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	Module Learning Outcomes 
(from module syllabus)

	Digital Policing 
· Complex types of internet-dependent crimes and their impact
· Investigative procedures for complex investigations with a digital element
· Employing specialist assistance re. obtaining information from a specialist or service provider in the recovery of digital data
Criminology
· Constitutional role of the police in contemporary society and the wider criminal justice system
· Crime prevention theories and strategies
· Strengths and weaknesses of different policing models in relation to crime/victimisation and the public
· Benefits of greater understanding of sociology and criminology on/for operational policing and decision making
· Specific initiatives relating to crime prevention
Evidence Based Policing
· Potential constraints associated with EBP approach and identifying best practice
· How to systematically review and critically evaluate available evidence
· Optimising opportunities to obtain best available evidence, evaluate options and develop most appropriate solutions to policing problems
Counter Terrorism
· Organisational structures and inter-relationships that exist in counter-terrorism policing
· Links between terrorism and other forms of criminality
· Insider threat within the police service and strategies to prevent this
Response Policing
· Application of theories and principles of psychology and human behaviour in various response contexts
· Key issues relating to the complexity and challenges of operational policing
· Responsibilities of first responders at critical incidents
· Best practice when attending high profile critical/major incidents
· role of the police within a joint emergency services operation
Policing Communities 
· Why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Community engagement & how policing practice can impact the community
· Role of community policing in fostering and maintaining community cohesion
· Key principles of effective community engagement
Policing the Roads 
· Police powers in relation to commercial vehicle enforcement
· Prevalent criminal activity facilitated by road network & its disruption by effective policing of the roads
· Disruption options to target criminal activity on the road network
· How to police the strategic road network effectively and safely
· Roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Guidance and processes relating to international and European enquiries/investigations
· Analysis and evaluation of info. & intel. appropriate to the policing operation
· Analytical products provided by intelligence specialists during the course of an investigation
· Developing info. & intel. to inform tasking and co-ordination process
Conducting Investigations 
· Difference between 'volume and priority' crime
· Use of the additional sources of intelligence that can be obtained during a complex investigation
· Importance of the concept of memory upon interview methods and process
· How personal attitudes, values and biases can impact on an investigation
· Addressing complex circumstances when conducting interviews
· Learning from previous investigations (and/or interviewing) to future investigations
· Guidance and processes relating to international and European enquiries/investigations




	
TASK DESCRIPTION




This is a 4000 word assignment. Students are required to complete two 2000-word essays (2 x 2000). 

Choose two titles from the below list:


1. Evaluate the disruption options available to target criminal activity on the road network. (2000 words)
Throughout this assignment, I will evaluate the disruption options available to target criminal activity on the road network. I will address certain tools that police officers can use to aid them when gathering information and intelligence on particular vehicles and persons of interest involved in criminal activity. I will also highlight powers and policies that officers have to disrupt persons of interest, and ways and means that officers can engage with persons on the road. One way in which the police can monitor criminal activity on the road, is through their use of ANPR (automatic number plate recognition) cameras. Throughout England and Wales, there are 43 police forces (Policing in the UK, 2021). More serious and organised crime requires the persons involved to travel from one location to another, therefore their means of travel will be via transport on the road to commute. An example of this may be county lines. These persons involved will travel across and through towns, cities and villages. They will often commute through several different police force areas. Information and intelligence gathered on persons and vehicles involved in criminal activity will be gathered by local police officers within their force area. This will then be documented, and shared between other forces in England and Wales on a database called the Police National Computer (PNC) (College of Policing, 2016). 
All forces use ANPR cameras across England, Wales, Scotland and Northern Ireland. These cameras can be a useful tool for officers when evidencing criminal activity by monitoring people’s patterns and behaviours (Police.uk, 2021). ANPR cameras are fixed cameras in particular locations. If forces want to request for more cameras, then they must evidence that the camera will be effective at addressing and deterring criminal activity in particular areas. This is why it is essential that information and intelligence is submitted (College of Policing, 2016). 

Police officers will gather information and intelligence on persons of interest at a local level (College of Policing, 2013). This information will be uploaded to the policing database relevant for the force. Once the information is sanitised, it then becomes intelligence (College of Policing, 2016). Information is raw material that is gathered from members of the public and is not sanitised. The intelligence gathered and shared may be on people involved in criminal activity, what vehicles they drive, places they frequent, and whom they are known to associate with. This intelligence is shared across that police force, and should it be required to be shared across police forces, possibly due to the person travelling to various locations, or the vehicle being registered to another area; the intelligence will be shared on PNC (College of Policing, 2013). This allows officers to build a bigger picture and establish what is ongoing criminally (Lisa M. Palmieri, 2005). England and Wales share the same laws and legislations, and are bound by the Supreme Court (College of Policing, 2013). If criminal activity crosses through police forces, then it is usually established or serious crime, such as drug smuggling, human trafficking or county lines. 
County lines requires the persons involved to travel from one major city in the UK to suburb towns and villages to distribute controlled drugs (National Crime Agency, 2020). County lines is gangs of individuals involved in criminal networks who target vulnerable adults and children to transport illegal drugs from one part of the UK to another by being victims of coercion (NPCC, 2018). The NPCC (2018) found that young persons are exploited, and used as ‘runners’ to import and export drugs from larger cities to more rural areas of the UK (Crime Stoppers, 2021). These persons are transported along main roads such as motorways to move large amounts of controlled drugs. The gang will be organised and led by using one mobile phone or ‘dead line’ to inform other individuals of the location and availability of drugs (National Crime Agency, 2020). The main leaders of county lines will not be involved in the physical transporting of drugs. These persons will prey on vulnerable persons and will use violence to intimidate and coerce them to work for them (National Crime Agency, 2020). This is where gathering intelligence is important in relation to where the ‘runners’ are attending. The vehicles involved and attended addresses of interest, and being driven by persons of interest need to be acknowledged and noted. This intelligence can be shared with police forces. When focusing on county lines in particular, gangs will target vulnerable people in rural communities, and use their vulnerabilities to coerce them, for example, they will target persons with drug misuse problems of their own. These ‘runners’ will set up base in the vulnerable persons home in order to run their drug business from their home. In return, the victim is provided with a small dose of controlled drugs to keep them ‘hooked’ (Crime Stoppers, 2021). In order to disrupt this, local neighbourhood policing teams engage with neighbours and partner agencies to gather information in relation to what persons and vehicles are attending at the address, this information is submitted as intelligence. This intelligence is shared amongst officers through the form of briefings and on PNC if necessary. Officers have the power to search vehicles for a policing purpose. When conducting a vehicle check, certain information is provided such as, who the registered owner is, who is permitted to drive the vehicle, the address where it is insured to, whether it is insured and if it has MOT. Officers may also see whether the vehicle has any previous criminal involvement, and any intelligence that is linked to the vehicle or owner, such as driving with no insurance or being used to supply class A drugs (College of Policing, 2016).
ANPR cameras are used by police forces across the UK to help detect, deter and disrupt criminal activity (Police.uk, 2021). When a vehicle drives past an ANPR camera, its registration plate is logged, and checked against the records stored on vehicles across all forces. However, there is legislation in place, such as; National ANPR standards for Policing and Law Enforcement, and the National Compliance and Audit Standards for Law Enforcement ANPR, these laws have clear rules and regulations in regards to who can access ANPR records, and what for. This ensures that no unlawful activity occurs (Police.uk, 2021). Persons in the relevant roles have access to ANPR records. However, there is a time limitation on when the data is accessible; it is available for 90 from when it was recorded. It may be accessed and stored for up to a year if it is involved in serious or organised crime. This has to be authorised by a senior officers (Police.uk, 2021). ANPR cameras are used at a local and national level of policing. It allows officers to identify and monitor persons patterns and behaviours in local areas, and there frequents of commuting at large distances (College of Policing, 2016). 
Justice Inspectorates (2019) conducted a report in to how effective roads policing is in England and Wales. Whilst in some cases they found that roads policing was intelligence-led in disrupting criminals who were using the roads to conduct their on goings, and this intelligence played a vital part in deciding when and where roads policing officers were deployed. It was also found that in some cases well planned operations were put in place following viewing intelligence. However, in some cases it was found that there were officers making their own personal priorities with little analytical support or instruction from managers. It was found that the use of deployment of camera enforcement technology followed a self serving approach (Justice Inspectorates, 2019) When conducting this investigation, it was found that West Midlands Police invested its analytical resources to focus on roads policing. They wanted to focus on reducing serious collisions and reducing criminal activity use of the roads. The police force displayed evidence of intelligence that suggested certain factors that contributed towards serious collisions occurring, such as the fatal four. West Midlands police engaged with partners, and help intelligence led briefings that included information of high-risk offenders, such as disqualified drivers and repeat drink drivers, and the use of certain roads by organised crime gangs. The force decided to use the ANPR database along with roads police officers to target repeat offenders by panning their regular routes and applying targeted patrols to intervene and stop these vehicles. The results of this project found that the number of casualties on the roads reduced and this significantly disrupted criminal activity on the roads (justiceinspectorates.gov, 2019).
When highlighting how ANPR cameras can be used effectively to monitor criminal activity in relation to county lines. The ‘runners’, and drug suppliers will use vehicle to import and export large amounts of drugs or monies from one location to another (Crime Stoppers, 2021). They will use the roads to transport these, meaning that if they are going from one large city to a rural area, they will pass numerous ANPR cameras whilst on route. Their patterns and behaviours will be detected if they are alerting the same ANPR cameras on certain days. This information combined with local policing intelligence on the persons and the vehicle will compile together to build a picture in relation to criminal activity. One barriers that officers face when conducting vehicle checks and using PNC to monitor and disrupt criminal activity, is that often criminal organisations will use hire cars to carry out their criminal activity (Police.uk, 2021). This means that when conducted a vehicle check, no driver details will present, the only information provided is that of the hire company, such as where the vehicle is hired. If the vehicle is not driving in a manner which falls from that expected of a careful competent driver (College of Policing, 2016), and has not displayed any signs of being involved in criminal activity, then officers have no grounds to stop the vehicle and speak with the driver. 
Once an officer has conducted a vehicle check on PNC, if information is displayed that the vehicle or driver is involved in drug supply, and appears to be driving in a manner which is not careful and competent, or, if there is a fault with the vehicle, then a police officer may stop the vehicle and engage in communication with the driver. A police officer may stop search any person and vehicle under S. 23 Misuse of Drugs Act if they have reasonable grounds to believe them to be concerned in the supply of a controlled drug, or to be in possession of any such substance (College of Policing, 2016). Even if the persons in the vehicle are not in possession of any items involved in drug supply, it causes a nuisance and disrupts and possible criminal activity. It also shows officers being proactive and acting upon any relevant intelligence.  
   Roads policing officers can also disrupt criminal activity unintentionally. If there is a defect or fault with a vehicle, then an on duty police officer must stop the vehicle and address this, for example, a break light being faulty. If when engaging with the driver, it becomes apparent that the driver is under the influence of alcohol, then the officer may request that the driver provides a specimen of breath under S. 7 Road Traffic Act 1988 (Legislation.gov.uk, accessed 14.11.2021). If the person provides a sample above the prescribed limit of 35ml, then they are guilty of the being in charge of a motor vehicle whilst under the influence of alcohol (college of Policing, 2016). This is one example of disrupting criminal activity whilst policing the roads. South Wales Police often have roads operations in place at Christmas time to target drink driving, such as Operation Mistletoe, this is whereby officers must stop vehicles and breathalyse them to ensure that they are not driving under the influence of alcohol (South Wales Police, 2020). 
In conclusion, roads police officers are at an advantage of being mobile and being able to patrol the main roads that can be used to commute between main cities and areas that are more rural. In order to enter any city, a person must commute along these roads. These officers may act upon intelligence-led operations, or may stop any vehicle that appears suspicious, or to be driving in an unsafe manner. Once the police officer in engaging with the driver, this opens the door for the officer to establish whether anything untoward is ongoing. It also allows officers to speak with persons who may not be from their policing area and gather further information and intelligence, or disrupt any criminal activity as they may have intervened.  


Word count - 2100



2. Assess the role of community policing in fostering and maintaining community cohesion. (2000 words)

Throughout this assignment, I will assess the role of community policing, and how it fosters, and maintains community cohesion. In 1829, Sir Robert Peel set up nine principles of policing to maintain safety and security within the community via law enforcement (Ottawa Police Service, 2021). The main theory behind the Pelian principles is that “the police are the public, and the public are the police” (Sir Robert Peel, 1829).This means that in order for the police to uphold the law and encourage people to abide by the rules and regulation set out, then they need some form of positive relationship with the public. The public’s needs have to be listened to and met, and the public need to feel respected. Police forces need consist of a representative workforce. For example, only in 2017 did the first female become the commissioner for the Metropolitan police; Cressida Dick. She states that when she was first recruited as a police officer, females were highly unrepresented in the police force. She also addressed that the number are Black and Ethnic Minority officers were in the single figures. The Metropolitan police force is now the most ethnic diverse force in the UK, and 57% of its staff are now females (Dick, 2017). However, in the 2017-2021 Inclusion and Diversity Strategy, Dick aims to continue to thrive at making the force even more representative of its society. This is crucial, especially in areas such as London, because officers must reflect the genetic make-up of society in order to build public confidence and satisfaction (Peel, 1829).

If there evidence of trust between the public and the police, then crime levels will drop. However, prior to 2002, the community trust and faith in the police was at an all time low, therefore, something needed to be introduced to work as a bridge to fill the gap between the public and the police. The Police Reform Act 2002 introduced the role of a Police Community Support Officer (PCSO). The role of a PCSO is to break down the barriers between the police and the public, the way in which this was done, was by only giving PCSOs a limited amount of discretionary powers, and they did not have the power of arrest; therefore, there was an evidential difference between PCSOs and police officers. They were also created to deal with disorder, anti-social behaviour and low-level crime, and to be a visible presence in the community to provide public reassurance. The duty of a PCSO is to lease between the local communities and the police, they show a high visibility to the community and are easily approachable; they provide reassurance and diffuse situations where conflict is expected should early intervention not take place (College of Policing, 2016). 
PCSOs role is to gather information and intelligence from the people of the community once people’s trust is built. The Deputy Minister of Wales, and Chief; Jane Hutt states: “PCSOs provide a visible police presence at a local level, reassuring the public, understanding local needs, bridging the gap between communities and police forces, and helping to build a safer, more inclusive Wales” (South Wales Commissioner, 2021).. This allows the neighbourhood policing team to gather as much information and intelligence about persons and areas of interest in the community who may be participating in criminal activity. Once intelligence is submitted, and there is a substantial amount of sanitised information to indicate that it is accurate. For example, numerous different persons and officers have stated that they have seen various vehicles coming and going from a particular address. Also, that the resident of that address is known locally for distributing controlled substances to other persons. Then the police may apply to the magistrate’s court for a warrant to enter and search that address for anything involved in drug supply. Section 8 of The Police and Criminal Evidence Act 1984 allows an officer to search for evidence of a criminal offence (Crime Justice and Law, 2021). Around 40,000 warrants are issued in England and Wales a year. These warrants are granted based upon a large amount of intelligence being submitted. However, as Sir Robert Peele stated; unless the police have the support of the public, then there is no police force, and officers are unable to police (Sir Robert Peel, 1829). Therefore, it is paramount that PCSOs and local neighbourhood police officers patrol the streets of their community on foot, this makes them more easily accessible and approachable. Also, officers need to engage and speak with the members of the public (college of Policing, 2016). In their job title, it states ‘community’, therefore, any community activities or school events, neighbourhood officers should be attending and showing their face. This is turn will build up public confidence and trust in the officers. Members of the public will feel more comfortable to approach a familiar face and report a crime or ongoing antisocial behaviour (College of Policing, 2016). This is how PCSOs and community officers will gather more reliable intelligence. 
When a search warrant is executed efficiently and effectively, it will almost always boost public confidence and trust for the police force. The neighbourhood policing teams will report back to the local councillors and to the community in PACT (Police and Communities Together) meetings, that they had acted upon the information provided to them from the public. If they have arrested certain persons and found evidence of criminal activity, then this will be relayed back; whilst abiding and acting within date protection legislation. This will encourage the public to continue to report matters to officers, as they can see positive action being taken (College of Policing, 2016).
However, Government studies found in 2016 that a number of issues have been identified within the current law in regards to search warrants. One of which being that on some occasions it has taken police forces up to three weeks to execute a search warrants, during which time, evidence will have been lost, and further crimes committed due to the police force’s inefficiency (South Wales Commissioner, 2021). A review in 2016 by the National Crime Agency found that 79% of all investigations had defective warrants, and 8% had severe deficiencies. One example being the Operation Midland, whereby six search warrants were obtained and executed, however these were obtained based on false information and allegations made by members of the public relating to historic sexual abuse (South Wales Commissioner, 2021). The aftermath of this case will have decreased public confidence and accountability on the police, as this force has not sanitised the information provided to them when obtaining it. Safeguarding and protecting both victims and defendant is paramount when conducting a warrant. One other issue identified by the Government is that some persons have fewer statutory protections in pace following police action. 
Not all intelligence submitted will compile and go towards officers applying for a warrant at court. Sometimes officers can address the matters by doing targeted patrols on addresses or areas in order for them to deter further criminal activity and to engage with unruly characters within the community. Often young persons and youths will behave in an anti-social manner due to boredom or curiosity, therefore, PCSOs and community police officers can engage with partner agencies in the community to present diversionary tactics to get these persons off the streets and prevent their behaviour from escalating (South Wales Commissioner, 2021). 
Problem orientated policing (POP) can be used in conjunction with the Crime Reduction Toolkit to tackle crime and disorder in the community (College of Policing, 2016). POP works similarly to the SARA model (scanning, Analysis, Response, Assessment). The college of Policing (2016) found that by identifying and understanding the root cause of a problem, or what causes it to continue, the solution produced to tackle it will be effective. Neighbourhood community policing teams will work their way through this model when tackling any policing priority or matter. The officers begin by scanning, at this stage; they are identifying and prioritising any potential crime and disorder. When reaching the analysing stage, officers are analysing potential problems by gathering information and intelligence. This will also them to identify underlying causes of the problems (College of Policing, 2016). This stage depends on community cohesion, and public confidence in the police, as without the public providing information to officers, they will be unable to establish any underlying issues. When conducting the response phase. This is when officers develop and tailor and activity to address the cause of a problem. Finally, when assessing the SARA model, officers assess how effective the response was, and if it had an impact on making a change to address the cause of the problem (College of Policing, 2016). One successful way in which South Wales Police have adopted the POP and SARA model, is in Ely in Cardiff in 2019. Police sergeant Trigg identified that there were a large volume of reports of antisocial behaviour and in particular derelict areas. There was also an increase in reports of the use of off road motorbikes. PS Trigg noted that the local young persons in the community had little to do to occupy themselves. It is also a highly populated unemployed and deprived area; therefore, the families had little money. PS Trigg engaged with local sporting teams, youth clubs and fast food suppliers. An intervention to link in with a ‘Lives not Knives’ operation was placed. The underlying cause of criminal activity and youth annoyance was because the children were bored. Therefore, the local youth team agreed to set up the community youth bus in specific locations daily throughout the summer holidays. Certain days of the week, Cardiff Sport co-ordinators would also attend with sporting equipment to engage with the youths and keep them active. This programme was ran by the neighbourhood policing team, and allowed officers to engage with the youths of the community who would not usually engage with officers. This also allowed officers to address concerns of youths carrying knives for their own protection, and gave officers the opportunity to educate youths about the dangers of doing so. This response was assessed at te end of 2019 summer, when PS Trigg compared crime reports with 2018 crime reports. She noted that the reports of antisocial behaviour in particular locations across Ely have decreased by up to 20%, therefore, the response to the analysis was effective and built community cohesion (South Wales Police, 2019). 
In order to maintain community cohesion, the police must know what needs and expectations the public have of them, and what particular issues are occurring in the neighbourhood that they police. One-way in which of finding this out, is by setting up PACT (Police and communities together) meetings on a regular basis. These meetings are chaired by the local councillor. The police will also attend, along with various other individuals of the community, such as schoolteachers, housing officers, and members of the public. It is vital that all persons of partner agencies attend, because usually the matters raised are not a policing matter. Specific local issues are identified and discussed throughout this meeting, members of the public will voice their concern in a safe environment, and these matters will be heard by the appropriate bodies to manage the problem (British Transport Police, 2021). At the end of the meeting, three PACT priorities will be drawn up. These will be the three issues that appear to be affecting people the most and appear to be the most severe. The police and partner agencies will aim to work together to address these matters, and by the next PACT meeting, the police and partner agencies will report back as to how they have tried to mend the issue, and how unsuccessful or successful their action was. Officers will explain what actions have been taken to tackle each matter, and together with community representatives, a decision will be made as to whether a priority has been dealt with successfully (College of Policing, 2016). These meeting are also an opportunity for the police to place ownership back on to partner agencies and the public when matters are not policing matters (College of Policing, 2016). Often if there is a problem in the community, members of the public will report it to the police because they are unaware of who they should be sign posted to. Officers will engage with the local community and plan on how best to fulfil each priority. PACT meetings are usually help every two or three months in a community centre or church in the area that is being policed (British Transport Police, 2021).
In conclusion, the role of community policing is paramount to build and maintain community cohesion. Without community police officers and PCSOs engaging with the community and listening to their problems and concerns, then the police force would not be policing to see to the needs of the public. Sir Robert Peel stated that the police are the public, and the public are the police (Peel, 1829), therefore, in order to maintain order and control, respect and confidence has to be returned from the police to the public. By engaging with partner agencies, and addressing the issues that matter to the community cohesion will be maintained (college of Policing, 2016).  

Word court – 2198.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 







































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	
I feel that I am engaging with literature skills as best to my ability. I am using a vast range of research options. However, I am struggling to find the time to fit in the assignments when doing a full time job and having rest days cancelled a lot. 




	
	

	
	10
	

	2. Knowledge and Understanding Skills

	25
	

	
My knowledge of the job and the expectations upon me have grown. I understand what my job entails and what my duty as an investigator is to do, 
I am still very new, and still have a lot to learn. My goal is to develop my proactive skills, therefore I have began to increase the amount of intelligence that I submit and the amount of stop searches I conduct. 




	
	

	
	17
	

	3. Cognitive and Intellectual Skills

	25
	

	
I feel that my learning is continuous throughout my degree, I am understanding why laws were put in place and the reason behind why we follow procedures. 




	
	

	
	18
	

	4. Practical Application Skills

	25
	

	
I have had good feedback from the bosses and my sarg. I feel that I am more confident in my abilities recently, and the newer officers have been paired with me, which challenges me, however I like this as it helps me learn faster too. 




	18
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	
My communication skills are good I think, I know not to judge people and how to adapt myself to communicate with different persons. I still have a lot to learn, but I am always open to advise and ask for help when needed.
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	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.




THIS DOCUMENT IS ALSO AVAILABLE IN WELSH
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