                                     [image: A close-up of black text

Description automatically generated]


Module Code:  ECAD6018

Assignment Title: Deepening Practice 
ALN – Part 1 Journal  
Document your understanding of the Role of the Additional Learning Needs Co-ordinator 




Student Name: Lucy Gerlach
Student Number: 2203291


BA Primary Education (QTS)


AI acknowledgement


I acknowledge the use of (https://chatgpt.com/) on 30/04/25 to support my research using the prompt:
1. Please find me some materials on theories linking to the role of the ALNCo.
I can confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


















Introduction: 
[image: SCRUTINY COMMITTEE Template Report SUBJECT: ADDITIONAL LEARNING NEEDS AND EDUCATIONAL  TRIBUNAL (ALN ET) ACT AND REFORM REPORT BY]The purpose of this journal is to critically explore and demonstrate a comprehensive understanding of the role of the Additional Learner Needs Coordinator (ALNCo). This journal will provide a theoretical overview and practical and reflective understanding of the role of the ALNCo. Finally, it will consider potential limitations and barriers that may impact the efficacy of the role.Newport.gov.uk (2018)



Theoretical Overview: 
According to the Welsh Government (2022), the ALNCo is a designated professional responsible for ensuring that the needs of all learners identified with Additional Learning Needs (ALN) within an educational setting are effectively met. This role has evolved significantly in Wales following the implementation of the Additional Learning Needs and Education Tribunal Act in 2018 (Welsh Government, 2018). These changes can be seen in the image above. This was marked as a significant shift from the previous Special Educational Needs (SEN) framework, with the aim to create a more united educational system for learners aged 0-25.
However, the implementation of this act has presented challenges. Estyn’s (2024) thematic report highlights some inconsistencies across schools and local authorities with the interpretation and application of the ALN code. Estyn moves on to comment on how there are variations in the determination of what accounts for Additional Learning Provision (ALP) and in the maintenance of IDP’s which have led to disparities in support for learners.
The ALNCo’s responsibilities include the development and implementation of Individual Development Plans, which replace the previously named SEN statements. An IDP is a person-centred, statutory document which should encompass a description of the child, what additional provision has been agreed upon, who is responsible for delivering their education and the agreed targets that the child will work towards (Swansea Council, 2023). This approach aligns with the principles of inclusive education, with emphasis on the importance of tailoring educational experiences to meet the individual child’s needs (Estyn, 2024).
Education Wales (2024) shared some case studies about different schools in Wales and their good practice. One school in Carmarthenshire demonstrates an effective use of person-centred planning and early intervention, with the ALNCo playing a leading role in coordinating multi-agency support. In contrast, Estyn notes that some Welsh-medium schools face difficulties in accessing trained staff and resources in Welsh, which poses a barrier to equitable support across bilingual educational settings (Estyn, 2024). 

Reflections and Practical understanding and Limitations and Barriers:
The role of the Additional Learning Needs Coordinator (ALNCo) is a challenging role which encompasses strategic leadership, advocacy for learners and coordination of provision. It is not simply an administrative function, but it is rooted in values of inclusivity and with a requirement of empathy, resilience and expertise. Research emphasises that ALNCos are central to the realisation of inclusive education and act as agents of change within schools (Hallet and Hallet, 2010 and Rix et al., 2013). Through my experience within a school setting, it became evident that while the ALNCo role can be significantly transformative, some limitations and barriers can affect its implementation.
An effective ALNCo is central to fostering inclusive education. In practice, they support teaching staff in implementing and understanding a wide range of additional needs and model strategies to differentiate learning and sensitively manage behaviours. Norwich (2013) suggests that inclusion cannot rely solely on the classroom teachers, but it must be driven through coordinated support and collaborative professional learning. Throughout my placement, I developed the understanding that the ALNCo often led staff development sessions and worked alongside teachers to adapt IDPs. 
[image: Bronfenbrenner's Ecological Systems Theory]Another significant element of the role also involves liaising with families. Whilst on placement, I was aware that there were Person Centred Reviews (PCRs) being conducted. The Welsh Government (2015) describes a PCR as a discussion with the learner at the centre, focusing on their aspirations, their interests, what support they need and action points needed to support them further. Parents and carers' voices are considered during the PCR’s as well as the child’s. This aligns with Urie Bronfenbrenner’s (1979) ecological systems theory, which positions the family as a key component of a child’s microsystem. However, while PCRs were structured to be collaborative, the ALNCo often faced barriers in securing timely input from external professionals due to funding constraints and limited availability of external stakeholders, such as speech and language therapists.Simply Psychology (2025)

In my placement, I observed that the ALNCo was teaching two days a week. Time emerged as a recurring barrier to the effective execution of the ALNCo role.  Rix et al. (2013) argue that the complexity of the roles and responsibilities of the ALNCo can result in the administrative tasks overshadowing direct pupil support. Despite efforts to implement effective provision, the pressure of balancing strategic planning, administrative duties and direct support reduced opportunities for effective and meaningful engagement with staff and learners. 
Adequate funding is crucial for ALNCos to effectively fulfil their strategic role in coordinating support for learners that is tailored to their needs. Adequate funding enables access to specialist services such as educational psychologists, speech and language therapists, which can reduce delays in assessment and interventions (Welsh Government, 2016). Funding also allows for the purchase of essential resources, for example, sensory equipment, which can enhance learning accessibility significantly (Hallet and Hallet, 2010). 
Furthermore, funding is crucial for facilitating ongoing professional development for staff. Norwich (2013) notes that inclusive education requires all staff to be equipped with the skills and knowledge necessary to support diverse learners. During my placement, the ALNCo delivered in-school training sessions focused on differentiation and behaviour management strategies. However, it is recognised that limited budgets can restrict opportunities to bring in external specialists to provide more targeted training. 
Potential solutions to address these barriers include the provision of designated non-contact time for ALNCos, which enables them to focus on strategic planning, staff development and targeted pupil support. This was something that was in place at my placement school, as the ALNCO had two and a half days of non-contact time per week. Additionally, prioritising funding for specialist services and professional development could mitigate the impact of delays in assessment. Ongoing training sessions based on differentiation, positive behaviour support and sensory strategies would equip staff with practical tools to be able to implement practices effectively (Rix et al., 2013). 

Link to Teaching Standards and Professional Development:
[bookmark: _Hlk198110594]The theories and research underpinning the ALNCo role align with the Professional Standards for Teaching and Leadership in Wales, especially in the areas of pedagogy, collaboration and leadership (Welsh Government, 2019). Throughout this module and my observations during placement, my understanding of the role of ALNCo has deepened significantly, particularly when considering the varied nature of the position. I have gained an understanding that their responsibilities extend beyond administration as they are advocates for learners with additional learning needs and the support staff. They also coordinate and implement tailored provisions, ensuring every child, regardless of abilities, has access to learning. This aspect of the role aligns with the standard of leadership, as the ALNCo influences and inspires colleagues to create these inclusive learning environments. 
Observing the ALNCos work with staff highlighted the importance of collaborative professional learning. By facilitating training sessions on differentiation and the use of Individual Development Plans (IDPs), the ALNCo demonstrated how targeted professional development can bridge gaps in staff knowledge and ensure consistency in practice. Norwich (2013) reinforces that effective inclusion relies on coordinated efforts across the whole school, which is an aspect reflected in the collaboration standard. This role also involves substantial liaison with families and external professionals through PCRs, which aligns with the ‘Involving partners in learning’ standard (Welsh Government, 2019). By learning more about PCRs, I gained a more in-depth understanding of the importance of communication and relationship building when it comes to supporting the children’s learning and development. 
Reflecting on my personal development, this experience has inspired me to consider pursuing a role as an ALNCo in the future. The knowledge gained during this module and over my observations on placement has shown me what barriers ALNCos face, but has also reinforced the need to advocate for structured time for the role to be fulfilled effectively. Moving forward, I aim to further develop my understanding of inclusive strategies and multi-agency working to equip myself with the skills to potentially take on this role in the future. 
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