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SLIDE 1 Identify a group that is at risk of exclusion; Critically reflect upon 2 barriers to full participation in society and consider possible solutions. 

[bookmark: _Hlk221365521]My role as Family Worker for Wellbeing comes under the umbrella of Early Intervention, and as a part of this I often support families in their fight with systems such as education for what their child needs. With this in mind, I came across a 2025 report developed by Cerebra alongside Leeds University which explores ‘Systems Generated Trauma’ which got me thinking of the systemic barriers that are in place and how these can be overcome to provide a child with neurodevelopmental needs what they require to be able to fully participate on an equitable level in their educational journey. SLIDE 2
The Equality Act (2010) is the main legislation that provides protection from discrimination, victimisation, harassment or unfair treatment for nine protected characteristics which include disability, age and race, for example. In Wales, there are two key pieces of legislation that support children with neurodevelopmental or possible neurodevelopmental concerns. The Social Service and Wellbeing (Wales) Act 2014 “brings together local authorities’ duties and functions in relation to improving the well-being of people who need care and support and carers who need support.” (Welsh Government, 2013). The Additional Learning Needs and Education Tribunal (Wales) Act 2018 and subsequent Additional Learning Needs (Wales) Regulations, 2021 and the Additional Learning Needs Code, 2021 also support children. In 2011, Wales indoctrinated the United Nations Convention on the Rights of the Child (UNCRC) into legislation and regulations that affect children to ensure that their rights are continually protected. However, even with legislation in place, it does not mean that discrimination does not take place, it simply allows people with the rights to fight when it does happen. SLIDE 3
Ableism is the underpinning assumption that there is a ‘normal’ and in terms of childhood neurodiversity, favours the neurotypical child. SLIDE 4 This, as a barrier to education has a root in the medical model of disability which states the person is the issue that needs fixing. Zaks (2023) argues that the medical model should be progressing into the normalisation model whereby societal ideals of what is ‘normal’ are just as harmful as the medical model of the past. SLIDE 5 Felder (2025) argues that the role of school is to provide educational achievements as well as develop societal norms due to the systemic underpinning of normative ideals. In neurodevelopmental educational terms this thinking can be a barrier to a child’s learning through lack of understanding rather than outward discrimination or prejudice. For example, bright lights, colourful wall displays and group tables rather than individual desks or pods can have a negative effect on the sensory system of a child who is still trying to learn how to recognise and regulate their physical responses to their emotions often resulting in inattention, distraction or disruption (Stern-Ellran et al., 2016). Having an understanding and teaching about equity and belonging from an early age can support in the changing of what the normative ideals are in society with everyone experiencing belonging (Erwin, Valentine and Toumazou, 2022). However, Johansson, et. al., 2024 found that belonging as an experienced concept has been neglected in both curricula and teaching over the years and suggest that belonging is a right that all must have. 
Systems generated trauma can be a barrier in itself with parents often citing the fact that they have to fight for their child’s basic support or even a diagnosis in an educational setting. This can be due to lack of training, understanding or resources, however these often penalise children who are seemingly following the expected developmental pathway as well as their families. The current neurodevelopmental pathway will often rely on a child being in school and them providing evidence to support a referral and possible diagnosis. If a child does not display typically known neurodevelopmental traits, then schools are often unable to make a referral with them asking parents to attend their General Practitioner who are also reluctant to refer due to them not knowing the child in a personal capacity, thus leaving the parents fighting for support for a child they see struggling at home. Cerebra (2021) have found that parental blame for difficult behaviours is often alleged where lack of understanding and compassion for their often-exhausting fight can result in family breakdown, mental health difficulties and families becoming disillusioned with systems that are in place to support. Slide 6
[bookmark: _Hlk221367004] Following the 2020 Covid Pandemic and according to the West Wales News Desk (2025) there has been an increased number of pupils who experience emotional based school avoidance (EBSA). SLIDE 7 Overwhelm has become a reality with many children and their families experiencing extreme emotions and emotional outbursts when faced with attending school. These can include anxiety, sensory triggers or fear of the classroom which can also trigger physical responses including nausea, headaches or stomach aches. SLIDE 8 Section 444 of the Education Act 1996 makes it a criminal offence for a parent to not send their child to their registered school or to ensure regular attendance.  In Wales, each local authority has developed their Children and Young People Missing Education Policies. These set out the guidance which schools and Educational Welfare Officers must follow to support attendance and in turn attainment for children of compulsory school age not accessing alternative provision such as Specialist Resource Bases (SRB’s) or Home Education, for example. For a child who may be experiencing EBSA, penalising the parent via fixed penalty notices for a child’s dysregulation without reasonable adjustments being sought or made should also be seen as unlawful. Welsh Governments guidance on penalty notices for regular non-attendance at school (2013) states that schools and local authorities have an obligation to make ‘appropriate provision for the pupil’s needs.’ 
[bookmark: _Hlk221350832]The new curriculum in Wales has embraced the concept of individualised learning and ensuring that a child is able to learn in the best way for them. In practice this can be difficult as all children are individuals and working out how a child learns best is often through trial and error with Thorndikes theory supporting this view (Shaoying, 2024). Equally if a child has not been in a setting environment previously, how can the parent let setting staff know if they are unaware of difficulties or learning styles themselves due to them not necessarily displaying difficult behaviours at home or the parent understanding differing styles of learning for a child. This could be due to the child feeling comfortable and accepted at home and being in a new or changing environment which can disrupt a child’s wellbeing in a classroom setting. SLIDE 9 Patilma (2025) goes on to support finding that inclusive classrooms with individualised learning in early childhood education has a positive effect on a child’s educational and social-developmental outcomes. 
The term inclusive classroom can be a subjective concept, with Sahani and Patel (2023) arguing that for these classrooms to be beneficial they need to take into account the educational needs of all children regardless of if a disability or additional learning need is present. SLIDE 10 As stated, this can be problematic in practice with some children’s needs directly in opposition to others. For example, some children need quiet to concentrate while others such as those with possible attention deficit hyperactivity disorder (ADHD) may need distraction to concentrate on a task. Sun, Norton and Nancekivell (2023) look further into learning styles and if they have an impact on academic attainment. They concluded ‘that providing information about learning styles leads to (unwarranted) inferences about children’s intelligence and aptitude’ with kinaesthetic or hands on learners being categorised as non-academic and traditionally seen as apprenticeship students for subjects such as hairdressing or plumbing. SLIDE 11 Kubat (2017) further suggests that that to effectively establish a child’s ability, they also need to understand and take on board other characteristics such as perception, intelligence, gender and ability with reinforcing activities and being facilitated to ensure that all learning styles and aptitudes are considered to ensure understanding and participation. Thus, it can be surmised that for a classroom to be inclusive, individuality must be considered and differing environments should be offered to allow a child to choose their preferred way of learning.
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