                                  MA Education Dissertation

NAME: Elizabeth Nicola Lockhart

CANDIDATE NUMBER: 1601983

COURSE CODE: ECGE7002P

DISSERTATION QUESTION:
Teaching remotely during enforced school closures – A study/investigation on how nursery teachers/leads facilitate home learning during the coronavirus pandemic and the engagement of parents/carers, measured against the children’s outcomes. How changes in practice facilitate future practice.




































Abstract
The beginning of the Covid 19 lockdowns brought life as we knew it to a halt. Schools closed and instantly started remote learning, a complete new way of working that no one had prepared for. Much has been written about the impact of school aged children; however less has been documented about pre-school children. With this in mind I decided to research the engagement of the online learning with nursery children and their outcomes. This progressed to more questions that have taken the project in a different direction and an observation of another cohort of children.

Several methodologies have been used throughout the project to allow for the convolutions that COVID-19 led us down, as the pandemic took twists  and turns so has the dissertation. To ensure an authentic and honest project, these twists and turns were embraced and are reflected in the writing. Initially I had planned to use existing literature in the form of a literature review, with quantative and qualitative research, but with the twists and turns of covid, the phenomenological methodology was also drawn upon. 

It was a surprise to conclude from my research that the children who participated online were not affected greatly by the lockdowns, although I recognise that this is a small-scale study, with limited engagement by the parents in this project. It was a greater surprise to observe the returning cohort of children that displayed lower abilities than I was expecting. With great interest, observing these children throughout the year and reflecting and analysing this information has been most valuable to current practice and to improve future practice within my setting.
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On Wednesday 18th March 2020 it was announced by the Welsh Education Minister, Kirsty Williams, (WG 2020) that the Easter holidays were going to be brought forward and that all schools in Wales were going to be closed from March 20th 2020 for statutory purposes, instead schools would be used to support vulnerable children, and become hub’s for children to attend. 

My current role is a Nursery Lead in an urban primary school, we met as a staff to decide on how learning would continue online during the lockdown period while schools were closed. It was obvious from the beginning that I needed to engage with the parents/guardians for any learning to be undertaken during this period as the children were so young. Nursery is not compulsory for children and therefore it was parental choice, if they participated. My Hwb email address was given out to the parents, and the children’s Hwb email address in a letter, all contact would be made this way during the lockdown period. Until this point the children’s Hwb details were not shared with parents and primarily it was the older children in school that were using and accessing their Hwb accounts. The nursery children’s Hwb accounts were not used prior to Covid 19 as all communications were through letters. It became apparent very early on that not all parents were able to use the Hwb and the children’s email.  Detailed information was sent out by the schools IT technician to assist parents in the use of the system. WG (2020) stated that ‘Hwb is a digital platform for learning and teaching in Wales.’ It also became apparent that many parents were not able to access the information sent to them as they did not have internet access or a devise suitable for home learning, such as a computer or tablet. UNICEF (2020) suggest that in the United Kingdom, 7% of children do not have any fixed internet within their home, and 2% do not have any form of internet connectivity at all. Recognising that many children would be disadvantaged by not having internet or appropriate devices, Kirsty Williams the Education Minister for Wales announce an extra £3 million pounds to help support digitally excluded learners (Welsh Government 2020). Schools loaned devices to families and installed internet to support these families. Older children are able to access the internet independently; however, in early years it becomes the responsibility of the parent to access the children’s email account, to access the work for the children. 

The aim of this paper is to investigate how nursery leads/teachers delivered the online learning during lockdown, and what online resources they used. The schools family cluster will be invited to participate in this part of the study. The aim of inviting the cluster nurseries is to evaluate how each setting delivered their online learning activities.  The paper will then investigate and evaluate how many parents engaged with the online activities and investigate why some did not engage, parents from my nursery will be involved in this. One of the foundation phase aims is to ensure that children ‘have a flying start in life and best possible basis for their future growth and development,’ Foundation phase framework (2015). With a best possible start needed for children to grow and develop, having a six month lockdown could be considered as putting many children at a disadvantage in their early years. Therefore, engaging parents and enabling them to deliver concepts in the foundation phase curriculum was, and is, essential. The aim throughout was to facilitate parents to provide an early years’ experience at home for their children.

The objective of the investigation is to evaluate the practices that have been delivered, and the engagement of parents. We can then reflect on these practices to ensure that future practices can be enhanced and improved. An objective that may come from the research is the delivery of home learning/homework when children are in school. Treahan & Lawler-Prince (1999) suggest that home learning is about activities within the home, where children and parents enjoy the interaction, rather than a pen and paper activity. The Welsh Government in its document Successful futures (2015) states that the new curriculum should create real life opportunities, this mirrored Treahan & Lawler-Prince’s theory. The lockdown gave the children the opportunity to experience real life opportunities, within the home and the confines of covid 19, if guided effectively by the teacher. 

With an insight into home learning and the information gained, a further objective could be gained; with knowledge of how home learning was delivered and why parents engaged or did not engage, the model of blended learning adapted by the school can be further adapted to enhance the learning of the children with homework.

   
[bookmark: _Toc114681643]Literature Review

It is important to begin by trying to define blended learning. Panopto (2019) state ‘blended learning is a method of teaching that integrates technology and digital media with traditional instructor-led classroom activities.’ They continue suggesting that there are four models to this new way of teaching. 1. Rotation model, the student will rotate between the classroom and online learning. 2. Flex model, this is similar to the rotation model but a class will be divided into online and offline parts. 3. A La cart model, a student will study in a building but also complete a separate online course. 4. Enriched virtual model, the student has on and offline elements, there is face-to-face time, but this may be completed virtually.  They are very firm in their opinion of what blended learning is not, they suggest it is not an online course that is broadcast online. The Open University (2020) discuss synchronous and asynchronous models of teaching, they mirror the models described by Panopto (2019). Synchronoused teaching is described when a teacher is present as in face-to-face teaching, this may be in person or online, however, the session is live and the student is able to ask questions.  The disadvantage to this form of online learning is that the student, if unable to attend may miss the session. Asynchronous teaching is described as the contents of the lessons being posted online and the student working through the content independently but discussion will be had through a forum or discussion boards.

Moskal et al (2013), suggest that there is no model that fits any institution better or one model being more successful than another. Rather they say institutions can have some success with all of the blended learning models. Dziuban & Moskal (2011) further extend this methodology, suggesting that the mode of delivery does not influence the success of the student’s outcome. Breslin (2021) has discussed this in his book, suggesting that ‘access is everything,’ (pg. 166). Breslin discusses how access is paramount to blended learning; he states that both students and teachers should have the best available equipment in their homes and have high quality internet access. Vibert (2020), states it is estimated that 9% of families in the United Kingdom do not have access to a laptop, desktop or tablet in their houses. Closer to home the Children’s Commissioner for Wales (2021), conducted a survey to assess how many learners did not have access to a digital device. 12% of the 60% of schools that responded stated that at least 20% of learners did not have access to an IT device. The survey also identified that many learners are sharing devices. The report also highlighted that some families do not have access to the internet or have inefficient data to access the online learning. Breslin (2021) also highlights the issue that even if families have internet connection and a device or several devices, they may not be able to use the software appropriately to enable learning. Donaghy (2021) discusses the term digital poverty. He begins by explaining and defining the term digital capital, explaining that this term defines the physical things that are needed for digital engagement to occur, explaining that this is the kit required to access online learning. He then continues suggesting that without the digital kit that the term digital poverty is then used. He suggests that Covid 19 has highlighted the issues of digital poverty but such an issue was there prior to the pandemic. He cites example of people being in digital poverty and not being able to access free food deliveries, news or important information prior to the pandemic due to not having sufficient technology. Livingstone & Helsper (2007), over ten years ago discussed the digital divide, they suggested that young people have thought to be ahead of the game and are the digital generation, and therefore have no issues with digital platforms; this may have been a misconception, with schools providing digital lessons and equipment in schools. The young people may have had knowledge and understanding of the digital world; however this does not mean this translated to the same equipment being in their homes. The pandemic has highlighted this digital divide, many assumptions were made prior to Covid 19 that equipment was in young people’s homes, and this was not the case. Talaee & Noroozi (2019) question the term ‘digital divide,’ they suggest the term was brought to the fore over a decade ago, and that this terms meaning has changed over the past decade. They argue that the terms definition has changed to now, being one of accessing provisions rather than one of accessing hardware. They also conclude that socio economic status is also a factor on the uptake of children when accessing digital learning.  

This research paper is specifically looking at blended learning during lockdown with nursery children. Nursery children are defined as three and four year olds (WG 2019), with ten hours a week being allocated to them in nursery. Rudoe (2020) suggest that high quality early years is important for future academic outcome, however it is clear that quality does not refer to achieving numerical outcomes. The Welsh Government (2019) explains that early years learning is based on play and practical hands on experiences. Therefore parental engagement is critical to ensure success in online learning.

Hornby & Blackwell (2018) updated an article originally written in 2011 discussing the importance of parental involvement in education and suggests benefits to parents being involved such as parent-teacher relationships, increase in the confidence of parents in their own education. The article stated that there should be positive attitudes to partnership with parents and that the parental involvement theory had been around for many years, however had not been fully implemented into schools, the article suggested that extensive research, training and guidance needed to be introduced to improve practice. Epstein et al (2002) devised a researched based framework to inform practitioners and leaders of six types of involvement. The frame work describes six types of partnerships a school may have with parents, ranging from the first which helps families provide a supportive environment for children at home. The sixth which involves collaboration with the community. The fourth being particularly pertinent to this research project; learning at home. Epstein et al (2002) discuss the design of homework or at home tasks alongside the teacher being respectful of family time. Pensiero et al (2020) discuss the issue of home schooling and home learning tasks during the school closures because of the Covid-19 pandemic. The study looked at parental jobs and distinguished between different groups and working situations and family structure. The study also considered the demographics of the families. Pensiero et al considers family dynamics in a greater depth to Epstein et al and in a different context, however both studies acknowledge how parental involvement in children’s education influence outcomes. Pensiero et al goes deeper and suggests that children from a more advantaged group will have lost less academic attainment compared to those in a lower advantage group, however this may have been similar if the children would have been in school and no lockdowns. Weaver & Swank (2021) discuss further the effects of the Covid pandemic on home learning. They address the issue of engagement from another angle and introduce the concept of the difficulties parent had due to non-paid work in the home; washing, cleaning and other domestic responsibilities. Also investigating and discussing the reduction in the support systems that parent may have had, due to social distancing and not being able to meet with others this may have a  negative impact on their ability to facilitate home learning for their children. Weaver & Swank discuss eight themes through their research with an added five sub themes. The focus of the research and the themes are from the parental perspective and highlight the many complexities added to lives during the covid-19 pandemic lockdowns. Estyn (2020) also acknowledge the importance of parental engagement stating ‘in order to improve pupil outcome and wellbeing leaders must identify the need to increase levels of parental engagement.’ The report suggests that parental engagement starts from day one. The report suggests by doing this the family ethos and relationships are built early on. The report also suggests that regular feedback from parents is important and that this improves curriculum planning.
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Nursery in Wales is not compulsory, however early years education is vital for a good start to education. It was very important to engage parent and carers during lockdowns, to enable them to have direction during home learning. Parents and children were offered daily Teams online meetings/sessions during the lockdowns. Here the children and parents were able to see each other and have an overview of the activities for the day ahead. Of the 54 children offered only 10 attended for every session, with a further 2 sometimes attending. I purposefully chose a different time for online learning to avoid clashes happened with other siblings that were also having online sessions. The nursery sessions were kept short, with sessions no longer than 15 minutes. Due to the lack of engagement for the home learning offered, this led me to want to look deeper into why there was a lack of engagement.  There has been much documented on why during lockdown children did not engage in learning. I wanted to find out why in nursery there was a lack of engagement with parents and if this correlated to social reasons and general outcomes that outside the pandemic would affect the children and their education. Therefore I decided to investigate the engagement from three areas.
1. The children’s attendance before the lockdowns.
2. Semi structured interviews with a sample group of parents.
3. A questionnaire to all the parents.
4. The children’s foundation phase outcomes


Prior to the first lockdown, the nursery attendance figures were at 90.1 % average. This was based on the 54 children attending the nursery. These children were having 12.5 hours of nursery time, and attending five half days. Of the 10 children who attended every online session, their attendance was above 95% before lockdown. The two children that sometimes attended the online sessions both had attendance above 90%. The other 42 children had attendance figures ranging from 50% - 98%. 

All children in the school including nursery are assessed against the national curriculum outcomes using an online data collection tool called Incerts. This allows children to be assessed in numeracy, literacy, personal and social development and physical development in the foundation phase.  On admission to nursery, within six weeks an initial base line assessment is completed on each child. The Incerts assessment allows the teacher to track children’s progress. Although the data produce indicated that the ten children who attended all the online sessions could have been on a trajectory to achieving their end of year outcomes. It is difficult to use this as evidence as the children all started at different points before the lockdown and some were still settling into the nursery environment. Also the first lockdown was lengthy and it was difficult to assess children fairly and accurately whilst doing online teaching. Therefore the outcomes the children achieved during and before lockdown are difficult to use. However, assessments after the children returned to school can be used. This data will be shown later.

The second method of investigation was a semi structured interview. It is important to begin by recognising interviewer bias. Salkind 2000 discusses interviewer bias, stating that the interviewer inadvertently can influence the answers given by the interviewee, sometimes by facial expressions or even an encouraging smile can influence the answers given. Because of Covid, some interviewer bias was removed as the interviews were done online, and as two of the participants wanted the cameras off, it was decided that all the participants would have their cameras off. The interviewer only kept her camera on to welcome the participant before turning her camera off.  Drever 2003 describes all interviews as formal, however extends his explanation of a semi structured interview. He states that a semi structured interview ‘encourage people to talk as some length and in their own way,’ (pg. 10). He continues suggesting that people may take the interview in a different direction to that of what the interviewer requires, however the interviewer will have themes they wish to discuss and will direct the interviewee back to these themes. 

A letter to request participation was given to all parents of the nursery (appendix 3). Due to Covid these letters were emailed to the parents. The letter advised the parents that the information would be treated anonymously and confidentially. They were advised that they could withdraw from the research project at any point. Three parents replied and were happy to be interviewed.
The three parents that partook in the interviews participated differently during the lockdown period. Parent 1, was a father who worked full time online during the lockdown. Mum attended the online sessions but dad did the activities with the child after he had finished work. This family had 3 children doing online learning. Mum didn’t work. Parent 2 was a single mum with five children. Mum is dyslexic and the children all attended the school hub during lockdown for two days. Parent 3 both parents worked, however both had flexibility in their work and took it in turns to participate online with their child and to complete the activities. The child is an only child. 

The interviews concentrated on three themes:
1. How well did the parents feel they participated?
2. How easy did they find it to participate?
3. Did they have any difficulties/barriers to participating?
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1. How did the parents feel they participated?
Parent 1 said they felt they had participated very well, he discussed that they decided to share the workload of participation with the online learning, to enable the parents to both actively be part of the learning. Dad said that as he was working online during the day and that it was practical for mum to be online for the sessions. Dad however enjoyed helping the child with the activities after work.  Parent 2 stated she hadn’t participated well with the online learning, she said it became a dread to organize the time in the house, she eventually gave up. Parent 3 stated they were very engaged with online learning and looked forward to the daily sessions. They wished they could have both attended the sessions daily. They looked forward to the tasks as did their child.

2. How easy did they find it to participate online?   3. Did they have any difficulties/barriers?
All the parents said that initially they had struggled participating online.   The platform being used was Hwb and Teams. All the parents stated that they had not used the Hwb platform before and this took them time to learn to use. Both parent 1 and 3 found that with time they became accustomed to the Hwb platform and acquired skills using it. Parent 2 however found the platform ’impossible to use.’ Being dyslexic she found that login in was particularly difficult as the passwords were very difficult and that as she only had one computer between all the children, she got ‘muddled,’ with all the usernames and passwords. Parent 2 became a little upset at this point and we stopped the interview and had a chat. I offered her to not continue but she decided she would like to. We decided to continue the interview the following day. The Teams platform was also used for the daily sessions; however this only began at the second lockdown. All the parents said this was a positive addition to the online learning. Parents 1 and 3 said that although the activities were self-explanatory they felt the online explanation helped the children to focus and helped the children to connect with their peers. Parents 1 and 2 said their children had enjoyed and looked forward to the short sessions and enjoyed them, the children loved hearing the daily stories. Both parent 1 and 3 stated that they had more than one digital device in the house; therefore there was no problems with having to share devises or problems with timings. However, parent 2 stated she only had one device and this was an iPad. Parent 2 shared at this point that she had once had a laptop but found it too difficult to use. Parent 2 also had a phone but said the children found it difficult to see the lessons or any materials provided on this device. Therefore she only let them use the iPad. Parent 2 also said it was impossible for the nursery child to use the iPad because she prioritised the work of her older children. Parent 2 said that when she did eventually access things that were emailed to the nursery child that she had difficulty in understanding the activity or couldn’t print it off. She said she often would put the child on the CBBC website in the hope that some learning would happen. Parent 2 also shared she did lots of crafts and cooking with the child, they had spent a great deal of time together during lockdown.

The third method of collecting data and information was from a questionnaire. Salkind (2000) states a questionnaire is ‘a set of structured and focused questions.’ Therefore based on the discussions from the semi structured interview I compiled a questionnaire (see appendix 2). I gave the questionnaires to the parents that had been in the nursery during the Covid 19 lockdowns. Based on the low engagement numbers during the lockdown with home learning, the low response from the requests for interviews and the discussion with parent 2 during the interviews, I decided to print out and give paper copies to the parents. The questionnaire also had a cover letter. 
In designing the questionnaire, I followed guidance from Cohen & Manion (1994), they suggest that a questionnaire should be clear and unambiguous; it should be engaging and should not be confusing to the respondent, this eliminates any ambiguity in the answers. The questionnaires were given with instructions that they would be treated anonymously; this would enable the respondents to be truthful in their responses. The questions were both open and closed. The questionnaires were distributed via another teacher to parents as the children of the parents who were being given the questionnaire had left the nursery. Salkind (200) recognises that one of the biggest disadvantages with a questionnaire is that the return rate can be low. In this instance the return rate was zero.  Following this I decided to give out the questionnaire for a second time, with the same cover letter but with the addition of a return date. Once again the return rate was zero. Therefore I have decided that this study will have to use the results from the interviews, the data collected prior to lockdown, and the literature review. 
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With this study being very small scale, I acknowledge that my findings are limited, however the findings are still of interest and with the added addition of review and reflections,  lessons and changes of practice can be learned within the nursery setting.
Covid 19 and covid lockdowns were put in place at short notice and that school’ were not prepared for anything of that nature, there was no precedence for what happened and schools had not prepared policies or plans. The lockdowns happened suddenly and schools closed. There were emergency hubs for children to attend but only if these children fitted the criteria for attending. The local authority gave guidelines and suggested the children of critical workers and children who were possible at risk could attend the school hubs. Individual schools determined what was meant by ‘children at risk.’ All the hubs ran differently, however the hub that I was part of the children were not given work and the adults were there only to supervise in a child care capacity. This was during the first lockdown, the second lockdown the schools had created a plan and the hubs were organised differently. During the second lockdown the children attended their own school rather than a central hub school and by this time daily tasks and activities were given to the children to complete, with the adults supervising the activities.
The data used in this part is taken from the children’s whose parents attended the semi-structured interviews. Before discussing each child it is important to see where each child was at different stages of their nursery journey. Below is a graph for each child, tracking their data from when they started nursery, before lockdown and on finishing nursery.  For this project I have decided to track their Language, Literacy and Communication (LLC), Maths and Personal, Social Development (PSD). These have been chosen as we decided as a school these were the main areas we were going to concentrate on during lockdowns and therefore I can show accurate data. It is also important to clarify that the three children in this study were Nursery 1 children during the first lockdown and then returned as Nursery 2 children (some children attend nursery for two academic years due to their birthdays, they are not old enough for full time school after a year and return to nursery, we refer to the children as nursery 1 in their first year and nursery 2 in their second year).. All these children have spent over a year in the nursery and therefore data is as accurate as possible. The data is taken from the school’s assessment tool, (Incerts) and even though I have assessed the children, the assessments were done prior to the parent’s interviews; therefore, the assessments contain less of a bias towards this project. Unfortunately, due to Covid 19, it is difficult to compare with similar children who spent their entire time in education during Covid as all schools were closed and only accessible for children of key workers. The provision at this time for key worker children was different to a normal school day; therefore comparison is difficult as was the provision for online learning. At this point we did not take a register of attendance for the nursery children as nursery provision is non-compulsory.
Below I have included a table from the Welsh Government (2017), which gives a guide to where a child’s outcomes should be against the age of development.
	Expected age of development
	Related outcome

	6–12 months
	Foundation Phase Outcome Bronze

	12–18 months
	Foundation Phase Outcome Silver

	18–24 months
	Foundation Phase Outcome Gold

	24–36 months
	Foundation Phase Outcome 1

	36–48 months
	Foundation Phase Outcome 2

	48–60 months
	Foundation Phase Outcome 3

	60–72 months
	Foundation Phase Outcome 4

	72–84 months
	Foundation Phase Outcome 5

	84–96 months
	Foundation Phase Outcome 6
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	 Foundation phase outcomes
	Graphed Levels

	2a
	9

	2b
	8

	2c
	7

	1a
	6

	1b
	5

	1c
	4

	Gold
	3

	Silver
	2

	Bronze
	1

	Working Towards
	0
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The three data points on the graphs refer to initial base line assessment, end of the children’s first year and the end of the second year of nursery.
It is important to look at the data findings for each of the children in each of the topic areas, to establish a possible trend before coming to any conclusions.  Once again it has to be reiterated that this is a very small scale study and therefore very difficult to make a conclusive outcome.  

Looking at the LLC findings it is interesting to see that the children all started at different assessment points. Interestingly they all made progress during the lockdown period and make similar progress. Child one made significant progress. The National Literacy Trust (2017) defines literacy as ‘the ability to read, write, speak and listen in a way that lets us communicate effectively and make sense of the world.’ Within a nursery setting the communication aspect which includes speaking and listening is a focus. The National literacy Trust continues by explaining that if a child has low literacy skills this will affect their ability to succeed at school and further down the line in the job market. Interestingly the National Literacy Trust discusses the importance of how valuable good home support is on literacy. The trust recognises many factors that could affect the literacy outcomes of younger children during Covid 19, these include social aspects, mental health aspects and parental background. However, with regards to the three children in this study all made progress. Looking closely at child two, it is interesting that the child made progress given that her mum is dyslexic and found online learning very difficult. It could be suggested that this child made progress due to being the youngest of five children and that there may be a lot of incidental communication that happens in the family. Also this child attended the school hub during lockdown and although there was no formal education delivered, it was a wealth of communication opportunities. The children had peers to play with and adults to interact with. Child two did not make as much progress as the other two children, however began at a lower level and began her nursery education with a disadvantages due to her mums difficulties. Child one began nursery as a very quiet child; this will have impacted her initial assessment with regards to literacy, language and communication. It is difficult to assess children if they do not communicate well initially with the adults in the nursery. Furthermore all initial assessments are done within the first six weeks of a child joining the nursery; therefore if a child has not settled in within this time, the initial assessments are not reflective of the child’s ability. Child 3 started nursery very confidently and with very good language, literacy and communication skills, and was easier to assess initially.

Personal and social development (PSD) or personal, social and emotional development is defined by WG (2008) as ‘children learning about themselves, their relationships with other children and adults both within and beyond the family.’ Interestingly all the children in this study started at the same point on their initial assessment. As explained previously, the initial assessments, were completed before this study started and before the parents volunteered to be interviewed, therefore there was no bias on the side of the researcher. It is important to recognise as this point that when these initial assessments were completed, the world had not heard of Covid 19 and the three children in the study had not experienced any barriers related to their early childhood in relation covid 19 illness or lockdowns. Other barriers may have been in place for example social economic barriers, possible parental mental health and other hidden barriers. Interestingly child 2 and 3 ended on the same assessment point although took a different trajectory. It is interesting to cross reference the data obtained by from the literacy graph. The question must be posed, has literacy and personal and social development have a cross over, where emotional literacy then becomes apparent.  Figueroa-Sanchez (2008), discusses in great length literacy and social emotional development  and concludes that ‘emotional development occurs on a parallel path to early literacy development in the context of positive relationships,’ (pg 2). This concept mirrors the finding of this small study, where the graphs show similar ending assessments even though the PSD starting point was the same. 
The maths/numeracy graph is also very intersring. Child 3 in this area is above avarage and started nursery with above avarage skills. This child was put on the MAT register (more able and talented) in this area. Child 1 and 2 started at different points but ended on the same assessment point.  Interestingly assessment at this age is primarily about practical skills and language development in maths, therefore following similar assessments to that in the language, literacy and communicaion areas, with the enphasis on mathamatical languages and skills. This would explain similar outcomes with all the children over the three areas.   Within the early yers provision maths is taught through continous and enahced provision, giving the children authentic experiences within the environment. Much of the learning also happens outdoors and is icidental with the adults in the environment being accutly aware of the learning requirments but delivering them in a fun playful way.
If I were to sum up the findings of this small scale study,  I would conclude that the children within the nursery early years provision were not disadvantages due to the lockdown. I can only infer from the interviews and findings from the data that these children had a grounding in nursery life and socially before Covid 19 struck.  However this study has brought further questions and investigation. To give context it is important her to explain that the writer of this project asked for an extension due to personal circumstances and Covid. Because of this extension, and without the writer realising brought relavent questions and observations to the study. The children whos data is above were in the nursery during the lockdowns. The cohort of children that I am now refering to are those that returned to the nursery in the acadeic year 2021/2022. These are the children that were born or were very young when the  Covid 19 pandemic began. 
I understand that the direction I am taking this research project is very unusual and different to the normal academic ways of a dissertation, however, Covid 19 has made our world a different place and trying to return to the same is difficult. If Covid 19 had taught us anything is that we as a human race can change and adapt. Therefore I am going to extend a little here. The following part is going to discuss the children from the academic year 2021/2022, I can only use informal observations and data taken from all the children then produce a  avarage, comparing these childrens starting points from the other children who were learning during Covid 19. Due to not expecting or being able to anticipate the governments Covid rules during this year or knowing if there would be further lockdowns, and not anticipating the difference in the children that this year would bring or the unexpected learning and information curve that I would stumble upon whilst writing this dissertation. I can only talk about the nursery  cohort that will be returning to the nursery as a narrative and my personal observations or phenomenological approach. Also I only have data on these childrens outcomes at the end of their first year. Due to the new Welsh curriculum being introduced, and the assessment will change. 
The  phenomenological approach is the direction this part of the study will taken. The phenomenological approach is described by Byrne (2001) as ‘one of many types of qualitative research that examines the lived experiencees of humans.’ She goes on to explain that this approach is taken from peoples life experiences and that these experiences cannot be reduced to a number or quantative approaches.  Creely (2018), explains the approch further by saying ‘Put crudely, it is a looking or an examination from the inside out, and is generally typified by description and interpretation which is both deep and narrow.’  Creely continues with an important point stating ‘a phenomenological approach to educational research, as I conceive it, has an important complementarity to other approaches to educational research and research about learning.’  Even though this approach can complement other research methodologies, I recognise that the information obtained is from this perspective may have an element of bias, which does in turn, reduces the validity of the research.  Also this method of collecting data does become a form of narrative, and everyone’s perception of the same situation may be different.

To continue on the original theme of the project and to keep a context  I will discuss the children in this year’s cohort (2021/2022) that are returning under three heading; personal and social development (PSD), numeracy and language, literacy and communication. The returning cohort consists of eleven children. Referring to table 1, The Welsh Government, have guidance that between the ages of 24-36 month the children’s outcomes should be at foundation phase outcome 1. 

Personal and Social Development
It is important to start with understanding this area of learning within the foundation phase. The Welsh Government (2017) explains in the handbook that:
      ‘Within this Area of Learning children learn about themselves, their relationships with other children and adults both within and beyond the family. They are encouraged to develop their self-esteem, their personal beliefs and moral values and an understanding that others have differing needs, abilities, beliefs and views. The Foundation Phase supports the cultural identity of all children, to celebrate different cultures and help children recognise and gain a positive awareness of their own and other cultures,’ (pg. 15).
It is also important to give context to the children that are included in this part of the study. These children on average were born in 2018 and were approximately between one year old and two years old when the United Kingdom first went into lockdown, depending on the month they were born, becoming toddlers in the first lockdown.  Everything shut and people and families were told to stay home, parks and activities for children stopped. These children were kept at home with their parents or guardians and were only able to go into the garden if they had one or for a short walk each day. The family and the children’s lives changed overnight, they were unable to visit friends and family. The early social aspect of these children’s lives stopped, only having contact from the family members, adults or other children in the house. Therefore, unlike the previous cohort of children they had very little social interaction during their early years. This lack of socialisation became very evident when the children arrived to start nursery.  I can confidently say that most of children were apprehensive on their first day of nursery, however it became obvious very quickly that these children were anxious when they arrived at the nursery door, they had no prior experience of anything of this nature or being left by their parents or guardians, it wasn’t until they had entered the building and realised that their parents/guardians had left did we see any reaction.  The children became very emotional and overwhelmed. Not only were they being left for the first time (this was all the children) but they were being supported by unfamiliar adults and surrounded by other children and a space filled with a lot of resources and colour. Topciu & Myftiu (2015), discuss in length Vygotsky’s theory of social-cognitive constructivist, with the prime focus of this theory being the child’s interaction with society.  The paper discusses that children learn through their social interactions rather than their learning and education influencing the children’s social interaction. Sprout (2020), argues that Vygotsky’s theory would suggest that community plays an important part in the development and of learning, suggesting and supporting the same as the previous article. Vygotskys theory may help us begin to understand why these children, that started the nursery found the situation overwhelming; they had missed out on much of the initial socialisation due to Covid 19. I would argue that we saw much of this socialisation begin when they started nursery. They started to be part of a community and start to learn the social constructs of the community. It is important to clarify that every year we see a few children who have not had time away from their primary care givers, however in this instance it was all the children.  Returning to the original Welsh Government (2017) document, that defines the personal, social development methodology within the foundation phase. It became apparent that socialisation starts for most children before they start nursery. However, in this instance it could be argued that because of Covid 19, this important part of development was delayed. This shows in the children PSD assessments, with end of year outcomes being lower than that baseline that is given by the Welsh Government, and the end of year outcomes being lower than the levels the children should have started out with. 

Language, Literacy and Communication (LLC)
Of the eleven children being discussed in this part of the project, at the end of year assessments three had achieved a level 1 outcome the other eight were on Gold. Once again the children were below the average expected outcomes for their age. Looking back at table 1, the children would be expected to have an Outcome 1 by their third birthday.  
There are many elements to this part of the Foundation Phase assessment, and although they are assessed individually, the Welsh Government (2017) handbook states that the elements are not to be taught in isolation rather they should be taught holistically and through authentic and meaningful experiences.  This area when reflecting back on the children of this cohort becomes a tangled web of difficulties. The children came in and because of their lack of personal and social development, a longer than usual settling in period was needed to be given to enable accurate assessment. In some cases the children were still struggling socially at the end of the year. It was difficult to assess their speech as they needed this extended time to become confident in talking to us. In some cases they found following instructions very hard, and their lack of extended vocabulary became apparent, which sometimes showed in their behaviour due to being frustrated in being unable to express themselves or be understood by the adults or their peers. Hoff (2006), discusses how different social contexts can support or shape language development. She argues that children in a lower class home may have less language development because of the adult in the home but also because of their social surroundings. This correlates to the children having less language, literacy and communication skill in the cohort because their social community was reduced during Covid 19, even though their home environments were all different.
Numeracy/Maths
Numeracy and maths in the early year’s classroom is based on rich mathematical language development, authentic experiences and exploration, with hands on activities (Welsh Government 2017). Of the eleven children in the 2021/2022 cohort, nine at the end of the year assessments were gold, one was bronze and one child had an outcome level 1. This once again was below the recommended outcomes for the children, as the Welsh Government 2017 document (table 1) suggests that the children should be entering nursery at the age of three with an outcome level 1. Reflecting back on these children it became apparent that, they were similar on the assessment scale to the language assessments; their language development and personal and social development was putting them at a disadvantage in this area and all areas.
The children as a cohort were finding the nursery experience difficult. They were finding playing constructively with apparatus hard and being around their peers. Sharing and waiting for toys became problematic and sometimes this displayed in their behaviour. In addition many self-help and independence skills were also not evident. Many children were unable to toilet themselves, recognise their coats, chose from the snack station or chose where to play. Dowling (2003), argues that children who have self-care skills adapt more easily when they attend nursery, however children who are dependent on adult support require more encouragement to develop their independence. Previously I reflected on the children feeling overwhelmed with their environment, Aras (2015) discusses the concept of self-regulation, defining it as ‘Self-regulation is a mechanism enabling to control one's impulses and doing something because it is needed,’ (pg. 15). Vygotsky’s theory is the overarching theory that embodies self-regulation. Bodrova & Leong (2009) have designed an early childhood curriculum named ‘Tools of The Mind,’ based on the works and theories of Vygotsky. The premise of the curriculum is based on teachers not only teaching facts and figures but the teacher has a role in shaping the child culturally; the teacher should collaborate with the child. Mcleod (2022) elaborates on Bodrova & Leong stating that not only should the teacher collaborate with the student, but ‘play untraditional roles as they collaborate, in order to enable the student to create meaning in their own way,’ (pg. 1). This theory, may in part explain the reason why the children in this cohort were assessed below the expected average for their age, due to having less social interaction. However, we need  to look at how we can catch these children up. Interestingly the Montessori theory has similar methodologies to the foundation phase pedagogical principles. The Montessori approach is described by Ruhl (2021), for the younger children in a Montessori classroom, the focus would be on motor skills, both fine and gross. The children would be learning to choose, set up their activity and put away after they have finished, encouraging independence throughout. Only when they have mastered the fine and gross motor skills will they transition to the academic subjects. The children will learn using concrete apparatus before moving to the more abstract. The children chose how long they spend on an activity and the adult are there to facilitate the children. The Montessori theory places children into four planes of development, the first being infancy 0-6. Ruhl explains that the first plane is a stage of sensory learning and suggests that during this phase the child will develop concentration discipline; these are natural stages according to the Montessori theory. If this theory is to be reflected upon and used to reflect on the children in this cohort, the children may not be below the expected developmental outcomes, rather they are developing at a different rate and will by the age of six be ‘caught up.’
I stated in the previous paragraph that the Montessori methodologies and the foundation phase have similar pedagogical principles. The Welsh Government (2018) explains that the foundation phase curriculum should provide a ‘developmentally appropriate curriculum,’ (pg.3), they explain that the foundation phase is for children aged 3-7. They also state that the emphasis should be on practical engaging activities, allowing the children to gain experience in authentic play and be involved in the activities. Allowing the children’s creativity, and imagination to flow throughout the learning. The document suggests children should be allowed to explore the world around them, share ideas and problem solve. This curriculum has many similarities to the Montessori curriculum where children have choice in learning and adults facilitate the children’s learning opposed to teaching them formally at this age. The foundation phase also has many elements of Vygotsky theory, which has an emphasis on a community influencing the learning of a child. This is evident in the foundation phase curriculum which refers to ‘developing the whole child,’ (pg.3). The foundation phase curriculum has elements of both the Montessori principles and Vygotskys principles. With a deeper understanding of all three methodological theories, a way forward can be planned to enhance the experience of the nursery children in the 2021/2022 cohort.


[bookmark: _Toc114681647]The Way Forward

Some of the nursery provision had changed due to Covid 19; these were going to be in place for a short period of time only. For example the nursery went from children attending five half days a week to the children attending full days. Depending on age the children attend three full days (older children) or two days (younger children). Initially the change was made to allow deep cleaning in-between cohorts of children when children were in bubbles. The children brought their own packed lunch as children of non-statutory school age in Wales are not entitled to free school meals. Initially having the children in for lunch time was a consequence of being in the nursery for full days. However on reflection there were a number of very positive outcomes. The children all sit together for lunch and extra time is given. The children have approximately an hour and a half to eat. The adults sit with the children and talk throughout. Initially some of the children found it hard to sit however with time all the children learned to sit for lunch. They learned to help each other open lunch boxes, drinks and other packets. During this time they learned to work together, whilst using their fine motor skills, all in a very authentic way. During snack time the children learned to pour a drink, cut and butter toast, cut fruit, then wash their dishes when they have finished. This is a very similar methodology to that of the Montessori approach. This meal time approach is documented in the film Montessori in New Zealand: Young children preparing community lunch (2013). The film shows how the adults have very little intervention and the children are organising the lunch. The children work collaboratively to complete the task, and being independent. Within the nursery we have had a snack station for many years and have seen the benefit from previous cohort on encouraging independence. Since Covid 19 the snack station and staying for lunch times has be of great importance for the children’s development and sense of community. Pound (2006) discusses Vygotsky’s theory ‘the zone of proximal development.’ She describes this theory as the adult understanding what the child can do independently and then being helped. This help can come from a child or adult. This was also seen in the video Montessori in New Zealand: Young children preparing community lunch (2013). The children in the video were seen helping other children complete a task. Figure 4 shows pictorially Vygotskys theory on the zone of proximal development (Main, 2022).
[image: ]
[bookmark: _Toc114681697]Figure 4  Vygotsky ‘The Zone of proximal development’

Interestingly Vygotsky (1978) suggests that even though a child learns within a social context, they learn better from interactions with skilled teachers.  Sometimes the zone of proximal development is referred to as ‘scaffolding.’ Scaffolding was first used by Wood et al (1976), they suggested that scaffolding would help the child gain independence and the support could be gained from anyone who has the knowledge. This idea is evident in the Montessori methodology and can be seen in the video clip in action. These pedagogies clearly translate to the nursery and are being implemented.

Another change that didn’t happen because of Covid but was highlighted because of Covid 19 was outdoor learning. When we returned to school the local authority gave guidance on returning to school to safeguard staff and pupils.  Part of the guidance was to ensure adequate air supply in the classroom and to be outside as much as was possible. It is statutory in Wales for schools to provide outdoor learning (Foundation Phase Framework 2015). The earliest methodology came from Friedrich Froebel who advocated play and outdoor exploration (Tovey, no date).  The Froebel trust (2022) explain the principles behind Froebel’s theory, they suggest that children’s learning should not be put into compartments, rather children should be treated as a whole; holistically. The trust continues to suggest that children learn by doing things for themselves and that their learning starts from the point where they are. This point conflicts to some degree with Vygotsky as he would have educators support here and Montessori would allow peers or adults to support. However Froebel does suggest that the relationships they have around them does shape their lives and that learning is lifelong. The theory that a relationship shapes lives mirrors that of Vygotsky and Montessori. The new Welsh Curriculum which is to be statutory September 2022 also advocates outdoor learning. The cohort of children being reflected on in this project have had free flow to the outside, enabling them to choose to be outside if they wish. For these children who found starting nursery overwhelming, the outside area has been invaluable.  They have been able to climb, play in mud and explore their environment. I have observed children who were distressed be distracted and become calm just by being outside or looking up to see the birds or aeroplanes. Although outdoor learning has always been a part of the nursery experience, greater emphasis has been put on the outdoors since Covid 19 and on reflection many benefits to the children. The children have more space and are able to have more room to play. Behaviours are nurtured, both for children who find regulation their behaviours and display challenging behaviour and for those children who are quiet and find the nursery experience overwhelming. The more challenging behaviours have room to climb, jump and express their behaviours differently. The quieter children find den making or engaging in the outdoor role play therapeutic.

An important observation and reflection has been my approach to play in the nursery. The nursery has always based everything around play, but constructive play with purpose. However, after observing the cohort of children 20021/2022, it became apparent that they found the environment, which is full of resources overwhelming and that they were unsure what to do.  I observed that many of the children would go and sit and wait for an adult to start their play, the children were unable to initiate the play with adult or peers.  The Welsh Government places a high focus on play, they have produced a document; Wales – a play friendly country (2014). The document states that play should be a right to children and acknowledges the importance of on well-being for children. During the Covid 19 pandemic this right was taken away from children as parks and children’s play areas were closed. This I have observed on the children within the nursery has had a huge impact on their ability to play and their well-being. Friedrich Froebel placed a very high emphasis on play, The British Association for Early Childhood Education (2022), cites Froebel stating, ‘play is the highest expression of human development in childhood for it alone is the free expression of what is in the child’s soul,’ (pg.1). Pound (2006) also states that Froebel’s theory places a high focus on the development of children through play. Bodrova & Leong (2015), discuss Vygotsky’s theory on play, they suggest that play allows children to be above their normal academic abilities. Vygotsky (1967) states, 
‘In play a child is always above his average age, above his daily behaviour; in play it is as though he were a head taller than himself. As in the focus of a magnifying glass, play contains all developmental tendencies in a condensed form; in play it is as though the child were trying to jump above the level of his normal behaviour,’ (pg.16).
This was part of a lecture transcript (Veresov & Barrs, 2016) and was translated by Veresov & Barras (2015) and published in the International Research in Early Childhood Education, by (2016). This is a very profound statement, and should be considered very carefully when planning. Before Covid 19 I recognised the importance of free play and allowing the children to explore independently. Since returning after Covid 19 and observing the difficulty the 2021/2022 cohort had with playing, I have intentionally planned daily for free play. Wood (2014) discusses the problem of free play and a curriculum based approach to learning. She concluded that if practitioners only assess against a skill based curriculum the free play and it learning effectiveness can be lost. Aras (2016), elaborated on Woods discussion suggesting that even though curriculum suggest that they are play based, they are delivering academic activities through early year resources. Aras suggest that true based play as opposed to activities which are play based do not have a goal or outcome, they are just playing and that may offer its own reward or pleasure. It has become apparent that free play within a nursery class may mean different things to different educators. Therefore to move forward I will plan daily free play with an emphasis being on the children leading the play, the play may be inside or outside. The role of the adults within the nursery will be to facilitate the play and they will be guided by the children.

Egan et al (2021) recognise that millions of children around the world have missed out on their early years education and the disadvantages the lockdowns put onto the youngest children, they emphasise that the disadvantages are different for different families and that further research needs to be undertaken in future years to see the true outcomes of the lockdowns. Smith & Pollak (2021) discuss early environmental childhood trauma, and how this can influence behaviour, however they do state that all children will react differently and further research has to be undertaken to ensure children are supported if they are at a risk or predispositioned to being affected by early childhood environmental trauma, such as Covid 19. There may be long lasting effects on our younger children and only more research over many years will be able to prove or disprove this and other theories. However, there is awareness of the difficulties that the younger children may face. My reflections and small scale research has drawn my awareness to the possible problems that may occur and are occuring within my setting, However, having an awareness and understanding  is not enough and different approaches have to be put in place and adopted to try and give the children the best possible futures. 
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Reflecting on the areas researched in this project, some recommendations have been highlighted. The recommendations are personalised to my setting as it is difficult to make general recommendations as every nursery provision has their own way of delivering early year, also all nurseries delivered differently during the lockdown periods. However the recommendations could be used in other setting as they are possible to implement in any setting if they are required or if a need is highlighted.
For those children who were with me during the lockdown periods, they moved to reception and have had a full year in school. School has not closed due to Covid over the past year; however there were bubble restrictions within the school structure. They may have experienced episodes of having to stay home due to self-isolation before the government changed the guidelines. The school however has put in catchup interventions and in place and attempted to address missed learning on a child’s individual basis. For the children returning to the nursery and for the children who will join them, who were born during Covid 19 a different approach long term will be put in place. Some have already begun because of the change Covid 19 brought and will be kept. Others may be considered. 
Due to the pandemic and on return we decided to make the nursery full days for the staff to be able to clean thoroughly in-between cohort. As previously discussed this worked very well and other benefits were observed. We have decided as a school to continue with this change. This change has been accepted very positively by parents, and many parents have informed me they have chosen our nursery because of the full days. They have stated that the full days allows for easier childcare arrangements, which is an added benefit.
Outdoor learning was important before the pandemic; however, greater awareness was put on being outside when we returned to school after the lockdown. This was to alleviate the risk of covid spread. However what was witnessed was a different flow of learning and play. This produced a different mind-set about being outdoors and starting in September not only will we continue with the free flow of being able to go outdoors but planning will be made priority to be outside learning.
Free play has always been part of the nursery provision, however very infrequently. I normally planned for free play at the beginning and end of the term; more of a treat. The children are always playing but with structure. However since completing this project, a renewed appreciation has gained.  Free play will be planned into every day.
Due to this project increased awareness has been gained as to how adults interact with the children. Rather than leading the play and encouraging children to play together on a task, we will be encouraging the children to lead the play and let the children invite the adults to participate. 
The last and the greatest recommendation that will be put in place due to this project will be a toddler group within the nursery. The term before the children are due to start nursery, they children will be invited to attend a toddler group with their parents. This will start to help the children have an opportunity to socialise with more children and adults before starting nursery. It will also help the children transition more fluidly to starting nursery, becoming acquainted with the surroundings in advance. The toddler group will also give me the opportunity to discuss with the parents the importance of socialising the children on a day to day basis, and the importance of early language development.








[bookmark: _Toc114681649]Conclusion

This dissertation project has been a true labour of love. It was difficult to predict which direction this research would travel in, as Covid was an unpredictable and an unprecedented time. This dissertation initially was going to only research one cohort of children; those that experienced a Covid lockdown, and how this affected their outcomes and the engagement of the children and their parents with home learning. I couldn’t have predicted the lack of engagement with this research project, however retrospectively, people had been affected differently throughout Covid 19 and this may have influenced their feeling on talking or writing about their experiences. With the lack of engagement and the findings that the information gathering produced, the project took a different direction. However once again, I could not have predicted the cohort of children that returned to the nursery. 
The project initially, like the government and other agencies discovered that in some households, internet access and device availability was poor. This at the time was addressed with households being helped with internet access and devises. However, since schools returning full time and education returning to normal, many of the internet devices have been returned. Returning these devices will leave the children who were in receipt of them being left once again without access to the internet for home learning or for doing homework. This, I would suggest puts many children back at the disadvantage that existed before Covid 19. Even though nursery children are unable to access usage of laptops without adult support, it is beneficial for them to have exposure to devices. This question must be asked in this age of everything being online and being digital; does digital poverty still exist? And how prevalent is it especially across different socio economic backgrounds.
Initially I was going to include the nursery leads/teachers from the school cluster group. However this became a difficult task. During the approximately two years of the Covid 19 pandemic, where there were lockdowns many of the nursery leads/teachers had moved year groups, therefore the nursery cluster family changed, making this task difficult. Once again I could not have predicted this in the initial planning of this project.
During the lockdown period, I delivered online lessons daily to the nursery children with their parents, and sent daily tasks for the children to complete. Many of the resources sent to the children via their parents were sheet based. On reflection I did not consider that many households may not have printer access and that these would be inaccessible to many families. On further reflection, I would have concentrated on practical and oracy tasks that the children could have done with the adults in the house, with a focus on authentic real life experiences, within the limits of lockdowns.
The main hurdle and difficulty of the project was the lack of engagement of the parents with this project.  It is difficult to truly understand why there was a lack of engagement. I can only reflect on this based on the reflections post Covid 19. I think it is safe to summarise that people during and after the Covid lockdowns felt differently post the pandemic. They felt and wondered if life would return to normal. I was asking the parent to reflect on their experiences and in some homes the experiences of home schooling may not have been positive.  I think it is safe to conclude in many homes, the experience of home schooling may have been negative. Some parents are not interested in completing questionnaires for schools. Within my setting, when we send questionnaire out for different things in school only a few are returned. Parents were relieved when schools reopened and felt that their time of home education had come to an end. Following a full year of schools being open, I do pose the question if the lockdowns have changed the engagement to parents with their children’s education. If I were to complete another dissertation, it would be interesting to pose the question if parental involvement has changed because of lockdowns and if they are more engaged with their children’s education or the whole experience of home education has been negative and they veer away from any teaching or being involved with their children’s education.
Reflecting on the delivery method chosen, which was online. It would have been difficult to change this online delivery and work sent home along with the live delivery as this was a policy decided at school level. The method did work and the nursery children learned some technical skills with this method of delivery. In one instance, I had muted all the children in order to deliver, and one of the children unmuted themselves to add to the conversation. This skill, however inconvenient to my delivery, may never have been learned in the normal school time as we would not have been using the iPad in this way. It is fair to conclude here that this way of learning may not have suited everyone. However for those that did participate they may have taken some learning from the experience, they may also have gained different experiences and different learning because of the home and online learning.
The greatest insight into learning at this very early age has come from the comparison of the first cohort of children and the second cohort. The data has shown how the second cohort of children at the end of their first year in nursery (this for the children would not have been a full year, they would have started after their third birthday), had not reached their expected outcome. They hadn’t even reached the entry outcome that is expected of three year olds. It can only be inferred from this data that the children who were in the first cohort had had the opportunity to socialise prior to starting nursery. They would have had the opportunity to go to play parks, toddler groups and general socialisation that comes from going shopping and doing other social activities. The first cohort also had the opportunity to have a partial time within the nursery setting. The second cohort were children of the Covid pandemic, establishments were closed, and social distancing was in place and towards the end of the pandemic bubbling was in place and at point they were unable to visit family members. This second cohort of children was deprived of a level of social contact that as discussed in the text is prominent in development. It has become very apparent the importance of social interaction on the development of children in the early years. If there was time to study this present cohort and observe them as I did with the second cohort, it would be interesting to compare the differences, as this present cohort would have had many more social experiences.
This project has highlighted the importance of early socialisation and engagement with peers and adults at an early age. It is to be expected every year that a few children have had less interactions and socialisation; however this cohort exhibited as a whole the disadvantages that they were put under due to less social interaction. The importance of play has also been highlighted and can only have been witnessed because of the Covid 19 pandemic. 
It is too early to predict how this cohort of children will be affected long term and if any early childhood trauma has been caused. If time wasn’t a factor in this project it would be interesting to follow the cohort of children 2021/2022 throughout their primary school experiences and evaluate how long term, the children have been or could be affected. Also if time wasn’t an issue, I would be interested in observing the 2022/2023 cohort of children and making comparisons against the previous cohort.
The whole experience of writing this dissertation has been a huge learning curve, with the added uncertainty of covid in the mix. However, because of Covid 19 and the experiences gained, changes have been made within the nursery, which has caused discussion amongst nursery leads and teachers of the cluster. It has given both myself and my staff food for thought and has made us more reflective in our practice. We have become more mindful of how to engage with the children and have moved from working in a routine based way, and now being thoughtful and mindful. This has been eloquently stated by HRH The Princess of Wales (2022) ‘the first five years of life are just so important for our future life outcomes, and what we can do as a society to embrace this golden opportunity to create a happier, more mentally healthy, nurturing society.’
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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	
Elizabeth Nicola Lockhart

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Institute/Academic Discipline/Centre:
	
Faculty of Education and communities

	Campus:
	
Swansea

	E-mail address:
	
1601983@student.uwtsd.ac.uk

	Contact Telephone Number:
	
01792582647

	For students:

	Student Number:
	
1601983

	Programme of Study:
	
Ma Education

	Director of Studies/Supervisor:
	
Junnine Thomas-Walters / Sue James






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Institute Research Committee
	☐	

	
	Other (write in)
Sue James (Supervison)
	☒	15/6/2020



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice (2017)

	☒
	
UWTSD Research Data Management Policy (2016)
	☒

	
BERA (2018)
	☒

	EWC Code of Practice (2017)
	x



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☒
	NO
	☐

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	
Gendros Primary School

	Contact person name
	
Dean Phillips

	Contact person e-mail address

	
PhillipsD80@Hwbcymru.net

	Has this individual consented to sharing their details on this form?
	YES
	☒
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	Is your research externally funded
	YES
	☐
	NO
	☒

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	
	Employed
	YES
	☐
	NO
	☒

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☒
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	Teaching remotely during enforced school closures – A study/investigation on how nursery teachers/leads facilitate home learning during the coronavirus pandemic and the engagement of parents/carers. How changes in practice might facilitate future practice and parental engagement.


	Proposed start date:
	July 2020
	Proposed end date:
	July 2021

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity

My role within the primary school that I work is HLTA  and nursey lead, I began this new role in September 2019, since starting we have gone into an unprecedented time of a pandemic, this during my first year within this role has change my way of teaching, from face to face teaching to online teaching. The purpose of this research is to investigate how teachers/nursery leads within the school cluster have facilitated online learning, How the parents have engaged, and then finding out from parent why or why not they have engaged in the online learning. In this unprecedented time parents play a vital role in the education of their children, how and why they engage is paramount to the future of blended learning, a method of learning that may continue for some time yet. In understanding why parents engage or do not engage, changes and reflections can be made to improve future delivery, in turn may improve the outcome for children.
From this information I will evaluate my practice and how the research can improve future blended learning and home school links.

(this box should expand as you type)

	Research Question

The study will investigate:
How nursery teachers/nursery leads have facilitated online learning during the school closures due to covid-19?

How the nursery teachers/nursery leads have documented engagement with parent/carers?

How well do the nursery teachers/ nursery leads feel the teaching and engagement has been, how have they measured it?

Would the nursery teachers/ nursery leads change their methodology based on reflection?

How did the parent perceive the online learning?

Why were the parents engaged or not engaged, from the perspective of the parents in one school.

How will this change practice in one school (my school) in the future, for blended learning and homework?




(this box should expand as you type)

	Aims of Research Activity

The aims of the research activity are:

· Identify strategies/resources teachers used for online learning. How have nursery teachers/leads organised their online learning.
· Quantify the engagement of the parents from the teacher’s perspective?
· To obtain quantative data to show engagement with online/blended learning?
· To obtain qualitative data to understand why parents did/did not engage with the online learning?


(this box should expand as you type)

	Objectives of Research Activity

The objective of this research is to ascertain how teachers and nursery leads have organised their online/ home learning during the covid 19 pandemic. I will also be gathering data to evaluate from the teachers how they have gathered the data of engagement from the parents and how they feel the engagement was. I will then discuss this with parents to ascertain how they felt the online learning is/was from their perspective, in a semi-structure interview. I will then triangulate this information with blended learning theories: Connectivism (Siemens, G 2005; Downes, S 2010).
I will then evaluate this information, giving guidance and recommendations for future practice. 


(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	In the research project, questionnaires will be used in order to gather information in the first instance. Consent will be sought from nursery leads and teachers, and questionnaires will be distributed to all teachers and leads that have consented to participate. The questionnaires will be sent electronically using Qualtrics, as per UWTSD policy and returned to my university email. Carrying out research using a questionnaire will allow me at this time to gather information in a safe way due to the covid 19 pandemic. The interviews with the parent will be conducted only if the parents give consent, which will be in the form of a digital consent form, sent from the schools hub email account, due to covid 19 and the counties return to school policy, this can oly be done electronically to prevent the spread to the virus. At this present time I am planning to conduct the interview on TEAMS, the county’s preferred method of communication online, however, if policy has changed when the interviews are due to be carried out, the interviews may be carried out face to face at a distance recommended by the government.
  
Questionnaires will include demographic questions. Questions will be closed and open questions, with participants choosing from a pre-determined selection of answers, and be able to write in answers for the open questions (Cohen, et al., 2018). Additionally, it is important to acknowledge in this context that closed questions are necessary in order to avoid discriminating against those who might find writing difficult (Wilson & McLean, 1994).  However, I will need to include some open questions so that participants are able to include points that I may not be able to cover in closed questions.

The interviews will be semi-structured, enabling the interviewee to elaborate on their answer (Salkind, 2000), but there will be questions to enable the interviewer to document the answers. 



(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	The participants will be able to complete the questionnaires on a computer that they are able to access their Hwb school accounts, as the questionnaires will be sent to the participants work accounts. The parental interviews will take place either online or in the office of the primary school that I work.

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	


(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☐

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	Consent will be sought from approximately 8 nursery leads/teachers prior to completing the questionnaire.
A smaller group of 10 parents participants will take part in the interview.


(this box should expand as you type)

	Who will the participants be?

	The participants will be teachers/nursery leads from the school cluster; these people will be filling in the questionnaire.

The 10 parents of present nursery children will be participating in the interviews.


(this box should expand as you type)

	How will you identify the participants?
	Each nursery lead/teacher of the cluster will be invited by letter (emailed) to take part. Each questionnaire will be numbered and anonymised.

A random selection of parents will be selected for interview, all the nursery children’s parents will be invited and the first ten back will be chosen. The participants will be numbered and anonymised.


(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

Researcher not understanding ethics guidelines, resulting in harm being caused to participants 
 
Not offering an appropriate consent process or putting pressure on participant to take part 
 
Research not undertaken in suitable environment 
 
Participants not being aware of the right to withdraw 
 
Participants data protection 
 
Asking sensitive, leading or biased questions


(this box should expand as you type)
	How will you mitigate the Risk to Participant

No participant will be treated differently if they decide not participate in the research study or choose to withdraw during the process. The researcher has a professional involvement with the parents that are participating in the study; therefore, there is a risk that members will feel obliged to take part. The information given with the questionnaire will state that no one will be treated any differently should they chose to withdraw and, even if participants remain part of the research, they can choose not to answer any question during the research, without giving a reason. (BERA, 2018) 
 
The interviews will be conducted in a suitable room within the primary school, but may need to be done on a Teams meeting, following county policy, consent for any participants would be gained prior to any interview being conducted. The decision on how to conduct the interviews will be made in line with local and government social distancing policy. This is to ensure safety for participants and the researcher. The participants will be informed of their right to withdraw from the study at any time. 
 
I will comply with the legal requirements of storage and use of data. All data will be saved in a password protected online account and made confidential with all names removed.  
 
I will pose questions that do not make the participants feel discontented or vulnerable due to their participation or lack of participation with home learning and will word my questions in a way that does not risk changing their viewpoints in a negative way or showing my bias towards any particular answer. Hence, the questions will not be leading and will be open and allow participants to answer honestly. 


(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	


(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

Not adhering to UWTSD Policy 
 
Issues of personal safety  
 
Accusation of unequal treatment of participants 
 
Accusation of the use of incentives 
 
Acting unprofessionally



(this box should expand as you type)
	How will you mitigate the Risk to Investigator:

Throughout the research project, the researcher will adhere to the university’s safeguarding policy in order to avoid putting personal safety or professional name at risk.  All participants will be treated equally and no participant will receive any preferential treatment. The researcher has a relationship with the participants that could be considered as a relationship of power – she is the nursery lead. It is possible, therefore, that the participants may feel they have to take part.  Consequently, no incentives will be offered which might be construed as pressurising participants and it will be clear that there will be no consequence if they choose not to take part.   
 
I am aware that, as a student of the University, I need to uphold the good name of the establishment by conducting myself and my research in a professional, ethical and appropriate manner. Consequently I will not fabricate or falsify any results or manipulate the research. I will not plagiarise other people’s work and submit my work punctually and in the appropriate format.  


(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:

UWTSD good name not being upheld

(this box should expand as you type)
	How will you mitigate the Risk to University:

I am aware that I must uphold the good name of the establishment by conducting myself and my research in a professional, ethical and appropriate manner. Consequently, I will not fabricate or falsify any results or manipulate the research.  
 
All data will be collected in accordance with the UWTSD Research Data Management Policy (2016) and I will take full responsibility for, and act as custodian of, all data collected. Permission will be sought from each of the participants in writing prior to the study. The data collected will be stored and transferred securely and confidentially in order to ensure that no breach of data will occur



(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐



SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	Feedback will be offered as an option for participants on the consent forms once the research is complete. Feedback will be offered upon request. For those who do request feedback, it will be undertaken informally through face-to-face meetings. Feedback will include the general findings of the research and will not include specifics about any of the individual participants involved.


(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	Permission will be sought from each of the participants in writing prior to the start of the study.  Participants will receive a written explanation of the research study and will be given time to read this and to ask questions before agreeing to take part. Participants will be informed that the data collected will be stored and transferred securely and confidentially.  If any member of either, nursery leads/teachers or parents wish to not participate this will have no detrimental consequences.  
 



(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	The identity of the participants involved will only be known to the researcher, and no names will be used, either on the questionnaires and interviews or when reporting the findings, but rather will be known as ‘Participant 1’ and so on. The names of the schools and parents participating will not be will not be divulged at any time. 
 
Participants will not be required to give their name as it is felt that participants may be more comfortable in sharing their views if their name is not known to the researcher. 
 
Anonymity cannot be offered to the participants taking part in the interview as they will be interviewed by the researcher. Their answers will therefore not be anonymous but all quotations will be written down confidentially, with no names recorded on any notes taken by the researcher. 



(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	x

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☒
	☐

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	All documents will be confidential; all names will be changed to protects the identity of the participant.

Any data collected on paper will be scanned and electronic copy transferred to the UWTSD’s OneDrive system, which is secure and password protected. All paper copies will be immediately destroyed.

Data will be archived in the University’s managed IT environment, as required by the UWTSD RDM policy.


(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	E. N. Lockhart


(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	E. N. Lockhart


(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	All data will be backed up on a password protected university managed onlied account. Data will be archived in the University’s managed IT environment, as required by the UWTSD RDM policy.


(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
N/A

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	Signature of applicant:
	E. N. Lockhart
	Date:
20/6/20




For STUDENT Submissions:
	Director of Studies/Supervisor:
	Sue James (supervisor)
	Date:

	Signature:
	

	



For STAFF Submissions:
	Academic Director/ Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.  Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations



[bookmark: _Toc114681652]APPENDIX 2







Dear Parent/Guardian,
                          As part of my MA Education dissertation with The University of Wales Trinity St. David, I am researching online learning in nursery children during the Covid 19 lockdown. Please could you complete this short survey about your online learning experience? The questionnaire and the results will be anonymous. 

Please return the questionnaire by …………………………

Thank you for your support
Mrs N. Lockhart
Nursery Lead
                      


















Question1
Did you attend any online nursery sessions?
	Yes
	
	
	  No
	



Question 2
If you did attend the nursery sessions online, how often did you attend?
	Some of the sessions
	

	All of the sessions
	

	We missed some because of illness
	



Question 3
Could you explain why you did/didn’t (delete as appropriate) attend the online nursery sessions?
	



Question 4
If you did attend the online nursery sessions, could you explain what you liked/didn’t like about the sessions?
	



Question 5
If as a nursery we needed to learn online again, how would you like to see things changed?
	



Question 6
Please rate the online sessions
	0                                                               10
	
	N/A

	Poor                    			Very good
	
	



Thank you for completing the questionnaire
[bookmark: _Toc114681653]APPENDIX 3





[image: Macintosh HD:Users:julie:Desktop:TSD-Logo-Pack:RGB:TSD_logo2010.gif]
Interview Schedule Nursery Lead 
The University of Wales Trinity Saint David are carrying out an evaluation of online participation of nursery children during the Covid 19 lockdowns. The aim of the evaluation is to asses both the quality of the provision as well as its impact on participant’s awareness of online learning and engagement with nursery children. 
 

The interview will last for approximately 15-30 minutes. 
The evaluation team and I (Nicola Lockhart) would like to take this opportunity to thank you for taking the time to engage with the study. 
 
I …………………………………………………….consent to Participate in the Evaluation of Nicola Lockhart’s Project with the University of Wales Trinity Saint David: I understand that I may withdraw from the study at any time.

I also understand that although the data from this study may be published, my identity will be kept confidential. 


(Signature) (Date)
_____________________________________________


	Name 
	



	Organisation 
	





	4. Question 1: How well did the parents feel they participated?




	  








	5. Question 2: How easy did they find it to participate?



	





	1. Question 3: Did they have any difficulties/barriers to participating?


	










Many thanks for taking the time to be interviewed. 

LLC over time
Child 1	Start	Pre Lockdown	End of Nursery	3	4	7	Child 2	Start	Pre Lockdown	End of Nursery	2	3	5	Child 3	Start	Pre Lockdown	End of Nursery	4	4	7	Assesment points
Levels
PSD over time
Child 1	Start	Pre Lockdown	End of Nursery	3	8	8	Child 2	Start	Pre Lockdown	End of Nursery	3	3	7	Child 3	Start	Pre Lockdown	End of Nursery	3	4	7	Assesment points
Levels
Maths
Child 1	Start	Pre Lockdown	End of Nursery	3	4	4	Child 2	Start	Pre Lockdown	End of Nursery	2	3	4	Child 3	Start	Pre Lockdown	End of Nursery	6	6	7	Assessment Points
Levels
4
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