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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
Explore the Wide and Complex Spectrum of Additional Needs
By Rebecca Jones – 2416233

While every child has their own inimitable strengths and qualities, some necessitate specialised support to thrive. This essay will explore the intricate nature of additional needs and the flexible, inclusive approach to support needed.  The journey for every child is different, but for a considerable and diverse portion of children, this journey is defined by a broad spectrum of additional needs that present varied challenges. Additional Learning Needs are factors that impede children to achieve their full potential, (Department of Education, 2015). Special Educational Needs (SEN) indicates to the extensive diversity of needs of learners who are impacted by disabilities or disorders that have influence on their learning and development compared to their peers. It refers to children who need extra support to learn, whether due to significant and complex difficulties with communication, learning, behaviour, physical needs or emotional wellbeing, (GOV.UK, 2022). The SEN Code of Practice Wales is designed to offer guidance for schools and local educational authorities by removing barriers to involvement and learning (Welsh Government, 2004). Children may encounter difficulties in their education due to a range of influences which may include, learning disabilities, physical impairments, speech and language difficulties, dyslexia, development co-ordination delay, visually impaired, deafness, multi-sensory impairment, attention deficit/hyperactivity disorder, moderate learning difficulties, profound and multiple learning disability, dyscalculia, downs syndrome, developmental language disorder, complex health needs or autistic spectrum disorder, (Swansea Council, 2023). Other circumstances that may influence children as having an additional learning need are asylum seekers, traveller pupils, children in the juvenile justice system, children of services personnel or increased absenteeism, (Department of Education, no date). Children may even have a temporary interruption in their education due to illness or other unforeseen circumstances.  A nuanced understanding of the spectrum is fundamental for developing successful, inclusive educational strategies ensuring equitable support is provided. Early identification and intervention are pivotal. Additional support such as scaffolding (Bruner, 1978) maybe given to the learner temporarily within their Zone of Proximal Development (Vygotsky, 1933), reducing educational disparity. Other children may require a more specialized approach to support their learning to achieve their full potential.
The Medical Model of Disability was how additional needs were previously viewed; the disability or difference was the barrier; learners were excluded not included. This model of disability acknowledges impairments to be deficiencies within the individual. This approach, embedded in the Medical Model focuses on the placement of children with comparable diagnoses within the same setting, this insinuates they will have the same learning need (Knight and Crick, 2021). Today we understand that society is the barrier and we need to remove those barriers to provide an inclusive practice and environment for all. The Social Model of Disability views society as the problem not the individual and believes that disability is that something they may experience (Scope, 2022). The Social Model’s outlook is that an individual's impairment is not the problem; the societal barriers including attitudes, inaccessible environments, and systemic discrimination are what create disability. The Social Model of Disability is used by healthcare, employment, community services as well as education. The Social Model, in education will focus on designing environments that support all learners. This practice should involve reconstructing educational environments to be supportive and inclusive offering a range of provision options, so instead of being disabled by their surroundings, children with ALN can succeed within them. The Salamanca Statement 1994 recognised that crucial policy modifications were imperative to advance the practice of inclusive education, empowering all schools, to benefit all children, particularly those with special educational needs, (UNESCO, 1994). Inclusive education has vastly reshaped modern pedagogy. By acknowledging everyone has the right to an equitable education, (UNICEF- Article 28) it’s focus is to ensure every child has equal opportunities for involvement, engagement and achievement (Jardinez and Natividad, 2024). Wales has transformed its outlook on education encompassing the application of the curriculum for Wales (WG, 2021a) for all school-age learners and new arrangements for learners with ALN, formerly known as SEN. The 2021 ALN Code of Practice founded a current integrated statutory framework for children and young people with ALN ages 0-25 years. It replaced the earlier SEN framework. The new system advocates an increased person-centred approach (Rogers, 1956) involving learners and their families in the decision-making process. Conversely the previous system required less involvement with families where decisions were made on their behalf.  Statements, Individual Educational Plans, and Learning Support Plans are no longer required and are replaced by Individual Development Plans (Murphy, Greenway and Conn, 2024). Having a school Additional Learning Needs Coordinator (ALNCo) is now a statutory requirement under the new ALN framework (SNAP Cymru, 2025). Children, who present with a greater difficulty than the majority would be identified as having Additional Learning Needs. To facilitate good practice, in conjunction with Article 23 (UNICEF) schools should offer universal provision, additionally, schools are required to provide reasonable adjustments for all children to achieve, including breaking a task down into smaller chunks, visual prompts to help children organise themselves, apps for children to work at their own pace, effective resources, use of appropriate language, allowing extra time for tasks to be completed. Our school is committed to providing an inclusive setting. Environmental adaptations have been made to meet the needs of pupils with physical and visual difficulties, including changing facilities, additional handrails, and yellow markings on steps. Soft play and sensory rooms have been established for pupils with physical difficulties, profound learning difficulties, and sensory processing disorders. A designated wellbeing room has been created for pupils with emotional and behavioural difficulties. In addition, some classes have adopted a neutral, uncluttered, well organised environment that have well prepared areas to encourage exploration and self-directed learning (Montessori, 1907). Other implementations to promote inclusivity are visual timetables with structured routines and clear guidelines, calming strategies, zones of regulation, regular check-ins, and the use of proactive plans. Further stipulations under the ALN framework include collaboration with multi-agencies and engagement with specific charities, for instance, the use of expertise of organisations including SNAP, MENCAP, SCOPE, and the National Autistic Society, bilingual support, or structural adaptions for accessibility. Focusing on a ‘label’ can put limits on a child’s progress, by focusing on what a child does well, what they need, and what is important to them, schools can tailor support to meet individual needs (Sobel and Alson, 2021). By providing inclusive, diverse experiences within the learning environment, targeting individuals stage not age (Piaget, 1952), adults can adapt their teaching strategies to provide the best possible learning experiences. Social interaction between children with and without disabilities, in an inclusive setting cultivates acceptance, empathy and understanding. These social connections can lessen stereotypes and minimise negative attitudes and discrimination.  This leads to societies where everyone feels a sense of belonging where they can thrive and feel safe to be their authentic selves, to show a greater sense of congruence (Rogers, 1956) where a person's outer expressions are the same as their inner thoughts and feelings, without fear of being judged. Although considerable advancements have been made in inclusive practice, there remains to be issues and challenges. According to NASUWT (2021) there is a rising responsibility on mainstream schools to meet the needs of learners with more complex needs. This is compounded by barriers to receive appropriate assistance from specialist services to offer the best support for all learners. NASUWT also identified other difficulties due to budget cuts which leads to less support and insufficient facilities for learning, in addition, lack of professional development for teachers, and ineffective support from management. According to Jardinez and Natividad (2024) other barriers to effective inclusive education is the reduced parental engagement and support stemming from biased perceptions regarding the education of children with and without disabilities together due to perceived discrimination. As reported by Estyn’s 2024 report (GOV.UK, 2024), requested by the Welsh Government, it was found discrepancies exist in the interpretation of the ALN Code across schools and inconsistencies to the approach to IDP’s are influencing the efficacy of high-quality inclusive practice. Evidently more needs to be done!

This essay has explored the wide and complex spectrum of additional needs, looking into societal change under the Social Model of Disability to remove barriers by promoting accessibility, inclusion and equal rights for children with ALN. In addition, it has highlighted the issues and challenges presented to teachers and adults working with children with ALN and going forward the responsibility of the Welsh Government to advance ALN reform.   
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person-centred planning approach. 
(Based upon Section 1C IDP: Profile (About me) 
and
 2A IDP: Description of the child or young person’s additional learning needs (ALN))

Child A is a happy caring boy who tries his best in everything he does. Child A has a diagnosis of Global Developmental Delay. Child A is always smiling in school. He is very passionate about things that he is interested in and loves to tell us stories about them, particularly buses. His enthusiasm to learn new things is infectious.

 


	
Section 1C: Profile (About me)

	

• What is important to the learner – Family - Talking about buses and bus routes around Swansea.



• What is important for the learner – Clear expectations – Needs to know the end goal – Time to express feelings or ideas – Encouragement to share news with teachers and friends – Working in small groups or 1-1 time. 



• What is working and should be built on – Working as part of a small group – Tasks being broken down into numbered steps to promote independence. 



• What is not working and needs to change. – Not enough time given for Child A to interact with peers on a social level. 


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning Child A is making some good progress in other areas of learning such as maths, although, he needs to be given simple instructions and learning needs to be modelled for him before he completes a task, so he fully understands the expectations. 

Communication and Interaction 
When Child A is feeling overwhelmed or over stimulated, his use of language can at times be disordered, when he is excited, he has difficulties correctly structuring his sentences using appropriate grammar. He does not always follow conversational leads, at times he responds with ‘yes’, this is usually if he is unsure, or in an unfamiliar situation. Child A can follow a topic with the correct support and provision in place, such as tasks broken down into steps, and being in a small group. Child A is not always aware when he is being spoken to, saying his name first before speaking to him will be beneficial to support him, he is sometimes unsure of what is being asked of him and needs choices when answering questions. Child A is happy playing in his own world and keeps interactions with others minimal. He is happy to play alongside other children, particularly those he knows well. Child A mostly uses single word or short phrases to communicate. He has difficulty naming verbs, although shows understanding of them. Child A’s pitch and tone does not change for example when asking a question and can sound robotic at times. Child A has a greater understanding of language than using it. Child A’s eye contact is reduced. Child A will try and engage in conversations with others; however, this is limited. His use of language is often slow and halting due to his difficulties in using language. When Child A asks a question, he will be insistent on an answer being given and will repeat the question until he receives an answer. 


Behaviour, Emotional and social development 
Child A has undeveloped social skills and is learning how to confidently interact with peers and adults. He finds identifying and expressing his emotions difficult. Child A has difficulties following instructions due to a delay in his understanding of language.







Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP: Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will be able to answer, “What and Who?” questions, so that he can extend his language skills.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· Staff will use visuals, daily, such as objects of reference and picture cards to reinforce answers to who and what questions. 
· Staff will give Child A choices when answering who and what questions, daily.
· Staff will model back sentences with correct use of language to reinforce understanding, daily.
· Wellcomm intervention, 15 minutes twice a week.



 
	Yes / No
	School
	October 2025
	January 2026

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will be able to begin to complete focused tasks more independently so he can develop his self-help skills.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	· With daily support from an adult initially, Child A will use a simple task board to complete focused tasks.
· Use visuals daily to reinforce understanding (for example, picture cues/symbols).
· Check understanding by asking Child A to simply repeat back what he needs to do. Daily.
· Use of encouragement and praise when Child A attempts a focused task independently and rewarded with stickers/dojos. Daily. 

	Yes / No
	School
	October 2025
	January 2026

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will be able to initiate a simple social interaction with a member of staff or peer (for example, greetings or sharing) during structured play or small group tasks so he can develop his social interactions. 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	· Structured social skills sessions and incidental encouragement with greetings and farewells, turn taking, sharing space and resources. Daily. Use of Talkabout weekly.
· Visual social scripts and cue cards to support Child A with interactions with his peers (for example, “Can I have a turn?”, “Let’s play again”). Daily. 
· Use of peer buddy system to support inclusion in group activities to help him feel safe initiating interaction. Daily.
· Praise and reinforcement for positive interaction. Daily.
 
	Yes / No
	School
	October 2025
	January 2026

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Child A will begin to recognise feelings and emotions and how to express them.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	· Introduction to a body scan, Where Child A will pay attention to the physical sensations in different parts of his body from toes to his head, this will help develop awareness of his body’s signals, to promote self-awareness. Daily to begin. 
· Zones of Regulation will help Child A identify his feelings, staff will teach strategies to manage any ‘big’ feelings, (for example, breathing techniques, counting to ten, or fidget toys). Daily, through incidental language.
· Emotions matching games, or feelings bingo to help Child A recognise different feelings. Weekly.
	Yes / No
	School
	October 2025
	January 2026

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
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