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[bookmark: _Toc123856309]A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.
Throughout this assignment I will critically evaluate how Assessment for Learning (AfL) can be utilised in a series of learning opportunities to aid progression across chosen Areas of Learning Experience (AoLE). In the Welsh curriculum, the phrase “AfL” is no longer used. Despite this, the concept is still imbedded within the curriculum because the progression of children along a continuum of learning is a key component, with the understanding that all children progress and learn at a different pace. In addition, Education Scotland (n.d) claims that one way to support learning is through assessment because understanding the depth and breadth of learning undertaken aids parents, learners, teachers and others so that progress and improvement can be taken into consideration and planned for.
AfL can be utilised in numerous learning opportunities to aid pupil progression. AfL, sometimes referred to as formative assessment practice, is the efficient use of what has been learnt and assessed to guide instruction and future learning as stated by the Welsh Government (2013). 
In order to critically evaluate the effectiveness of AfL strategies to aid pupil progression I have planned a series of three lessons in three different AoLE’s which include a variation of AfL strategies. These lesson plans centre around the theme of chocolate, I chose this theme because it will interest a lot of the children and it offers several different experiences of learning for the children. My lesson plans are aimed at year five children, between the ages of ten and eleven who are continuing to study the theme of Chocolate. The children learnt about the process of making chocolate, the conditions in the chocolate factories and the different colours, patterns and designs on chocolate bars wrappers and boxes prior to these lesson plans. Within these lesson plans, I have made an awareness of individual pupil progression, therefore I have included differentiation in each lesson plan to accommodate the different learners' performances and abilities. 
[bookmark: _Int_L9I6GsRy]The first of the three lessons is a focus on the Humanities AoLE (see Appendix A) where pupils will be encouraged to think of some solutions that could be put in place to help those in poverty, then present their findings in a leaflet. They will also be introduced to the fairtrade foundation and explore the conditions that farmers work in. I selected this AoLE because it discusses the opportunities and problems that exist for humanity and our ethical behaviours. Additionally, the AoLE discusses how inquiry and investigation stimulate students' interest in the history, present, and future of their world. I particularly want the learners to comprehend injustice and inequality in society, as well as investigating what human rights are and why they are significant. Additionally, I want the learners to concentrate on their experiences, knowledge, and beliefs in order to produce ideas and frame inquiries and be capable of interpreting the material gathered in the context of the inquiry question. This AoLE enables children to develop into moral, knowledgeable citizens who respect the needs and rights of others, as members of a diverse society. It also allows the children to experience the opportunity of understanding and exercising their human and democratic rights and responsibilities. Furthermore, acknowledging and taking into consideration the consequences of their choices and actions (Welsh Government, 2020).
The second AoLE that I have chosen is Expressive Arts (see Appendix B) which concentrates on responding and reflecting, both as an artist, audience and creator which combines skills and knowledge, drawing on senses, inspiration and imagination. The lesson focuses on the children producing their own chocolate bar wrappers, using inspiration from other brands of chocolate bars. I want the learners to pay close attention to giving and considering constructive feedback about creative work of others and their own, reflecting on it and making improvements where necessary. Moreover, I would like them to draw upon their design knowledge and make connections with greater independence to adapt and develop their creative designs and learn the ability to choose and utilise the correct creative equipment and materials. Using this AoLE, the learners can develop into ambitious, inventive contributors who connect and use their knowledge and abilities to produce ideas and products and be prepared to participate fully in both life and the workplace (Welsh Government, 2020).
The final  lesson concentrates on the Mathematics and Numeracy AoLE (see Appendix C) which addresses that geometry focuses on the relationships between shape, space and position and measuring focuses on quantifying phenomena in the physical world. This lesson consists of children creating two-dimensional nets to create a three-dimensional shape to create a chocolate box, this box will have to be big enough for their chosen shape to fit into.The exploration of vertices, edges, and faces of three-dimensional shapes, as well as the use of these features to characterise three-dimensional shapes, are areas where I want the students to pay close attention. In addition, I intend for them to focus on relating a three-dimensional shape to its two-dimensional nets. Using this AoLE allows learners to develop into ambitious, competent learners who set high expectations for themselves and seek and appreciate challenges (Welsh Government, 2020).
The Welsh Curriculum (2020) includes twenty-seven statements of what matters which are the basis for progression of learners. Additionally, it supports the idea of pupil progression through the principles of progression and the descriptions of learning. Therefore, when planning these lessons, I have carefully considered these aspects of the curriculum to ensure the lesson’s are purposeful for the pupils’ progression.
Black and William (1998) encourage the use of formative assessment for learning strategies and suggest that there are four elements of AfL which include questioning, feedback, sharing criteria and self and peer-assessment. According to Ko and Sammons (2013) adequate AfL is a crucial factor in good teaching. In agreement, the Welsh Assembly Government (2010) state that in order to prevent teachers from becoming trapped by work-schemes, AfL can be used to indicate where more time is required and where it can be spared. This implies that using AfL in teaching and learning is beneficial because it allows a teacher to ensure what they are teaching is necessary to aid their pupil's progression.
Donaldson’s curriculum (2015) lays the foundation for AfL using progression steps. According to the literature, the Welsh Government has admitted that their assessment framework has flaws and that AfL methodologies lack a solid foundation. Additionally, if the academic performance of children in Wales is to improve, they have acknowledged that it is necessary to provide high-quality feedback from effective formative assessment.
As stated by research from Odden (2007) cited by Hattie (2009) schools that doubled performance had leaders who used formative assessments, reviewed evidence of effective instruction collectively, used time more productively and had a deeper understanding of the state of student performance in their education systems.  In agreement, Black and Black (2003) state that feedback to the learner is a crucial principle of formative assessment, both to determine the next steps in their learning journey and to evaluate their current achievements. This allows teachers to effectively support children based on their individual achievements and their level of progression. 
With the use of AfL, students become more engaged in their learning and begin to think similarly to teachers. Furthermore, teachers can discover where the learner is at by obtaining evidence of their learning, find out where they are heading by discussing goals for learning and measures of achievement and discover how to get there by giving advice and assisting students in taking their next steps. (Cambridge International Education Teaching and Learning Team, n.d). During research James et al (2007) cited by OECD (2014) discovered that the success of formative assessment depends on adequate implementation which is typically extremely variable, even when there is widespread policy support and teachers are willing, committed and trained.
The focus on the quality of feedback is crucial in teaching and learning. Hattie and Timperley (2007) claim that there are four main levels of feedback which include feedback about the task, the processing of the task, self-regulation and the self as a person. Moreover, the level of which the feedback is conducted influences its strength. Spendlove (2009) agrees, he states that the basis of AfL is feedback that allows for input from both teachers and students, with a real-time discussion centred on learners' progression.
[bookmark: _Int_UZ5kFsQH]Coe et al (2020) notes that using excellent questions that provide the most information is crucial, whether they are asked in an interactive manner or as part of a predetermined assessment procedure. Petty (2009) believes that using the techniques of assertive questioning results in engaging class discussions. SSAT, 2013 suggests that a key component of AfL is making efficient use of waiting time while questioning. In addition, it implies that students will be able to continue with their thinking after providing an answer to a question if they are faced with an open body posture and no facial expression to indicate a response to the answer by the teacher. In agreement William (2018) believes that the amount of time that a teacher allows a student to respond before analysing the response is crucial. Despite this, he believes that if the wait time is too long it can cause an uncomfortable environment for students. If this occurs, he thinks that implementing think, pair, share is beneficial rather than providing the answer.
Ahmed (2018) believes that through attempting to build motivation, confidence and higher order skills such as reflective and critical thinking, self and peer assessments encourage and motivate students to become more active self-directed learners. Paris and Winograd (1990) cited in Hattie and Timperley (2007) suggests that self-appraisal and self-management are the two main components of self-assessment. However as stated by the Welsh Assembly Government (2010), only if teachers support students in developing the skill, especially the lower achievers, would self-assessment occur effectively. Furthermore, the literature states that teachers frequently state that in order for students to engage in and comprehend self-assessment, they must first be proficient at peer assessment.
Black et al (2003) states that peer assessment benefits learners by strengthening their voices and enhancing communication between them and their teachers regarding their learning because comments from a group to a teacher might attract more attention than that of an individual child. Furthermore, Coe et al (2020) suggests that if children co-operate effectively with their peers, then they can benefit from learning interactions with them. Vygotsky’s theory of The Zone of Proximal Development (ZPD) supports this because as stated by McLeod (2019) he suggests that we can learn from a More Knowledgeable Other (MKO), this person does not need to be an adult, it can be a child’s peer. Therefore, if the children are co-operating effectively, they can learn from each other and progress their learning.
[bookmark: _Int_15oLSAJd]There is a vital importance of success criteria in self and peer assessment in enhancing students’ academic learning and performance (Ahmed, 2018). Furthermore, it is stated that from research, the degree of transparency and clarity of success criteria that is provided to students may have a negative impact on their learning. In agreement, William and the University of London Institute of Education (2006) discuss that success criteria can often be too vague to support students, but has the opportunity to be beneficial when used alongside examples of similar work. 
The first lesson of my series of lessons consists of the learners recognizing poverty and thinking of solutions that could be put in place to help those in financial hardship, then presenting these in a leaflet (see Appendix A). They will also be introduced to the fairtrade foundation and explore the conditions that farmers work in. This lesson includes several AfL strategies, one of which is ‘asking the audience’. This is when the teacher chooses someone to answer, but if they struggle to answer, the teacher nominates someone else to answer or help. I have chosen to use this technique to recap the children’s prior learning and ask them what they remember from their previous lesson. This strategy is effective because it allows the teacher to give appropriate support and ask questions to suit those that are chosen to answer by naming then rather than asking for volunteers because they are aware of the learners' strengths and weaknesses as noted by Siraj-Blatchford et al (2014). 
I planned to instruct the children to think, pair, square when they look at the poverty images of the processes that occur for us to purchase chocolate in the shops to think about how we could help the people in the images and improve their situation. To implement this strategy, you ask question to the class and then children pair up to share their ideas and decide on a joint response to share with another pair. Spendlove (2015) states that if you do not carefully consider the dynamics of pairing the children and mix the pairings according to ability and gender then the strategy may not be as beneficial as it would be with this being considered.
I have implemented a self-assessment strategy with the use of traffic light cones on the children's tables for this lesson. The children will be reminded of the key for the traffic light cones which is always on display for them in the classroom. If the children present a green cone on the top of their stack it means they understand the task, if they present an amber cone, they need some help and if they present a red cone, they have little understanding of the task. Similarly, Black et al (2003, p.51) say that using traffic light icons for children to label their own work to demonstrate their level of understanding through self-assessment is an effective technique for children to express their level of confidence with their work. I decided to use this strategy five minutes after allowing the children to begin their leaflets to ensure that sufficient support could be provided to those who required it. This strategy increases pupil confidence because according to Pintrich (1955) and Zimmerman and Schunk (2001) cited in the Teacher Toolkit (2020) numerous empirical studies have demonstrated that students who have more self-control are more effective students, resourceful, persistent, higher achievers and confident.
During this lesson I have decided to use the basketball strategy at the end of the lesson to consolidate the children’s understanding. This strategy involves more than one learner in answering a question by asking several different children the same question without evaluating the answers for them. The next children chosen to answer can then evaluate the answers they have listened to and choose which one they think is more effective. I chose to implement this strategy at the end of the lesson to see what the children have discovered when working independently. This allows the teacher to develop an understanding of the effect of the lesson on the children’s learning, but also allows the children to share ideas with each other. According to the Welsh Government (2010) research shows, that implementing this method of AfL in the classroom has aided teachers to transition from information providers to facilitators of the discovery and development of ideas and students have become more engaged in their own learning. Herb (2015) notes that it is crucial to encourage children to share their ideas and responses which allows them to drive discussions and focus their learning by talking with their peers. Furthermore, it allows them to take greater intellectual risks. This strategy offers the opportunity for a dialogue of feedback between a teacher and child to enable the child to reflect on what they have learnt and consider their next steps. (Contemporary issues in teaching and learning, 2013)
Next is the Expressive Arts lesson (see Appendix B) which consists of children producing their own chocolate bar wrappers, using inspiration from other brands of chocolate bars. During the start of the lesson, I decided to instruct the children to think, pair, share to create their own success criteria that ensures they will successfully achieve the lesson objective. This technique consists of providing the children with a question and then giving them a wait time to allow them to think, the children are then instructed to discuss their ideas with their partner and come to a joint response to share with the class when asked. Using this technique allows the children to establish their own learning. Pairing pupils up is an effective approach to learning because it allows everyone to be involved in supporting the learning (Spendlove, 2015). In agreement, the Welsh Assembly Government (2010) note that learners often produce a better-quality success criteria when they work collaboratively. I chose to do this at the start of the lesson so the children know what to do and the teacher will write it down on the class whiteboard too so that the children can refer to it when needed. Children’s conversations are more likely to be on task when they know that the teacher may select a random student to answer as stated by William (2018). 
[bookmark: _Int_U1cBHd9Z][bookmark: _Int_T6RuZk3W]During this lesson I asked the children to put on their “green thinking hats” when I wanted them to begin designing their chocolate bar wrapper. The children are aware that the green thinking hat is their creative thinking hat because this strategy is often used in the classroom. This was to ensure that the children were aware of what thinking approach they require for the task. I chose this strategy from De Bono’s six thinking hats (2009). Estyn (2016) state that the use of thinking hats across the Welsh curriculum has enabled students to consider a variety of different thinking techniques.
For the end of the lesson the children will be asked to peer assess each other’s chocolate wrapper designs using two stars and a wish because children are often accepting of peer's constructive criticism, whereas they may find that a teacher is being rather critical. This strategy consists of children giving their peer two positives about their work and a possible improvement. This is usually completed in relation to the success criteria to ensure that the peer feedback is effective. The children also have some ideas and suggestions that a teacher may not think of and using two stars and a wish ensures that the children are also not too critical but observe good elements of their peer's work. According to Flórez and Sammons (2013) peer assessment is a valuable form of providing formative feedback because there is a similar use of language between them which ensures it is more accessible and understandable for them. Despite this, they note that it is important to be cautious that this works well when the previous development of working successfully as part of a team has occurred.
For the final lesson, the Mathematics and Numeracy lesson (see Appendix C) consists of the children creating two-dimensional nets to create a three-dimensional shape to create a chocolate box, this box will have to be big enough for their chosen shape to fit into. AfL strategies that I have planned for include showing What a Good One Looks Like (WAGOLL) and What a Bad One Looks Like (WABOLL). These strategies are used within the beginning of the lesson to demonstrate the success criteria to accomplish the learning objective successfully. This allows the children to have a vision of what is expected. Sadler (2009) believes that children should have a similar concept of the quality required as that of the teacher. This strategy allows the children to access this understanding of the quality required. In agreement, Siraj-Blatchford (2014) discusses the importance of children needing to understand what they are expected to learn and how much they should try to accomplish within a specific time frame. Furthermore, the children need to internalise these objectives and make them their own.
Another AfL strategy I have used in this lesson is ‘secret squirrel’ when children will use mini whiteboards to answer how they are feeling about the work, for example “simple” or “difficult”, this allows the teacher to assess where the children are at from the children’s self-assessment of their understanding. Self-assessment is crucial for a child's learning because it helps them take more responsibility for their learning. This is because reflecting on the understanding and performance in relation to clear criteria, they can identify difficult areas that teachers may not readily recognise (Donaldson, 2015). A weakness of self-assessment, however, is that children can only assess themselves if they have a sufficiently clear picture of what the learning is meant to achieve (Black and William, 1988) so it is important to be cautious of this. I implemented this technique within ten minutes of them beginning to create their two-dimensional net to ensure that any children who required extra support received it sooner rather than later. According to Piaget’s stages of cognitive development, these children will be in their concrete operational stage which means they can think logically when creating their two-dimensional nets (Cherry, 2022).
Within this lesson, I also used a self-assessment strategy for the children to evaluate their own work and decide what went well and what they could do to make their work even better. The children would be able to self-assess by referring to the WAGOLL and WABOLL. I chose to do this because as stated by Hattie (2009) when learners become their own teachers, they demonstrate the self-regulatory skills which include self-evaluation, self-monitoring, self-assessment and self-teaching that are particularly advantageous for learning. Children must be able to reflect on and evaluate their own progress and future learning needs if they are to build the capacity to learn throughout their lives (Donaldson, 2015). In addition, Fairburn (2016) states that learners should be provided with the opportunity to assess their work against the success criteria that they are provided with.
In conclusion, when planning these learning episodes, I considered the use of various AfL strategies and implemented specific ones that I believed would be effective and improve the teaching and learning within each lesson. The Welsh Government (2013) notes that it is crucial that AfL is not implemented in a mechanistic way and is done actively. Furthermore, they state that teachers should have an opportunity and reasonable amount of time to develop a shared and deep understanding of the elements of AfL. Therefore, I acknowledged what benefits there were of using particular AfL strategies. In the process of planning, I identified the possible advantages of self-assessment which included that it allows students to become more effective, resourceful, persistent, higher achievers, confident and have more self-control (Teacher Toolkit, 2020). In addition, I discovered that Fairburn (2016) states that learners should be provided with the opportunity to assess their work against the success criteria that they are provided with. Therefore, when expecting children to self-assess their work, I discovered that the importance of the children having the success criteria readily available, to access it whilst assessing their work. Moreover, I became aware that I need to be cautious when using self-assessment during lessons because as noted by the Welsh Assembly Government (2010) for children to engage in and comprehend self-assessment, they must first be proficient at peer assessment.
AfL is something that I will consider when moving forward throughout my teaching practice. From my literature review, I discovered that there are four elements of AfL, but I think quality of feedback is the most important because it allows input from both the teacher and the student, with a real-time discussion centered on the learners’ progression (Spendlove, 2009). Therefore, without feedback from a learner, the teacher will not have an accurate assessment of a child’s progression and ability. Moreover, without feedback from a teacher, the learner will be unaware of their next steps. Children having the ability to reflect on their understanding and their performance in relation to clear criteria is crucial because they can then identify difficult areas that teachers may not readily recognise and feedback this to the teacher in a discussion (Donaldson, 2015). This then allows the teacher to be aware of a child’s ability and their level of performance to support them sufficiently.
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Appendix A: Lesson plan one – Humanities
	Student-teacher: 
	Katy Jones 
	Class / Group: 
	Year 5 

	AoLE or Subject: 
	Humanities 
 
	Date: 
	 

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...) 
	What Matters Statement:  
· Informed, self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take considered and ethical action. 
Description of learning: 
· I have an understanding that injustice and inequality exist in societies. I also have an understanding of what human rights are and why they are important to me and other people. 
 
What Matters Statement: 
· Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future. 
Description of learning: 
· I can use my experiences, knowledge and beliefs to generate ideas and frame enquiries. 
· I can use appropriate methods to gather information related to my enquiries and I am able to interpret the information obtained in the context of the enquiry question. 
 

	Four Purpose driver:  
(Remember to go ‘beyond the headlines’. Only main links should be identified here)  
 
	Ethical, informed citizens who understand and exercise their human and democratic responsibilities and rights. 
Ethical, informed citizens who understand and consider the impact of their actions when making choices and acting. 
Ethical, informed citizens who respect the needs and rights of others, as a member of a diverse society. 

	Meaningful links across the curriculum  
Links to other AoLEs or the  Cross-curricular skills frameworks) 
	· Literacy 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework)  
·  

	Learning Objectives  (4:15 on video) 
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’. 

	By the end of the lesson, you will recognise poverty and some necessary solutions to aid this situation. 
 

	Success Criteria (6:42 on video) 
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective. 

	· Inspect the child poverty images 
· Share your ideas with a partner 
· Share those ideas with another pair 
· Fold a piece of A4 paper into a leaflet design 
· Write a title 
· Write down solutions to aid child poverty 
· Draw some pictures 

	Planning for misconceptions: 
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required. 

	Children may not understand the meaning of Poverty. To overcome this, I could start a discussion of what the class thinks it means. 



	 
SEQUENCE OF TEACHING & LEARNING 
(Add or remove rows below as appropriate) 
 

	 
Timing: 
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions 
 
	 
Role of the teacher & support staff: 
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles 
	 
Pupil’s learning: 
What will the pupils be doing and what learning will be taking place? 
Consider CHUNKING (too much information can limit learning) 
	 
Inclusive Strategies (including differentiation): 
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this. 
Reasons for, and details of scaffolding. 
Types of representation in tasks?  
	 
Checking what pupils know, understand, and can do: 
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback. 
Types of Retrieval Practices? 
 
 

	Introduction: 
10 minutes 
	“Who remembers what we learnt about last lesson?” - Explain that you will be choosing someone at random to answer. If the chosen child struggles to answer, nominate another child to help. Give the children a brief discussion on ‘the Society of Friends’ (Quakers) linked to the Cadbury chocolate family and child labour and slavery in chocolate factories. – Recapping prior learning. “John Cadbury campaigned against children as chimney sweeps”. Present the children with the learning objective of the lesson. 
	The children will think about what they learnt last lesson. All children will think of an answer because anyone could be chosen to provide the answer to the class. 
	 
	· Asking the audience 
 
 

	Discussion: 
15 minutes 
 
	Instruct children to look at the poverty images presented on the whiteboard. Tell children to think alone for two minutes about how they could help or improve the situations, share their ideas with a partner and then share their ideas with another pair.  
	The children will look at the poverty images on the whiteboard. They will think alone for two minutes about how they could help or improve the situations and then share their ideas with a partner and then share the ideas with another pair. 
	 
	· Think, pair, square 

	Leaflet: 
35 minutes 
 
	Ask the children to write a short leaflet promoting ways that might improve the quality of life for those in poverty and neglect. Allow children to use the iPads to aid their research. Discuss the Success Criteria with the children and write it on the whiteboard so they remember what to do.  
Instruct the children to put the coloured traffic light cone in relation to how they feel about the work on the top of the stack of cones (Green – Understand, Amber – I need some help, Red – Little understanding) 5 minutes after they have started. Ensure the children are aware that they can change their traffic cone during the course of the lesson. 
 
	The children will listen to the success criteria. 
 
The children will write a short leaflet promoting ways that might improve the quality of life for those in poverty and neglect. They will use the iPads to aid their research.  
 
The children will put the coloured traffic light cone in relation to how they feel about the work on the top of the stack of cones (Green – Understand, Amber – I need some help, Red – Little understanding) 5 minutes after they have started. The children will change their traffic light cone if their understanding of the work changes. 
 
	Differentiation: 
Lower ability: 5 ideas 
Average ability: 10 ideas 
Higher ability: 15 ideas 
	Traffic light cones: 
Green – Understand 
Amber – I need some help 
Red – Little understanding 

	Plenary: 
10 minutes 
 
 
	Tell the children that time is up and that you will be randomly choosing individuals to share something they found out and used in their leaflet, but all children will be asked to contribute. 
	The children will stop doing their leaflets and choose/think of an answer to provide to the teacher about what they found out when creating their leaflet. 
	 
	· Basketball strategy 




Appendix B: Lesson plan two – Mathematics and Numeracy
	Student-teacher: 
	Katy Jones 
	Class / Group: 
	Year 5 

	AoLE or Subject: 
	Expressive Arts 
 
	Date: 
	 

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...) 
	What Matters Statement:  
· Responding and reflecting, both as artist and audience, is a fundamental part of learning in the expressive arts. 
Description of learning: 
· I can give and consider constructive feedback about my own creative work and that of others, reflecting on it and making improvements where necessary. 
 
What Matters Statement: 
Creating combines skills and knowledge, drawing on the senses, inspiration and imagination. 
Description of learning: 
· I can draw upon my design knowledge and make connections with greater independence to modify and develop my creative designs. 
· I can safely choose and use the correct creative tools and materials with some consideration for others. 
 

	Four Purpose driver:  
(Remember to go ‘beyond the headlines’. Only main links should be identified here)  
 
	Enterprising, creative contributors who connect and apply their knowledge and skills to create ideas and products and are ready to play a full part in life and work. 
 

	Meaningful links across the curriculum  
Links to other AoLEs or the  Cross-curricular skills frameworks) 
	· Digital Competency 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework)  
·  

	Learning Objectives  (4:15 on video) 
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’. 

	By the end of the lesson, you will be able to produce your own chocolate wrapper. 
 

	Success Criteria (6:42 on video) 
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective. 

	· Choose your materials 
· Draw the outline of your wrapper design 
· Decide and create a name for your chocolate bar wrapper design 
· Write down the ingredients on your wrapper design 
· Include allergy warnings on your wrapper design 
· Include a barcode on your wrapper design 
· Include a weight on your wrapper design 
· Add colour to your wrapper design 
· Cut out your wrapper design 

	Planning for misconceptions: 
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required. 

	The children may start making a chocolate wrapper design that looks like one of the examples and is not their own. If this occurs, I will pause the lesson and remind the class that they must be unique and our own ideas and then support those that made this mistake. 



	 
SEQUENCE OF TEACHING & LEARNING 
(Add or remove rows below as appropriate) 
 

	 
Timing: 
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions 
 
	 
Role of the teacher & support staff: 
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles 
	 
Pupil’s learning: 
What will the pupils be doing and what learning will be taking place? 
Consider CHUNKING (too much information can limit learning) 
	 
Inclusive Strategies (including differentiation): 
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this. 
Reasons for, and details of scaffolding. 
Types of representation in tasks?  
	 
Checking what pupils know, understand, and can do: 
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback. 
Types of Retrieval Practices? 
 
 

	Introduction: 
10 minutes 
	Present the children with the learning objective of the lesson. Show the children examples of common chocolate bar wrappers (empty). Place these on the tables so the children can refer to them. Discuss the Success Criteria with the children, ask them to think, pair, share to create their own success criteria and write it on the whiteboard so they remember what to do.  
	The children will look at the examples of common chocolate bar wrappers and listen to the success criteria shared by the teacher. 
The children will think, pair, share to create their own success criteria to accomplish the objective of the lesson. 
 
	 
	· Think, pair, share 

	Choosing resources: 
5 minutes 
 
	Instruct children to choose the relevant materials from the selection on their tables. Put a digital timer on the whiteboard to ensure the children move on to the main part of the lesson. 
	The children will choose the relevant materials from the selections on their tables. 
	Differentiation: 
ALN and lower ability will have support when choosing relevant materials. 
	 

	Designing: 
35 minutes 
 
 
	Remind the children of the Success Criteria. Inform the children that they should begin to design their new chocolate bar wrapper design on the templates provided. Ask the children to put on their “Green thinking hats” (Creative). 
Put a digital timer on the whiteboard to allow the children to manage their time efficiently. 
	The children will design their new chocolate bar wrapper design using a variation of resources and materials that they chose. 
	 
	· Thinking hats 

	Plenary: 
10 minutes 
 
 
	Tell the children to stop designing their chocolate bar wrappers designs. Ask the children to swap with the person next to them and peer-assess each other's designs – Two stars and a wish.  
	The children will swap their chocolate bar wrapper designs with the person next to them and peer-assess each other’s work by giving each other two stars (what went well) and a wish (what they could do better). 
	 
	· Two stars and a wish 

















Appendix C: Lesson plan three – Expressive Arts
	Student-teacher: 
	Katy Jones 
	Class / Group: 
	Year 5 

	AoLE or Subject: 
	Mathematics and Numeracy 
 
	Date: 
	 

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...) 
	What Matters Statement:  
· Geometry focuses on relationships involving shape, space and position, and measurement focuses in quantifying phenomena in the physical world. 
Description of learning: 
· I can explore vertices, edges and faces of three-dimensional shapes and I can use these characteristics to describe a three-dimensional shape. 
· I can relate a three-dimensional shape to its two-dimensional nets. 
 

	Four Purpose driver:  
(Remember to go ‘beyond the headlines’. Only main links should be identified here)  
 
	Ambitious, capable learners who set themselves high standards and seek and enjoy challenge. 

	Meaningful links across the curriculum  
Links to other AoLEs or the  Cross-curricular skills frameworks) 
	· Numeracy 
· Digital Competency  

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework)  
·  

	Learning Objectives  (4:15 on video) 
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’. 

	By the end of the lesson, you will understand the creation of boxing to encase 3D shapes. 
 

	Success Criteria (6:42 on video) 
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective. 

	· Choose a 3D shape 
· Choose suitable coloured card 
· Measure the chosen 3D shape 
· Draw a template for your chosen 3D shape – including tabs 
· Construct your chocolate box using your template 
· Use cello tape to secure your chocolate box 
· See if your 3D shape fits in your chocolate box 
· Were you successful? 

	Planning for misconceptions: 
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required. 

	The children may need support when constructing their shape/box, therefore there will be relevant support provided if needed. 



	 
SEQUENCE OF TEACHING & LEARNING 
(Add or remove rows below as appropriate) 
 

	 
Timing: 
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions 
 
	 
Role of the teacher & support staff: 
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles 
	 
Pupil’s learning: 
What will the pupils be doing and what learning will be taking place? 
Consider CHUNKING (too much information can limit learning) 
	 
Inclusive Strategies (including differentiation): 
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this. 
Reasons for, and details of scaffolding. 
Types of representation in tasks?  
	 
Checking what pupils know, understand, and can do: 
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback. 
Types of Retrieval Practices? 
 
 

	Introduction: 
10 minutes 
	Revisit the children’s prior learning of designing their chocolate bar wrappers. Present the children with the learning objective of the lesson. Show the children examples of different shaped boxes that could be suitable and potential objects that need boxes (empty). Place these on the tables so the children can refer to them. Discuss the Success Criteria with the children and write it on the whiteboard so they remember what to do. Ask the children to make unique boxes that are different 3D shapes such as trapezium, pyramid, etc. Give children images of the templates for each 3D shape, explain that they need to draw one similar but will need to appropriately size it for their chosen 3D shape. Show a WAGOLL and a WABOLL – a box that does not fit the shape of the chocolate wrapper and one that does. 
	The children will revisit their prior learning. They will then look at the different shaped boxes that could be suitable and potential objects that need boxes. 
The children will listen to the success criteria presented in a discussion with the teacher. 
The children will listen to what is asked of them by the teacher.  
The children will then look at the WAGOLL and WABOLL presented to them by the teacher and say what they think is good and bad about them. 
	 
	· WAGOLL 
· WABOLL 
 

	Choosing resources: 
5 minutes 
 
	Instruct children to choose a 3D shape from the selection on their tables to construct a box that would be able to contain the shape. Put a digital timer on the whiteboard to ensure the children move on to the main part of the lesson. 
	The children will choose a 3D shape from the selection on their tables to construct a box that would be able to contain the shape. 
	 
	 

	Designing and constructing: 
35 minutes 
 
 
	Remind the children of the Success Criteria. Inform the children that they should begin to design their two-dimensional nets and construct their 3D chocolate boxes.  
Put a digital timer on the whiteboard to allow the children to manage their time efficiently. 
Pause the lesson after 10 minutes of allowing the children to start designing and ask the children to write down on their mini whiteboards how they feel about the work, for example difficult or simple. 
 
	The children will revisit the success criteria and then begin designing their two-dimensional nets to construct a 3D chocolate box. 
The digital timer on the whiteboard will be referred to by the children to manage their time effectively when doing this. 
The children will write down on their mini whiteboards how they feel about the work, for example ‘difficult’ or ‘simple’ when instructed to by the teacher. 
	 
	· Secret squirrel. 
 

	Plenary: 
10 minutes 
 
 
	Tell the children to stop designing their chocolate bar wrappers. Ask the children to self-assess their designs – What went well? And even better if... 
	The children will stop designing and constructing. They will self-assess their designs by thinking about what went well and what could have been better in relation to the success criteria. 
	 
	· Self-assessment. 
· What went well? Even better if... 
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