[bookmark: _Hlk118357238]OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 27/09/22 10:35am – 11:35am Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
Humanities through Religious Education – general theme of climate change 
Bilingual registration
Lesson Objective – 
Communicating the importance of care for the world and environment.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

· Class was loud, lots of talking over each other between the pupils – disengagement 
· Teacher stopped the lesson, stating ‘take a moment to get yourselves together after break, cut out the chatter.’
· Shift in tone, intervening to change the course of the lesson.
· Resulted in the chatter stopping, children were aware that they’re here to learn and listen


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· The fact that the children stopped talking showed a level of respect for the teacher
· The teacher was experienced and knew that the children were wound up after break time – he understood that they needed to be told that it was time to settle down
· Giving the pupils a chance to wind down 
· Awareness that the teacher had developed relationships with the pupils already and knew how they learnt best 
· Behaviour models 
· Working collaboratively 
· Welsh language used throughout the lesson – bilingual approach to key words and phrases 
· Pedagogy - Learners leading learning
- Refining teaching – managing the learning environment


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
After break
Full class 
Mixed ability classroom 
Seating plan in place 



Record 2
	Date and time, year group: Year 7 14:30                                                                    28/09/22


	Where and When: Context of the observation – subject/AOLE, general classroom context

English classroom


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher explained to the students that they would be having a library lesson for today’s class and that they were to leave their coats and bags behind, as they would come back to collect them before the end of the lesson. Once the students were stood behind their chairs as directed, they were allowed to make their way, quietly, to the library down the hall. One child, who was diagnosed with Autistic Spectrum Disorder (ASD) and signs of ADHD and had a full time Learning Support Assistant (LSA) working on a one-to-one basis alongside him, stayed behind to talk to the teacher, after the other students had left the room. The student exclaimed that he did not want to leave his belongings behind, and it was clear that the thought of this was making him distressed and unhappy. The teacher dealt with the situation calmly, responding that he could take his things with him, if he left them by the library door and fully engaged with the set task of reading a book of his choice in the library, just like the other pupils. This act of compromise resulted in the child agreeing that this sounded ok, and then he continued down the hall to the library. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
It was clear that the teacher had built a relationship with this pupil and knew that if she’d have refused his request, that there would have been a completely different outcome, perhaps with the pupil fully disengaging, refusing to contribute to the lesson, or staying behind in the original English classroom for example. 
Teacher using a collaborative approach – working with the child to reach a desired outcome.
Upon her return to the classroom with the pupils, the teacher stated that the children had not conducted themselves accordingly and that they were disrespectful towards the library facilities and staff in that they were not using it as it should be. Pupils were talking, wandering around for more than the allocated 10 minutes in which they were allowed to find a book, and others were lying across the furniture rather than sitting nicely and quietly. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was the last lesson of the day. 





Record 3 
	Date and time, year group: Year 9, first lesson of the day, 9:15am 27/09/22


	Where and When: Context of the observation – subject/AOLE, general classroom context

History classroom
Seating plan in place – picture map on board



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher’s seating plan was designed in a way that his higher achieving pupils were sat at the back, with the lesser attainment pupils sitting towards the front. The teacher made an explicit reference to the PISA results, that inference came out low, therefore they were actively creating and using tasks to improve. 

The task for the lesson was an inference grid with an historical source in the middle. There were two  different worksheets for differentiation,  one with more scaffolding and questions as prompts, whereas the other just had an outline of the themes. 
Students were required to demonstrate their skills of independent working, and questions were put out by the teacher to not only link to prior knowledge but to push students further to come to a judgement, such as, why do you think this? What can we infer from this? 
There was then an element of collaborative working, as ideas were fed back to the class, and students had to use a green pen for any ‘additions’ to their sheet, which they would have gained from peer work. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Reflection – the students had been introduced to sources before and the teacher asked, what do we need to do with them? 

Differntiation – the need for the separate worksheet dependent on attainability. 
Scaffolding tasks. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This was the last lesson of the day. 
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