	Areas of Activity



	Area of Activity
	Examples where Standard has been met (What did you do?)

	
A1


	
Design and plan learning activities and/or programmes of study
	Designed a variety of lessons for level four, five and six learners. Using the existing programme of study provided by my mentor as a guide, lesson plans/lessons were created with each modules aims and objectives in mind. Learning activities were devised and incorporated into each lesson to support teaching and learning experiences. When planning activities learning styles were considered along with the need to draw on the learner’s experiences to make learning more meaningful. Additional Learning Needs (ALN), was also an important consideration when ensuring the activities included were inclusive and relevant to all learners. Technology was incorporated where deemed appropriate, and practical activities offered first hand experience (K1, K2, K3, K4, K6, V1, V3, V4, UKSPF, 2011).

	Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did. 
	Future Aims and Goals

	During my placement, while thoroughly supported throughout, I was encouraged from an early stage to develop lesson plans/lessons and resources independently (K1). Following research to develop existing personal knowledge and understanding, my mentor reviewed all the work I produced before delivering each session and provided constructive feedback on which to develop further. Ultimately the encouragement I received and freedom to explore and experiment with different approaches helped develop my self-confidence and resilience (V1, V3). As a result numerous activities were incorporated to provide learners with varied experiences to explore/share ideas, develop critical thinking skills, collaborate and work independently (K2, K3). The transferable skills learners developed became evident throughout subsequent sessions (V2). Activities included, paired/group work, creating mind maps, reading/reviewing and analysing texts within sessions and for flipped learning. Case studies were also incorporated and proved to be a favoured and engaging activity at all levels of study. This became apparent through observation and monitoring of activities and from learner feedback that was sought regarding the effectiveness of activities employed. 

As learners were diverse in age, culture, experiences, preferred learning styles and learning needs, every consideration was given to develop sessions that were fully inclusive. One particular session I delivered to level four learners focused on the Equality Act (2010) (Government Equalities Office, 2010), developing learner’s awareness and addressing past and present prejudiced views. The session proved to be positive, with learners keen to share their views and raised awareness that was eveident throughout subsequent sessions (V1, V2, V4). Technology was incorporated where deemed appropriate. For example Power Point presentations were used for each session, often including video footage and quizzes (K4). However, there were occasions where technology proved to be unreliable and impacted on the teaching and learning. Due to these disappointing experiences the level of technology incorporated remained somewhat stagnant throughout my teaching experience. However, these incidences alerted me to the fact that I needed to incorporate a contingency plan. Each subsequent lesson plan I created thereafter, included a contingency. On reflection, personal knowledge, experience and confidence in exploring and incorporating more modern technologies into teaching and learning is definitely an area I need to develop for future practice (V3). 









	To develop personal skillset and confidence in appropriate learning technology and incorporate in to the higher education setting (V2, V3).

To continue to keep up to date with research into effective ways of designing and planning learning activities appropriate for the adult learner (V1, V3).

	Area of Activity
	Examples where Standard has been met (What did you do?)

	
A2.

	
Teach and/or support learning


	Through frequent independent research of adult learners and the appropriate teaching methods to incorporate within the higher education classroom. Moreover, effective classroom management was explored to develop a positive engaging learning environment.  Teaching and learning experiences were supported through evidence informed approaches appropriate for level four, five and six learners (K1, K2, K3, K4, K5, V1, V2, V3, V5).

	Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did.
	Future Aims and Goals

	Before undertaking teaching experience I planned and delivered two micro-teach sessions to my peers. Feedback was provided by both the overseeing lecturer and peers, which provided different perspectives, that proved to be invaluable in developing my personal practice. I also had a number of lesson observations by my mentor who provided constructive written feedback following the session (K5, V3).

There are many different methods and approaches to teaching in higher education. Through personal research, observing my mentor, delivering micro teach sessions to peers and from personal experience gained from teaching practice I came to recognise some of the most appropriate for the level four, five and six learners I worked with. I have used lectures and seminars in practice and gained experience of collaborative teaching (K2). While the lectures tended to be more formal in delivery, often focusing on the theory behind different topics, opportunities were included for Q and A, independent, paired, small/large group work and flipped learning as in the seminars I delivered.  To accommodate the diverse range of learning styles, appropriate technologies, videos, handouts, worksheets, homework and practical activities were used often to engage learners in discussion, group work and whole class debates (K3, K4, V2). Activities were planned to be accessible to all and inclusive of ability (ALN). Power Point slides and resources were created with large fonts, plain backgrounds. The volume for video footage and even voice projection was increased to accommodate learners with hearing impairments (V1, V5).
Subject material was researched beforehand to build on existing knowledge and understanding and self-confidence in delivering the material (K1). Topics taught included Sustainability, Equality Act (2010) (Government Equalities Office, 2010), Child Protection, ALN Reform and Human Rights/UNCRC (Swansea Council, 2019), all of which supported learners in subsequent study. Personally, in researching and delivering sessions on the aforementioned topics ensured I acknowledged the wider context of higher education and implications for future practice (V4). Formative assessment was used throughout sessions to monitor engagement and assess level of participation and understanding. Consequently feedback was sought from learners following each activity. The learning objectives for each session were referred to at various points in each session ensuring learners could see where they were in their learning and how the session would progress. Also opportunities for any questions were given frequently not just at the end of the session (K2).

A few opportunities for tutorials were offered to year three students undertaking independent study however, learners felt sufficient support was already in place. Although, after delivering a few seminars to year one students on study skills, some learners had additional questions and sought further guidance. Although not time tabled, for the majority of sessions I informed learners that I would remain to address any concerns and offer support where needed (V1, V2).  Some learners did seek this additional support after the main session had concluded. In addition, I advised those learners to consult their overseeing lecturer where applicable and of the extra support available at the university if they wished to pursue it. As a further supportive and precautionary measure I relayed any learner concerns to the lecturer/mentor (with the learners knowledge).

	To continue to develop my knowledge and understanding by keeping up to date with evidence informed approaches to teaching and supporting learning, through independent research and attending any relevant conferences (V2, V3).

To incorporate different teaching approaches in future teaching practice to avoid complacency and to develop sound knowledge of the most effective approaches (K3, V2, V3). 



	Area of Activity

	Examples where Standard has been met (What did you do?)


	
A3.
	
Assess and give feedback



	By formatively assessing each session taught. In particular, the activities incorporated in each session where learners were asked to work independently and in pared/group work, were monitored with the level of participation observed. Formative assessment was also made of the products produced from activities such as creating mind maps, learner feedback following activities and through Q and A. I gave constructive verbal feedback following each activity to highlight progression, any areas for development, and to allow for related discussion before moving forward (K2, K4, K5, V1, V2, V3).  

	Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did.

	Future Aims and Goals

	Formative assessment or assessment for learning, was a key consideration and feature throughout the planning process and evident in each taught session as suggested by Wiliam (2011) and Gravells (2012, p. 57). Throughout lectures and seminars Q and A was used to help ascertain level of understanding before moving the session forward, this helped ensure equal progression (K2, K5). The learning objectives were devised to be ‘SMART’ (Gravells, 2011, p.57) and were reiterated at various points throughout sessions for learners to see the progression they had made while allowing assessment of the learning taken place to be made. Moreover, the sessions became more meaningful as learners could see the relevance of topics to each module. The activities incorporated in each session allowed for independent, paired and group work (K3). Activities included for example, creating mind maps, completing worksheets and reviewing and analysing case studies. Much discussion was generated and learner participation was monitored. Learner feedback was derived from each activity. As not all learners were as equally forthcoming, different learners were asked to contribute to ensure engagement and an equal chance to respond. 
Some groups were observed completing tasks before the time allocated, to prevent these learners from 
disengaging and potentially disrupting others, extension questions were asked. On the other hand, some learners needed longer to complete tasks. Here I reminded learners of the remaining time and offered support where necessary. In some cases, I allowed these groups extra time, by suggesting they provide their feedback after their peers. In doing so, this prevented the other groups from becoming bored and disengaging and maintained a steady pace for the session (V2). Prior knowledge was always sought before starting a new topic to ascertain the current level of knowledge and understanding. Those learners who demonstrated a good level of understanding were encouraged to share their experiences with the rest of the group. Often this also encouraged other learners to contribute by sharing their experiences and ideas. This peer scaffolding in line with Vygotsky’s views (cited in Gould, 2012, p. 122), served to develop a greater understanding, learner motivation and engagement (V3). I made a conscious effort to offer constructive feedback to learners where applicable, for example following activities, after achieving learning objectives, through whole class discussion and through frequent Q and A sessions, supporting both learning and teaching experiences (K2). By embedding formative assessment into sessions allowed learners to assess their learning journey. Also, I could assess and evaluate the effectiveness of my planning, the activities incorporated and make adjustments for future sessions were applicable. Ultimately, formative assessment helped promote learning (V1, V2).  










	To continue to refer to the assessment cycle as outlined by Gravells (2012, p.57) to include both formative and summative assessment to be made in future teaching practice (V3). 

In my teaching practice, formative assessment has proven to be essential for teaching and learning experiences. Consequently, my future aims and goals are to 

undertake further research, keeping up to date with effective ways to formatively assess in higher education (K2, V3).

To develop and incorporate relevant technology and online quizzes into sessions to support teaching and learning further. Allowing further formative assessment to be made (K2, K4). 

	Area of Activity
	Examples where Standard has been met (What did you do?)

	
A4. 
	
Develop effective learning environments and approaches to student support and guidance


	To develop an effective learning environment, consideration was given to the need for inclusive practice. This was achieved through research into how adults learn, incorporating activities, where appropriate that used effective technologies and respecting diversity among learners. While mindful of the learning environment sessions were designed to be inclusive and promote participation (A1, A2, K3, K4, V1, V2, V3, V4).

	Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did.
	Future Aims and Goals

	Any learning environment is important to learning and teaching experiences (Gravell, 2011). I undertook research to improve knowledge and understanding of effective learning environments for adult learners (K3, V3). From the beginning I felt it was important to establish a positive rapport with the learners and encourage a respectful environment where learners felt safe and so more inclined to participate in discussions and contribute personal ideas, while respecting individual learners and diverse communities (V1). To help achieve this, I encouraged learners to share their views and ideas often while reassuring them that everyone’s contribution was valid. Some learners demonstrated a lack of conviction in their views especially where challenged by peers. Consequently, every effort was made to reassure and reiterate the importance of sharing views, and the need to remain respectful, even where they conflict with others. 

While learners were given the opportunity to ask any questions throughout each session and at the end, some preferred to ask questions on a one to one basis, requesting time after the session to address any questions or concerns they had. Consequently, in addition to providing opportunities for questions in the session, I informed learners that I would remain after the session to answer any questions if they so wished. Although not time tabled, I offered student support to level four, five and six learners. During these times I advised some learners (level 4) about appropriate essay structure, referencing and highlighted the additional study skills support offered by UWTSD (2019) to learners expressing a desire for further guidance (V2). In other cases I reported learner concerns (by their request) or referred them directly to their lecturer for further support and guidance. Where applicable I answered any questions, queries regarding the content of the session/future sessions or advised on appropriate further reading to support learners in subsequent study. To support additional learning needs such as hearing/sight impairment, film footage was played at an appropriate sound level, and I made a conscious effort to improve voice projection (A1, A2). Power Point slides and handouts were kept simple in design with a large font to accommodate learners with dyslexia. Activities were used at various points and mindful of time to accommodate learners with Attention Deficit Disorder and Autism. Ultimately, the activities supported all learners as they were designed to be quick paced, to prevent boredom and relevant, by drawing on personal experiences, to help maintain engagement. (Government Equalities Office, 2010) (V4).

On a more practical level, power sockets were available for learners at each table, this proved essential for learners who preferred to use personal devices (laptop, chrome book, iPad), some learners used to make notes or undertake research for activities in class (K4). Learners were made aware of fire exits and assembly points and experienced a number of practice fire drills to reinforce this knowledge. I ensured the doorways to the classrooms remained clear at all times in line with university guidelines (UWTSD, 2019). The classrooms used for sessions with level four, five and six learners varied, however, access to the building and each class was accessible to all learners. The rooms were spacious and included height adjustable desks. One learner had a back complaint and so could adjust the height of her desk and stand when required. Tables were easy to manoeuvre, proving invaluable where I planned to encourage group work and whole class debates, equally though at times, some learners preferred to work alone or in pairs and so tables could be moved to suit individual needs. Ultimately the class allowed for different styles of learning including Visual, Auditory, Reading and Kinaesthetic (VARK) (Flemming, 2001 cited in Pritchard, 2014, p.51). For example Power Point, You tube videos, music, worksheets, handouts, case studies, and practical activities were used to ensure the different styles of learning were accommodated (K3).



























	To continue to keep up to date with current research into effective learning environments for adult learners (V3).

To reflect on and evaluate personal practice to support future teaching and learning experiences (K5).

To improve personal skillset of effective technology appropriate to higher education using up to date research (A5, V4).

	Area of Activity
	Examples where Standard has been met (What did you do?)

	
A5.
	
Engage in continuing professional developments in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices 
	Designed a relevant portfolio of teaching practice including clear reflective practice of teaching experiences following observed sessions and teaching experience. Researched, reviewed and evaluated various academic sources throughout teaching practice, and when completing assignments, all referenced referenced accordingly (K1, K2, K3, V4).

	Provide a REFLECTIVE account of the impact that your activities had on learning, teaching and learners, including integration of the Core Knowledge you utilised and which Professional Values you applied in whatever you did.
	Future Aims and Goals

	In developing a portfolio of teaching experience I have been able to record a reflective account of practice to date, demonstrating how I have met the dimensions of the UKSPF (2011). To deliver a confident engaging session at any level, sound background core knowledge of the lesson content has proved to be vital. Consequently, much time has been spent not only in the planning stage but engaging in prior research and developing personal knowledge and understanding of each session’s topic (K1, K2, K3, V3). Moreover, in developing a sound understanding of the adult learner (andragogy) has helped ensure lessons were developed to be relevant and meaningful to learners to encourage engagement and participation. To apply professional standards accordingly, time was spent considering and reviewing the standards expected to be achieved by PCET students. Subsequently, I have been able to ensure that the professional standards were a constant consideration when planning sessions and when completing course assignments. By evaluating professional practice after each delivered session, mentor meetings, observations and through the creation of the portfolio, I have been able to consider areas of effective practice and areas in need of further development (K5). Learning, teaching and learners experiences have benefited greatly by ensuring professional standards were constantly considered and met where applicable in theory and in practice.  By adhering to the professional standards I believe an improvement is evident in the quality of my teaching, which ultimately, has positively impacted on learner’s experiences (V3, V4). 
	To continue to review up to date research regarding effective pedagogy/andragogy (V3).

To continue to evaluate professional practice to develop the quality of personal teaching standards and ensure engaging, supportive experiences for all learners (K3, V3).
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Action Plan for Continuing Professional Development – UK Professional Standards Framework (UKPSF)

Dimensions of the Framework

Areas of Activity
A1	Design and plan learning activities and/or programmes of study
A2	Teach and/or support learning
A3	Assess and give feedback to learners
A4	Develop effective learning environments and approaches to student support and guidance
A5	Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices



A1	Design and plan learning activities and/or programmes of study

A2	Teach and/or support learning

A3	Assess and give feedback to learners

A4	Develop effective learning environments and approaches to student support and guidance

A5	Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices




















Core Knowledge
K1	The subject material
K2	Appropriate methods for teaching and learning in the subject area and at the level of the programme
K3	How students learn, both generally and within their subject/discipline area(s)
K4	The use and value of appropriate learning technologies
K5	Methods for evaluating the effectiveness of teaching
K6	The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching

Professional Values
V1	Respect individual learners and diverse learning communities
V2	Promote participation in higher education and equality of opportunity for learners
V3	Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development
V4	Acknowledge the wider context in which higher education operates recognising the implications for professional practice






















