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                    Assessment and creation of a rubric in Physical education


[bookmark: _Hlk511222617]There are many different reasons assessment is used in everyday life, with the main reasoning behind assessment being to collect data “a collection of information to establish whether, and to what extent, something has been attained or achieved” (Green, 2008: 78). By collecting data in physical education, it can be seen if a child is progressing within the levels of the PE curriculum. Along with getting evidence that the unit of work followed by the teacher has been successful. Which would be seen by the children progressing through the different levels of the curriculum each term. The national PE curriculum in wales (NCPE,2008) is an outline of work for teachers to follow, from KS2 to KS4. Each key stage and level within the curriculum will get progressively more challenging for the pupils as they move up through each stage. Within this portfolio an assessment rubric has been planned from using various rational and literature as a base, to assess a child in a primary school working at KS2 in athletics. The rubric will include outcomes that will be assessed in a PE lesson, with a completed copy of the assessment included within the appendices for reference. Once the child has completed the assessment process a report will be included detailing the pupils current and future levels of learning. Once these stages have been completed a reflection will be included discussing the effectiveness of the process. 
In the past assessment has taken place in PE using various fitness tests like copper runs or beep tests. However, this type of testing mainly just tests stamina as a component of fitness rather than the cognitive and physical literacy side of PE. It has also been seen that physical fitness tests can create negative feelings towards physical activity due to finding it difficult and perhaps failing. (Mercier, K, & Doolittle, S 2013) Due to not wanting children to fear physical activity the assessment rubric doesn’t contain any types of fitness testing. Assessment in PE should be used to enhance learning rather than it just being used to record a documentation of results (NASPE, 1995). Although recording results gained through assessment may be productive and beneficial for governments, it isn’t beneficial for the student if it doesn’t inform learning. Defining this further if an assessment doesn’t measure the objective criteria then it won’t be beneficial for the student. An example of this in PE would be were children are assessed/marked on their attendance and attitude in class and wearing the correct kit (López-Pastor et al., 2013). When it may not be the students fault that they are not wearing the correct kit due to financial restraints from parents etc. Types of assessment criteria’s like this have nothing to do with a student’s physical and cognitive development in PE. These types of “criteria tell us nothing regarding the students' development within the psychomotor, cognitive, affective or health-related fitness domains” (Nye, Susan et.al 2009), This quote explains that assessing outcomes that are not related within the domains of PE make assessment non-beneficial. Sarah Doolittle whom is a professor in exercise science suggests that students are often just “graded on attendance rather than achievement, on participation rather than learning” Doolittle, 1996 p35). What Doolittle suggests here like the previous quote what students are learning in PE isn’t graded or assessed. She further suggests that assessment within physical education should be authentic as well as being “designed to take place in the real-life setting” (NASPE,1995). For assessment to be authentic then assessment needs to be in-formative to inform learning.
Due to the timescale and only having the opportunity to assess the children in a one of athletic session the type of assessment used for the rubric will be summative rather than formative.
“The goal of formative assessment is to monitor student learning to provide ongoing feedback that can be used by instructors to improve their teaching and by students to improve their learning.
The goal of summative assessment is to evaluate student learning at the end of an instructional unit by comparing it against some standard or benchmark. Summative assessments are often high stakes, which means that they have a high point value”
(C,M University, 2018)
The assessment will be summative as it will be completed at the end of the athletics unit of work. It will provide evidence of the child’s ability and level they are working at. Which will also show if the athletics scheme of work has been beneficial for the pupil over the previous weeks. This type of assessment is vital to see what level the children are working at, along with how well they are working. For the assessment to be effective the rubric includes exactly what is being assessed. Along with a rationale to support the criteria that is being marked within the rubric. The type of assessment within the rubric is criterion referenced (Lockwood & Bowler, 2013) as the children will be assessed in athletics against a set marking criterion that is included in the appendices. When creating an assessment rubric its important to make sure that the assessment process itself helps promote learning rather than have a negative effect on it. 
“Effective assessment in physical education engages supports and motivates pupils to become competent, confident, creative and reflective movers. It can support and encourage young people to work together to excel in physically demanding and competitive activities”. (Afpe.org.uk, 2018). 
This quote from AFPE outlines the importance that effective assessment has relating to encouraging and motivating children in PE. If the assessment isn’t effective, then children may become unmotivated towards PE due to fearing assessment and not understanding why it used in PE. When creating the assessment rubric athletics was chosen as an area of assessment. Due to athletics providing an opportunity to assess a variety of different skills that can be used in different sports and everyday life. For example, throwing running and jumping in athletics are used in rugby, cricket, rounders and football etc. The outcomes being assessed in the rubric are communication and co-operation with others, the different athletic techniques running jumping throwing, Responses to exercise, confidence and motivation and at last the Knowledge and understanding of athletic activities. During the assessment day it was seen that the child was fully motivated when taking part in all the athletic activities. Along with having the confidence that had been build up from previous week by the teachers to take part in all the different athletic activities. 
Firstly running, jumping and throwing (FMS) were chosen along with motivation and confidence because both areas help contribute to physical literacy. Motivation and confidence were chosen to be assessed within the rubric due to the link between them being key towards physical literacy. The importance of physical literacy relating to being physically active for life has been mentioned by Margret Whitehead. Whom describes physical literacy as “Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life course” (Whitehead, 2010). In this quote Whitehead describes motivation, confidence and physical competence as important aspects to staying physically active for life. Which is why motivation, confidence and physical competence have been chosen to be assessed within the rubric. Physical competence and FMS can be assessed within athletic activities with children learning how their bodies move through various activities. Another quote used to pinpoint what Physical Literacy is from Health Education Canada
“Individuals who are physically literate move with competence in a wide variety of physical activities that benefit the development of the whole person. Physically literate individuals consistently develop the motivation and ability to understand, communicate, apply, and analyse different forms of movement. They can demonstrate a variety of movements confidently, competently, creatively and strategically across a wide range of health-related physical activities. These skills enable individuals to make healthy, active choices throughout their life span that are both beneficial to and respectful of themselves, others, and their environment”
(Phecanada.ca, 2017)
Here physical literacy is described as the development of a person as whole which differs slightly from (Whitehead, 2010) definition. However, the key underpinning aspects of physical literacy remain which are motivation, confidence, and physical competence which will be assessed in the rubric. These three aspects will be a good indicator to use within the rubric to see whether children are physically literate at ks2. By finding out a child isn’t physically literate at this early stage in their life could help a PE teacher give more encouragement in physical activity in future lessons. Knowing this information would also give a PE teacher an opportunity to devise a scheme of work for the child to help develop their PL. However, drawing the physical literacy side of the rubric to a close its important to understand that PL is larger the PE. With PE just being a way in which PL can be developed rather than it being PE is the only way in which PL physical literacy can be developed. This is also recognised by Whitehead who makes the point that “physical literacy is much wider than Physical Education and encompasses all participation in physical activity throughout the life course” (Whitehead 2013 30).
Motivation and confidence are important aspects to be assessed in PE as they are vital factors that needed to be physically active (Whitehead, 2010). Due to having the motivation and confidence to part in physical activity can help children become and stay physically literate. Due to the many different definitions and opinions on what PL is it makes it difficult to assess it. Some have argued that physical literacy is an individual journey which therefore makes assessing it “problematic beyond the psychomotor domain of observed behaviour” (International Council of Sport Science and Physical Education, 2013). This suggests that observing PL is problematic because it’s behaviour is not something that can be observed. However, to observe physical literacy Dean Dudley defined four core elements that can be observable, therefore being assessed via observed learning taxonomy (Dudley,2015). 
(a) movement competencies
(b) rules, tactics, and strategies of movement; 
(c) motivational and behavioural skills of movement; and 
(d) personal and social attributes of movement

(Dudley 2015)

Due to the complexity of assessing PL on its own, for the design of the rubric parts of the core elements underpinning PL were assessed. This was done through these elements being broken down into the rubric (appendices,1)

The assessment process overall was relatively straight forward due to the marking criteria being set out beforehand (See in appendices 1). Which helped on the assessment day as it was easy to see what level the child was working at and towards. Due to the levels within the criteria being descriptive to what was being assessed. With each level being progressively more challenging it was clear to see what level the child is working at currently.
[bookmark: _Hlk511324386]When creating a rubric in the future I’d rather make the assessment more formative rather than summative because it will inform learning better. For a teacher this will give them the opportunity to assess learning more than once during the term (C,M University, 2018).Which is vital for teachers to see that their learning outcomes are being met. Rather than waiting until the end of term to assess whether the outcomes are being met. Assessing whilst a scheme of work is in progress will allow teachers to identify children’s learning needs through a semester. This will allow a student to get regular feedback from a teacher rather than receive it in a report form at the end of year. Informative assessment will inform the learning process learning on a daily and weekly process rather than at the end of a unit. (Ann MacPhail & John Halbert (2010). When observing the child taken part in the athletic activities I noted that peer and self-assessment would be good way off informing learning in athletic activities. The pupils could have a checklist provided by the teacher with boxes to tick regarding different techniques in different activities. A partner could then assess them on what they are doing and not doing correctly. Self-assessment and peer-assessment would have given children the opportunity to analyse their own and other performances. Benefits of peer assessment is that it enables students to reflect and enhance their understanding of a topic. (Patton and Marty-Snyder, 2014). Due to the students all working at different levels the skills in being assessed would have to be basic like an over arm through with a tennis ball rather that a javelin. Doing this would help break down a skill so it is easier for a child to understand. “students may benefit more from peer assessment of basic skills, such as demonstrating how to perform a single movement, rather than complex skills” (Patton and Marty-Snyder, 2014). This quote back up my point that it would be more beneficial due to children working at different levels if the skill was broken down into a singular movement rather than a whole sporting manoeuvre. 
When assessing the child there were some factors that made it difficult to assess. One of those factors was that I hadn’t mentored the child before so didn’t know what they were capable of. It was also difficult in a one-hour time slot to truly know what the pupil’s ability level was. Which is why as suggested previously a more continuous formative assessment would have been better. Which would have let me assess the child over a period rather than a one-off assessment. Another negative aspect of this assessment was the fact that the pupil didn’t know the assessment was taking place. Which could have led to the student not putting in as much effort into the lesson, due to not knowing they were being assessed.
                                                    

                            





                                               Pupil report
The student is enthusiastic and enjoys taking part in the variety of different athletic activities. The student has had the opportunity to take part in different athletic activities throughout the term. The student has made a variety of improvements compared to last year’s scheme of work for athletic activities. Notably the students work rate and motivation to take part in a variety of different athletic actives has been noted. Without being asked the student has the confidence to demonstrate their wide range of athletic skills to peers within the class who had difficulties in some tasks. 
The next stage of learning for the pupil would be to reach level 4 overall in the assessment rubric. For the student to meet this level of learning they would need to improve in a few different areas. Looking at running jumping and throwing which was assessed in athletic activities the pupil needs to show greater fluency and precision. Notably for this pupil one aspect they were mainly lacking in was their ability to run at speed in different directions. Often finding it difficult to change direction at speed. Along with on some occasions the pupil didn’t have the stamina to last the duration of the activities. In the throwing tasks the pupil wasn’t consistent enough to reach level 4. This was largely down to the pupil not being technically efficient when throwing for distance. However, in the jumping activities the pupil was consistent at jumping over the hurdles, notably always landing correctly with knees bend. On communication and cooperation with others the student was graded level 3. The student often asked questions and listened to others when taking part in group activities. For the student to meet the next stage and move onto level 4 they would need to take on more of a leadership role during the activities. When responding to the responses of exercise the pupil noticed the different changes the body goes through. However, when promoted they didn’t know the reasoning behind a cool down just a warm up. So was awarded level 3 for this section, in order to meet level 4 the student we need to show an understanding of the effects of a cool down. With regards to confidence and motivation as noted previously the student took part in all the different activities and demonstrated in front of others with ease. To enhance to level 4 the pupil would need to help motivate others within the group tasks. Due to at times discouraging others having a negative effect on their motivation. Looking at the pupil’s knowledge and understanding of athletic activities they were graded level 4. This was mainly down to the student answering questions on athletics correctly during the session. Along with at times also sharing their own knowledge with others to help them improve.
Communication and co-operation with others level 3
Running, Jumping, Throwing level 3
Responses to exercise level 3
Confidence and motivation level 3
Knowledge and understanding of athletic activities level 4
Overall level 3 
Potential next level 4 

2,803 words
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Appendices 1                   
                                         Assessment criteria in Physical Education for Athletics KS2 
	
	Level 1 
	Level 2

	Level 3

	Level 4


	[bookmark: _Hlk511224794]Communication and co-operation with others 
	In group tasks often, shy’s out of taking part and contributes very little if anything at all to the group.
	When prompted begins to socialize in group activities and contributes to groups tasks.
	Takes part in group task without being prompted at all. Can communicate freely within the group and answer questions. 
	Taking the role of a leader, helping individuals in his/hers group out by offering advice on how to improve others technique. Is confident to speak to others about their areas of improvement. 

	[bookmark: _Hlk511319059]Ability to perform a variety of different athletic skills:

Running



	



Can run at different speeds. A lack of fluency when running often stutters uncoordinated.
	



More fluency starts to show when running. Begins to change direction when running more efficiently.  


	



Greater fluency is now shown can move with ease in a variety of different directions.


	



Excellent fluency precision and consistency when running in different directions. Can accelerate when needed and can run for a longer period.



	Jumping 
	Attempts to jump but doesn’t land correctly when landing risks falling over and getting injured. 
	Starting to gain control when jumping, tries to jump over obstacles but still doesn’t land properly.
	Can complete jumping movements with control, now begins to land on two in a balanced and controlled way. 
	Can jump with ease over different objects like hurdles cones and ladders, also can land on both feet with knees bent.

	Throwing 
	Can throw an object with one hand such as bean bag etc. But struggle to throw with any distance or accuracy.
	Pupil can now throw a variety of different objects effectively than previously. 
	The pupil can now throw a variety of different objects for athletics with greater accuracy. 
	Can consistently and effectively perform efficiently in a variety of throwing tasks. Pupil has also shown to transfer these skills and interlink them in a variety of different athletic events for throwing



	[bookmark: _Hlk511321205]Responses to exercise
	Recognises a change in their heart rate as well their body temperature.


	Have recognised
the changes the body goes through in physical activity, such as an increase in heart rate and body temperature.
	Have got the ability to recognise and describe the different changes the body goes through when specifically taking part in athletic activities.
	Can respond to the different physiological changes and adaptions in athletic activities. Can provide a reason and understands the need of warming up and cooling down. 

	[bookmark: _Hlk511321413]Confidence and motivation 
	Has little or no confidence to take part in the athletic activities.
	At times must be encouraged to take part in activities, starting to be more confident 
	Has now gained the confidence to demonstrate when taking part in athletic activities. Fully motivated taking part in most of the athletic activities.
	Has the confidence to take part in a variety of different athletic activities. Also has the confidences to demonstrate in front of others. 

Helps motivate others within group tasks.  As well as being fully motivated in all the different athletic activities.

	Knowledge and understanding of athletic activities 
	Has had very little or no experience of athletic activities in the past. Doesn’t yet know the skills and techniques involved to perform the basic movement in athletics running, jumping and throwing. 
	Has gained or starting to show a knowledge and understanding of the different athletic activities. Can begin to note what the different techniques are in the activities….  
	Started to ask questions and began to competently ask questions related to athletics…
	Has learned a variety of the different skills and techniques used in athletics. Knows the different strategies and tactics used in athletics to enable them to maintain
 performance.







	
	Level 1 
	Level 2

	Level 3

	Level 4


	Communication and co-operation with others 
	
	
	Took part in group tasks and communicated with other members pf the group. To reach level 5 the student would need to help others within the group more in tasks. 
	. 

	Ability to perform a variety of different athletic skills:

Running



	


.
	




	
Showed fluency at times when running in different directions. To reach level 5 would need to be more consistent. Which could be achieved by an improvement in stamina. Child sometimes seen tired at the end of activities.


	





	Jumping 
	
	
	Can complete jumping movements with control and landed on two feet most of the time. To reach level five the child will need be more consistent when landing 
	

	Throwing 
	.
	.
	The pupil showed he could throw a javelin effectively in the athletic activity, didn’t have the opportunity to see the child throw anything else.
	

	Responses to exercise
	

	
	The child recognised and described the different changes the body goes through when taking part in physical activity. To reach level 4 the child would have to provide a reason to why we cool down in activities.
	

	Confidence and motivation 
	
	
	The child had confidence taking part in the wide range of different athletic activities at times demonstrating in front of others. To reach level five the student good encourage other students more.
	

	Knowledge and understanding of athletic activities 
	
	
	
	Pupil showed they knew a wide range of activities and the skills and techniques needed to take part in them. The pupil also answered different question on athletic when asked by the teacher.
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