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A critical evaluation and the identification of next teaching and learning steps focussing on a case study of an individual learner or group of learners, based on an observed critical incident.

Introduction
Defined by Tripp (2011), a critical incident is an observed event that has a significant effect on a person, creating a turning-point or change in their life. In relation to the educational world, these incidents may not be noticeable initially, however they can and do have a significant influence on the teaching and learning that occurs in a classroom setting.
The critical incident in question for this evaluation was observed in the second lesson of the day in a busy Year 2 classroom, three weeks into the school year. The event itself concerned one individual in the classroom who had done some ‘excellent’ artwork and had received a sticker for her efforts. Despite this incident concerning only one individual, the teaching and learning steps discussed in this evaluation will be relevant to the group of learners as a whole and their everyday school life. 
Therefore, the purpose of this critical evaluation is to identify and research the next teaching and learning steps in relation to the use of stickers as reward systems to enforce positive reinforcement and behaviour management in the classroom environment, whilst also encouraging the development of the children’s self-esteem. 
The Role of Critical Reflection
“Reflection implies that the teachers review thoughtfully and systematically what they have done in the past with a view to sustaining or improving their practice in the future.” 
(Winch, Oancea & Orchard, 2015, p. 7)





In teaching, critical reflection is crucial, enabling you to “analyse and evaluate what is happening in your own lessons, and to use your professional judgement both to reflect and act upon these analyses and evaluations to improve pupil learning and the quality of your teaching” (Zwozdiak-Myers, 2012, p. 3). There are many critical reflection models that help guide educational professionals in adopting “reflective attitudes of open-mindedness, responsibility and whole-heartedness” (Dewey, 1933, cited in Zwozdiak-Myers, 2012, p. 5). 
To begin with, Kolb’s (1984) Experiential Learning Cycle (see Figure 1), suggests that reflective learning comes from 4 components that interconnect. The cycle can be entered at any stage, however a learner must experience all 4 elements before being able to transform the information into knowledge (McLeod, 2017).
Schon (1978) believed that reflection can happen in 2 stages: reflection in action and reflection on action. By reflecting during the event an individual can become “more dynamic and responsive” allowing them to develop their skills in dealing with a situation there and then, while reflecting on an event afterwards allows them more time to “consider the situation” and how they could respond differently next time (Hebert, 2015, cited in EWSUK, 2020). Even though most reflective models require the individual to participate in every step, Schon’s (1978) model suggests that there is no need to carry out both types of reflection to gain insight from the reflective practice (EWCUK, 2020). 
Brookfield (1995) proposed that we should reflect on our practice by looking at it through 4 different ‘lenses’; the autobiographical (self-reflection), the student’s eyes, our colleagues’ experiences and the theoretical literature. By looking at the experience from these 4 perspectives, we can form a more rounded view and so are constantly learning and developing new ideas on how to make the experience better for everybody involved (Brookfield, 1995).  
Despite these models all being slightly different to each other, there are 3 core elements that run through them all; to critically reflect on an event (or in the teacher’s case a lesson), first you must start with an experience, then take time to reflect on that experience, before developing new ideas on how you can improve it for next time. This contributes to an individual’s “understanding of how to translate pedagogical knowledge into their own practice” (Zwozdiak-Myers, 2012, p. xii) and is an “important core component” for their professional development as teachers (Zwozdiak-Myers, 2012, p. xi).
By developing the Curriculum for Wales 2022, the Welsh Government have shown that they are actively thinking and reflecting on new ways to improve the teaching and learning of the children of Wales. The Professional Standards for Teaching and Leadership (2019) highlight the need for continuous professional learning in Initial Teacher Education courses and for Newly Qualified Teachers. In doing so they are raising the “educational standards and maximising the learning potential” (Zwozdiak-Myers, 2012, p. xi) for the next generation of children and teachers.
Observation, School and Class Context
In line with the British Educational Research Association (BERA, 2018) guidelines “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”, and so the school, staff and pupils observed will remain anonymous. The observation took place in a local, mixed-gender primary school in a suburb of the City and County of Swansea (Estyn, 2017). Being one of the only Welsh Medium Primary schools in the area, it had quite a large cohort; with 21 classrooms from Nursery up to Year 6, more than 50 staff members and over 600 children in attendance, between the ages of 3 and 11. Due to the large number of pupils the school was organised with more than one class in each year group, split depending on the children’s date of birth. Some of the children came from Welsh speaking homes, however most were from English speaking families. In 2017, Estyn reported that 13% of pupils had additional learning needs and that only a small number came from ethnic minority or mixed backgrounds. Only 7% of the pupils were eligible for free school meals in 2017, which is much lower than the national average of 19% (Estyn, 2017). From a student teacher perspective, it seemed to me that the school had embraced and integrated the Curriculum for Wales 2022 into many of their teachings already (Curriculum for Wales, 2020), and the overall impression the school gave was of a happy environment, with smiling children that seemed to engage positively with the learning. 
Critical Incident Linked to Donaldson’s 4 Purposes
Throughout the day I observed several interesting and thought-provoking critical incidents. However, the one that sparked my interest the most happened in the Year 2 classroom just before the end of the lesson. The class consisted of 24 children aged between 6-7, focussing on emotions and how colours can also reflect and evoke different feelings. There were 4 different activity stations, which the children would all participate in and complete over the next 4 weeks. One group were concentrating on Kandinsky’s Colour Study of Squares with Concentric Circles (see Figure 2); they were to pick an emotion and then recreate their own 6 pictures in the style of Kandinsky, reflecting on that particular feeling using different coloured pencils. At the end of the lesson, Mr S (the class teacher) gathered the children on the carpet and proceeded to show Child A’s work to the whole class, stating how ‘excellent’ her drawings and understanding of the task had been, and that she would be awarded a sticker. Child A was visibly proud of herself and happy that her work had been singled out and praised in front of the whole class. The incident I will be focussing on for this assignment therefore is the use of stickers as rewards in the classroom, in relation to positive reinforcement and behaviour management within the classroom setting and its effect on a child’s self-esteem. 
The Curriculum for Wales 2020 is based around 4 main purposes that ultimately should enable schools to develop a curriculum that “supports its learners to become: ambitious, capable learners who are ready to learn throughout their lives; enterprising, creative contributors who are ready to play a full part in life and work; ethical, informed citizens of Wales and the world; and healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Curriculum for Wales 2020, p. 23-25). This incident of rewarding a child with a sticker relates to all 4 of Donaldson’s purposes, however of most interest to me is its relation to both the support of the pupil’s becoming ambitious, capable learners and them becoming healthy, confident individuals.
Regarding individuals leaving school and becoming ambitious, capable learners, it is important that they learn to enjoy a challenge and to set high, yet achievable, goals for themselves. By aiming for a reward, such as a sticker, the children will be able to challenge and build on the knowledge and skills they have already developed and can learn to apply it in different contexts to problem solve in new situations for desired results. By doing exceptional work in the classroom, Mr S rewarded Child A with a sticker (an extrinsic motivator), however Child A had not expected to receive a sticker and so her intrinsic motivation was then fuelled even more by this external acknowledgment. In future this will lead to her becoming more ambitious, with the ability to explain big ideas and concepts which will then enable her to continue at her high achieving level.   
By using positive reinforcement in the classroom, Mr S assists the children in developing healthy relationships with others and the confidence to perform well in class. With the goal of growing into healthy, confident individuals, the children should be able to develop their emotional and social well-being during their time at school and therefore they will become resilient to obstacles and be able to develop strategies to cope independently and confidently in the real world.
Literature Review
“In wanting the best for children’s development, we should be mindful of ways to facilitate positive development in children’s social dispositions.” 
(Katz & McClellan, 1999, cited in Moberly et al 2005, p. 361)
The Behaviourism Theory is a popular concept that focuses on the idea that development and learning occur when changes are made to the environment surrounding a child (Watson, 1930, cited in Boyd & Bee, 2009, p. 32). Skinner (1904-1990) developed this idea further and coined the term Operant Conditioning, which focusses on the suggestion that behaviours are learned by the individual either repeating or stopping the behaviour depending on the consequences that follow it, specifically a reinforcement or a punishment (Boyd & Bee, 2009, p. 33). Behaviours that are followed by positive consequences are more likely to be repeated (McLeod, 2018), hence the term positive reinforcement being used to describe the pleasant consequence that happens following a desired behaviour (Boyd & Bee, 2009, p. 33). When positive reinforcement occurs, the behaviour is strengthened by the reward and is more likely to be repeated (McLeod, 2018). In the words of Skinner 1964, “positive reinforcement is extremely powerful”.
Thanks to this theory, many educational professionals have adopted the use of material rewards, such as stickers, to motivate children and support their learning and behavioural needs (Hardy & McLeod, 2020; Boyd & Bee, 2009, p. 266):
“The teacher who efficiently dispenses stickers and candy and the loss of privilege has learnt to use the behaviourist theory.” 
(Moberly et al, 2005, p. 360)
[bookmark: _Hlk85905777]This strategy has been seen as “essential and effective” (Hardy & McLeod, 2020) in supporting children’s learning of desired behaviours and has had a “significant impact on education” (Cameron & Pierce, 1994, p. 363) mainly because “children crave approval, and rewards are the physical manifestation of that” (Eddison, 2013, p. 36). By using positive reinforcement, these professionals are promoting the children’s use of desired behaviours and skills in the classroom, which will then be reflected in real-life contexts with the hope that they can then sustain them over time (Hardy & McLeod, 2020), linking in nicely with Donaldson’s 4 purposes of the Curriculum for Wales 2022, and the goal of every individual leaving education being “ready to lead fulfilling lives as valued members of society” (Curriculum for Wales 2020, p. 23-25). 
Building the self-esteem of children is also vital in their development into healthy, confident individuals as “children with high self-esteem are generally motivated and will seek to achieve well in life” (Howard et al, 2020, p. 71). By using praise and rewards to reinforce acceptable behaviour, the idea is that an individual’s self-esteem will also be positively affected (Howard et al, 2020, p. 60), leading them to be more “optimistic, less anxious and have higher problem-solving skills” in their daily lives (Plummer & Harper, 2007, cited in Howard et al, 2020, p. 70). In the classroom setting, by “listening to the children and praising them for their effort” the child’s self-esteem will build (Howard et al, 2020, p. 83) and in doing so they will also “feel they have a genuine voice” (Howard et al, 2020, p. 39) which has an overall positive effect on their general well-being.
[bookmark: _Hlk85913969]Even though most of the literature supports the use of stickers as a reward system for children, there is some evidence that questions the effect of extrinsic motivators on the child’s learning. To differentiate between extrinsic and intrinsic motivation; when a child does something because they know they will get an external reward for doing so, their motivation is extrinsic, whereas intrinsic motivation is what happens when an individual does something because it is “inherently interesting or enjoyable” to them (Deci & Ryan, 2000 p. 55). Moberly et al (2005) suggested that most of the time it is the “teacher’s choice to use extrinsic rewards” (Moberly et al 2005, p. 363), and Dinwiddie (1994) argues that “when extrinsic motivation is used, we are not helping children to learn to respond to their own needs and learn acceptable prosocial behaviours” (Dinwiddie, 1994, cited in Moberly et al, 2005), rather that the children are learning the behaviour because of the likelihood of gaining a reward, and not because of their intrinsic motivation and self-discipline. Schaeffer (2018) suggested that “intrinsic motivation is just as beneficial and encouraging to students” (Schaeffer, 2018, p. 34) and questioned the effect an external reward has on the intrinsic factors stated above (Schaeffer, 2018, p. 7). Despite Cameron & Pierce (1994) having previously concluded that extrinsic motivators do not have a negative effect on intrinsic motivation, Deci, Koestner & Ryan (1999) later disagreed and stated that “tangible rewards tend to have a substantially negative effect on and tend to decrease intrinsic motivation” (Deci et al, 1999, p. 659). According to their meta-analytic review of the issues in question, the specific effect the reward itself has on the individual’s “underlying intrinsic motivation” and their “perceived self-determination and competence” (Deci et al, 1999, p. 628) is the problem with extrinsic motivators, not necessarily the specific external motivation. They concluded that extrinsic motivators, such as stickers, are “only effective when they are tied to high standards” (Deci et al, 1999, cited in Boyd & Bee, 2009, p. 266) however teachers in the United States often reward them for less deserving behaviours. Morgan & Ellis (2011) also stated that “stickers are a convenient way to reward children, but giving a child too many stickers will reduce their value” (Morgan & Ellis, 2011, p. 37). In this instance, if one child is rewarded for doing exceptional work, and then another for doing something less significant, this will deem the reward system to be confusing and unreliable, reducing the sticker’s value altogether. 
Considering those children who have experienced early trauma and loss, it is important to note that “this damage profoundly affects a child’s emotional and social development, which can seriously impede their ability to learn and make sense of the intentions and interactions of others” (Bomber, 2007, p. 3). Some of these children can understand behaviour modification techniques and will act accordingly, however in others their behaviour may deteriorate because “it’s as if they use this intervention as an opportunity to confirm their low self-worth” (Bomber, 2007, p. 51). Therefore, the sticker reward system can potentially be harmful to those students who may never get a sticker, or who may get rewarded for something but not fully understand why. To overcome this, it is important that teacher’s “make sure that these children have opportunities for success” (Bomber, 2007, p. 48) as otherwise it can easily lead to them giving up.
When reflecting on the original ideas behind Skinner’s (1964) Operant Conditioning and considering the consequence of punishment instead of reward, it can lead to very negative responses in children, leading them to develop feelings of “anger, defiance and wanting revenge” (Kohn, 1994, cited in Moberly et al, 2005, p. 360). Schaeffer (2018) observed this and stated that “when a student did not receive an immediate reinforcer, then an undesired behaviour would typically follow” (Schaeffer, 2018, p. 5). Students with additional learning needs are seen to need “a more immediate form of reinforcement for completing tasks” (Schaeffer, 2018, p. 5) and therefore, by using a “blend of extrinsic and intrinsic motivators to provide continual positive reinforcement” (Schaeffer, 2018, p. 30) in the classroom, the teacher will likely be more in control of their behaviour. To minimise the chance of extrinsic rewards losing their value therefore, Eddison (2013) devised 3 methods of using stickers as rewards; Initially, to “avoid inflation” the chances of winning a sticker at the start of term or topic are high, and then once the children have settled into the learning, they must work harder to get the reward. Secondly, “be specific” in what gains a child a sticker, don’t just give them out for minimal effort and make sure the child understands why they have been rewarded. Lastly, “use the sticker as currency” for the children to collect and then be able to use them to choose from a better selection of rewards. By doing this the “humble sticker” becomes “one of the most effective weapons” in managing behaviour in the classroom (Eddison, 2013, p. 36). 
Another significant aspect of positive reinforcement to consider is in what manner the behaviour is recognised and rewarded within the classroom setting – for some individuals it is important to “celebrate with high energy and to include the rest of the class” (Morgan & Ellis, 2011, p. 34), but for others the public display may not be necessary or might inhibit them. In this case, it is crucial to find another reward system that is better suited to that child so that their desirable behaviour is still acknowledged. Whichever way the reward is given “positive attitudes are contagious” (Morgan & Ellis, 2011, p. 20) and so a positive, happy, safe classroom environment is vital for the children to be engaged with the learning. 
“Research is increasingly suggesting that children who experience a greater sense of holistic well‐being are: more able to learn and assimilate information in effective ways; more likely to engage in healthy and fulfilling social behaviours; more likely to invest in their own and others' well‐being and in the sustainability of the planet, as they take up their social, professional and leadership roles in adulthood.”
 (Awartani, Whitman & Gordon, 2008, p. 54)
The Leuven Scale was created to measure a child’s well-being and involvement in relation to their capacity for deep level learning and development (Emotionally Healthy Schools, 2021). Laever’s (2015) suggested that to assess a child’s well-being “we first have to explore the degree in which children feel at ease, act spontaneously, and show vitality and self-confidence” (Laevers, 2015, p. 2). Once a child’s basic needs have been met, in line with Maslow’s (1943) Hierarchy of Needs (see Figure 3), the adult needs to assess their involvement, to ensure that they are in a “challenging environment that favours intrinsically motivated learning” (Laevers, 2015, p. 2). In this way the children will be intensely stimulated and functioning at their highest level of thinking, gaining a deeper level of learning. The Curriculum for Wales 2020 has been influenced by Laevers’ (2015) vison of experiential education, holding much of the same values for the next generation of adults and their “feeling of belonging and connectedness” (Laevers, 2015, p. 7). Howard et al (2020) agree that a child can only learn to their fullest potential when they are feeling completely at ease and engaged. By creating “daily lessons which engage and encourage children to take ownership of their learning” (Morgan & Ellis, 2011, p. 43), behaviour management should be effortless. Morgan & Ellis (2011) state that every individual has a right to “the opportunity to learn without the interference or disruptions of others” (Morgan & Ellis, 2011, p. 18), and by using positive reinforcement in the form of stickers in the classroom the “wheels of good behaviour” are oiled, suggesting that the learning in a classroom is intensified and is less likely to be disrupted by undesired behaviours (Eddison, 2013, p. 36).
Reflection/Evaluation and Next Steps
“Critical reflection blends learning through experiences with theoretical and technical learning to form new knowledge constructions and new behaviours or insights.” 
(Shandomo, 2010, p. 101)
As a result of this literature review, I have been made aware of both the positive and the negative aspects of using positive reinforcement in the classroom to aid learning and guide behaviour management. Children are born ready to learn and as teachers it’s our goal to help them realise their full potential (Bomber, 2007). It is vital, therefore, that we support and nurture children into becoming “ambitious, capable learners” who are “ready to learn throughout their lives” (Curriculum for Wales 2022, p. 23).
Most of the literature I found supported the use of positive reinforcement in the classroom, not only for learning but also in terms of encouraging positive behaviour and building the learner’s self-esteem. Ultimately, “all children like to be rewarded” (Morgan & Ellis, 2011, p. 40) and so, by using daily positive reinforcement in the classroom to “help focus the children and to create a calm positive environment” (Morgan & Ellis, 2011, p. 34) the students will become intrinsically motivated from the initial extrinsic motivators (Schaeffer, 2018). 
Therefore, If I aim to use a variety of extrinsic and intrinsic rewards throughout the day to keep the activity completion high, the children will be engaged in the learning and be more open to new ideas. The extrinsic rewards can be anything from “the must-have Christmas toy or a simple sticky piece of paper with a face drawn on it” (Eddison, 2013, p. 36), if they are being rewarded and learn to develop their intrinsic motivation from this, it will have a positive effect on the individual’s learning. 
“As teachers we can have the best curriculum planning, an abundance of wonderful teaching resources and excellent subject knowledge but this will be totally ineffective if behaviour management has not been given the same priority”
(Morgan & Ellis 2011, pg. 9)
For a learning environment to be productive and successful, I have learnt that it is important for good behaviour management to be “embedded into the daily routines of the classroom” (Morgan & Ellis, 2011, p. 9). When children feel as though they belong and that their opinions are valued, they tend to behave well (Howard et al, 2020), so by using positive reinforcement to support their learning and behavioural needs (Hardy & McLeod, 2020) I will create a healthy, positive learning environment.
By having consistent and clear boundaries for acceptable behaviours, and by using praise and rewards to encourage these behaviours in my classroom, the children’s self-esteem will grow and they will subconsciously learn how to maintain behaviours and react desirably in real-life stations (Howard et al, 2020; Hardy & McLeod, 2020).  
While reading, I was reminded that the children in my classroom can come from a variety of different backgrounds, so it is important to develop positive relationships with every individual as I, in my role as an educational professional, “may be the only adult they may learn to trust and feel understood by” (Howard et al, 2020, p. 54). Several children could have additional learning needs or may have been exposed to early trauma and loss causing them to get stuck in a developmental stage that means the “emotional, social, and academic tasks” in school need to be differentiated due to their “symbolic or abstract nature” (Bomber, 2007, p. 48). For these children “having a supportive relationship with an identified person is key” (Howard et al, 2020, p. 6) as they will naturally have difficulties in school, so by committing to every individual’s needs I will try and be genuinely inclusive of every child (Bomber, 2007). For some individuals “social success is valued just as highly as academic prowess” (Howard et al, 2020, p. 145). By using a “thinking and caring approach” (Moberly et al, 2005, p. 365) alongside positive reinforcement in my classroom, I will aim to support the belief that “all children are important and that they deserve the best educational opportunities and care” (Howard et al, 2020, p. 114). 
“Good mental health is the foundation of healthy development.” 
(Howard et al 2020, pg. 2)
Since the school setting is where I and my class will be spending a significant amount of our week, it is important to me that the pupils are happy and willing to engage with the learning in my classroom. To ensure that this happens I strive to create a colourful, happy and inclusive learning environment, where the children will feel safe and their ideas will be valued. In doing so I hope to build their self-confidence, self-esteem and resilience in order to better prepare them for the outside world.  
Conclusion
After critically evaluating the observed critical incident of a child receiving a sticker in the classroom, I have identified and researched my next teaching and learning steps regarding the use of stickers as reward systems to encourage positive reinforcement and behaviour management in the classroom. From my literature review I have discovered that positive reinforcement is an essential part of a child’s learning of acceptable behaviours as “behaviour that is followed by pleasant consequences is likely to be repeated” (McLeod, 2018). Even though the majority of the literature supported the use of positive reinforcement, it was highlighted that using only extrinsic motivators may not have the desired positive effect on a child’s learning, and that the goal is for an individual to learn by using intrinsic motivation. To learn at their full potential and develop the intrinsic motivation, it is important for a child to feel safe and valued in the school environment. We can provide this environment by using “class-based strategies which involve listening to children and praising them for their effort” (Howard et al, 2020, p. 83) which will also help to promote their self-esteem allowing them to develop into healthy, confident individuals ready to learn throughout their lives. It is also important to remember that each individual is different and so by focussing on creating positive relationships with each child, I will be able to support them in an inclusive environment that is considerate of every individual’s needs. 
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Figure 1 – Kolb’s Experiential Learning Cycle (1983).
(Source: https://www.simplypsychology.org/learning-kolb.html)
[image: Wassily Kandinsky — Color Study. Squares with Concentric Circles, 1913]







Figure 2 – Kandinsky’s Colour Study: Squares with Concentric Circles (1913)
(Source: https://www.wassilykandinsky.net/work-370.php)
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Figure 3 – Maslow’s Hierarchy of Needs (1943)
(Source: https://www.researchhistory.org/2012/06/16/maslows-hierarchy-of-needs/) 

Digwyddiad Critigol 1
	
Dydd Mercher, 22 Medi 2021
Derbyn, plant 4/5 mlwydd oed
17 plentyn yn y dosbarth
Miss W & Miss H


	
Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Gwers cyntaf y ddiwrnod
Plant i gyd ar y carped
Drysau ar agod – covid, bach yn oer

Miss W wedi gwneud y cofrestr ac yna gofyn y plant am ei opsiynau cinio – “ goujons cyw iar neu ham, chicken goujons or ham”, “Mae gen i focsbwyd”, brawddeg formation yn digwydd yma

Plant mewn cylch ar y carped, eistedd yn ‘smart’ – legs and arms crossed, tawel, cefn syth
Nod y wers – dysgu llythrennau ‘a’, ‘t’, ‘h’ gan defnyddio cardiau fflach (llun o rhywbeth gyda’r gair o dan): plant yn dewis cerdyn ac yn dweud beth yw e, wedyn Miss W yn gofyn “Beth mae ‘Allwedd yn dechrau gyda? What letter does ‘Allwedd’ start with?”.
Plentyn ddim yn gwybod – “Bob, wyt ti gallu helpu?”, “Dal e lan fel bod eich ffrindiau gallu helpu”.
Arol ateb rhoi’r cerdyn ar y llawr – “Pam?” “Achos mae’n gwneud swn.”

Gwaith grwp arol – llyfrau porffor special, peintio llythrennau gan defnyddio cotton bud, dilyn patrwm yr enfys gyda pens special Miss W (“Angen edrych ar ol nhw, byddai’n trist os ydych yn colli’r top” “What’s trist?” “I’ll be sad. Byddwn i’n trist”), Creu llun llew gan defnyddio dail fel y ‘mane’ – casglu dail cyntaf mewn y lliwiau cywir i creu y ‘mane’
Miss W yn eistedd gyda’r grwp llyfrau porffor, Miss H yn helpu’r plant casglu dail
2 ferch yn chwarae siop – iaith heb datblygu llawer eto, Miss W yn chwarae siop gyda nhw
Plant yn eistedd heb athrawes yn dysgu oddi wrth ei gilydd

Cloch – pawb yn rhewi, clywed cloch drws nesaf a ddim yn gwybod beth i gwneud, clywed cloch nhw a pawb yn rhewi a gwrando i Miss W cyn amser chwarae – tacluso, cadair o dan y desg, llinellu lan ar y carped wrth y drws


	
Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

Y defnyddi o’r iaith Saesneg – cyfieithu yn gyson er mwyn i’r plant deall a dysgu 

‘T’ am Tedi – “Beth yw llythyren gyntaf Tedi? What letter does Teddy start with?”
“Rhoi’r cerdyn ar y llawr. Put the cards on the floor”
“Can I go to the toilet? Ga i fynd i’r ty bach?”

Trwy gydol y wers roedd Miss W yn ailadrodd ei hun mewn Saesneg – plant yn gallu deall y cwestiynnau a sut i gwneud y tasgiau, a hefyd datblygu sgiliau Cymraeg
Atgyfnerthu’r iaith mewn ymennydd y plant


	Meysydd y gellir eu harchwilio – yr hyn rydych chi’n meddwl allai fod “o dan y bonet” yn y digwyddiadau hyn

Vygotsky 1978 – adeiladu ar y gwybodaeth sydd gyda nhw yn barod, angen i’r dysgwyr deall a gwneud synnwyr o’r wybodaeth cyn ei ddysgu a dod yn dysgwyr gweithredol, iaith yn rhan canolog i’r holl proses o dysgu

Ysgol Cymraeg ond llawer o’r plant yn dod o teuluoedd Saesneg – dim ond yn siarad/clywed Cymraeg yn yr ysgol
Rhagolwg y plentyn – dim yn deall beth i gwneud, colli diddordeb, cael ei diflasu, ddim yn dysgu

Atgyfnerthu ac ailadrodd yr iaith er mwyn creu Sgema newydd ac i’r gwybodaeth symud i’r cof hir (J.B. Watson)
Theori Llwyth Gwybyddol Sweller, 1998 – lleihau’r llwyth gwybyddol allanol (dim ond siarad trwy gyfrwng y Cymraeg), cynyddu’r llwyth gwybyddol perthnasol i bwnc (cyfieithu’r tasgiau i Saesneg), rheoli y llwyth gwybyddol cynhenid (defnyddio Cymraeg syml a’i atgyfnerthu gyda Saesneg).

Safonau Addysgu: Addysgeg – mirenio addysgu, dylanwadu ar y ddysgwyr, Dysgu Proffesiynnol – datblygu sgiliau cymraeg, Arloesi – datblygu technegau newydd



	
Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

Ystafell: lliwgar, yr wyddor ar y wal, ardal celf, bwrdd gwyn wrth y carped, cyfrifiaduron, cadair athrawes wrth ymyl y carped, 4 bwrdd gwaith – lliwiau gwahanol/gwahanol gweithgareddau arnynt, ar y wal – rhifau, lliwiau, y tymhorau, penblwydd, ardal ‘gwaith gwych’ – ‘gwaith gwych yn dod yn fuan’ (already the kids work is being described as gwych before it’s even up), bagiau ar y wal wrth y drws















Digwyddiad Critigol 2
	
Dydd Mercher, 22 Medi 2021
Blwyddyn 6, plant 10/11 mlwydd oed
36 plentyn yn y dosbarth
Miss W


	
Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Gwers olaf y ddiwrnod
Arol amser chwarae y prynhawn
Plant i gyd yn eistedd wrth bwrdd mewn ei cadair ‘nhw’
Sesiwn Meddwlgarwch


	Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

Y Gwers Meddwlgarwch – y plant wnaeth dewis gwneud y wers hwn arol i un o’r rhieni dod mewn a siarad iddynt amdani blwyddyn diwethaf, ideal ar prynhawn Dydd Mercher i ail-ffocysi ar yr wythnos a cael amser tawel i adlewyrchu ar beth sydd wedi cael ei dysgu erbyn hyn

Awyrgylch ymlacio – goleuadau bant, fairy lights arno, blinds shut, cerddoriaeth piano (relaxing, happy)
Defnyddio Youtube video (Happy Minds) i cyflwyno’r gwers – llygaid ar cau, ffocysi ar un rhan o’r corff, canolbwyntio ar anadlu’n dwfn... 
I gyd or plant yn ymgysylltu a’r gweithgaredd, ddim fidgetan neu chwerthin
“Sut oedd yr ymarfer yna wedi gwneud i chi temilo?” “Wedi blino” “Ymlacio” “Hapus”

60 seconds edrych ar object – arbrawf canolbwyntio, helpu ni i canolbwyntio mwy – mewddwl amdano meddwl, y broses meddwl, meddwlgarwch, meddyliau yn crwydro – cinio heno, inventions, sut cafodd y byd ei creu...

Botel wedi llenwi gyda dwr a glitter – represent ymennydd ni – pan yn cael ei siglio mae’r glitter pobman fel mae meddyliau ni gallu bod (overwhelmed, thought all over the place), pan yn still y dwr yn clir a wedi ymlacio – gallu meddwl yn eglur, sut i cael pethau i settlo yn y botel – cysgu, darllen, netflix, cerddoriaeth, meditation – mindfulness (temilo well arol gwneud).
Mae popeth yn gweithio allan
A problem shared is a problem halfed
Give me your worries and I’ll sort it out
Teimlo’n anxious, poeni am pethay, becso – wastod yn mynd i newid a mynd yn well, wastod yn dod ynol i calm

Amser cylch – “oes yna adeg lle mae ymenydd ni’n teimlo’n overwhelmed? Oes rhywun eisiau rhannu?” – stepmum, colli gemau a colli tymer, 
*** Athrawes - Diwrnod cyntaf nol yn yr ysgol – plentyn yn mynd lan a patio hi ar y cefn mewn cymorth *** 
“Dwi’n iawn nawr, diolch”, dangos weakness, mae pawb yn cael worries, mae neb yn perffaith
Dim reali yn cael amser i rhannu teimladau ac emosiynau rhagor yn yr ysgol, sesiwn yma yn helpu’r plant i siarad am pethau gyda’s dosbarth os mae nhw eisiau – get it off their chest, ask for help

Lliwio mewn – adult colouring book style, connect/gather your thoughts, patrymau semetrical
Cerddoriaeth yn y cefn, goleuadau dal bant

“Un, dau, tri, llygaid arno fi”, “Un, dau, tri, llygaid arno ti/chi”

Can tacluso rhumba – bocsys llyfrau ar y shelf, cadeiriau ar y bwrdd, ipads on charge...


	
Meysydd y gellir eu harchwilio – yr hyn rydych chi’n meddwl allai fod “o dan y bonet” yn y digwyddiadau hyn

The Good Childhood report, 2020 – pwysigrwydd less plant
Rhaid i person cael diddordeb mewn rhywbeth er mwyn iddynt eisiau dysgu ac ymchwilio mwy mewn iddo, dylsen nhw cael y cyfle i gwneud hwn yn yr ysgol i datblygu ei hun a’i diddordebau

Iechyd a Lles y Cwricwlm Newydd
Cwrdd ac anghenion emosiynol y plant er mwyn rhoi cymorth a cefnogaeth iddynt
Gwneud e’n clir bod emosiynau yn pwysig, a pwwsigrwydd siarad amdanynt hefyd

Dylanwad ar cyflymder y dysgu: diddordeb yn y gweithgaredd, cymorth o’r athrawes, sut mae’r gwers yn cael ei cyflwyno..

Hagell et al, 2018 – datblygiad emosiynol a chymdeithasol y plant

Dan Siegal: Healthy Mind Platter – 7 math o amser (cwsg, corfforol, down time, focus time, chwarae, amser mewn (adlewyrchu tu fewn), amser cysylltu), 4 yn cael ei gwneud mewn 1 gwers, canol yr wythnos, ar diwedd y dydd

Humanistic approach

Mayer, Roberts & Barsade, 2008: Emotional Literacy and Mental Health – Self awareness (know your emotions), Self Management (manage your emotions, motivate yourself), Social awareness (recognise and understand other people’s emotions), Relationship management (manage relationships (and other’s emotions))

Safonau Addysgu: Arweinyddiaeth – cymrud cyfrifoldeb personol, Arloesi – datblygu technegau newydd, Dysgu Proffesiynol Parhaus, Addysgeg – hyrwyddo dysgu, dysgwyr yn arwain y dysgu, gwrando at ddysgwyr



	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

Llawer o’r plant yn gwisgo lanyards – clwb eco, clwb radio, swyddog iaith... hoffi’r responisibility

Dosbarth fwyaf yr ysgol – 36 plentyn

Ystafell – blodau, bunting, fair lights, hawliau plant ar y wal, llyfrau darllen Saesneg (novels), cornel TG – ipads, laptops, charging station, llyfrau gwahanol lliw am 6 maes y Cwricwlwm newydd (mewn bocs ar pob bwrdd), polypocket’s gwaith ar y wal – ein gwaith gorau, gwaith gwych hefyd lan ar y wal

Jacqueline Wilson The Worry Website yn cael ei ddarllen yn y dosbarth
Hoodies Blwyddyn 22 gyda’r plant a’i enwau yn y rhifau

Un or plant yn peswch, wedi bod ‘off’ am cwpwl o dyddiau, mam wedi anfon hi nol yn dweud bod hi’n fine, wedi gwneud test apparently gartref, ond dal wedi blino (pen ar y bwrdd) a pen tost gyda hi – deffo ddim yn 100%, Miss W yn pryderu amdano hwn




























*** Digwyddiad Critigol 3 ***
The Critical Incident chosen for this assignment is highlighted in bold
	
Dydd Mercher, 22 Medi 2021
Blwyddyn 2, plant 6/7 mlwydd oed
24 plentyn yn y dosbarth
Mr S & Mrs C


	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Ail wers y ddiwrnod, ar ol amser chwarae y bore, cyn amser cinio
Plant i gyd ar y carped i ddechrau
Dosbarth yn caru celf
Mr S yn dangos powerpoint er mwyn mynd trwy nod a gweithgareddau’r wers
Llawer o thechnoleg i cyflwyno – powerpoint, bitmoji Mr S, youtube

“Cylchdro Celf” pob bore Dydd Mercher am yr hanner tymor – 4 wythnos, 4 tasg i cwbwlhau
Emosiynau a’i lliwiau

Defnyddio gwefan i randomly dewis plentyn i ateb cwestiwn, ac yna rhannu’r disgyblion mewn i grwpiau gwahanol – 4 grwp, 6/7 plentyn ym mhob un 
(online-stopwatch.com)
“Dwi ddim yn dewis felly dim bai fi ydy o os nad ydych mewn grwp gyda ffrindiau”
Un merch mor gyffroes i bod mewn grwp gyda’i ffrind – “Miss, miss, rydw i mewn grwp gyda Amy*”

Wedi bod yn gwneud/trafod emosiynau trwy gydol yr wythnos
Heddiw = teimladau gyda lliwiau – mae gwahanol plant yn meddwl bod gwahanol lliwiau yn cyfleu gwahanol emosiynau: porffor – relaxed/nervous

Esbonio’r 4 gweithgaredd ar y carped cyn mynd i’w gwneud;

Tasg 1:  Chwythu temiladau -  llun o gwyneb, dewis pa teimlad a’i ysgrifennu ar gwaelod y taflen, tynnu llun o’r gwyneb yn cyfleu’r teimlad, dewis pa lliw sydd yn adlewyrchu’r temilad, defnyddio gwelltyn (straw) i chwythu’r paint fel gwallt arno’r llun
Mr S yn helpu’r grwp yma, dangos sut i gwneud y tasg eto
Dangos video ar sut i gwneud y tasg
Ffedog ar pob plentyn
Dros 2 bwrdd yn y dosbarth
Gwahanol brushes am lliwiau gwahanol
Gwaith lan i sychu ar lein yn y ffenestr arol cwbwlhau

Tasg 2: Cylchoedd Kandinsky – tynnu 6 llun o cylchoedd i fewn sgwar gan defnyddio lliwiau gwahanol i cyfleu emosiwn gyda pensiliau lliw
Canolbwyntio ar yr artist yma mwy mewn yr wythnosau nesaf 
Dangos esiampl o gwaith plenty o blwyddyn diwethaf
Gwaith annibynnol
Lliwiau crac e.e. du, coch, llwyd
Plant yn siarad saesneg wrth gwneud y tasg
Plant yn gweithio’n tawel
Mr S yn dweud bod gwaith y grwp yma “o safon arbennig”

Tasg 3: Llun Sgrech – creu cefndir gyda pastelau lliw yn adlewyrchu’r emosiwn, tunny llun o dy hun gan defnyddio’r ipad yn gwneud gwyneb ‘sioc positive/negative’
Tu allan i’r dosbarth – mwy o lle (extending the classroom), mwy o distractions (plant yn gwneud gymnastics i fi, rhieni yn dod i pigo lan ei brodyr/chwiorydd bach o’r meithrin ac yn dweud helo)
Gwaith annibynnol
Llawer o lluniau pinc, melyn, glas, gwyrdd
Un llun coch, du, oren, llwyd
Plant yn gwneud y tasg yn gyflym a wedyn chwarae
Eisiau fi cymrud y lluniau, yn cael hwyl dod mewn i lluniau plant eraill
Un plenty yn chwarae gemau ar yr ipad i ffwrdd o’r lleill ar ol iddi hi gorffen ei cefndir lliwgar, yr unig un i dewis cefndir sioc negyddol

Tasg 4: Olwyn Cuddliw Cadi – 2 paper plate, peintio un o nhw gyda gwahanol lliwiau, tynnu llun a torri allan chamaeleon ar y llall, defnyddio bwtwm i rhoi nhw at ei gilydd i creu olwyn sydd gallu troi i’r chamaeleon bod yn lliw gwahanol
Gwylio video ar y carped er mwyn dysgu sut i tynnu llun o chamaeleon (artforkidsclub.com), un plentyn yn colli diddordeb ac yn rowlio rownd ar y llawr – video’n mynd yn rhy araf iddynt
Mrs C yn helpu
Un bwrdd
Gwaith yn mynd lan i sychu arol

Dod yn ol i’r carped ar diwedd y wers er mwyn siarad amdano’r gweithgareddau wahanol – oedden nhw’n hawdd/anodd, oeddech chi’n hoffi/ddim yn hoffi
“Gwaith anodd yn dod yn mwy hawdd ac yn gwella eich sgiliau gyda amser”
Cerddoriaeth am 2 funud wrth i’r plant tacluso lan cyn amser cinio
Golchi dwylo cyn mynd am cinio


*enwau wedi newid

	Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

1. Plant yn mynd ati i symud i’r ardaloedd gwahanol am y gweithgareddau gwahanol yn swnllyd, Mr S yn curo’i ddwylo, y plant yn ateb gyda curo’i ddwylo mewn yr un patrwm, Mr S yn ailadrodd, y plant yn ailadrodd, distawrydd i Mr S cadarnhau y gweithgareddau a gwneud yn siwr bod pawb yn deall y tasg, ble mae pawb i fod a beth sydd angen gwneud yn y wers, pawb yn deall ac felly yn symud ymlaen i’w gweithgareddau wahanol.

Doedd dim angen i Mr S codi ei llais o gwbwl er mwyn gwneud yn siwr bod pawb yn clir o beth i gwneud.
Defnyddio ffordd gwahanol o chyfarthrebu er mwyn dal sylw y plant.
Athro yn creu’r techneg o ‘tynnu/cael sylw y plant’ mewn i rhywbeth hwyl.
Plant yn gwybod bod angen iddyn nhw bod yn distaw a gwrando i Mr S cyn cario ymlaen gyda’r wers.

2. Dod a sylw’r dosbarth at grwp 2 a ddangos gwaith Ella* i’r dosbarth - “Gwaith rhagorol gan Ella, edrychwch pawb! Mae Ella yn haeddi sticker ar y siart yn eu adran celf”
Ella yn visibly prowd o’i hun, glowing reaction! Gwneud gwaith dda wedi talu bant, ennill sticker fel gwobr yn gwneud iddi hi fod yn hapus iawn
Positive reinforcement
Defnyddio stickers fel gwobryon mewn wahanol pynciau – oes yna modd cael sticker mewn pob ardal? Beth os oes yna sticker mewn yr adran yna’n barod? Ydy’r stickers yn adio lan fel bod y plant gallu dewis o bocs gwobryon arall arol casglu 10?

*enwau wedi newid

	Meysydd y gellir eu harchwilio – yr hyn rydych chi’n meddwl allai fod “o dan y bonet” yn y digwyddiadau hyn

1. Making the action/learning fun – defnyddio curo dwylo am sylw nid codi llais
Sensory systems yn y dosbarth – defnyddio action nid geiriau
Plant yn ymateb yn cyflymach
Ailadrodd er mwyn gwneud yn siwr bod pawb yn tawel ac wedi ymateb i’r digwyddiad mewn y ffordd cywir
Plant yn rhan o’r ‘action’ wrth clapio yn ol
Dual coding 
Mayer, Roberts & Barsade, 2008: Emotional Literacy and Mental Health – Self awareness (know your emotions)(gwybod beth i gwneud), Self Management (manage your emotions, motivate yourself)(ymateb mewn y ffordd cywir, gofyn cwestiynnau os oes angen), Social awareness (recognise and understand other people’s emotions)(deall bod angen gwneud yn siwr bod pawb yn gwybod beth i gwneud), Relationship management (manage relationships (and other’s emotions))(gwybod bod angen bod yn tawel er mwyn i eraill deall,  don’t disrupt the action that works, helpu eraill)
Ferre Laevers: Plant yn hapus, involved, yn dysgu yn well, agor i syniadau newydd, engaged with the learning
Rheoli ymddygiad y dosbarth
Innovative teaching

2. Positive reinforcement – behavioural studies
Cyflurru gweithredol Thorndike: ymddygiad da, cael gwobr
Er mwyn i’r dysgu digwydd mae eisiau gwobr
Sicrhau llwyddiant yn aml
Tynnu sylw at ymddygiad da
Operant conditioning Skinner – positive/negative reinforcement/punishment
Behaviourist Theory
Mwy effeithiol am rheoli ymddygiad nac am ddysgu??
Ferre Laevers: Plant yn hapus, involved, yn dysgu yn well, agor i syniadau newydd, engaged with the learning
Rheoli ymddygiad y dosbarth
Paul Dix – When the adults change, everything changes


	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

Ystafell – lliwgar, llawer o gwyrdd, canopy ivy dros y carped/cornel darllen, 4 bwrdd gyda tablecloths wahanol patrymau a lliwiau gwyrdd, cwtsh yn y cornel am bagiau a cotiau, ar y wal – rhifau, yr wyddor, tymhorau, emosiynau, ardal creadigol, desg wrth y carped, interactive displays – sut wyt ti’n teimlo heddiw?, siart ymddygiad (was there one in this classroom?!), 
Siart ty bach – ochr bachgen a merch, enwau ar velcro o dan, rhoi enwau lan y top pan yn mynd i’r ty bach, 2 ar y tro, gorfod aros am person dod ynol cyn newid yr enwau a mynd

Mwy o merched na bechgyn yn y dosbarth

Llawer o technoleg yn cael ei ddefnyddio

Mewn pob gweithgaredd roedd y mwyafrif o’r plant wedi dewis gwneud yr emosiwn ‘Hapus’

2 grwp annibynnol
2 grwp gyda oedolyn
Mr S yn symud i grwpiau gwahanol er mwyn gwneud yn siwr bod nhw’n deall/gwneud y gwaith yn iawn, ond dim ond unwaith trwy’r wers – “gwaith annibynnol, gadael iddyn nhw gweithio ar ben ei hun heb direction er mwyn iddynt dysgu sut/beth mae nhw eisiau”
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The Experiential Learning Cycle

Kolb's experiential learning style theory is typically represented by a

four-stage learning cycle in which the learner 'touches all the bases':
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