained to them at the beginning of the lesson. The objectives were to keep moving, have fun, enjoy the harry potter themed story line and to work as hard as possible physically when it came to be introduced to new yoga poses in a fun and interactive way. The girls were able to achieve this by following a video of a fitness instructor/actress who told the harry potter story and showed them moves which stuck to the theme of the story at any one particular time.


	Direction
When observing the P.E. lesson, when it came to the slightly more difficult poses that the girls had to hold, or the poses that the girls had to hold for a long time, the teacher joined in. The environment was set out for the girls to be able to take their time, make mistakes and have lots of their own space. By having one large mat each, it enabled the girls to use the space to work as hard as they wanted to. 


	Access and challenge
The video that the girls were following was on a very large screen and the audio was really loud and clear in the sports hall they were using. The mats were all facing the screen in a semi-circle formation. With this lay out it allowed the girls to really engage with the video. Some girls initially were a lot keener than others and were happy to stick to their own mats and enjoyed the story. To begin with some of the more excitable girls struggled to stay in their own space, however the video was very engaging as it was like watching parts of the movies but moving along with them, so they soon realised it was actually more entertaining to engage. 


	Assessment
In a previous P.E. lesson, the girls had practised their yoga moves along with a different video. Before the start of the lesson, the teacher knew that some of the moves would be repeated, for example the ‘downward dog’ and the ‘tree’ pose. So, as the video was loading, the teacher reminded the girls of these poses and they went through them together and the teacher asked the girls to keep their eyes peeled for these moves in the Harry Potter Video. In terms of development, the teacher referred to poses that needed to be held for longer and that if they went home and practised these poses for the next class they would be able to see and feel some improvement.





(Number 3)
(Questions adapted from Fletcher Wood (2016)
	General Information:
Date: 30/09/2020
Time: 10:50-11:50
Year Group: 8
Set: 1

	Lesson details: 
Subject: I.T.
Context: Learning how to use Microsoft Excel
Area of Learning Expertise: Science & Technology
Unit of Study timeline: Midway
Indoors or Outdoors: Indoors
Ability Range: Wide Range of Ability


	Classroom culture:
The girls were very well-behaved, some having more confidence in answering out loud than others. There was no extreme bad behavior except for one pupil for the purposes of ethicality will be known as ‘student X. But for the rest there was just a little extra unnecessary conversation from some. The girls very happily carried out the work required and appeared to be enjoying the interactive parts of the lesson. They had lots of questions and enjoyed comparing their heights to that of celebrities and adding the formulas into excel to makes these comparisons quickly and effectively. 


	Objectives
The purpose of this lesson was to give the girls the skills to use excel in order to make formulas to calculate multiple sums in one go. A fun theme was used, as the students were given the heights of some celebrities and they had to formulate whether they were the same as, smaller than or taller than these celebrities in one formula. This was achieved through show and tell explanations then the girls were left to do the formulas themselves on their own heights.


	Direction
Whilst observing the lesson, the pupils had to answer questions aloud about the formulas they needed to learn. The teacher showed the formulas on the board and explained them piece by piece, so it was easy for the girls to practice using them in a way where they could input their own information. 


	Access and challenge
The girls all have their own individual chrome books and they use google classroom to do this work. The teacher can log into the classroom from their own device and assess the work that is being done by the girls online as they do it. This allowed the teacher to see who needed an extra push so that they could engaging fully.
 

	Assessment
The students had previous IT lessons on Microsoft Excel. There was a catch up at the beginning of the lesson which discussed how the girls had learnt to make charts and graphs on Excel. It was then taught that the current lesson was an extension of that. Due to the technology used the teacher could keep up to date with the development of the girls’ progress on Excel. 












(Number 4)
(Questions adapted from Fletcher Wood (2016)
	General Information:
Date: 30/09/2020
Time: 11:55-12:55
Year Group: 8
Set: 1

	Lesson details: 
Subject: Textiles
Context: Designing and Making a Face Mask
Area of Learning Expertise: Expressive Arts
Unit of Study timeline: Beginning
Indoors or Outdoors: Indoors
Ability Range: Medium Range of Ability


	Classroom culture:
The girls were very well-behaved in this session, however there were a couple of issues with carrying on with the lessons work as some of them hadn’t done the homework required to move on with what had been planned. This meant the teacher had to split the class and this caused some disruption and it took a little while for the girls to settle down. However, it’s clear that the girls were very happy to be in textiles and excited about their up and coming project and eager to share with the teacher their ideas.


	Objectives
The purpose of this lesson was to firstly look at designs of face masks that the girls had created as part homework and secondly share the designs that they have created to their peers and ask for feedback as well as giving feedback. Following this the girls were given time to amend their designs with the feedback in mind and they also discussed which materials they could use.


	Direction
Previous students’ work is on display in the textiles classroom. Whilst the final products on display are different to the face masks, the techniques and materials needed in order to make the face masks are the same as the work that’s on display. This provides the girls with an environment that helps them understand how to achieve well in their own creation. The feedback the girls are providing to one another helps them understand that they are engaging with their own project in the right way as the design briefs audience is for girls their age. 


	Access and challenge
The most successful part of this lesson that enabled the engagement of the learners, was the group feedback part. This allowed the girls to show their peers their designs and receive some constructive criticism. This was a challenge as a small proportion of the girls hadn’t done their homework which was necessary for this part of the lesson to take place. So those girls didn’t have the opportunity to engage with such a useful part of the course as they had to complete their homework during the lesson.


	Assessment
Before being told about the materials and techniques available to the girls, they were given the opportunity to discuss what they thought may work in order to create a mask. This gave the students the challenge to use their own knowledge on the subject. 







CRITICAL INCIDENT IDENTIFICATION RECORD (SEE FOUR TABLES BELOW)

(NUMBER 1)
	Details relevant to the research context.


	
Date: 30/09/2020
Time: 8.25 - 9.25
Year Group: 8
Set: 1
Ages: 12-13
Other participants: French Teacher
Location: Classroom


	What happened? 
	
As mentioned in the introduction, four critical incidences were witnessed however only one will be evaluated in detail in the main body of the essay. This is not the critical incident that is used in the essay. This was a particularly loud lesson as there was need to repeat commands that the girls were listening to via audio. The particular critical incident that was observed was based on one student, who for the purpose of the writing will be referred to as Student X. Student X stood out from her peers from the very start of the lesson. She required a lot of extra attention and made herself heard often throughout the class. A few girls had technology issues with their chrome books but were patient, however when Student X had issues with connecting to the internet, she disrupted the whole class. Student X asked more questions than the rest of the class combined. Whilst most of the questions were fine, some were silly. When the teacher noticed that student X was asking the same question multiple times, the teacher asked a peer to answer instead. Student X appeared to have respect for her peers, so this technique worked. Student X appeared to be the only student majorly distracted by the observer so this may have had an impact on her behaviour as discussed in the methodology.





















(NUMBER 2)
	Details relevant to the research context.


	
Date: 30/09/2020
Time: 9.30 - 10.30
Year Group: 8
Set: 1
Ages: 12-13
Other participants: P.E. Teacher
Location: Sports hall


	What happened? 
	
As mentioned in the introduction, four critical incidences were witnessed however only one will be evaluated in detail in the main body of the essay. This is not the critical incident that is used in the essay. The critical incident observed in this lesson could absolutely be linked to Donaldson’s holistic approach. The last ten minutes of this yoga session the girls were asked to lie down and shut their eyes and listen to the meditation which would guide them through some relaxation. Most girls engaged very quickly, however a couple of girls were embarrassed and therefore ‘got the giggles.’ But it only took a couple of minutes for those girls to naturally see the benefits as they too calmed down and joined their peers in the relaxed state of mind. The girls were very calm after this session and they gave their teacher great feedback, saying that its very rare they take the time to just relax and be in the moment. 



























(NUMBER 3)
	Details relevant to the research context.


	
Date: 30/09/2020
Time: 10.50 -11:50
Year Group: 8
Set: 1
Ages: 12-13
Other participants: IT Teacher
Location: Classroom


	What happened? 
	
As mentioned in the introduction, four critical incidences were witnessed however only one will be evaluated in detail in the main body of the essay. This is not the critical incident that is used in the essay. The critical incident that was observed in the lesson can also be linked to Donaldson’s approach to giving students lots of responsibility for independent learning. The girls were taught and shown how to complete the formulas however they were left to do the task themselves. There was lots of space for independent learning and when the girls had a question the teacher would give them the opportunity to try and answer it themselves before the teacher gave the answer. The girls were not shy to get the answers wrong showing that a really great environment for making mistakes and therefore a great environment to progress had been created. More often than not when a student would ask a question, the reflection of that question back onto the student showed that the students either already knew the answer, had the knowledge but just needed some guidance to figure out the answer, or another student in the class knew the answer and could pass on their knowledge.

























(NUMBER 4)
	Details relevant to the research context.


	
Date: 30/09/2020
Time: 11:55-12:55
Year Group: 8
Set: 1
Ages: 12-13
Other participants: Textiles Teacher
Location: Art Department


	What happened? 
	
As mentioned in the introduction, four critical incidences were witnessed however only one will be evaluated in detail in the main body of the essay. This is the critical incident that is used in more detail in the writing above. Once the girls were separated into two groups (those that had done the homework and those that hadn’t), the main body of the lesson could begin. The focus of this critical incident is based on the majority of girls who had done their homework. Their homework was to design a mask that could be used to help protect them against Covid-19. They had to take into consideration size, materials, colour, design and layers. They also had to consider the guidelines set out by the WHO. The main critical incident occurred when the girls were split into smaller teams. They had to get out their poster which had their designs on and independently explain their design to their peers. Their peers in return had to give positive and critical feedback for the girls to go away and make any changes necessary to their designs. This links beautifully with Donaldson for more than one reason. Donaldson discusses the importance of preparing Welsh students to engage with the wider community.  Public speaking and giving and receiving criticism makes for well-rounded members of society, and the students were able to practise these skills in this lesson. Also, feedback was there to represent completing a pilot study in a real-life situation. Again, these are skills that the girls can take into their potential GCSEs, A-Levels and careers in the future.
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