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[bookmark: _Toc191035391]Part 2 – Reflective report
[bookmark: _Toc191035392]Introduction
As part of my Professional Certificate in Education and Training (PCET) at the University of Wales Trinity Saint David (UWTSD), I was tasked with designing a curriculum proposal, “Going the Extra Mile.” This curriculum aims to enhance the intangible elements of hospitality service delivery, such as empathy, cultural sensitivity, emotional intelligence, and proactive guest engagement.
As part of the assessment process, three of my peers reviewed my proposed curriculum and provided feedback based on structured questions. I will use Gibbs’ Reflective Cycle (1988) to critically evaluate my experience in designing the curriculum and incorporate my reflections on the feedback received. This reflection will highlight the professional learning gained, the impact of the peer review process, and future improvements that can be made to refine the curriculum.
[bookmark: _Toc191035393]1. Description – Designing the curriculum
Designing the curriculum was a rewarding experience that allowed me to turn theoretical knowledge into a practical learning programme that aligns with industry standards and professional benchmarks. The process involved research on UK Professional Standards Framework (UKPSF, 2023), QAA Subject Benchmark Statements for Hospitality, Leisure, Sport, and Tourism (2019), and accreditation expectations from the Institute of Hospitality (IoH).
The curriculum consists of three structured sessions:
1. A theoretical foundation to introduce key concepts.
2. A practical application of hospitality skills through role-play and feedback-based learning.
3. A reflective analysis session to enhance self-awareness and professional development.
A major focus of the curriculum was ensuring real-world applicability by embedding experiential learning (Vygotsky, 1978) and formative feedback mechanisms (Black and Wiliam, 1998). Throughout this process, I gained greater appreciation of structured curriculum design and learner-centred assessment strategies.
[bookmark: _Toc191035394]2. Feelings – My experience of the process
Initially, I felt challenged by the responsibility of designing a curriculum that must be both academically rigorous and practically relevant. However, as I progressed, I found the process exciting because it allowed me to integrate my industry experience with evidence-based educational principles.
One rewarding aspect was mapping learning outcomes to professional benchmarks, such as the UKPSF Descriptors (2023) and QAA Subject Benchmark for Hospitality (2019). This helped me better understand the role of quality standards in hospitality education and the importance of ensuring professional credibility in a curriculum.
I also felt proud that my curriculum addressed a genuine industry need, as there is growing concern over the lack of emotional intelligence and personalised service in UK hospitality (UKHospitality, 2023). The focus on intangible service elements made the curriculum unique, which I found particularly fulfilling.
[bookmark: _Toc191035395]3. Evaluation – Strengths and areas for improvement
The peer review process provided an external perspective on the strengths and areas for improvement within the proposed curriculum. The feedback reaffirmed the curriculum’s core strengths, particularly its clear justification for addressing an industry need, its alignment with professional standards, and its structured yet flexible format that allows for practical implementation within workplace settings. One reviewer highlighted that the curriculum effectively integrates intangible service elements, which are often overlooked in traditional hospitality training. This recognition reinforced my belief that soft skills, such as emotional intelligence and cultural sensitivity, are critical to elevating service standards, yet are frequently underdeveloped in existing training models.
While the feedback was largely positive, it also identified areas that could be refined to further strengthen the curriculum. One area for improvement was the explicit connection between curriculum completion and career progression. While the learning outcomes clearly address key competencies, one reviewer noted that articulating the specific professional benefits, such as how completing the programme could enhance employability, contribute to promotions, or open pathways to higher-level roles, would provide additional clarity and motivation for learners. This critique was particularly useful because, while I had considered the curriculum’s practical applicability, I had not explicitly linked it to career progression in a structured manner. I now recognise the importance of demonstrating tangible professional benefits within course materials, ensuring that learners can see the direct impact of their participation.
Another suggestion made by a peer was the inclusion of guest speakers and case studies to enhance practical learning. While the curriculum already incorporates experiential learning through role-play and reflective journaling, this recommendation highlighted a potential gap in real-world exposure. Case studies of successful hospitality professionals who have demonstrated exceptional guest service could serve as powerful learning tools, providing learners with concrete examples of how hospitality excellence can translate into professional success. Guest speakers could offer first-hand insights, bringing industry relevance and lived experience to the curriculum (Taylor, 2021). While implementing guest speakers may present logistical challenges, such as securing availability and ensuring diverse representation, it is an enhancement worth pursuing.
The most thought-provoking feedback was regarding self-reflective learning, particularly how learners with limited experience in self-assessment might struggle to engage meaningfully with reflective journaling. While I had assumed that hospitality professionals would naturally be able to reflect on their service interactions, a reviewer pointed out that not all learners are accustomed to critical self-evaluation. This made me reconsider the extent to which self-assessment needs structured guidance. Without clear prompts or frameworks, some learners may fail to identify key areas for growth or may default to superficial reflections that do not contribute to meaningful improvement (Schön, 2017). I will consider integrating guidelines and reflection prompts to help learners navigate this process, ensuring that self-assessment remains a productive and insightful tool rather than a passive exercise.
[bookmark: _Toc191035396]4. Analysis – Key professional learning
Designing the curriculum was a challenging professional learning experience that increased my understanding of educational frameworks, assessment strategies, and the broader implications of industry-aligned training. One of the most significant insights gained was the role of professional benchmarks in curriculum development. Prior to this project, I was familiar with hospitality training standards but had not engaged deeply with how professional education aligns with national frameworks such as the UKPSF (2023) and QAA Subject Benchmark for Hospitality (2019). Embedding these standards within the curriculum helped me appreciate how structured educational guidelines provide credibility and consistency, ensuring that learning outcomes are not only relevant to industry needs but also meet academic quality expectations.
This experience also highlighted the delicate balance between academic rigor and real-world applicability. While theoretical frameworks provide essential foundations, a curriculum must also remain practical and adaptable (Welsh Government, 2024). One of the challenges in curriculum design is ensuring that learners can immediately apply knowledge to their professional practice without feeling burdened by overly academic concepts. The peer reviewers’ emphasis on career progression links and real-world case studies reinforced this point, prompting me to consider how best to integrate theoretical learning with actionable industry skills. While emotional intelligence and cultural sensitivity are valuable concepts, their impact is only meaningful if learners understand how to apply them in service interactions. 
Another takeaway was a deeper understanding of the role of formative and summative assessment in professional education. The curriculum includes role-play exercises, peer feedback, and reflective journals, which align with constructivist and experiential learning principles (Vygotsky, 1978). However, feedback encouraged me to rethink the level of support provided for learners engaging in self-reflection. This insight made me consider how different learners engage with reflection, as not all professionals are accustomed to articulating their strengths and weaknesses in a structured way. I now recognise the need to provide clearer scaffolding within the self-reflection process, ensuring that learners can navigate this component effectively and maximise their learning.
Additionally, I gained a broader appreciation of inclusivity in professional learning environments. The curriculum is designed for hospitality professionals from diverse backgrounds, many of whom may have different levels of formal education. This made me reconsider how to ensure equitable access to learning opportunities, especially through flexible assessments and adaptable learning materials. One peer’s feedback on alternative formats for self-assessment, such as recorded reflections instead of written reports, highlighted the importance of offering multiple ways for learners to engage with content. This aligns with universal design for learning (UDL) principles, which advocate for flexible learning pathways that cater to different abilities and preferences. 
A final learning point was the value of peer review itself as a reflective tool. While I initially viewed the process as an external evaluation of my work, I came to realise that engaging with diverse perspectives allows for deeper critical thinking. Some of the suggestions made by reviewers challenged my assumptions, while others validated key curriculum choices, reinforcing confidence in my approach. This mirrors the professional learning cycle within hospitality management, where continual feedback loops, whether from colleagues, guests, or industry experts, are essential for maintaining high service standards and fostering continuous improvement (Institute of Hospitality, 2025).
[bookmark: _Toc191035397]5. Conclusion – How this shapes future practice
The process of designing and refining the “Going the Extra Mile” curriculum has been an invaluable professional learning experience, deepening my understanding of curriculum alignment, professional standards, and learner-centred assessment. The peer review feedback reinforced the curriculum’s strengths, particularly its focus on intangible service elements and industry applicability, while also highlighting areas for refinement, such as explicit career progression links, real-world case studies, and enhanced self-reflection support.
This experience has underscored the importance of continuous curriculum improvement, mirroring the iterative nature of professional development in the hospitality industry. Moving forward, I will integrate structured career pathways, flexible assessment formats, and more industry engagement into my curriculum design. Ultimately, this process has strengthened my ability to create impactful, relevant, and adaptable learning experiences that meet both educational and industry expectations.
[bookmark: _Toc191035398]6. Action Plan 
This structured action plan will help me apply the insights gained from this reflection, ensuring ongoing professional growth and curriculum enhancement. 
	Action
	Specific Steps
	Timeframe

	Enhance career progression clarity
	Add explicit references to career pathways in curriculum materials.
	Within 1 month

	Integrate guest speakers & case studies
	Connect with industry professionals and invite them to share insights.
	Within 3 months

	Improve self-reflection support
	Provide structured prompts and templates for learners.
	Within 1 month
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Part 1 – Peer review 
[bookmark: _Toc191035401]Appendix 1: A Beginner’s Guide to Navigating Wales (Project 2)

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Positive Aspects:
This curriculum makes a well-researched and compelling case for its existence, clearly highlighting the challenges migrants face when trying to access traditional ESOL (English for Speakers of Other Languages) classes. The rationale is backed up by academic and governmental research, which reinforces the urgency of providing a more accessible alternative.
One of its biggest strengths is the flexibility of the rolling eight-week programme, allowing learners to join without long waiting times. This approach ensures that those who need support can access it quickly rather than being delayed by fixed-term course structures.

Constructive Feedback:
While the justification is strong, the curriculum could be even more impactful by exploring potential collaborations with local businesses or service providers. This would give learners more opportunities to apply their English skills in real-world settings, making their learning even more practical and relevant.
The integration of Welsh cultural elements is a great addition, but it may also be beneficial to incorporate more learner input when deciding on lesson topics. This would ensure that the content is not only educational but also directly relevant to their everyday lives.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	Positive Aspects:
The aims and objectives are clearly structured and follow SMART (Specific, Measurable, Achievable, Relevant, Time-bound) principles, making them well-suited to Entry 1 (A1) learners. The curriculum’s focus on transactional English, language skills needed for everyday interactions is particularly useful for those looking to integrate into their new communities more smoothly.
It’s also great to see a balance between linguistic skills and transferable skills such as confidence-building and problem-solving. This ensures that learners not only improve their English but also gain skills that will help them in real-life situations and future opportunities.

Constructive Feedback:
To make the objectives even more effective, it might be useful to outline clear progression routes for learners after completing the course. For example, signposting them towards accredited ESOL qualifications, vocational training, or employment support would help them see a clear path forward.
Another consideration is differentiation, learners will inevitably have varying levels of prior knowledge and ability. Providing slightly adjusted objectives for those with different proficiency levels could help make the curriculum even more inclusive and supportive.


The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
Positive Aspects:
The curriculum follows a logical and well-thought-out progression, starting with fundamental language skills and gradually introducing more complex real-life scenarios. This structured approach helps learners build confidence as they move through the course.
A real highlight is the variety of teaching methods used. The inclusion of role-plays, group discussions, and real-world simulations is excellent, as these interactive techniques support learners in developing practical communication skills.
The rolling entry system is another great feature, as it removes the barrier of long waiting times, making learning more accessible for those who need immediate support.

Constructive Feedback:
While eight weeks is a reasonable duration, some learners may benefit from additional flexible support or refresher sessions after completing the course. This could help reinforce what they’ve learned and allow them to continue developing their skills.
The curriculum is already strong in its use of interactive activities, but it could be further enhanced by incorporating a small independent learning component. Encouraging learners to engage in self-directed study through simple homework tasks, suggested reading, or digital resources would give them more opportunities to practise English outside of class.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Positive Aspects:
The curriculum is well-aligned with the CEFR (Common European Framework of Reference for Languages) Entry 1 (A1) standards, ensuring that learners receive a structured and internationally recognised foundation in English.
It also meets the Welsh Government Professional Standards for Further Education and Adult Learning, adding to its credibility and ensuring that it adheres to recognised best practices in education.
The inclusion of both formative and summative assessment strategies is another positive feature, as it allows for effective monitoring of learners’ progress throughout the course. This ensures that students receive the support they need at different stages of their learning journey.

Constructive Feedback:
One way to strengthen the curriculum even further would be to explicitly align it with workplace English benchmarks. Many learners will want to transition into employment, and clear pathways into accredited qualifications, such as Agored Cymru, could help provide them with recognised credentials to boost their job prospects.
It might also be useful to explore how digital literacy could be incorporated into the curriculum, as technology is becoming an increasingly important part of communication, particularly in the workplace.




Comments on the scheme of work that was designed.
	
The scheme of work is well thought out and effectively supports the curriculum’s aims. It provides a clear structure, ensuring that each session builds on the previous one, allowing learners to progress at a steady pace. The lessons are designed with engagement and inclusivity in mind, incorporating a mix of auditory, visual, and kinaesthetic learning methods. This ensures that learners with different preferences and strengths can all benefit.
A key strength of the scheme is its practical approach, with activities such as role-play and discussions reinforcing real-world communication skills. This hands-on method of learning is particularly beneficial for ESOL learners, as it allows them to practise English in a safe and supportive environment before using it in everyday life.
One area that could be improved is the inclusion of more peer and self-assessment opportunities. While teacher-led assessments are important, encouraging learners to reflect on their own progress and provide feedback to their peers could help build their confidence and autonomy.
Another suggestion is to incorporate basic digital literacy skills into the scheme. This could be something as simple as introducing learners to useful apps for language learning or practising how to fill in online forms, both of which would provide them with practical skills beyond language proficiency.



Anything else that you would like to comment on?
	
The "Practical English for Everyday Life" curriculum is a well-designed and learner-focused programme that addresses a genuine need. It takes a thoughtful and accessible approach to ESOL education, particularly for migrants and refugees who face challenges in accessing traditional language courses.
Its rolling structure, focus on real-life English, and interactive teaching methods make it highly relevant and engaging for Entry 1 (A1) learners. The alignment with professional standards and CEFR benchmarks ensures that students receive a structured and high-quality education that will help them integrate into their communities.
One of the most valuable aspects of the curriculum is its emphasis on building learners' independence and confidence. However, to make an even bigger impact, it could strengthen links to progression pathways, such as providing clearer signposts towards accredited courses, vocational training, or employment support.
Another potential improvement would be to increase engagement with local communities and businesses, which would give learners more opportunities to practise their English in practical, real-life situations.
Overall, this curriculum has great potential to be a model ESOL programme, helping learners bridge the gap between initial settlement and full integration into their new communities.





[bookmark: _Toc191035402]Appendix 2: Level 4 Chemistry module (Project 9)

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Positive Aspects:
The curriculum provides a well-reasoned justification, addressing an essential need within the OME sector. Given the technical and safety-sensitive nature of working with explosives, the integration of foundational chemistry concepts is both appropriate and necessary. The curriculum effectively outlines the industry's current skills gap, referencing reports from the Institute for Apprenticeships and Technical Education (IfATE) and the National Occupational Standards (NOS). This research-driven approach ensures that the curriculum is aligned with employer demands.
Additionally, the choice to transition the module from a teacher-centred approach to a flipped learning model demonstrates responsiveness to modern educational trends. This method enhances accessibility, particularly for apprentices who are balancing employment with academic study. The inclusion of real-world applications, hands-on experiments, and field trips strengthens the justification for the curriculum by ensuring it bridges the gap between theoretical knowledge and industry practice.

Constructive Feedback:
While the justification is well-founded, it could be strengthened by providing more concrete evidence on how flipped learning models have improved knowledge retention and engagement in similar chemistry-based apprenticeship programmes. Including case studies or examples from existing training schemes would help illustrate the real-world benefits.
Additionally, outlining how this module fits within the broader BEng degree programme could provide a clearer picture of its contribution to students' overall learning journey. This would help potential learners and employers understand how it supports progression into advanced study or employment.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	Positive Aspects:
The curriculum's aims and objectives are well-structured and clearly aligned with the professional and academic standards of both chemistry and engineering disciplines. They emphasize not only subject-specific knowledge, such as atomic structure, bonding, and chemical reactions, but also essential transferable skills, including critical thinking, teamwork, and problem-solving. The focus on safety in handling hazardous materials is particularly commendable, as it is directly relevant to the professional responsibilities of OME specialists.
Furthermore, the use of hands-on laboratory experiments and case studies ensures that apprentices develop practical skills alongside theoretical understanding. This aligns well with the needs of a cohort that is likely to include individuals with varying levels of prior chemistry knowledge. The integration of sustainability principles within the learning outcomes also reflects a forward-thinking approach that aligns with broader industry and regulatory priorities.

Constructive Feedback:
The objectives could be made more specific and measurable, particularly in terms of what students are expected to achieve by the end of the course. For instance, rather than stating that students will develop "safe and effective" laboratory practices, it would be clearer to define what competency levels they should reach and how these will be assessed.
Additionally, while the curriculum supports skills development, it could explicitly outline pathways for career progression. Including details on how this module prepares students for further study, industry accreditation, or specific job roles would enhance its value for learners who are planning their next steps.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Positive Aspects:
The curriculum is well-structured, ensuring a balanced mix of theoretical instruction, hands-on laboratory work, and industry engagement. The integration of flipped learning is particularly effective, as it allows students to engage with fundamental concepts before applying them in interactive classroom settings. This is an excellent strategy for apprentices who may have different levels of prior knowledge and require flexible learning pathways.
The structure also successfully combines foundational chemistry concepts, such as atomic structure, reaction kinetics, and stoichiometry, with industry-specific applications, including explosives safety and material stability. The inclusion of a field trip to an OME facility enhances real-world learning, ensuring that students see the direct application of theoretical concepts in professional settings. The programme's two-week intensive blocks further support focused learning while allowing for independent study between sessions.

Constructive Feedback:
While the structure is well-planned, more detail on how students with different levels of prior chemistry knowledge will be supported would be beneficial. Will additional resources or revision sessions be provided for those with limited background knowledge?
Additionally, given the high-risk nature of some of the practical activities, it would be helpful to outline more structured competency checks before students engage in hands-on work. This could ensure that safety standards are met and that students are adequately prepared before handling hazardous materials.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Positive Aspects:
The curriculum is well-aligned with key professional and academic benchmarks, ensuring credibility and relevance within the field. It references the QAA Subject Benchmark Statements for Chemistry and Engineering, the Institute for Apprenticeships and Technical Education (IfATE) Standards, and accreditation criteria from the Institute of Explosives Engineers (IExpE). These alignments ensure that the module not only meets academic expectations but also prepares students for industry-recognised qualifications and employment.
Moreover, the curriculum demonstrates an understanding of sustainability and safety considerations by integrating principles from the Well-being of Future Generations (Wales) Act, which is highly relevant given the environmental impact of explosives and hazardous materials. The focus on risk assessment and hazard evaluation aligns with professional competency requirements, ensuring that students develop the skills needed to operate safely in high-risk environments.

Constructive Feedback:
One improvement could be to provide a clearer breakdown of how each element of the curriculum aligns with specific professional standards. For example, explicitly mapping different learning outcomes to the QAA Chemistry Subject Benchmark would help clarify how the programme meets national education requirements.
Additionally, exploring how the curriculum aligns with international safety standards in explosives handling could add further value, particularly for apprentices who may pursue careers in global industries.



Comments on the scheme of work that was designed.
	The scheme of work is well-structured, incorporating a range of teaching methodologies that cater to different learning styles. The flipped learning model ensures that in-class time is used efficiently, allowing students to engage in discussions, problem-solving activities, and laboratory work. The curriculum's integration of real-world applications such as guest lectures, site visits, and industry case studies strengthens its vocational relevance.
Each session follows a logical progression, starting with fundamental chemistry principles before advancing into more complex applications. The balance between lecture-based learning, practical experiments, and assessments ensures that students are continuously engaged and their learning is reinforced. The inclusion of pre-class activities, such as video tutorials and quizzes, encourages independent study and prepares students for interactive learning sessions.
However, the scheme of work could be further enhanced by incorporating more opportunities for peer learning and group assessments. Given that teamwork is a key skill in the OME industry, activities such as collaborative lab reports or case study discussions could be integrated to reinforce team-based problem-solving. Additionally, considering the safety risks involved in handling explosives-related materials, more explicit competency checks before engaging in lab work could be introduced to ensure readiness.



Anything else that you would like to comment on?
	Overall, the curriculum seems relevant, well-structured, and effectively aligned with industry standards. The transition to a flipped learning model is particularly innovative and suits the needs of apprentices who are balancing academic study with professional responsibilities. The curriculum successfully integrates theoretical knowledge with practical applications, ensuring that students gain hands-on experience in laboratory environments while also understanding industry best practices.
One of the programme’s greatest strengths is its focus on safety and risk assessment, which is essential for a field involving hazardous materials. The emphasis on problem-solving, sustainability, and real-world applications ensures that graduates are well-prepared for professional roles in the OME sector. The inclusion of field trips and guest lectures further enhances the learning experience by exposing students to industry professionals and real-world applications of chemistry.
Future developments could include expanding digital resources, such as interactive simulations or virtual lab experiences, to complement practical learning. Additionally, greater collaboration with industry partners in the form of guest workshops or work placements could provide students with even more exposure to real-world industry challenges. 






[bookmark: _Toc191035403]Appendix 3: Mindfulness for Healthcare Workers (Project 14)
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Positive Aspects:
This curriculum does a great job of identifying the pressing issue of stress and burnout among healthcare workers. The rationale is clear, and it makes a strong case for why mindfulness training is a valuable tool for improving well-being in the sector. What stands out is the way it acknowledges the unique challenges healthcare staff face, such as high-pressure environments, unpredictable schedules, and emotional fatigue.
It's also great to see a focus on accessibility, with both online and in-person options making it easier for busy professionals to take part. The curriculum ensures that participants not only learn about mindfulness but also how to apply it in their daily routines, which is essential for making a lasting impact.

Constructive Feedback:
The justification could be even stronger with more specific data on how stress affects healthcare workers and the proven benefits of mindfulness interventions. It might also be useful to reference successful case studies from similar training programmes to show the impact mindfulness can have.
Another area to think about is potential challenges in engagement. Given the demanding nature of healthcare work, some participants may struggle to commit to the full programme. It would be useful to consider strategies to keep engagement high and make it as practical as possible for those juggling work and personal commitments.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	Positive Aspects:
The aims are clear and well thought out, with a strong emphasis on resilience, stress management, and emotional intelligence. The balance between theory and practice is a real strength, as it ensures that participants not only understand mindfulness but also feel confident using it in their day-to-day roles.
It's also great to see that the programme encourages long-term habit formation, helping participants to develop mindfulness techniques they can use well beyond the six-week course. This is essential for ensuring that the benefits continue long after the training ends.

Constructive Feedback:
The objectives could be made more measurable, perhaps by outlining how success will be assessed. For example, rather than just aiming to improve stress management, the curriculum could define how participants will demonstrate this improvement, whether through self-assessments or facilitator observations.
It might also help to include more detail on how emotional intelligence and resilience will be developed. While these are important skills, they can be quite broad, so breaking them down into specific learning outcomes would make them easier to track. Finally, offering optional follow-up support or refresher sessions could help participants maintain their mindfulness practice beyond the initial programme.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Positive Aspects:
The structure of the programme makes sense, with each session building on the last in a logical way. Starting with foundational mindfulness principles and gradually moving into real-world applications ensures that participants get a solid grounding before tackling more complex topics.
The six-week format is a practical length, long enough to be meaningful but not so long that it feels overwhelming. The combination of theoretical learning, practical exercises, and reflective activities also caters to different learning styles, which is a real strength.
Offering both online and in-person delivery makes the programme more accessible, and the inclusion of group discussions helps to create a sense of community, which is particularly valuable in a healthcare setting.

Constructive Feedback:
One thing to consider is how to support participants in continuing their mindfulness practice once the programme has ended. Could there be optional check-ins or follow-up sessions to help maintain engagement?
Another area for refinement could be making sure that the structure allows flexibility for those with particularly demanding schedules. If participants miss a session, is there an easy way for them to catch up? Providing short, digestible mindfulness exercises that can be fitted into busy shifts might help with this.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Positive Aspects:
It's great to see that the curriculum aligns with Welsh Government professional standards, ensuring that it meets recognised benchmarks for further education. The focus on resilience and well-being is particularly relevant given the pressures of healthcare work, and linking the programme to NHS Wales' health and well-being framework strengthens its credibility.
The inclusion of bilingual materials in English and Welsh is a thoughtful touch that makes the programme more accessible and inclusive. It’s also good to see a strong emphasis on evidence-based professional development, ensuring that the mindfulness techniques taught are backed by research.

Constructive Feedback:
Although the alignment with Welsh professional standards is well explained, it might help to clarify exactly how specific aspects of these standards are being met. For example, how does the curriculum address particular competency areas required for healthcare professionals?
It could also be useful to reference professional standards from other healthcare bodies, such as the Nursing and Midwifery Council (NMC) or the General Medical Council (GMC), to make the curriculum even more robust. Finally, outlining how participants’ progress will be assessed in relation to these benchmarks would help show the programme’s impact.





Comments on the scheme of work that was designed.
	The scheme of work is well-structured, with a good balance of learning methods to keep participants engaged. The way the sessions progress from basic mindfulness techniques to more applied practices makes for a logical and effective learning journey.
The mix of guided practices, group discussions, and reflective activities helps to create a well-rounded experience. It’s particularly beneficial that mindfulness strategies are tailored to healthcare settings, ensuring that participants can immediately apply what they learn to their roles.
The flexibility of online and in-person options is a real advantage, especially for healthcare workers with unpredictable schedules. The use of digital tools, such as recorded sessions and discussion forums, also makes it easier for participants to stay engaged even if they can’t always attend live sessions.
One thing to consider is how to encourage peer learning and collaboration, particularly for those taking part online. While group discussions are included, adding structured activities like case studies or collaborative problem-solving exercises could strengthen this aspect of the programme.
Another potential improvement could be ensuring that the mindfulness techniques are easy to integrate into a healthcare worker’s day. Simple, practical exercises that can be used in short bursts, such as a one-minute breathing exercise between patient consultations, might increase uptake and long-term engagement.




Anything else that you would like to comment on?
	Overall, this seems a well-thought-out and much-needed programme that is highly relevant to healthcare workers. The combination of scientific research, practical mindfulness exercises, and reflective learning makes it a comprehensive and engaging curriculum.
The focus on accessibility and inclusivity is particularly commendable, ensuring that participants can take part regardless of their schedules, language preferences, or learning styles. These elements make the programme well-suited to the realities of healthcare work.
A few areas that could make the programme even stronger include providing structured follow-up support, integrating professional development frameworks used in healthcare education, and making greater use of digital tools to enhance engagement for remote participants.
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