Inclusive leadership: Working together to support families, (ECEY6004/C). 

Section one: 
Within settings there are inclusive leaders, these practitioners are very intelligent and are high up in their setting, other members of staff look up to their inclusive leader as a role model. To be an inclusive leader, early years settings should be proactive at addressing barriers to inclusion such as negativity, conscious and unconscious bias, and stereotyping. Inclusive leadership is a leadership approach which appreciates diversity, invites and welcomes everyone’s individual contributions, and encourages full engagement with the processes of decision-making and shaping reality. Inclusive leaders have the courage to take conscious steps to break down the barriers facing people who are at risk of being excluded from society. Inclusive leadership adds a new dimension to leadership concepts by putting the focus on diverse groups and individuals. It addresses individuals at risk of exclusion by looking at their needs, aspirations and potential, and empowering them to participate fully in society (Bortini et al. 2016 p.5).  Early years settings need to be confident, committed, and competent in their ability to be equal and inclusive (Early years alliance, 2019). According to Teach Primary (2023), to be inclusive means to scrutinise the policies, practices, attitudes and values that make early childhood communities what they are. Therefore, to ensure everyone in the community feel safe, comfortable, and welcome. Therefore, everybody feels comfortable, and their individuality and heritages are understood and respected. As practitioners we must ensure their needs are met, and they can contribute. According to One education, (2023) Inclusive practice in the early years refers to working with young children and their families based on inclusiveness and equality principles. This means that all children, regardless of their background, abilities, or needs, are valued and supported to reach their full potential. Attending a high-quality inclusive setting can help support young children who are at risk of or have faced inequality and discrimination. Effective inclusive practice provides all children with access to opportunities and support during the earliest and most influential years of their learning and growing (Early years alliance, 2023).  According to Ferdman, (2020) Inclusive Leadership explores cutting-edge theory, research, practice, and experience on the pivotal role of leadership in promoting inclusion in diverse teams, organizations, and societies. 
There is a teacher in a primary school, the primary school is in a nice area with a variety of children from different backgrounds. In this case it will be speaking about children which live in poverty. As practitioners in a primary, they see the same children everyday therefore, if the child is wearing the same clothes every day or the child is clearly being neglected (even if the parents are doing this unintentionally) the practitioners will pick up on these problems and it shows the teachers signs of the child living in poverty. In this case this was the problem, they had a child coming into school every day wearing the same repetitive dirty clothes, the child was clearly neglected from showering and any school trips the parents unfortunately could not afford for their child to attend to. In a case like this the parents would be informed that there are concerns for their child and social services if necessary. In this case the teacher had informed the head teacher of the primary and then arranged a conversation with the parents of the child. The parents were happy to have this conversation with the practitioners therefore, it took place in the primary school. The teacher had realised that there were more issues than they had already been aware of. The parents had recently lost their jobs; therefore, the family had no reliable income each month. The parents had lost their jobs around four months ago therefore, this was an ongoing problem. The teacher was glad she had picked up on this as it could have gone on for a lot longer. Unfortunately, the parents were denying the teachers advice and help. The teacher had advised the parents numerous different potential options although the parents wanted to sort the problem alone. Although as the teacher had thought this was a lot bigger than the parents had thought and they truly needed some help. Therefore, as a school and as practitioners and for the child’s safety and best interest the school had to inform social services. According to Safeguarding, (2023) when the social services are informed that there is a problem, they have a duty of care to look into the child’s circumstances. The social worker would need the teacher to give them relevant information therefore the social workers can go about the situation the best way and ensure that the child is safe. There was another meeting which had to take place which involved the parents of the child, the practitioners (teachers), and social services. The social worker will speak with the parents separately and have a conversation about what is going on. If social services feel it’s necessary, they will have a conversation with the child alone- this is if the child is old enough. In this case the child was only three years old therefore, they did not feel as if it was necessary to have a conversation social services observed the child instead. If the social worker thinks that the child is in risk of harm or any potential health danger, they will come up with a plan with everybody therefore, everyone is aware of the next step and can help as much as possible. A child’s protection conference will take place for a discussion of the child’s safety.  The plan will involve the professionals who know the child, the child's parents, and often their immediate family. Children's Specialist Services' aim is to keep families together and they nearly always succeed in doing this. A very small number of children each year need to be separated from their parents to ensure they are kept safe. Usually, these children return home once their care and safety can be guaranteed (Safeguarding Partnership, 2023). 
This family lives in a council house therefore, social services and the council could help this family significantly. Parents can get embarrassed in situations like this and do not want other people involved which is understandable although after the first meeting social services had with the parents, the parents soon realised that social services and everyone else involved was only there to help. Everyone such as, the teachers, the school, social services, the council, the family and the overall community helped and changed this family. As the parents lost their job and had no income, they had started looking for new jobs and in the meantime the family were receiving a reliable monthly income from the government. This had sorted out a lot of problems within the house for food, bills, water, electric, washing, showers, the teachers could see a huge improvement of the child’s appearance. After a months’ time of social services visiting the family home, social services did a surprise re-visit. Social services are entitled to doing this because if the parents are aware social services are going to visit the parents will get things ready and can be fake. Whereas if it is a surprise visit the parents cannot do this and it will all be real. Social services were extremely pleased with their visit to the family home. They could also see such an improvement within all their appearances, the houses cleanliness, and within the family’s happiness. The father of the family had also found a new job.  
Within this experience which happened in the school a variety of people were involved throughout: the children were involved (especially the child within the household), the family (the parents of the child), professionals- this is the teachers which were involved in the school and the community the school is in. In this case the teacher in the class the child which was involved in the situation was the inclusive leader. It is a lot of responsibility for the teacher which is involved in a situation like this. According to Safeguarding Partnership, (2023) when practitioners come across a child, and they think that the child is in potential harm it can be very difficult to know how to approach the situation. As a practitioner you are just a human, and you may question yourself as you may be incorrect. You may think the parents could react badly and make matters worse, or you may even think the problem will resolve itself.  Although as a practitioner you must put the child’s safety first.  It is important to act upon things like this when you work in an early years setting as anything could be going on at home and you cannot take any risks. If you are concerned about a child, in primary school’s teachers and other practitioners are informed as to what they should do next. You should always report your concerns. 
 As a practitioner they must ensure they go the correct way forward when they think there is a problem. This can be difficult for teachers/ practitioners as they must ensure they are professional and do not offend anyone which is involved in the situation.  The teacher handled the situation very professionally and the situation for everyone went as well as it could have. As said above, the teacher realised there was a potential problem therefore the teacher looked into this over a period of time and was correct. Therefore, the teacher then informed the head teacher at the primary school. Then social services were involved and after a short period of time the problem was resolved. 
No parent or family wants to go through an experience like this. The parents were affected by this situation although in the long run it was beneficial for the parents and the family. As a parent’s first instinct when they hear social services want to come for a conversation with you would be instant panic, you could possibly think that your child is going to get taken off you. Parents are bound to feel anxious meetings with social workers. Although the social services are only there to try and help. According to Family lives, (2023) families often feel anxious at the prospect of social services getting involved. This could be because they have heard of bad experiences, or they could just be frightened as they know they can take your child off you. These fears are definitely natural as you are only fearing something anyone would. Although, social services cannot take your child off you unless you as their parents agree or, the social workers have significant evidence that your child is in harm and needs to be taken away for their own safety. If a social worker was to think that the child is in danger and needs removing from the family home immediately, they will get in contact with police protection.  Parents must be aware that everyone involved in only doing the best for the child, some parents can get defensive and refuse the help which is given and advised which only makes it worse for the families. In this case the parents worked very hard with everyone involved, everyone communicated together correctly and made the best possible outcome for everyone including the parents. 
Throughout this situation the child was involved throughout. Although the child was involved in this all of the adults, the practitioners, the teachers and the social workers all were very gentle and subtle about what was going on. They decided to handle it that way towards the child as the child was only three years old. Therefore, the child was not sure as to what was going on. Although everyone’s interest was for the child’s benefit. According to the Government, (2023) social workers help to establish a safe and stable environment for the children. Social workers assess any potential risk, provide any support necessary for the parents and try and bring all of the family back together. Child and family social workers play a key role in improving the lives of families in need. 
According to Harvard, (2023) ‘Examples of inclusive leadership include mandating diverse candidate pools in recruitment, embedding inclusion efforts into performance metrics, coaching managers to facilitate feedback-giving among their direct reports, and holding managers accountable for their direct reports' career development’. They discuss the personality traits these leaders share and detail how to develop what they call the five disciplines of inclusive leadership: building interpersonal trust, integrating diverse perspectives, optimizing talent, applying an adaptive mindset, and achieving transformation. According to Richard and Wandsworth, (2023) the Inclusion Lead will have a teaching commitment and be expected to take responsibility and provide effective teaching and learning for allocated pupils determined on an annual basis by the Headteacher and in accordance with the duties listed below.  Within the context of the school’s aims and policies, the Inclusion Leader supports the development and implementation of school policies, plans, targets and practices.  Inclusive principals create strong school cultures and distribute leadership across staff to serve all learners well and ensure all students feel safe, supported, and valued in school. In promoting equity for “all,” inclusive principals must respond effectively to the potential and needs of each student (Harvard, 2023).  Inclusive school leaders use transformative leadership in the sense that they lead and organise change and build capacity for improvement aimed at the best possible learning experience for learners. This includes raising learners' achievement and developing a sense of well-being and belonging for all (Harvard, 2023).  In a primary school setting, there are numerous inclusive leaders. The head teacher is the boss within the school and the overall leader, if a teacher or teaching assistant has an issue, they would go to speak to the head teacher. There is also a deputy headteacher within primary schools who are also inclusive leaders and the teachers. In the scenario above, there were many inclusive leaders involved. In this situation the inclusive leaders involved were the teacher, the head teacher, the social workers and even the parents. The communication between everyone is essential to resolve any problem. The inclusive leaders within this situation all dealt with the concern appropriately and got the problem solved. 

Section two: 
In this section I will be critically evaluating two policies and professional guidance in Wales.  The two policies I will be speaking about are- the safeguarding policy and the risk assessment policy.  According to Early Years Wales, (2023) The safeguarding policy is put in place in many different settings. This is put in place to ensure that for all of those employed are aware of what their role is and for the staff to be aware of what to do to ensure that the children are safe at all times. The policy is put in place to guide the staff on what to do and ensuring they are doing it correctly. These staff member could include teachers, social workers, health and social carers, police and other services. This policy applies to all practitioners, managers and workers in Wales. According to National Society for the Prevention of Cruelty to Children, (2023) safeguarding and child protection policies and procedures are an essential part of protecting and keeping young children safe. Inclusive leaders and practitioners must be supported by good governance, health and safety, financial management, staff supervision and management. The policies and procedures are steps which explains how your organisation plan of keeping the children safe. Safeguarding within settings is an essential policy. Inclusive leaders must ensure everyone within the setting know the rules of safeguarding. According to Resource and support, (2023) inclusive leaders: ‘Through their actions, leaders will actively promote safeguarding practices, creating a culture that prioritises the well-being and dignity of every member. This is a crucial step towards building an inclusive and accountable organisation where everyone can thrive’. 
The second policy I will be speaking about is the risk assessment policy. According to Safe work, (2023) to the definition of risk is ‘the likelihood and consequences of the hazard causing harm’ and the definition of hazard is ‘is a situation or a thing that has the potential to hurt or harm a person’. Risk assessments are put in place for everyone’s safety within the workplace. All measures should be implemented and practitioners within the setting should check the effectiveness of the risk assessment by existing control measures. A risk assessment may be appropriate to reuse in situations where all the hazards, tasks, things, workers or circumstances are the same and no worker or other person will be exposed to greater, additional or different risks. Within settings by planning risk assessments, they must identify which workers are most at risk, although all risk assessments are the same within the setting there could possibly be a higher chance in one class. Therefore, there would be put more barriers in place. This procedure outlines a process to identify hazards from undertaking tasks, determine the risk rating for each hazard, implement risk controls and review the controls. According to The Government, (2023) The Statutory framework for the Early Years Foundation Stage sets out legal requirements that all providers must meet. This includes requirements relating to risk assessments. Within settings practitioners must ensure they have a policy and procedure for assessing risks. Risk assessments should be specific to possible risks that have been identified and should relate to any risks in the environment within the setting. These risks should then get checked on a regular basis by practitioners within the setting. Practitioners will also then see how well the risk assessment prevented to injury or risk. After an injury has happened within a setting, a practitioner within the setting should then look into what happened and if there is something the practitioner could do to stop that from happening again. The Statutory framework states that it is for providers to judge when these risk assessments should be in writing. However, providers must also comply with the requirements of health and safety legislation and providers must consider how they meet the requirements for risk assessments in relation to the legislation.  Identified within the framework were found to believe that there are five stages of risk assessment to be undertaken to ensure that the assessment is holistic, continual and that the outcomes are based on clear, evidence-based relations. These five stages are: stage one- gather information, this would include the practitioner observing the area to find any potential dangers. Stage two- assess harm and risk of harm. Stage three- decide the response, this would happen if any injury had taken place. The practitioners would observe the area the injury at taken place and change or put anything in place to help stop it from happening again. Stage four- decide the outcome stage, this would be the practitioners then deciding what to put in place to stop any danger reoccurring. Stage five- review risk assessments during on going intervention, therefore, the practitioners would perhaps change things which were necessary on the risk assessment and make changes for the children and staff’s safety. The framework is cyclical, highlighting the need for continual review of all assessment and care plan outcomes through analysis of new information and evidence (Swindon childcare, 2023).  Within settings risk assessments are essential. Practitioners must ensure they have everything in place to keep the children as safe as they can be. Inclusive leaders are the main people which will check within their setting that everything is safe, and any harm is out of children’s reach. 
There is a guidance for settings such as primary schools to follow. Professional guidance is essential as it gives the practitioners within the settings steps and instructions to follow to reach to requirements within the school.  According to The Government, (2023) The Curriculum for Wales Guidance sets out instructions for practitioners to follow. This includes the proposed curriculum requirements set out in legislation for all learners within the age range of three years old – sixteen years old. Therefore, this ensures that all schools draw from the same required learning and to secure a consistency of approach for all learners across Wales. In The Curriculum for Wales learners are expected to make continuous progress, if the practitioner within the setting can not see that the child is learning and improving on certain things the practitioner must change something. It is crucial for the practitioners to assess the children’s progress throughout the years. There, this allows the practitioner to understand each individuals’ learners progress and to be able to identify how to continue the support to effectively enable the children to continue their learning and progress. Inclusive learners would know the new curriculum and be informed about any new guidance or requirements which are put in place. The headteacher of the school would be informed by the council or government and therefore tell every practitioner within the school the new requirements. The inclusive leaders within the settings would ensure that everything is going correctly, if members of staff had any questions, they would approach their inclusive leaders for any questions. 



Section three
In this section I will be speaking about how important inclusive leadership is in any setting but in particular primary schools. I will also be speaking about how to promote inclusive leadership in a primary school setting. According to inclusive education, (2023) within settings there are policy measures put in place to support inclusive leaderships. These help provide access to on going support that is appropriate to levels of autonomy. Settings should ensure that there are resources to support everyone within the community. According to Centre for creative leadership, (2023) there are seven different way to promote inclusive leadership withing early years settings. The first one: deepen your self-awareness, as a practitioner you must be broad minded and not just have one opinion on something and not listen to anyone else. As a practitioner in a primary, you must ensure you listen to everyone before you make a final decision. The second one: foster social awareness. The third one: reveal blind spots, if you are taking your time to look into things you may pick up on things other practitioners may not. The fourth one: listen to understand, everyone has to right to speak and you must listen. The fifth one: create connections. The sixth: lead with courageous vulnerability. The final point this page said is a good way to promote inclusive leadership is invest resources in inclusion. Practitioners should develop a scaffolded approach to learning and be aware of the specific needs to every child in their class. Practitioners should also provide support for the children in ways that will benefit every class, every child has different needs and as a practitioner you should ensure you have the correct practices in place, practitioners should give the children a calm, peaceful purposeful learning environment. Each practitioner has different opinions and sharing their opinions with each other throughout the school also promotes inclusive leadership, by working as a team in a school the practitioners will, therefore, provide the best for the children. The teachers within schools must communicate. 
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