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‘Reflect on your experience as a learner and discuss how this will influence your approach to teaching and supporting learning in your discipline’

This learning statement will reflect upon my Social Work Degree and Practice Teaching Course which qualifies me to assess social work students within their work placement.
Reflecting upon my school days is a bag of mixed emotions. Academically I struggled, especially in Mathematics. Today, I would probably come under the umbrella of dysphasia. As an adult, I use this experience as a skill which enables me to empathise with students who may find university academically challenging.  
Many years later after a variety of different jobs I decided to go to university. As a mature student this brought many challenges, the fear of failing being at the fore. I became a qualified Social Worker. Reflecting on my student days, I encountered many lecturers and different methods of teaching. Undertaking a MSc Econ in Applied Social Studies developed my ability as an independent learner.
After 6 years of experience as a Social Worker within a hospital setting and learning disability team I decided to become a Practice Teacher.  I wanted to share my knowledge and nurture a social work student to become a confident, well balanced professional within the field. I could clearly remember my own work placement and the knowledge I gained from my Practice Teacher but also the anxiety and imbalance of power I experienced as a student on placement.  
The Honey and Mumford Learning Styles questionnaire and KoIb’s model of learning was a useful tool to use. Kolb uses a cycle which has four stages, one stage being a reflective one which encourages a person to think about what they did. Initially, I identified with the activist learning style but over time found myself leaning more towards the reflective style of learning.  This is something I will keep in mind when working with students. Thompson (2006) believes that an understanding of how learning is best achieved and what can hinder the process is of vital importance. This is an important consideration when working with students of all abilities. Knowles (1976) model of adult learning emphasises the use of a variety of teaching techniques such as role play and practical exercises. This is something I found useful when I was a social work student. Prior to meeting new clients, I would role play with my practice teacher. However, role play is not a learning technique that everybody is comfortable with. 
As mentioned earlier, the imbalance of power between a teacher and student is one that requires addressing from the outset. The need to ‘please’ the teacher is great, and the ultimate aim is to pass the course. Thompson and Campling (2006) describes students as experiencing ‘blockage’ points to effective learning. Taking this into consideration it is important to create an open and honest relationship between student and teacher. On reflection, this is something I struggled with as a social work student and it may have been attributed to my lack of confidence or the personality of my practice teacher, I suspect both. Megginson and Boydell (1989, cited in Shardlow and Dole, 1996 p.168) recognise that the emotional state of the student can adversely affect his/her ability to learn, suggesting that being fearful of failure will hinder success. 
I believe that my journey from school, through to where I find myself today as a specialist support lecturer has given me the empathy and knowledge required to support students with Specific Learning Difficulties. As a student, I was observed and had to give presentations. I recognise the insecurities that students feel and understand that the step up into higher education can be a daunting one. Having experience as a mature student, I understand that family commitments can have an impact upon a student’s time and the key to success is being organised. Each student is unique and in order to maximise learning it is essential to recognise any barriers which may come between the students achieving their goals. 
I will endeavour to create a safe, comfortable learning environment for the students I support. Learning should be an enjoyable experience which leaves you wanting to learn more. I feel privileged to support students with Specific Learning Difficulties and I will ensure, to the best of my ability, to create a relationship that is non-judgemental and strive to empower the student to become an independent, self- directed learner.
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Reflection on Micro-teaching session

The objective of my micro-teach session was to encourage the group to extract pertinent information from a social work-based case scenario. This information would then be used to achieve the best outcome for the person involved. My background is in social work and I purposely chose a topic I felt knowledgeable about and confident to answer questions on. (K1, A1, A2) 
The feedback I received from the group was on the whole positive. I was pleased that the group enjoyed the interaction and that they felt I was knowledgeable about the subject presented.  (K5)
On reflection, I felt more practice prior to the teaching session would have improved the session. Thompson and Campling (2006) emphasises the importance of setting time aside for planning to maximise the student’s learning experience. I felt the lack of planning contributed to my nervousness and prevented my personality from showing through. However, it was interesting to hear that the group interpreted my nervousness as being calm. One group felt that I should have stated the objective of the lesson on the scenario. I did state the objective at the beginning of the lesson, however, for certain students and more so if a student has a Specific Learning Difficulty this would have been more practical. (V1)
I used a flip chart to record the feedback from the group. When I returned to my seat at the back of the room I realised that my writing should have been bigger. This would have put a student with a visual impairment at a disadvantage.  Also, the use of different coloured pens would have made it easier for the student to extract the pertinent information. 
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REFLECTIVE REPORT OF A TEACHING INVERVENTION CYCLE 
INTRODUCTION
It is important for the reader to understand that my professional background is in social work and the experience I have in teaching stemmed from being a Practice Teacher. This involved facilitating students from Swansea University in their final year on the Social Work Degree Course. The placements were for periods of 90 days and my involvement was to pass on my experience as a qualified Social Worker to enable the student to become a confident, competent Social Worker with the skills and knowledge required to enter the world of work. This involved directing the student towards policies and legislation, case discussions in supervision and ensuring that the student met the competences required to pass the course. Reflection underpinned the whole process of practice placement and encouraged student and practice teacher to discuss and reflect in weekly meetings. (K3, K5) 
My teaching cycle will involve four separate lessons on referencing academic assignments. The reason for choosing the subject of referencing as a teaching cycle stems from supporting students with specific learning differences on a 1:1 basis with their assignments and presentations. Many of the of students I support find referencing confusing and frustrating and adding to that, lecturers within the same department have slightly different ways of referencing and this causes the student stress and anxiety. (K1, A1)
My primary role within the University is to support students who are experiencing mental health issues. I see from a personal perspective, the impact this has upon the student’s academic studies. Secondary to this is my role as a Specialist Support Lecturer (SSL), working one to one with students who have specific learning differences.  
Nelson and Gregg (2012) recognise the increase in mental health issues among students, particularly those in the transition period between adolescents and college. There is an increase in the number of students with a diagnosis of ADHD attending higher education and it was interesting to read that the students with ADHD who do 
not show outward signs of hyperactivity are more likely to internalize their anxiety. It is important that the SSL is mindful of this and finds ways of trying to encourage the student to share their concerns and find ways of addressing the issues appropriately.  (V1, V2, V3)
Neville (2009) considered how students dealt with the task of referencing. It involved a study of 278 students across 14 UK Higher Education establishments. The study showed that many of the students did not understand the relevance of referencing and were frustrated with the inconsistencies among academic and support staff. It highlighted the need for improved teaching of referencing and acknowledged that in some cases, the referencing took more time than the actual essay.
From the outset, it is important that the learning cycle has clear outcomes and objectives, with the student having a good understanding of what is expected of them, where they should be at each stage of the lesson, and what the expected end result should achieve. I based the learning outcomes and objectives on the SMART framework i.e. Specific, Meaningful, Appropriate Realistic and Testable. (Butcher 2009, p.89)
The learning aims of this teaching intervention cycle (A1, K1):
· To familiarise the student with the standardised Harvard referencing.
· To help alleviate stress the student experiences when referencing.
· To build the student’s confidence.
The learning outcomes for the lesson:
· Student to understand the purpose of plagiarism and the consequences.
· To enhance the student’s referencing skills to enable them to become independent learners. 
· Student to successfully demonstrate the use of correct referencing using the Harvard system.
In order to achieve the learning objectives and outcomes, the following will be discussed with the student: (A2)
· Gaining insight into how the student views plagiarism.
· The importance of acknowledging the work of others.
· The part referencing plays in assisting the student to back up their own work.
· Using referencing to illustrate a point, support an argument or theory.
· How referencing allows the reader to easily find resources used by students.
· Avoiding plagiarism.

The teaching cycle will look at how to reference within an essay/assignment and in a reference list as follows: (K4)
· A Book with single author, two authors and multiple authors.
· Journal article available in print.
· Electronic article.
· Website with one author.
Resources used:
Examples of different types of referencing
Hand out of Departmental University Referencing Guide
Cite them right: The essential referencing guide (Palgrave Study Skills)
Computer
Pen and paper
Whiteboard

Number and length of cycle - 30 minutes x 4 sessions for 4 consecutive weeks.

Teaching Cycle
I began the first lesson by acknowledging the student’s specific learning difficulty. The student had undertaken a Diagnostic Assessment at the beginning of the academic year and the outcome of the assessment had shown that the student has a diagnosis of Attention Deficit Disorder and Dyslexia. From the Diagnostic Assessment I could identify the possible difficulties the student may experience during the teaching cycle.  (A1, V1).
I am familiar with the guidelines that the Association of Dyslexia Specialist in Higher Education (ADSHE) have set out, in particular the seven underlying principles that facilitate learning for students. Evidence suggests that students with SpLDs understand and retain information when they see the relevance of the subject and how it fits into their assignments. Also, students with Dyslexia/ADHD often struggle to retain information and the method of overlearning is useful as it encourages the student to go over the subject matter until they are more confident to apply the knowledge they have gained and transfer it appropriately. 
An information page written by students with ADHD from Plymouth University gave me insight into some of the issues that students experience with particular relevance 
to studying.  This information was a useful tool which alerted me to possible obstacles which could have had an effect on the student’s learning experience. (V1,V2, A4, A5)
The set-up of the room was an important consideration. The Diagnostic Assessment stipulated that the student required a room big enough, so that the student could get up and move around if needed. Also, a person with a diagnosis of ADHD can get easily distracted, therefore, I was mindful of people passing and outside noise. I address these issues by picking a room with plastic covering over the window which allowed light in but lessened the temptation to look out at passers-by. The room was situated at the end of the building which cut down the noise and number of people passing by. (V1) Bearing in mind the specific learning difficulties that the student experiences, particularly in relation to poor short-term memory and simultaneously listening to and processing information, I thought it best practice to provide the student with photocopies of the relevant information in relation to the lesson. (A1, K1)
In a previous session I identified the student’s preferred learning style by completing the Honey and Mumford Learning styles questionnaire. (K3) The student identified with the theorist style of learning which uses the logical approach. I am mindful of the fact that a student can adopt more than one style of learning and evidence suggests that to label a student with a particular learning style can put restrictions upon the student’s learning experience, especially a student with a specific learning difficulty such as Dyslexia (Mortimore 2005). A study by Dandy and Bendersky (2014) considered the opinions of teachers with regards to learning in higher education. Most teachers believed that teaching to a specific learning style would enhance the student’s learning. In fact, the study showed no conclusive evidence to suggest that this was true.
From the information lifted from the needs assessment and discussions with the student in previous support sessions, I was able to identify that this particular student had a limited attention span, poor recall and difficulty taking notes. As previously mentioned, Nelson and Greg (2012) pointed out that not all students with ADHD outwardly present with what is thought of as ‘typical’ behaviour e.g. hyperactivity. This was true of this particular student and I was mindful of that fact that on the surface, the student presented as more able. (A4)
[bookmark: _Hlk503716378]My teaching cycle was underpinned by Kolb’s Learning Cycle. According to Kolb (1984) a cycle is made up of four stages as set out in the diagram below. (A5, V3)
Students differ in the way in which they learn and using Kolb’s learning cycle gives the student a structure but allows flexibility within that structure. Following Kolb’s cycle, I wanted to give the student the opportunity to share knowledge of the subject to date, build on that knowledge, review and reflect with the opportunity to ask questions and take away the knowledge they have gained and put it into practice. 
[image: Kolb's Learning Cycle Diagram. 4 stages arranged in a circle with arrows pointing clockwise from one to the next. The stages are - Experience: Do something; Reflect: Think about what you did; Conceptualise: Make generalisations; Plan: Bearing in mind your conclusions]
http://skillsforlearning.leedsbeckett.ac.uk/preview/content/models/02.shtml 

Taking into consideration the ADSHE Guidelines in which it is emphasised that students benefit from understanding the relevance of what they are learning and are therefore more likely to engage in the lesson taught. I felt it was important to start the first lesson by discussing the relevance of referencing and gaining insight into the student’s perspective on the subject. I directed the student’s attention to the programme handbook/referencing guide to ensure that the correct referencing format was used. (A2)
Bearing this in mind that students with Dyslexia often have difficult processing information and can have a poor short-term memory, I started each lesson by summarising the information discussed in the previous session. 
[bookmark: _Hlk504466537]The second lesson looked at referencing from a book using a single author, two authors and multiple authors. The student was asked to put these methods into practice at home.
[bookmark: _Hlk504466848]The third lesson looked at journal articles available in print, electronic journal articles and a website with one author. Again, the student was asked to practice these methods at home.
The fourth lesson recapped on all the different methods of referencing used and reflected on the learning outcomes.

Evaluation
The aim of the lesson was to enable the student to use the knowledge and skills required to correctly reference academic work. The objectives were discussed verbally at the beginning of the lesson. In retrospect it would have been beneficial for the student to have the information in written form and possibly a scale used to allow the student to gauge the progress made from beginning to the end of the lesson.
The feedback from the student was, overall, positive. The use of open ended questions encouraged the student to interact. I felt the student engaged well in the lessons and although the subject matter was quite dry, the student remained positive throughout the four lessons. I was aware of the importance of being non-judgemental, offering praise and empathy when required. It is important to be mindful that the student may have had a negative relationship with education and learning in the past and creating a safe environment, encouraging the student to understand their metacognition is crucial for their development. (Mortimore 2003) 
A positive relationship between the teacher and student plays an important part in the success of the learning outcome. Richardson (2005) points out that the teaching environment is provided by the teacher, however, of equal importance is the role the student plays in the learning process. (K3, K5)
On reflection, I did question whether the student may have felt under pressure, being the only student in the room. In retrospect, a practice run, on a more experienced colleague, prior to the lesson may have improved my teaching technique. (K5)
The first lesson looked at the relevance of referencing, gaining insight into the student’s view on the subject. It was interesting to hear the student’s point of view on plagiarism and how little importance was given to the consequences of copying work written by others.
A number of studies have found that students in higher education do not give plagiarism the consideration that it deserves.  Suttona et al. (2012) carried out a questionnaire-based study involving 2500 students in the UK and Australia. This study looked into plagiarism through the eyes of students with the focus being on dishonesty, poor referencing skills and working together within groups. The findings of the study are consistent with the views of Carroll (2007) who suggests that a typical student’s view of plagiarism is copying other people’s work with no serious thought given to the moral and serious consequences of plagiarism. Also, the students did not see an issue with using the same information as their peers when working within groups.
I feel that amount of time allocated to the discussion of plagiarism was too short and felt the student would have benefitted from looking at academic literature written on the subject, which would have encouraged further discussions. It would have been useful to know how informed the student was with regards to the university’s policy on plagiarism and the plagiarism detection service ‘Turnitin’. (K5) 
The second lesson, looking at referencing from a book using a single author, two authors and multiple authors, I felt went relatively well. The student grasped this concept with ease. We looked at various books, I asked the student to look at two paragraphs, paraphrase sentences taken from the book and reference them. It was evident from the work produced and the feedback from the student that the student was confident leaving the lesson.
The third lesson started with a recap of the previous lesson. The student had retained the information well and was ready to move on. The aim of the third lesson was to look at journal articles available in print, electronic journal articles and a website with one author. I presumed that the student had knowledge of using the University on line library. It was wrong of me to assume prior knowledge and was not fair on the student. Also, I did not feel confident enough to guide the student through looking for journal articles using the online library site. However, looking at turning a negative into a positive, both the student and myself booked in for a library session to enhance our knowledge. (V2)
The fourth lesson revisited the different methods of referencing and ended with a discussion that started off the teaching cycle, gaining the student’s perspective on referencing. 
I was pleased to discover that the student’s negative attitude towards referencing had changed slightly. There appeared to be an acceptance and recognition of the importance that referencing plays in academic writing. It was also evident that there was less resentment and more tolerance to the time that referencing takes. (K5)
After completing the four sessions, I arranged a mutually convenient time to meet with the student for feedback.  The student did not feel totally confident with the different methods of referencing and felt that practice was required. We discussed the teaching methods used and the feedback on the whole was positive. The student felt comfortable and able to ask questions. The pace of the lessons was appropriate. The venue was private and accessible.  We both agreed that the length of the lessons was too short for the amount of content covered in each lesson. This was particularly evident in lesson 3.  We agreed that a basic understanding of referencing had been achieved and the student felt better informed and able to build on the skills taught in the teaching cycle. 
I am aware that there are many different methods of referencing and that the internet has a role in supporting the student. This is an avenue I would like to pursue with the student but due to lack of time it was not possible in this teaching cycle. 
Conclusion
I am not a stranger to reflection and prior to becoming a Specialist Support Lecturer, my role as a Social Worker encouraged reflective practice. Unfortunately, at times, my relationship with reflection had negative connotations. Weekly reflection meetings with colleagues to discuss cases would fill me with dread and insecurities. The fear of being questioned over my decisions were often taken as criticism. Thompson (2006) confirmed my feelings when he described reflective thinking as being an uncomfortable experience.  However, the benefits of reflection play a big part in improving your teaching methods as well as a useful tool to use in the world of work and your personal life. 
This learning cycle has enabled me to reflect on my experience and knowledge of teaching a student with a Specific Learning Disability on a 1:1 basis. I have endeavoured to give the student the same learning opportunities that a student without a disability would receive. I have taken into consideration the individual needs of the student by taking on board the suggestions made in the Diagnostic Assessment.
Kingsbury (2009, p.174) is of the opinion that many students entering higher education are lacking in the ability and confidence to be independent learners.  The step up from school and/or college to studying in university is great and even the most independent pupil may initially find it difficult to cope with the lack of structure and the way in which they process the information presented to them. The teacher should not only provide the pedagogical knowledge but also support in the form of praise, encouragement and motivation which leaves the student wanting to develop into self-directed learners.
I have found this teaching cycle to be both challenging and rewarding.  I am aware that I have a considerable amount of learning to achieve and that teaching is an ongoing learning curve.  What I have learnt from the teaching cycle is that I need to further develop a wider range of learning strategies to assist students to overcome the obstacles they encounter when entering into the academic world. This can, for some, be a very frightening journey. I see my role as supporting and enabling students to further develop their skills to become independent learners. 
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Observed: Garry Scott                                       Date: 6/2/17
Observer: Cathy Evans:                                     Start/Finish: 11.00-12:00 noon
Lesson: Assistive Technology

This observation gave me the opportunity to improve my knowledge about the ‘Read and Write’ programme. This programme is available for students who are in receipt of Disability Student Allowance and following a diagnostic test, have been assessed as eligible for the software programme on their laptop. (K1, K4,)
I support students with a diagnosis of Dyslexia and prior to this observation my knowledge of the programme was very basic. The programme assists the students to understand words that are unfamiliar to them, improves and identifies errors within their written work and reads documents out loud. Students who have difficulty reading and absorbing information find the programme very useful. (V1, V2,) 
The assistive technology trainer supported the student to navigate the programme and did not monopolise the keyboard. He encouraged the student to participate in the lesson, giving time and space for the student to experiment with the programme. The pace of the lesson was timed well. He allowed the student time to digest the information and carry out the instructions given before moving on to the next topic.  There was ample opportunity for the student to ask questions. Positive feedback was given throughout the lesson. The student had already experimented with the programme and the trainer respected and acknowledged the student’s prior knowledge of using the programme. The trainer ended the session by asking for the student’s feedback regarding the software programme and the training session. The student was enthusiastic about the programme and the training session and said, ‘I can’t wait to use it for my next assignment.’ The trainer discussed the various other programmes that are available e.g. ‘Text help Read and Write Gold’ ‘Dragon Naturally Speaking’ and agreed to meet the following week for another training session.
I can see the benefits of using this programme as it encourages the students to become more independent and less reliant on extra support. My role as a Specialist Support Lecturer, providing one on one support, is to encourage and assist in developing a student’s ability to become a confident, independent learner. 
Experiencing the use of the ‘Read and Write’ programme first hand has given me the confidence to discuss the benefits of using the programme with students and has inspired me to look at other computer programmes which may be of benefit to students with Specific Learning Differences.  (V3, V4, K5, K3)
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Observer:  Helen Griffiths                                  Date: 5/2/18
Observed: Cathy Evans                                     Start/Finish: 10.00 -11.00 a.m.

EXAM REVISION SESSION
The session was a revision lesson in preparation for a Psychology exam. The objective of the lesson was to assist the student to feel prepared for the exam. (A1, A2, K1, K2)
The student has a Specific Learning Difficulty in the form of Dyslexia and ADHD. This has an impact upon the student’s ability to read and process information. The student must read the information multiple times before it makes sense and benefits from reading out loud. Any distractions will set the student back, which causes frustration. (A4)
In preparation for the revision session, I researched Malcolm Knowles’ model of teaching and took on board some principles of good practice. Knowles (1972) emphasised the importance of creating a relaxing and comfortable environment where the teacher is an enabler and equal to the student. Prior to the lesson I discussed how the student felt about being part of an observation and made it clear that I was being observed. We discussed where the observer should sit and agreed that the student should sit with her back to the observer as this would feel less intrusive for the student. (V1, V3)
I was apprehensive about being observed by a colleague that I perceived to be far more knowledgeable than myself. When I reflected upon this thought, I was able to empathise more with the student and think about how students may feel when they are being supported in 1:1 sessions. Race (2009) highlights the benefits of peer observations and how both the observed and observer can benefit by building on their professional skills.
I welcomed the constructive feedback from the observer with regards to giving the student more time to explain answers to my questions. I reflected on this and realised that I felt uncomfortable when the student struggled to recall the information. I was not familiar with the content of the revision notes and in hindsight, I should have asked the student for her notes to look over and prior to the revision session, draw up a set of questions.
 I felt the objective of the lesson was achieved, bearing in mind that it is difficult for the most confident student to feel totally prepared for an exam. I was mindful of providing positive feedback with regards to the information the student had remembered and acknowledging the student’s insecurities in relation to sitting an exam. (A3) As part of the Needs Assessment, the student was entitled to 25% extra time to take the exam and sit in a smaller room. The student was unsure about the exact procedure and whether spell check would be available. To put the student’s mind at ease and avoid any further stress, I assured the student that I would find out the exact details by the end of the day. 
When reflecting on this observation I found it useful to use Gibbs’ Reflective Cycle as a framework to guide me through the different stages of reflection.
Peer observation, although a little uncomfortable, is a valuable learning exercise which allows you to reflect on your teaching practice and learn from your peers.
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Observer:  Julia Carter                                      Date: 14/3/18
Observed: Cathy Evans                                    Start/Finish: 4.00 – 5.00 p.m.

TEAM BUILDING EXCERCISE
Social and Communication Difficulties Support Group (SoCom) is open to students who find it difficult to socially interact with people. The aim of the group is to increase self-esteem, build up friendship groups and cope with social communication issues.
The aim of this session was to create a team building exercise. The outcome of the session was to encourage the students to work well together as a team.
I met with the group leader to discuss my initial thoughts and gain her expertise with regards to approaching the students with my idea of a group activity. I was made aware that there were students in the group who are on the autistic spectrum. It was suggested that she speak to the group beforehand to gain their thoughts and permission to carry out the activity. 
The feedback from the group was positive and the session was arranged. It was held in the usual meeting room on the University campus for continuity and observed by the group leader who was familiar to the students. 
Structure of the exercise:
Four groups of two students, randomly picked to work together.
Six chocolates individually wrapped.
A straw for each student.
Four tables with two bowls on each table one at either end.
Stop clock.
Prize – 2 boxes of chocolates.
The aim of the exercise:
Students to work together, using the straws to pick up the chocolate from one bowl and place it in a bowl at the end of the table. The group managing to get the most chocolates in the bowl within 5 minutes were declared the winners.
I introduced myself to the group and explained the rules of the game. We had an informal group discussion around the importance of having respect for each other and I made it clear that if anyone was feeling uncomfortable, anxious or overwhelmed, they could sit out at any stage.
Observations and feedback:
Bearing in mind that the students do not find it easy to interact socially, I was pleased with the reaction and the outcome of the exercise. During the discussion beforehand, the students were a little reluctant to engage and speak out but when the activity started, they focused on the task in hand and to a certain extent, lost their inhibitions. A study carried out by Mackay et al (2007) evidenced that children and adolescents on the autistic spectrum who took part in group work enhanced their social skills. I have seen this first hand and intend to look at further research into group activities with students who find it challenging to fit into main stream education.
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CPD 1
WHAT: ‘Why Bother About Ethics in Education?’
WHERE: Carmarthen Campus
ORGANISER: University of Wales Trinity St David’s

This was an afternoon session presented by Eunice Kimaliro. The presenter opened the session by asking ‘what do ethics mean to you?’ Due to the mixture of roles within the group, this question invoked different responses. (A5)

The presenter discussed the importance of research but highlighted the need for respect and asked whether the impact it may have on people was worth the outcome.  Ethics within the classroom was discussed and the power and authority which the educator holds. (V1, V4, A5)

Integration into teaching practice
This session raised my awareness of ethics and made me question unethical behaviour. How easy it is to judge a student by their characteristics or appearance. Acknowledging that all students learn by different methods and allowing students to use whatever method suits them best. Being an educator can bring with it a certain amount of power which can be used both as a positive and negative influence. My role as a Specialist Support Lecturer working on a 1:1 basis with students can be an intense relationship which should be built on trust and respect. The educator has a captive audience and needs to be mindful of not imposing undue influence over decisions student’s make regarding their modules and assignments. (V1, V4, K5)

Glanza & Rearm (2007, cited in Bryan and Silverman pp.271-288) found that the number of teachers offered training in ethics was significantly lower than in health and social care settings. This would suggest there may be a lack of importance attached to ethics in an educational setting. (K5)

I am a registered Social Worker and ethics; values and morals underpin every minute of the working day.  Attending this session made me think about the change of roles from advocate to educator and what that means regarding ethics. (A5) 

When working with students who are undertaking research as part of their dissertation it is important to have the discussion about being honest and fair and to consider whether the research is essential to the outcome, being mindful of why a question is being asked.   There is a duty to present the findings in an ethically correct manner by treating individuals with respect. (K6, A2)

I like to think of myself as being a respectful person, taking into consideration the opinions and differences between students I support. However, this session served as a valuable reminder of the importance ethics play in the world of education. (V1, V2, V4)


REFERENCES

Bryan, R. and Silverman, S.K. (2011) A Framework for Professional Ethics Courses in Teacher Education. Available at: journals.sagepub.com/doi/abs/10.1177/0022487110398002
(Accessed on 17/3/17)




CPD 2  
WHAT: SURE for Mental Health
WHERE: Pembroke Dock
ORGANISER: New Pathways

This was a two-day course covering mental health issues.

Integration into teaching practice

The two-day course raised my awareness of how to recognise the signs and symptoms of a person experiencing mental health issues and how best to support, understand, respond and empower a person experiencing difficulties. It touched on self-harm, suicide, substance misuse and the importance of active listening. The stigma around mental health and policies and legislation in place to address mental health issues were discussed. (A5)

As a Specialist Support Lecturer (SSL), I have seen an increase in the number of students experiencing mental health issues. Often, depending on their situation, students can come under a tremendous amount of stress which in turn does affect their studies. The UK Royal College of Psychiatrists questions whether the increase in students from working class backgrounds attending university and possibly receiving less support from their families has an impact on the rise in mental health issues. The onus is on Universities to provide the appropriate support required if students are to reach their potential.  It is important as an SSL that you can recognise these signs and respond appropriately. (V1, V3, V4)

In groups, we discussed the services available to support people with mental ill health. From this I collected information which was suitable to pass on to students. It is important to offer support but equally important to recognise that mental health is a sensitive issue which a student may want to keep separate from the academic support they receive.  It is also important to recognise your own skills and that you may not be the best person to help the student through certain mental health issues but be able to signpost them onto the appropriate services who can offer them specialised support. (A3, A4, K3, V4)
Active listening is a useful and valuable skill to have when supporting students. This part of the course encouraged me reflect upon my own skills and I recognised that my active listening skills could be improved upon. By verbally reflecting to the student in your own words gives them the reassurance that they have been correctly heard. As a teacher, you have a duty of care to your students and by ensuring that their mental, physical and academic needs are being met there is a greater chance of the student being successful and going on to achieve the best results possible. One of the key objectives in the Mental Health and Wellbeing Strategy for Wales (2012) is that schools, colleges and universities promote mental health and wellbeing and acknowledge that students who experience mental ill health do not achieve as well as their counterparts who do not experience mental health issues. (V1, V3, A3, K6)

The last hour of the course allowed time to reflect upon personal situations which you may have come across in your professional life and how you dealt with that situation. Gibbs believes that personal feelings can have an impact upon a situation and his reflective cycle provides a useful framework by which to reflect on the situation. The course leader emphasised the importance of looking after your own mental health and being able to discuss issues with colleagues or trained professionals on the team. (V3, V4, K5)


REFERENCES
Mental Health and Wellbeing Strategy for Wales (2012) Together for Mental Health. Available at: http://www.mentalhealthwales.net/the-new-strategy-for-wales/(Accessed on 16 June 2017)
Royal College of Psychiatrists (2011) The mental health of students in higher education. London. Available at:http://www.rcpsych.ac.uk/publications/collegereports/cr/cr166.aspx (Accessed on 2 June 2017)

CPD – 3
WHAT: Intensive Interaction and sensory-based approaches: using Responsive Communication to support people with autism.
WHERE:  Carmarthen
ORGANIZER: EVENTBRITE
The aim of the course was to raise awareness of how best to interact and communicate with people on the autistic spectrum.

Integration into teaching practice
This course was held as a morning session and the aim was to raise awareness of some of the issues that a person on the autistic spectrum may encounter.
Sensory, vestibular, visual, proprioception, tactile and auditory processing were discussed in relation to a person on the autistic spectrum. 
The National Autistic Society Wales’ definition of autism is ‘a lifelong, developmental disability that affects how a person communicates with and relates to other people, and how they experience the world around them’.
I am aware that not all students on the autistic spectrum will experience the same difficulties when studying at University. I provide 1:1 academic support for students who are on the autistic spectrum and I found this course to be very valuable. It gave me further insight into a world that is relatively alien to me and encouraged me to question and reconsider my teaching methods. (K3, V1, A5)
The course covered basic information such as the size and set up of the room and the lighting used, e.g. preference for dim lighting, how a cluttered desk could cause stress.  The student may be hyper-sensitive to sounds e.g environmental sounds, ticking of a clock etc. When working in a 1:1 situation, it is important that the student is given the choice of frequent breaks and that information overload is avoided. I was aware of these issues, but I am also aware that it is easy to become complacent and lose sight of what can seem trivial to one person is very important to another. (V3 A4, A5)
Grogan (2015) recognises that it is becoming increasingly difficult to ignore that there is an increase in the number of student’s with ASD entering higher education and that their needs are different to the neurotypical student. This view is supported by Swift (2012) who believes that a challenge lies with trying to educate teachers to understand the difficulties that people with ASD encounter over and above the usual issues that students entering university face. (V4, V2)
Attending courses and adding to knowledge already gained by experience is essential.  I intend to further develop my knowledge of autism by attending courses and liaising with the key person who works with the Carmarthenshire Autistic Society. Attending this course has given me the opportunity to build up networks which will benefit the students I support.  (A4, A5, A3)



REFERENCES
National Autistic Society Wales
http://www.autism.org.uk/?nation=wales&sc_lang=en-GB

[bookmark: _Hlk507843297]Grogan, G. (2015) ‘Supporting Students with Autism in Higher Education through Teacher Educator Programs. STRATE Journal Vol.24(2) pp. 8-13.
 
Swift, J. (2012) ‘The next wave: Autistic students in higher education. Youth Today. Cited in Grogan, G. (2015) Supporting Students with Autism in Higher Education through Teacher Educator Programs. STRATE Journal Vol.24(2) pp. 8-13.
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