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Assessment 1 
I began my education at a Montessori Private school in Connecticut when I was four. Montessori’s mission was to help children learn in an environment where their peers were the teachers. There was a strong interdependence among students, where we learned to do things like read, write cursive, learn basic arithmetic, and also perform more meaningful activities like follow a recipe, make coffee, form friendships, and plant a garden.  I learned how to do all of these things before first grade. When I turned six, I transitioned to a public school and stopped going to Montessori. This new environment is what Dewey would call a traditional education. Learning in an environment without the chance to experience any of what we were learning hands-on suffocated my creativity, and made it nearly impossible to absorb information.
After that transition, the classroom setting was solely defined by a room with rows of desks, an instructor at the front, and a book or piece of paper in front of me. My school days slowly creeping by, as I sat behind one of the twenty or so desks, listening to an adult lecture me, or ask me to recite information that I had learned in an exam setting. After spending my three weeks in Wales, I have had to ask myself, what is wrong with this picture? For many Americans, the response would be nothing. But, I can confidently say that I have never enjoyed learning as much as I did when I experienced the program hands on, in the field, with an instructor who was as passionate about the course as his students. 
Much of what I was taught throughout the three weeks felt like I was cheating the program. With the exception of the first day, I was never asked to write an assessment, read a book, or listen to an hour long lecture. Learning was facilitated through going outside and doing. Kolb’s four stage cycle of learning includes the steps: concrete experience (do), reflexive observation (observe), abstract conceptualizing (think), and active experimenting (plan). Throughout the program, I was asked to do this on a daily basis, but through hands on experience that didn’t feel like work.
On the first day of our trip, we went to the beach as a group. I had barely spoken one word to the students standing next to me, and was incredibly nervous. We were asked as a group to grab the person to our left’s hand and grab another random person’s hand with our right. This effectively made a web of limbs that we were supposed to untie without letting go of one another. After about five minutes of attempting to do so, our instructor Tom told us to stop, and modified the task so that it was a bit less challenging for us to untangle ourselves. Little did I know, that as I was doing this ice-breaker, my instructor was teaching us our first lesson: Kolb’s cycle. We had had our first concrete experience, Tom had observed our struggle, thought of a new way to achieve the same goal of having us complete an ice-breaker, and planned an alternative route for us to do so.
Mortlock and Preist focus on the four stages of adventure in relation to level of risk: play, adventure, frontier adventure, and misadventure. There are different levels of risk that a person may need in order to experience the peak adventure (a perfect amount of risk in order to have the best experience possible), but all are connected by competence. The lower the amount of competence of an individual, the more risk they need in order to experience peak adventure. Too much risk without a level of competence necessary could lead to misadventure. One of the great things about our group in Wales was that everyone had a different amount of competence in the various fields we worked in. For example, some students had rock climbed their whole lives, while others had a fear of heights that kept them away from even looking at a ledge. I found that the most important thing throughout all of the activities was that in order for an experience to be successful, everyone had to work together and harness their individual strengths to make the team stronger as a whole. 
Throughout the duration of our trip, a range of activities allowed me to experience a variety of learning opportunities in ways that utilized Mortlock’s concept of adventure. I learned about important Welsh culture on hikes through sites dating back to the Bronze Age. This kept me within my play stage, and allowed me to fully take in my surroundings while listening to our guides talk about defense tactics for hilltop fortresses, how settlers found food and water, and the history behind the burial sites we were walking around. Our first experience rock climbing took me into my next stage of Mortlock’s levels of risk: adventure. This included a steep hike down to a rock face, next to a cliff overlooking jagged wet rocks below. The activity led us to a burial ground containing the oldest European remains discovered in history. Once there, we were told a story about the discovery of the remains, and then given time to explore and reflect on our experience. 
When it comes to pushing myself outside of my comfort-zone, it is typically pretty hard to find something that I am uncomfortable doing. Jumping off of cliffs into frigid water, rock climbing, and scrambling up rock faces are all things that excite me, but don’t necessarily push me into frontier adventure. My first frontier adventure was experienced on the hike up Cadair Idris. Personally, I believe that this was the most challenging activity we were ever asked to do. It challenged me to not only use my mental drive to push me up the mountain, but also my physical strength whilst carrying a seventy-five-liter backpack in the burning sun. The climb pushed me to my limits physically, and also asked me to push through it mentally. After the climb, we had the opportunity to reflect on the day, and also sleep on top of the mountain in bivy bags. The trip up the mountain was a success, and therefore allowed me to hit peak adventure.
Rhonke’s concept of challenge by choice is the idea that it is everyone’s personal prerogative to challenge themselves as much as they can. There is a range which Rhonke describes, with high personal choice to challenge oneself on the far left, and low personal choice on the far right. In between, there is challenge by choice, challenge of choice, impel to challenge, forced choice, and force into challenge. Personally, the most gratification for me comes from challenge by choice. I love throwing myself into adventure, even if it means a little risk is involved. I don’t particularly enjoy being forced to do anything, and usually, if I do feel forced, it takes away some of the gratification knowing that I wouldn’t have completed a task on my own accord. Moreover, on the Cymru trip, I felt intensely gratified because every task was one that I had chosen to execute, and the added feeling of helping others accomplish the same tasks was very rewarding.
During our trip, there were many opportunities for me to reflect on the experiences which we had had, and think about ways of improving my performance, team building skills, and ability to learn in the field. The first day of our trip, Tom read us Aldous Huxley’s quote, experience is “not what happens to a man or woman, it is what a person does with what happens to them.” I think this helped shape my time in Wales greatly, because it taught me from the beginning that I couldn’t always control the people around me or the activities that Tom had planned for us. What I could control was my mindset, and the way that I dealt with situations throughout the trip. No matter how hard the task, if I set my mind to it and gave it my all, I could accomplish the task at hand.
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