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	Student Self Evaluation Form


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that I have demonstrated a good understanding and definition of what creativity and enterprise is, additionally I have provided alternative definitions to support my argument.
I have outlined what the Entrecomp framework is and was able to use it to identify my own levels regarding the dispositions discussed. Therefore, following this I was able to provide logical next steps to ensure progression within my practice. 



	I feel that an area I could develop is to gain additional literature to support my argument as although I have made many references to the key texts in regard to creativity and enterprise I could have included additional sources. 




	Student’s Name
	Ebonie Collard-Francis 
	Date
	15/12/17

	Student’s Signature
	E C Francis
















[bookmark: _GoBack]Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression.
Introduction:
It could be contended that creativity and enterprise are vital skills that should be increasingly developed within learners currently; as Donaldson (2015:18) argues that there are substantial changes from ‘learning about’ to ‘learning to’. Therefore, there is an increasing focus upon the development and implementation of ‘higher-order skills, particularly creativity (entrepreneurship.)’ (Donaldson,2015:18) In addition, WG (2017) further supports the increasing need to develop such skills as they outline that the new curriculum for Wales will be outlined throughout many responsibilities, thus providing practitioners with the freedom ‘to use their professionalism and creativity to meet the needs of all learners.’ (WG, 2017:18) Therefore highlighting the increasing importance of enabling practitioners to develop their creativity and enterprise skills in addition to learners also. 
What is creativity and enterprise?
Creativity could be defined as ‘inventive and imaginative, creating, or able to create.’ (Concise Oxford Dictionary, 9th edition, cited in Thorne, K., 2007) However, Thorne (2007:17) disagrees with this definition, thus trusts that, creativity is ‘the original thought, the spark, the ignition, the original design concepts or the blueprint.’ Therefore, highlighting the complexity of defining creativity solely due to its varying components and characteristics. Additionally, it could be argued that the definition of creativity varies dependent on the provider. Furthermore, Johnston et al. (2007:3) supports this argument as they contend that, ‘creativity is vague’ as it holds varying meanings to different groups and individuals thus its meaning may vary within different subjects also.
Contrastingly, QAA (2012) argue that enterprise is the application of the ideas created. Therefore, suggesting that creativity refers to the generation of ideas, whereas enterprise refers to the skills that need to be acquired and applied in order to implement the ideas formed, thus referring to the process of being equipped with an enhanced capacity to generate ideas and apply the appropriate skills in order to pursue them.
Furthermore, Lowe and Marriott (2006:4) argue that individuals could also demonstrate enterprise characteristics throughout their everyday lives, thus could ‘create and pursue more opportunities for themselves’ consequently gaining more enjoyment from these opportunities. However, Lowe and Marriott (2006) further argue that not all enterprising individuals achieve success. Thus, it could be argued that, to successfully become an enterprising individual there is a need to willingly take risks and to perceive failures that may occur as opportunities to learn in comparison to viewing them as setbacks. Therefore, further highlighting the importance and benefits of practitioners developing both creativity and enterprise dispositions. 
The Entrecomp framework: 
In order to critically evaluate my creativity and enterprise dispositions, I will refer to the Entrecomp Framework throughout, thus additionally providing possible next steps to ensure progression. The Entrecomp framework consists of learning outcomes and descriptors, implemented to assist the promotion of the entrepreneurship competence within education and the wider world, thus building a bridge between ‘the worlds of education and work.’ The framework consists of three main areas of which consist of a number of competences that form entrepreneurship as a competence wholly. Furthermore, EU Science Hub (2017) argue that entrepreneurship is a competence of progression, consequently the framework consists of progression levels in which various learning outcomes are explored.
Benefits and Challenges of using the Entrecomp framework: 
Therefore, it could be argued that there are both a number of benefits and challenges of using the Entrecomp Framework in order to assess an individuals’ entrepreneurial competence. However, a benefit could be the design and layout of the framework as it aims to identify the key components of entrepreneurship, consequently providing a description of these components, thus providing a conceptual model that all individuals can refer to. 
Additionally, the framework has been compiled as a result of a ‘robust research methodology’ (Bacigalupo et al., 2016:9) therefore highlighting the extensive research and effort that has been applied in order to form it. However, in contrast to this it could be argued that this poses a challenge as although widely recognised, ‘the framework has not yet been adapted to, or tested in real settings,’ (Bacigalupo et al., 2016:9) therefore posing questions over the validity of the framework as a measurement tool.
Therefore, to critically evaluate my creativity and enterprise dispositions and to propose logical next steps I need to address to demonstrate progression I will make reference to the Entrecomp framework. Particularly referring to the following dispositions: creativity, motivation and perseverance and planning and management. Regarding these dispositions I have been able to refer to the Entrecomp framework towards assessing the level in which I believe I am currently at, thus am able to identify the next steps that I could take to ensure the future progression of my creativity and enterprise dispositions. 
Entrecomp framework- Creativity:
Currently, I believe that within my practice I resemble level 2 regarding the creativity disposition of the framework as I am able to: ‘explore new ways to make use of existing resources’, (Bacigalupo et al., 2016:24). For example, during PTE 2 I taught a series of Mathematics lessons to year 3 and 4 pupils about 2D and 3D shapes. The lessons aimed to expand the pupils’ knowledge of the names and properties of both 2D and 3D shapes, therefore they would ultimately be able to identify, and sort shapes based on their gained knowledge. However, in order to assess the pupils’ knowledge of shapes throughout the period of lessons planned I decided that it would be beneficial to implement a lesson in which the pupils applied their gained knowledge to shape themed games. 
Therefore, a game that I implemented was the Headbands game. (outlined within appendix 1) I was already aware that many of the learners’ enjoyed playing this game following observing them playing it during playtimes. Therefore, I made the decision that adapting the game in order to allow learners to apply their shape knowledge, offered an opportunity for me to assess the learners’ knowledge and understanding of shapes therefore would prove both beneficial for the learners as well as myself. Furthermore, this approach allowed me to ‘challenge, engage and motivate learners’, in which Desailly, (2012:4) argues creative practitioners will do. 
This adaptation highlights my ability to identify opportunities and trial new ideas of which I was unsure would be successful, as learners may not have enjoyed the concept of applying mathematical understanding to a game that they already enjoyed playing. Therefore, I believe that this highlights my willingness to take risks, of which Lowe& Marriott (2006) suggest is a key characteristic of becoming an enterprising individual. 
It could be argued that by using the concept of the headbands game however adapting the content of the game to suit the learning of the pupils allowed me to develop areas of my creativity and enterprise dispositions as I was able to identify a resource of which the learners were already familiar with using, however required them to use and apply it within a new context. Therefore, it could be argued that this was an example of creative teaching as: creative teaching refers to, ‘using imaginative approaches to make learning more interesting and effective.’ (NACCCE, 1999:89, as cited in Desailly, 2012:16) Furthermore, although the learners were required to physically use the game resources in the same way they were required to adapt the questions asked by applying their knowledge of shapes to find out which shape they were. 
However, in order to further progress within the creativity disposition of the framework, thus reach level 3 and be able to ‘experiment with my skills and competences in situations that are new to me’ (Bacigalupo et al., 2016: 24) there are some steps in which I could implement in order to achieve this. As, although the example discussed in which I believe outlines that I currently resemble level 2 within the creativity disposition highlights some characteristics which could be regarded as key to becoming a creative practitioner, I feel that larger risks could be taken when implementing new ideas within the classroom in order for me to work outside of my comfort zone. Therefore, I believe that this will allow me to further develop my resilience, determination, and perseverance which Desailly (2012) suggests could be key characteristics associated with becoming a creative practitioner. 
For example, in future I could experiment with my digital competence skills within the classroom as this is an area of teaching in which I am not fully confident in teaching. I could apply my knowledge and awareness of digital competence to the implementation of a green screen within the classroom as this is a situation in which I am unfamiliar with, as I have never experimented within this area during my practice. Additionally, implementing such situation would allow me to collectively develop learners creative, entrepreneurial, and digital competences of which, WG (2017) highlight are key competences that should be developed within learners currently in order to ensure that we produce successful learners who are equipped to enter the ‘fast-changing world that is increasingly competitive, globally connected and technologically advanced.’ (WG, 2017: 2) 
Entrecomp framework- Motivation and Perseverance: 
Additionally, within my practice I believe that currently I resemble level 2 regarding the motivation and perseverance disposition of the framework as ‘I am motivated by challenges.’ (Bacigalupo et al., 2016:28) Throughout the duration of the course and PTE there have been moments where I believe that my perseverance and determination has been tested due to the workload, however I believe that the sense of achievement felt following the witnessing of learners succeeding and achieving their full potential is a strong motivator to me. During PTE there have been some lessons that although I had adequately planned for them due to differing factors the lessons were not successful or did not go to plan. (highlighted within appendix 2) Following this, there were occasions in which I was unhappy with the outcome of the lesson. However, I believe that other dispositions outlined within the framework, such as the planning and management disposition supported me with overcoming this obstacle. As following any disappointment, I was able to outline the causes and provide areas of improvement, enabling me to apply creativity and enterprise dispositions in order to demonstrate logical steps for future progression within my practice during the remainder of PTE. 
In addition, I believe that challenges motivate me particularly within the context of teaching Mathematics. As a practitioner, Mathematics is a subject in which I do not feel fully confident teaching due to personal experiences of failure and low self-esteem within my own Mathematics learning. Therefore, prior to PTE 2 I was determined to demonstrate my capability to confidently plan and teach a number of successful/ effective Mathematics lessons. (outlined within appendix 3) 
 Similarly, many learners tend to experience the same feelings during Mathematics, therefore it could be argued that this highlights the importance of developing creativity and enterprise dispositions as it equips learners to apply the appropriate skills to situations that they may find difficult or daunting in order to address them. This is further outlined by Desailly (2012) who outlines that the process of being creative allows learners to develop a number of skills, including: investigative, enquiry, research and conclusion making. Furthermore, could highlight an importance of applying more creative approaches towards the teaching and learning of subjects such as Mathematics in order to fully develop and apply these skills. 
Therefore, to progress onto level 3 within this disposition and to demonstrate that ‘I can set challenges to motivate myself’ (Bacigalupo et al., 2016: 28) I could continue to work towards becoming more confident within my teaching of Mathematics. Therefore, to further challenge myself within this area, where possible I will plan and teach areas of the Mathematics curriculum in which I am not confident.(for example, fractions) This will allow me to further develop my self-confidence and determination whilst allowing me to explore and implement a variety of teaching strategies and methods to teach more complex areas of the curriculum in a creative, innovative, and engaging way, thus enabling learners to be successful following these learning experiences. 
Entrecomp framework- Planning and Management: 
Currently, within my practice I believe that I resemble level 3 regarding the planning and management disposition of the framework as ‘I can create an action plan which identifies the necessary steps to achieve my goals’ (Bacigalupo et al., 2016:31), (highlighted within appendix 4) During PTE there have been numerous opportunities for me to demonstrate my ability to create action plans based upon areas in which I believe I need to develop in order to progress, and feedback received throughout my experiences.  By developing this disposition, it has allowed me to develop the following skills and characteristics: ‘questioning and challenging, making connections, seeing relationships, envisaging what might be, exploring ideas, keeping options open and reflecting critically on ideas, actions and outcomes.’ (QCA, 2005 cited in Wilson, 2009:9) Therefore, it could be argued that developing the planning and management disposition of the framework has been beneficial to me as it has allowed me to collate and apply a range of skills that refer to the development of creativity and enterprise. 
I believe that in order to progress to the next stage within this disposition, thus demonstrating that: ‘I can allow for the possibility of changes to my plans’ (Bacigalupo et al., 2016:32) I need to allow myself to be more flexible and open to change. Currently, I feel that during lessons I am notorious for sticking to the plan and including extensive detail of what I will do within my lesson. However, in order to develop within this area, I believe that I could be increasingly open to making changes and alterations to the learning during the lesson if required/ when required, rather than continuing the lesson if it is unsuccessful and reflecting upon it at the end of the lesson, thus proposing improvements following this. 
However, the ability to implement such measures is reliant upon a number of factors within the classroom, particularly behaviour management. For example, within a class in which there are a number of learners who may need disciplining or specific classroom management is implemented it may be difficult to introduce changes presently, thus would require thought and assessment prior to the implementation of such measures. 
Conclusion:
To conclude, it is evident that creativity and enterprise dispositions are key skills that should be developed within primary education as they could be beneficial to both practitioners and learners, as Robinson (2015, cited by Enabling Enterprise, 2015) argues that: ‘creativity is essential to the success and fulfilment of young people, to the vitality of our communities and to the long-term health of the economy.’ Additionally, I believe that it is important for practitioners to hold a sound understanding of what creativity and enterprise dispositions are, thus be able to identify and level their own strengths and weaknesses throughout the varying dispositions in order to fully implement these skills to their full potential consequently, benefitting learners. Therefore, I believe that discussing such dispositions in regard to the Entrecomp framework is an effective method of identifying a practitioner’s strengths and weaknesses within these dispositions, thus poses opportunities to highlight and offer areas for improvement and provide next steps in order to demonstrate progression within such dispositions. Therefore, the dispositions discussed in regard to my own practice have allowed me to asses my level of creativity and enterprise, thus offer next steps to ensure further development and progression with future practice. 
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Appendix 1: 
[image: ]I adapted the game by making a variety of shape card including both 2D and 3D shapes. The learners were required to follow the same rules and format of game play, however were required to adapt their questions to guess which shape they were. The learners were encouraged to ask questions such as: Do I have 3 sides? Do I have 6 vertices? Am I a 2D or 3D shape? 



















[image: ]Appendix 2: 

Appendix 3: 
	Lesson: 
	L.O: 

	1
	‘I can recognise and classify triangles, squares, rectangles, pentagons and hexagons.’ 

	2
	’I can recognise and classify triangles, squares, rectangles, pentagons and hexagons, including irregular cases.’

	3
	‘I can recognise 3D shapes.’

	4
	‘I can recognise 3D shapes, including prisms.’ 
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