April, 10th 2019		Émilie Francine Renée Martin 1251550


	[bookmark: _GoBack]A.  Name :   Émilie Francine Renée Martin (1251550)
	                                     
Module Lead: Dr Nichola Welton 

Programme Specific Lecturer: Catherine Morgan

Module/Assignment: The Philosophy and Practice of Social Research (ECGE7001P)

Title:  Positive Psychology Intervention Strategies through Guided Meditation Enhancing Children’s Wellbeing 
 



	B.  MARKER'S COMMENTS
Summative comments:











	Formative comments:
















	Master Level Grade:
	Signed:


	
	Date:   



TABLE OF CONTENT

INTRODUCTION									3
											
Importance of positive intervention enhancing wellbeing 			4

The present study									5

METHODOLOGY									6
			
Context and setting									6

Participants 										8

Ethical consideration								8

Measurement Processes								9

Data Analysis									11

Timeline										12

CONCLUSION										13

REFERENCES 										14

APPENDIX 1 Introduction letter							21	
APPENDIX 2 Consent form parents/legal guardians   				22
APPENDIX 3 Table of six evaluated dimension in Bacro et al. (2014)		25
APPENDIX 4 Questionnaire								26
APPENDIX 6 Konu and Rimpela’s model (2002, p.83)				30



Introduction 

A number of arguments substantiates a strong interest in wellbeing in areas, such as economy, environment, health as well as education not only to guide and generate new policies but also to integrate its application at a national level. Over the last two decades, the importance of wellbeing has grown extensively from the ground-breaking Stiglitz-Sen-Fitoussi report commissioned by French President Sarcozy (SSF, 2009) to the biannual reporting on national wellbeing by the Office for National Statistics commissioned first by the UK Prime Minister David Cameron (ONS, 2001) then continued with the ONS developing a programme measuring both objective and subjective wellbeing indicators (ONS, 2014). Furthermore, as heighten by the European Council for Education (2001) and the Commission of the European Communities (2007), the overall purpose that society assigns to education may not target only the lifelong competence development, albeit essential. Education must also contribute to learning and personal growth in order to help children to unfold their potential, gain full control of their own lives, and hereafter, actively participate in economic and social life (Florin, 2011). Considering children as actors of their development and helping them developing their cognitive and social skills while promoting their wellbeing in a heavily dynamic environment, economically and socially is a key issue in education (Florin and Guimard, 2017). In fact, today, numerous education systems consider that children’s success is not confined to their academic achievement, but it refers also to their wellbeing, particularly in school.

Furthermore, according to Karatzias, Power et al (2002), school is perceived as an imperative feature in the children’s lives as a privileged place of socialisation, in which they evolve and develop individual notions and beliefs. Therefore, their own experiences are likely to play a tremendous role in their quality of life and their growth (Danielsen, Samdal et al, 2009). Findings from research show that children satisfied with their school lives are more likely to be better equipped to develop adaptive strategies, increase their personal and community resources and get involved in their own academic success. Conversely, children being dissatisfied of their school have a low overall life-satisfaction and can also cause physical and psychological difficulties (Randolph, Kangas and Ruokamo 2009). Florin and Guimard (2017) point out the strong correlation between quality of life at school and children academic achievement. 
At the same time, on the other hand, governments commissioning reviews and reports, such as the Welsh government proposing to design a curriculum structure where wellbeing is explored and embedded in the ‘six Areas of Learning and Experience’(Donaldson, 2015), the French government dispute also the relationship between the two variables: is wellbeing improving children academic performance or does the children’s achievement contribute to their wellbeing (Florin and Guimard, 2017)? 

Importance of positive intervention enhancing wellbeing 

Following on from this, what is needed is for children’s wellbeing in school to be seen as catalysts for positive change and to be considered an important variable not only because it is linked to other variables establishing their social adaptation but also because it refers to broader educational concerns, such as their future, their self-fulfilment, their social interactions and their welfare (Gibbons and Silva, 2011). At the heart of the School Effectiveness Framework (DCELLS, 2008), wellbeing is put forward by promoting resilience of all children; planning for dealing with life difficulties; developing whole school approaches and strategies to identify children at ‘risk’ of developing ‘unhappiness’, ‘ill-being’ or mental health problems (DES, 2012; Estyn, 2010; Estyn 2017). Noteworthy in education, Positive Psychology Intervention (PPI), such as meditation centers its approach on mental health awareness and prevention; it aims to cultivate positive thinking, feeling and behaviour in order to ameliorate the wellbeing of the children. A fruitful connection can be drawn from Broaden and Build theory (Fredrickson, 1998) supporting the idea of a positive emotion initiating a cycle of positive emotions leading to building and improving one’s physical health and emotional and social wellbeing (ibid, 1998). Specifically, a positive intervention approach promoting positive emotions can facilitate the development of children’s skills, network and capacities, in which wellbeing is fulfilled and brings significant value in children’s lives (Sanghani, Upadhyay and Smita, 2013). The intervention, proactive rather than being reactive, pinpoints issues and fix them gradually but ultimately aims to better the strength of children in order to deal with day-to-day adversities, such as grades or peer pressure. Teachers, parents and the children themselves concentrate too often on a lower grade narrowing it down to what is wrong with them rather than what is good with them; in which subject they are successful at or achieve better. Therefore, correcting a weakness thinking it will strengthen them, might just help them to achieve to the ‘norm’ or ‘normalcy’, whereas a positive psychological intervention given to children and to an extend teachers and parents will have a positive impact on their wellbeing in school and in life (Okseon et al., 2017).

The present study

By drawing on the reports from both Welsh (2015) and French (2017) governments as well as Okseon et al. study (2017) and Sanghani, Upadhyay and Smita’s positive psychology intervention paper (2013), the primary focus of the present study would be to further children’s wellbeing in a mixed ability classroom context. In the same way that Lee (2011) and Blandford (2018) address children’s wellbeing in school; the research would aim to reflect on children’s wellbeing mental health through positive teaching strategies, such as a focus intervention in a secondary setting as well as investigating its influence on children’s wellbeing in school. The focus intervention – realised by the teacher in the form of a meditation known as ‘guided meditation’ is to provide the conditions and processes contributing to optimal functioning of children on the basis of self-determination theory stating that individuals have three fundamental needs: autonomy, competence and social belonging (Deci and Ryan, 1985). This paper outlines the need of focus activities as a tool for positive “psychological” interventions that can help children to foster resilience, thrive and succeed in a healthy way in and outside the classroom as well as taking responsibility for their own mental health (Florin and Guimard, 2017; DfES, 2003; DES, 2014). Therefore, the guided meditation needs to fully involve the children in the process in order to create opportunities for participants to engage in the three basic elements of positive youth developments (PYD) stated in Lerner (2002), such as emphasising on potency, assets as well as competencies rather than focusing on reducing deficits or behavioural issues. With this in mind, it is agreed that each participant would be accountable for their own wellbeing through the interventions.  The term ‘wellbeing’ or ‘well-being’ is an umbrella term defined as the state of being happy, healthy and prosperous; welfare is also used (Oxford dictionary; Merriam-Webster Dictionary). In the absence of recent empirical data on children’s wellbeing positive psychological intervention in a British context (Lee, 2011; DES, 2012; ONS, 2014, Rees and Bradshaw, 2018), though the Health Behaviour in School-aged Children (Currie et al., 2012) and Children’s Worlds study have included a measure of life satisfaction, and inconsistencies towards defining wellbeing itself from one study to another (Randolph, J.J., Kangas and M., Ruokamo, H., 2009), this study focuses on the ‘having’, ‘being’ and ‘loving’ of Konu and Rimpela’s diagram, (2002)[footnoteRef:1]. The findings of this research will explore the effects of a guided meditation on children’s wellbeing in a Welsh school setting. [1:  See Appendix 5
2 Translation ‘quality of life at school’] 


Methodology 

A 12 weeks intervention programme study following Seligman’s PERMA Model () through exploring gratitude, discovering three good things and building character strength (challenging negative emotions, forgiveness and letting go) comprising of 60 sessions, 5 sessions per week, is conducted to explore the effect of guided meditation on overall wellbeing. This intervention study is conducted with variables, such as life satisfaction in school. The tool to be used is a multi-dimensional student life satisfaction in school (BE-scol).  
Influenced by Rees and Bradshaw’s research (2018) and supported by Florin and Guimard La qualité de vie à l’école’s model (2017)2, this research, set as a pilot study in a year 11 mixed ability classroom leading to a whole school practice research, is based upon a positivist approach, which entails that post-positive psychological intervention through guided meditation in school will enhance children’s wellbeing. In order to capture the children’s wellbeing in school, this study relies on two surveys to produce data; a pre-wellbeing questionnaire and a post-wellbeing questionnaire to gain an overall picture of their life satisfaction through comparison as well allowing the children to express themselves in a controlled manner about how they feel. 
Context and setting 

Measuring wellbeing has attracted a growing interest starting with Stiglitz-Sen-Fitoussi commission (2009) setting indicators to measure social ‘happiness’ through two components, one cognitive - life satisfaction, and the other one affective - positive and negative affect (Rees and Bradshaw, 2018). Originally developed as a mean of enhancing quality of life, positive psychology intervention has become essential in education in shifting pedagogic methods from a passive traditional ‘lecturing/note-taking’ approach to an active child centred learning approach where the child is placed at the centre (DfES, 2003; DES, 2012; Sanghani, Upadhyay and Smita, 2013; Blandford, 2018). Findings from extensive international research as well as a number of studies in England funded by the EFF suggest that there is evidence to indicate that interventions targeting social and emotional learning can improve children’s emotions management leading to wellbeing in school. However, the EFF (2019) does acknowledge on one hand that not all interventions are significant to better wellbeing and achievement according to a EFF study of a US programme, on the other hand more research has been undertaken in a primary school setting rather than secondary school setting as well as sampling from low or disadvantaged children. In addition, it seems that wellbeing is enhanced when the social and emotional learning intervention is not only embedded into educational practice and fully supported by teachers but also relying on the degree to which teachers are committed and knowledgeable. Therefore, it is essential to point out that, in the scope of the research, the guided meditation intervention can only ever contribute to deduce children’s wellbeing improvement in school. Furthermore, whilst positive psychology intervention (Fredrickson, 1998), positive youth development (Lee et al., 2017) and social and emotional learning (EFF) provide a useful approach to enhancing wellbeing, hence the aim of the research, there are limitations, such as the type of intervention used and data collected from the children (see Data Analysis). Although positive psychology intervention, such as guided meditation is viewed as a key to health promotion and prevention of potential behaviour issues (W.T. Grant Consortium list 1992; Catalano et al., 2002; Cefai and Cooper, 2009), the small sample, scale and time frame as well as experimental intervention method limit the research; enabling the teacher to refine its holistic pedagogical approach to teaching and learning as well as developing the whole child -socially, emotionally, behaviourally and cognitively; but not enabling this research to prove whether the intervention would be as valid in a class and a wider context, such as a whole school practice. Over the last decade, less than 10 meta-analysis of evaluation of social and emotional learning interventions has been undertaken, primarily in primary school, using pupil’s achievement to assess the impact of the interventions, with only few explorations of causes and a questionable quality of the underlying studies (EFF, 2019). The effectiveness of the intervention, in part from its structure and consistency in delivery (EFF, 2010), would be essential to ensuring positive outcomes. 
 
Participants

For this pilot study, the sampling unit is one classroom of 28 Welsh comprehensive school’s year 11, who are organised in a mixed ability classroom and a heterogenous group of children living in the same neighbourhood. A total of thirteen boys and fifteen girls, who are preparing for GCSEs examination, participate in this study. Their ages ranged from 16 to 17 years. Out of the 28 children, seven have additional learning needs; two are attention deficit and hyperactivity disorder (ADHD), one is behavioural, emotional and social difficulties (BESD), three are dyslexics and one is English as additional language (EAL). 

Ethical consideration

Informed consent must be obtained from the children’s parents[footnoteRef:2]3. The consent form includes information on overview of the research and purpose, information regarding the data collection, such as length, frequency, choice of survey place, the benefits and possible risks, confidentiality stating their pseudonyms and not their names are used, information regarding their right to withdraw from the study at any time and finally the school contact details of teacher leading the study. In addition, children must give their own consent for the study. They are provided with the same parental form as well as a child-friendly verbal explanation including why the study is conducted, what are the positives and the negatives that could happen during the study, who would be told the findings about themselves and peers, what they should do if they decided to change their mind about participating in the study as they are under no obligation to complete their participation and as who to contact if they have any questions. When children agree to participate and voluntarily engage in this study, they provide the teacher leading the study with their own consent (BERA, 2018).  [2: 3 See Appendix 1 and 2] 

Measurement Processes 

As the overriding aim of the research is to explore whether an increased teacher and children involvement in a positive psychology intervention, such as guided meditation in school life would have a significant impact on children’s wellbeing, the research is carried out as a survey[footnoteRef:3]4 in the form of a questionnaire given before the first intervention and after the last intervention in order to gain objective comparable quantitative data pre-intervention and post-intervention. The questionnaire containing two parts, one part inspired by the unidimensional questionnaire model Echelle de satisfaction scolaire globale[footnoteRef:4]5 in Guimard et al. (2012) and Multidimensional Students Life Satisfaction Scale (MSLSS) of Huebner et al. (2012), the other part inspired by questionnaire model Questionnaire de bien-être au collège[footnoteRef:5]6 of Bacro et al. (2015), is preferred to ONS (2014)’s model as the study investigated quality of life in general whereas Guimard et al. (2012) and Bacro, Florin and Guimard (2015)’s models are adapted for school setting increasing validity in the context of this study.  [3: 4 See Appendix 4]  [4: 5 Translation : overall school satisfaction level]  [5: 6 Translation : Wellbeing questionnaire in college] 


The former questionnaire contains 5 ‘scale item’ questions whereby children give their answer on an attitude scale of one to six with 1 being strongly disagree, 2 disagree, 3 somewhat disagree, 4 somewhat agree, 5 agree and 6 being strongly agree. This style of questions was chosen as it has ‘the advantage of achieving greater uniformity of measurement and therefore greater reliability’ (Burns, 2000, p.572) as well as ensuring a dimension of coherence and internal consistency with a certain ‘degree of differentiation of response while still generating numbers’ (Cohen, Manion and Morrison, 2007). 

The latter questionnaire contains 14 ‘scale items’ statements where each item introduces two types of students to the children and they choose which student they can relate to the most. Thereafter, the children are asked to qualify their answer whether the chosen student is ‘really like me’ or ‘a little like me’ scale. The answers are distributed on a scale of one to four with 4 being the best assessment and appreciation. This style of questions was chosen as it has been created, tested and supported by international literature about wellbeing in schools as well as quality of life in school’s studies (Guimard et al., 2012; Florin, A., Guimard, P., 2017; Terriot, K., 2017). This set of questions allows to tackle the diverse aspects of school life contributing not only to children satisfaction level, but also to facilitate their integration into a peer group as well as the absence of flow of negative emotions or negative affect that can occur in school. This two steps questionnaire method is chosen as opposed to a qualitative study given the nature of the study, which is to explore the above aims and given that ‘the (quantitative) method provides answers which have a much firmer basis than the layperson’s common sense or intuition or opinion’ (Burns, 2000, p.9). The questionnaire was chosen due to the necessity for a large number of participants to ensure relative validity and reliability as well as to enable children to draw on their own experience and can identify with other children in order to restrict social desirability bias; give a positive sense of themselves through their answers, and therefore offer a better reliability (Florin and Guimard, 2017; Lee et al., 2017; Jonsson et al., 2017). 

The primarily objective of this questionnaire containing 28 questions is to comprehend six dimensions of school life – school activities, relationship with teachers and school staff, satisfaction with regard to the classroom, neighbourly and friendly relationships, safety and sense of safety and relationship with assessment (Bacro et al., 2014)[footnoteRef:6]7. In the scope of this research, three dimensions - neighbourly and friendly relationships, safety and sense of safety and relationship with assessment, can only ever contribute to the initial framing of the aim to improve children’s wellbeing through guided meditation, though the three other dimensions are deemed to have most impact in their wellbeing (Currie et al., 2012; ONS, 2014; Rees and Bradshaw, 2018). The five first questions and fifteen second set of questions chosen encompass children’s wellbeing in school and does not reflect the actual efficiency, reliability and validity of the intervention, but allow deduction of children’s wellbeing. [6: 7 see Appendix 3] 


Even if research show attestation of trust towards social and emotional learning programmes through intervention, inter alia, Rees and Bradshaw (2018), Humphrey, Lendrum and Wigelsworth (2010) and Fredrickson (1998), limitations and pragmatic difficulties intertwine with the effectiveness of the guided meditation and the quality of learners’ involvement. The factors impacting on intervention success are not a fixed polemical debate and ergo external occurrences, such as:
· the child motivation;
· the child intention;
· the child expectations and 
· the child background, such as family life, financial situation, etc. 
may alter the measurability of children engagement and achievement in the process of the intervention (Humphrey, Lendrum and Wigelsworth, 2010). The EFF (2019) also addresses concerns about the validity of social and emotional learning intervention, which from a whole-school point of view, raises concerns about the effectiveness and capability in contribution to the children’s wellbeing as well as its implementation. 

Data Analysis 

The concept of quality of life appeared in the early sixties (Corten, 1998) and emerged in psychology giving high priority to objectifiable variables but also subjective variables being progressively taken into account, for example anxiety or stress symptoms, in order to evaluate the treatment implications for one’s wellbeing (Florin and Guimard, 2017). The quality of life’s study models (OCDE, 2009, 2015; ONS, 2014) and quality of life in school (Florin and Guimard, 2017) covers predominantly quantitative data on a national and international scale, more suitable for comparison, whereas qualitative data is used for the individual case (Lee et al., 2017; Park and Kim, 2018; Jonsson et al., 2017). In their guide to Research methods in education, Cohen, Manion and Morrison (2007) indicate the consideration and care which need to be undertaken when using quantitative data to explore a topic based on theories, making it a variable- a belief the researcher holds about this variable. The data collection of this pilot study is only based on the objective response of the participants to the intervention as well as their attitude. By using the two parts questionnaire to develop the children’s perspective, it is possible to quantify their general life satisfaction through weighted average, therefore deduce their wellbeing, to increase the validity of the outlook and to give, to a certain extent, a qualitative angle to the quantitative data with the second part of the questionnaire. The reliability of this descriptive quantitative approach is however jeopardised by the researcher’s pre-judgement as to what the study is looking to explore and may be found in the questions as the children’s viewpoint is not taken into account. To counteract this subjectivity, the study compares within subjects a repeated measure design evaluating children’s wellbeing before the first intervention and after the last intervention using the same questionnaire. Moreover, any conclusion drawn from the scaling of the children’s wellbeing may be altered by independent variables outside the school, such as the family and financial situation of the children as well as pre-existing conditions, such as mental health issues (Konu and Rimpel, 2002).

Timeline

Primarily developed to enhance children’s wellbeing, the positive psychology intervention through guided meditation is also an attempt into creating a health behaviour habit among children in school in order to take responsibility for their own mental health and to develop coping mechanisms. Therefore, habit formation through the intervention is an essential long-term goal for wellbeing and behaviour change as a repeated behaviour elicited automatically is likely to be maintained (Lally, Wardle and Gardner, 2011). One should wonder ‘How long should an intervention last to implement it successfully in a child’s daily routine?’ The unrealistic time expectations to form a habit can lead children as well as adults to give up during the learning process (Gardner, Lally and Wardle, 2012). Some may believe that habits take twenty-one days to form, myth originated from anecdotal evidence of patients adjusting psychologically to plastic surgery treatments (Maltz, 1960), more relevant research found that habit formation plateaued around 66 days (Lally et al., 2010), hence a study of 12 weeks to create sustainable habit and wellbeing. Following the literature, in this study, the children are taking part into 60 guided meditation sessions of 15 minutes each during registration from 8:45am until 9:00 over a study period of 12 weeks (1 full term). It is observed that children or adults are likely to avoid information challenging their present behaviour and may not act upon new habits based on pre-conceived expectations about the outcomes reducing their sensitivity to change; ‘[e]ssentially, habits yield tunnel vision’ (Nilsen et al., 2012, p. 2). There may be a perception that behaviour and wellbeing would begin to change in the short term. Alongside these limitations, using a ‘small’ time frame of 12 weeks to develop new habits by implementing guided meditation intervention as well as to enhance wellbeing is ambitious and take time. However, in the scope of this study, it is assumed that it is sufficient to create reliable and representative insight into the feel of the class. 

Conclusion 

In concluding, this research has attempted to show that a positive psychology intervention, such as a guided meditation enhances children’s wellbeing. Although a unidimensional method seeking children’s satisfaction provides a fairly quick and relatively stable measures compare to a multi-dimensional questionnaire overlooking a bigger picture joint in a secondary research with qualitative data,  such as a semi-structured interviews and observations offering relevant information regarding children’s wellbeing from diverse point of view as well as creating intervention strategies, the children’s wellbeing, at least in the case of positive psychology intervention, may be influenced. This exploration should promote positive interventions as an essential and worthwhile endeavour for educational institutions. As Weare (2010, p.14) states ‘uncertainties and tensions should not be an excuse for inaction’. The research does highlight the need for more focus to be made on the topic of positive education – positive psychology intervention, social and emotional learning and positive youth developments, if children’s wellbeing is to improve, even slightly. It also raises the question of whether positive interventions, such as guided mediation or social and emotional skills should be taught separately in some form or another as the intervention is, understandably going to be of low priority on the majority of subject teachers’ lists. Clearly positive psychology interventions need to be practised and exemplified by school leaders in their values as well as in the school ethos in the form of improved wellbeing facilities, positive intervention initiatives from teachers and school staff, global partnerships with organisation, charity other school and most importantly, involving children in these processes. Why looking after the wellbeing of children? Positive psychology intervention impacts upon a multitude of key point for children. Consequently, wellbeing has a significant impact on the unique child’s potential, on the social construction of the child and on its learning. This research presents an opportunity to review the purpose of education and reflects on the need to develop the Welsh education system, embed the present curriculum with positive psychology strategies to enhance children’s wellbeing. Pupils should become the principle stakeholders in positive psychology intervention, in addition bringing ‘different experiences, interests and strengths that influence the way they learn’ (DfES, 2005, p.8).
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APPENDIX 3 Table of six evaluated dimension in Bacro et al. (2014), translation.	
	Dimension
	Items
	Item example

	relationship with teachers and school staff
	5, 11, 17, 23, 29
	Some children think that their teacher(s) help(s) them enough

	Safety 
	6, 12, 18, 24, 30
	Some children are afraid their belongings might be stolen at school. 

	Satisfaction/neighbourly and friendly relationships
	1, 7, 13, 19, 25
	Some children find it difficult to experience friendship. 

	Satisfaction/assessment
	4, 10, 16, 22, 28
	Some children are afraid when the teacher write in their books to take home. 

	Satisfaction/classroom
	3, 9, 15, 21, 27
	Some children don’t like their year class much. 

	Satisfaction/ school activities
	2, 8, 14, 20, 26
	Some children are happy to learn new things at school. 



[image: ]

APPENDIX 4 Questionnaire (1/4)
[image: ]
	
[image: ]APPENDIX 4 Questionnaire (2/4)












APPENDIX 4 Questionnaire (3/4)
[image: ]





APPENDIX 4 Questionnaire (4/4)

[image: ]




Appendix 5 	Konu and Rimpela’s model (2002, p.83)
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University of Wales Trinity Saint David 
 
 



Émilie Martin 



Investigator 



Study Title:  Positive Psychology Intervention Strategies through Guided 



Meditation Enhancing Children’s Wellbeing 
 



Principal Investigator: Miss Émilie Martin 
 



 



This letter presents a research study realised in the context of a course module at 



master level named ‘The Philosophy and Practice of Social Research (ECGE7001P)’ at 



the University of Wales Trinity Saint David. The study aims at exploring children’s 



wellbeing in a school setting and gather knowledge from a positive psychology 



intervention through guided meditation in a classroom of year 11 children.  



 



Noteworthy in education, positive psychology intervention, positive youth development 



as well as social and emotional learning approaches can be a framework guiding 



children’s development in school. Focusing on strengths, assets and skills rather than 



focusing on reducing problem behaviour and concealing negative emotions, positive 



interventions such as guided meditation are generally proactive rather than reactive 



and aim to cultivate positive cognitions, feelings and behaviour improving children’s 



wellbeing and ameliorating depressive symptoms. In the long term, this intervention 



increases life satisfaction of the children by giving them the tools to recognise their 



emotions, to develop stress or anxiety coping mechanisms as well as taking 



responsibility for their own mental health - preparing them for their adult life.  



 



Schools are now required to develop the whole child not only academically – 



generating achieving’s children, but also holistically, finding meaning of a good life and 



happiness. Schools are encouraged to utilise positive strategies that are thought to 



underpin success and wellbeing in school such as Seligman’s PERMA model, positive 



emotion, engagement, relationships, meaning, accomplishments as well as resilience. 



However, despite a growing interest in children’s wellbeing, the causal relationship 



between guided meditation as a positive psychology intervention and later outcomes 



is not well established, hence the realisation of this pilot study.  
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University of Wales Trinity Saint David 
PARENTAL PERMISSION FORM FOR CHILD’S RESEARCH PARTICIPATION 



 



1 
 



1 



 
 



Study Title:  Positive Psychology Intervention Strategies through Guided 
Meditation Enhancing Children’s Wellbeing 



 
Principal Investigator: Miss Émilie Martin 



 
Dear Parent/Guardian, 
 
Your child is being asked to take part in a research study.  This form has important 
information about the reason for doing this study, what we will ask your child to do, and 
the way we would like to use information about your child if you choose to allow your 
child to be in the study.   
 
Why are you doing this study? 
 
Your child is being asked to participate in a research study about wellbeing in school.    
The purpose of the study is to improve children’s wellbeing through a positive 
intervention such as guided meditation helping dealing with positive and negative 
emotions as well as life satisfaction. 
 
What will my child be asked to do if my child is in this study? 
 
Your child will be asked to participate into a daily 15 mins guided meditation during 
registration time for a period of 12 week, the entire term. Your child will not have to give 
personal information such as his/her name, date of birth nor gender. However, your 
child will be asked to reflect on his/her feeling towards situations in school regarding 
their feeling about friendships, relationships and sense of safety in school. Participation 
should take about 15 mins of their time every day and a further 30 mins to answer a 
questionnaire on the first and last day of the study. 
 
 
What are the possible risks or discomforts to my child? 
 
To the best of our knowledge, the things your child would be doing in this study have no 
more risk of harm than the risks of everyday life. Your child’s participation in this study 
does not involve any physical or emotional risk to your child beyond that of everyday 
life. 
 
However, your child’s participation in this study may involve the following risks:  
 



• Your child may get tired during the guided meditation; s/he can rest and take a 
break at any time. 



• Your child may feel emotional or upset during the guided meditation; your child 
can tell the investigator/teacher if s/he wants to take a break or stop the 
intervention. 
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• Your child may feel emotional or upset when answering some of the questions; 
your child can tell the investigator/teacher if s/he wants to take a break or stop to 
answer to the questionnaire. 



• Your child may be uncomfortable with some of the questions and topics from the 
questionnaire; if your child is uncomfortable, s/he is free to not answer, to skip to 
the next question or to stop. 



• Your child may be uncomfortable with sole of the topics discussed during the 
guided meditation; if your child is uncomfortable, s/he is free to take a break or 
stop the intervention at any time. 



 
What are the possible benefits for my child or others? 
 
Taking part in this research study may benefit your child personally as this study is 
designed to explore more about his/her wellbeing, including dealing with positive and 
negative emotions. The study results may be used to help other people in the future. 
 
How will you protect the information you collect about my child, and how will that 
information be shared? 
 
Results of this study may be used in publications and presentations. Only the 
investigator of this research study can identify the responses of your child as your child 
will be given a fictional name in the research and the questionnaires kept safe within 
school ground.  
 
An exception to our promise of confidentiality is that we will report evidence of child 
abuse or neglect and if we think that your child intends to harm him/herself or others, we 
will notify the appropriate people/agencies with this information.  
 
Financial Information 
 
Participation in this study will involve no cost to you or your child.  Your child will not be 
paid for participating in this study. 
 
 
What are my child’s rights as a research participant? 
 
Participation in this study is voluntary.  Your child may withdraw from this study at any 
time. If you and your child decide not to be in this study, this will not affect the 
relationship you and your child have with your child’s school in any way.  Your child’s 
grades will not be affected if you choose not to let your child be in this study. 
 
If your child decides to withdraw from this study, the investigator will ask if the 
information already collected from your child can be used. In the alternative of a refusal; 
the information collected about your child will not be used and discarded confidentially.  
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Who can I contact if I have questions or concerns about this research study? 
 
If you or your child have any questions, you may contact the investigator at Welsh 
School Comprehensive, 1234 road drive, SA1 1AB, 01792 123123, 
investigator@welshschool.ac.uk 
 
If you have any questions about your child’s rights as a participant in this research, you 
can contact the following office at the University of Wales Trinity Saint David: 
 
Academic Office (Postgraduate Research) 
Email: pgresearch@uwtsd.ac.uk 
Telephone: 01267 676785 



Parental Permission for Child’s Participation in Research  
I have read this form and the research study has been explained to me. I have been 
given the opportunity to ask questions and my questions have been answered. If I have 
additional questions, I have been told whom to contact. I give permission for my child to 
participate in the research study described above and will receive a copy of this 
Parental Permission form after I sign it. 
 
Initial one of the following to indicate your choice: 
_____ (initial) I agree to… 
_____ (initial) I do not agree to… 
 
Consent to quote from Questionnaire 
I may wish to quote from your child’s questionnaire either in the presentations or articles 
resulting from this work. A pseudonym (fake name) will be used in order to protect your 
child’s identity. 
 
Initial one of the following to indicate your choice: 
_____ (initial) I agree to… 
_____ (initial) I do not agree to… 
 
Informed consent signature 
__________________________________________________________ __________  
Parent/Legal Guardian’s Name (printed) and Signature        Date 
  
__________________________________________________________ __________ 
Name of Person Obtaining Parental Permission         Date  
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Tableau 3 : Liste des items constitutifs de chaque dimension évaluée
avec |'échelle multidimensionnelle de bien-étre a I'école.

Dimension Items Exemple d’item
Relations avec les 5,11,17,23,29 Certains enfants trouvent que leur maitre / maitresse /
enseignants professeur(s) les aide(nt) suffisamment
Sent’lmept’ de 6,12, 18, 24, 30 Certains enfants ont peur de se fglre voler des affaires a I'école/au
sécurité collége
Satisfaction / 17 13.19 25 Certains enfants trouvent que c'est difficile de se faire des amis a
relations paritaires e I'école/au collége.
Satisfaction/ Certains enfants ont peur quand leur maitre/maitresse/professeurs
3 : 4,10,16,22,28 met(tent) un mot dans le cahier de liaison/carnet de
évaluations
correspondance
Satisfaction / 3,9,15,21, 27 Certains enfants n'aiment pas trop leur
classe classe de cette année
Satisfaction / 2.8 14 20.26 Certains enfants sont contents d’apprendre de nouvelles choses a

activités scolaires

I'école / au college
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strongly 
disagree disagree



somewhat 
disagree



somewhat 
agree



agree strongly 
agree



1. I learn a lot in 
school.



2. I am happy to go to 
school.



3. I feel good in 
college.



4. The school is 
interesting.



5. I like activities 
offered in school. 



Wellbeing Questionnaire Part 1



I would like to know your opinion about your life in school. In order to do so, I will give you 5 
opinions and I will ask you what you think about single one of them. You will have 6 possible 
answers wether you agree or not. 



Let’s practice! 



We will do an example with an opinion not directly link to school. In the opinion ‘I like to do 
sport’, if you strongly disagree with this opinion, circle the number 1, if you disagree, circle 
the number 2,  if you somewhat disagree, circle the number 3, if you somewhat agree, circle 
the number 4, if you agree, circle the number 5 and if you strongly agree, circle the number 6. 



Remember, circle only 1 number! 



1. I like to do 
sport



Now, you are ready! You will use the same method to answer the next 5 opinions regarding your 
school. Circle the number that matches best to what you think. There are no good or bad 
answers, only your opinion! Nobody other than me will see this paper.  
Thank you for your participation !
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1. I like to do 

sport

Now, you are ready! You will use the same method to answer the next 5 opinions regarding your 

school. Circle the number that matches best to what you think. There are no good or bad 

answers, only your opinion! Nobody other than me will see this paper.  

Thank you for your participation !
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Wellbeing Questionnaire Part 2

Now, I am going to ask questions about yourself and your school. I would like to know more about
you and which kind of person you are in school. Let's see the questions first and let me explain
how it's working. Each question talk about 2 types of students and I would like to know which
one is more like you.

r:ally ;:\kllﬁle A little r:ally
e fre me like me |''<€
me me
Some students thers_don'f
O O are happy to really like to =) O
practise BUT | practise sports
sports in in school
m

First, you have to decide if you are more like the student on the left, the one happy to
practise sports, or more like the student on the right, the one who doesn't like much practising
sports.

Don't write just yet, but decide which student is more like you then go to the side matching
your opinion.

Now, decide if it's somewhat true o you 'a little like me' or totally true to you 'really like me’
and tick the box matching your opinion.

For each question, tick only 1 box, the one matching the most what you think and what is true to
you. Remember, there are no good or bad answers, only your opinion matters. Nobody other
than me will see this paper.
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