Conwy Youth Engagement and Belonging (CYEB).
Profile
Conwy Youth Engagement and Belonging (CYEB) is a statutory, open‑access youth work service delivered by Conwy County Borough Council, supporting young people aged 11–25 across the county of Conwy. The service plays a central role in promoting young people’s personal, social, emotional, and educational development, enabling them to transition confidently into adulthood and participate actively in their communities. CYEB operates in line with the Welsh Government’s definition of youth work as “a distinct educational practice rooted in voluntary participation, personal development, and social inclusion” (Welsh Government, 2024).
Purpose and Vision
CYEB’s purpose is grounded in the core values of Welsh youth work policy, particularly the emphasis on rights‑based practice, participation, and empowerment. The service is committed to:
· Providing safe, inclusive, youth‑friendly spaces
· Supporting young people’s wellbeing, resilience, and sense of belonging
· Encouraging youth voice, participation, and active citizenship
· Offering positive activities that promote personal and social development
These commitments reflect the Welsh Government’s strategic direction for youth work, which prioritises equitable access, meaningful engagement, and community‑based learning opportunities (Welsh Government, 2024).

Service Delivery and Key Provisions
CYEB offers a broad range of voluntary, developmental opportunities designed to meet the diverse needs of young people across Conwy.
Youth Clubs and Open‑Access Provision
The service operates over 20 youth clubs and activity sessions, providing warm, safe spaces where young people can access food, social opportunities, and informal educational activities. These settings promote voluntary participation, a cornerstone of youth work practice in Wales.
Targeted Provisions
CYEB delivers a range of targeted interventions designed to meet the specific and often complex needs of young people across Conwy. These provisions extend beyond youth club delivery and reflect the organisation’s commitment to early intervention, holistic support, and inclusive practice, as emphasised within the Youth Engagement and Progression Framework (Welsh Government, 2013) and the Youth Work Strategy for Wales (Welsh Government, 2019). The targeted programmes address a variety of social, emotional, educational, and cultural needs, ensuring that young people who may require additional support are able to access tailored, meaningful opportunities.
Homelessness Prevention
CYEB plays a key role in preventing youth homelessness through early identification, one‑to‑one support, and referral pathways such as the Oak Tree project. This work aligns with statutory duties under the Housing (Wales) Act 2014, which places a responsibility on local authorities to intervene before young people reach crisis point. By offering practical guidance, advocacy, and emotional support, CYEB helps young people develop stability and resilience, reflecting the relationship‑based approaches highlighted by Ruch, Turney and Ward (2010).
Body Image and Health
Targeted sessions focusing on body image, self‑esteem, and wellbeing respond to the increasing pressures young people face in relation to adolescence, and social comparison. These interventions often use informal education methods, such as facilitated discussions, creative activities, and peer to peer learning this encourage’scritical thinking and self‑reflection. This approach aligns with Kolb’s (1984) experiential learning cycle and supports the Welsh Government’s (2024) emphasis on promoting emotional wellbeing within youth work settings.
Welsh Language and Cultural Engagement
CYEB also delivers programmes that promote Welsh language use and cultural identity, supporting national priorities around bilingualism and cultural participation. These sessions provide young people with opportunities to engage with Welsh heritage, develop language confidence, and strengthen their sense of belonging. 
Family Support
Some young people require support that extends beyond the individual, and CYEB’s family‑focused interventions aim to strengthen relationships, improve communication, and address challenges within the home environment. This holistic approach is consistent with ecological perspectives such as Bronfenbrenner’s (1979) model, which emphasises the interconnectedness of family, community, and wider systems in shaping young people’s experiences. By working collaboratively with families, CYEB helps create more stable and supportive environments for young people. This includes family mediation to which workers can works families to resolve conflict with the home setting 
TRAC (Supporting Young People at Risk of Disengagement from Education)
CYEB contributes to the TRAC programme, which supports young people who are at risk of disengaging from education, training, or employment (becoming NEET). Through early intervention and mentoring within a school setting. Youth workers support young people overcome barriers to learning and re‑engage with positive pathways. This aligns closely with the preventative aims of the Youth Engagement and Progression Framework (Welsh Government, 2013) and demonstrates the value of youth work in promoting educational inclusion and long‑term progression.
Community Mapping
Within the community, there are a range of support services, of which CYEB works in partnership with, such as the Urdd, Young Carers, Young Farmers, and internal support services including Social Services and the Family Centres. This ensures that young people can be signposted to relevant support services so that their needs are met.
Key Services and Stakeholders.
Mental Health
· CAMHS – NHS mental health support for young people
· Mind – a mental health charity offering support for lower‑level mental health needs
· Conwy Mental Wellness Team – local authority early‑intervention and wellbeing support
Employability, Training and Education
· Communities for Work – employment, education, and training support for NEET young people
· Careers Wales – information, advice, and guidance on education, training, and employment
· Grŵp Llandrillo Menai – local FE college offering a wide range of vocational courses
· Aspire Training – accredited centre offering vocational qualifications
· COPA – confidence‑building and community‑based opportunities for young people

The Role of a Trainee Youth Worker
A trainee youth worker at CYEB works directly with young people under the supervision of a lead provision worker, contributing to the planning and delivery of developmental activities. This includes preparing session plans, completing risk assessments, and carrying out evaluations to ensure that each session is purposeful, safe, and responsive to young people’s needs.
In line with the Youth Work Strategy for Wales (Welsh Government, 2019), the trainee youth worker is expected to apply relevant youth work theories to their planning and practice, ensuring that sessions reflect the five pillars of youth work in Wales: educative, expressive, participative, inclusive, and empowering (Education Training Standards Wales, 2019).
To maintain professional standards, a trainee youth worker must also adhere to organisational and national policies, including GDPR requirements for data handling and confidentiality, as well as safeguarding responsibilities outlined in Keeping Learners Safe (Welsh Government, 2023). Following these frameworks ensures that practice is ethical, legally compliant, and aligned with the core values of youth work 

Placement Report
During my placement with Conwy Youth Engagement and Belonging (CYEB), I observed a range of high‑quality youth work practices that took place that the core principles, values, and policy expectations of youth work in Wales. CYEB’s commitment to informal and no formal education, empowerment, voluntary participation, safeguarding and inclusion was clear across all provisions. These practices align closely with the Welsh Government’s strategic vision for youth work, which emphasises rights‑based, participatory, and developmental approaches to supporting young people (Welsh Government, 2019; 2024).
Creating Safe and inclusive spaces for young people
CYEB’s showed constantly inclusivity within their delivery both youth clubs and on targeted provisions. Youth workers created safe, welcoming, and friendly environments. Across all youth club sessions, staff promoted relationship‑building through informal conversation and shared activities. These interactions occurred naturally during games, creative activities, or even while preparing drinks. Such practice reflects Jeffs and Smith’s (2005) concept of association, which highlights the importance of voluntary, non‑coercive spaces where young people can form meaningful relationships.
These approaches align with the Welsh Government’s (2024) commitment to rights‑based and inclusive youth work, ensuring that young people feel valued and respected. A clear example of this was the development of the Thrive youth clubs, invite‑only sessions designed for young people who may struggle in busy, traditional youth club environments and focuses highly on wellbeing. These clubs provide a quieter space with more structured sessions across the county, ensuring accessibility and emotional safety. This reflects the inclusive and expressive cornerstones of youth work in Wales (ETS Wales, 2019).
Voluntary Participation and Young People’s Autonomy
Voluntary participation is a cornerstone of youth work in Wales, and CYEB consistently stood by this principle. Young people were often free to choose whether to attend sessions, participate in activities, or engage with staff. During one session in a youth club, a group of young people declined to join a non‑traditional sports activity. Rather than insisting on participation, the youth worker respected their choice and offered alternative activities that aligned with their interests.
This approach reflects the Youth Work Strategy for Wales, which emphasises participative and empowering practice (Welsh Government, 2019). It also aligns with Freire’s (1970) concept of dialogue, where learning and engagement emerge through mutual respect rather than coercion. By supporting autonomy, CYEB enabled young people to develop confidence, and  encouraged intrinsic motivation.
Informal and Non‑Formal Education in Practice
CYEB’s sessions frequently incorporated informal and non‑formal learning opportunities, demonstrating the educative cornerstone of youth work. For example, during a targeted session on body image, youth workers facilitated discussions about masculinity. Something which is a very relevant subject particularly with young people. Rather than delivering a formal lesson, they used open questions, peer discussion, and reflective activities. This approach aligns with Kolb’s (1984) experiential learning cycle, where learning occurs through experience, reflection, conceptualisation, and experimentation.
Another example involved a budgeting activity initiated after young people expressed interest in learning how to manage money. The activity supported the development of practical life skills while maintaining a relaxed, youth‑centred environment. Such informal educational practices reflect the Welsh Government’s (2024) emphasis on community‑based learning and the development of transferable skills.
Empowerment and Youth Voice
CYEB demonstrates a strong commitment to youth voice and empowerment. During my placement, I observed a youth council meeting where young people were invited by the local health board to share their views on the design of a new health‑related app. CYEB staff encouraged young people to express their opinions confidently and ensured that their contributions were taken seriously.
This practice aligns with Hart’s (1992) Ladder of Participation, particularly the higher rungs where young people share decision‑making power with adults. It also reflects Article 12 of the United Nations Convention on the Rights of the Child (UNCRC), which underpins Welsh youth work policy and emphasises young people’s right to be heard in decisions affecting them (Welsh Government, 2024). By facilitating meaningful participation, CYEB supports the participative and empowering cornerstones of youth work.

Partnership Working
CYEB’s strong partnership working with organisations such as CAMHS, Careers Wales, and the Urdd demonstrates effective multi‑agency collaboration. For example, during a home visit, a youth worker identified that a young person who was not in education, employment, or training (NEET) would benefit from employability support. The worker referred the young person directly to Careers Wales, ensuring timely and appropriate intervention.
This approach aligns with the Youth Engagement and Progression Framework, which emphasises early identification and coordinated support for young people at risk of disengagement (Welsh Government, 2013). It also reflects wider Welsh policy expectations for integrated, multi‑agency working to meet young people’s holistic needs (Welsh Government, 2019).
Safeguarding and Ethical Practice
Safeguarding is embedded in everyday practice throughout my placement. Staff consistently followed procedures outlined in Keeping Learners Safe (Welsh Government, 2023), including maintaining professional boundaries, recording safeguarding concerns, and ensuring confidentiality while recognising its limits.
For example, when a young person disclosed that they were experiencing difficulties at home and could no longer remain there, the youth worker responded sensitively and referred them directly to CYEB’s Homelessness Prevention project, The Oak Tree. This intervention prevented the young person from becoming homeless and aligned with the Housing (Wales) Act 2014, which places a legal duty on local authorities to prevent youth homelessness.

Reflective Practice and Professional Development
Reflective practice is central to effective youth work, and CYEB actively promotes this through supervision, debriefs, and team discussions. After each session, staff reflected on successes, challenges, and areas for improvement. This aligns with Schön’s (1983) concept of the reflective practitioner, which emphasises learning through reflection‑in‑action and reflection‑on‑action.
As a trainee youth worker, I benefited significantly from this reflective culture. Engaging in supervision and reflective journaling helped me link theory to practice, develop greater self‑awareness, and build confidence in my role. This aligns with national expectations for youth work training and professional development in Wales (ETS Wales, 2019).












Reflective Account of My Time on Placement at CYEB 
My placement with Conwy Youth Engagement and Belonging (CYEB) provided a rich and varied learning experience that significantly shaped my understanding of statutory and preventative youth work in Wales. Throughout my time with the service, I had the opportunity to engage directly with young people in a range of settings, including open‑access youth clubs, structured one‑to‑one sessions, home visits, and remote support. These experiences allowed me to develop a deeper appreciation of the complexities of youth work practice, particularly within a trauma‑informed and rights‑based framework. CYEB’s ethos emphasises that young people are active participants in their own development, and this principle influenced the way I approached every interaction, encouraging me to act as a facilitator rather than a director of their learning and growth.
One of the most significant aspects of my placement was the opportunity to apply reflective practice to real‑world situations. Reflection became a crucial tool in helping me understand not only what happened during particular incidents, but also why I responded in certain ways and how I could improve in future. Schön’s (1991) concepts of reflection‑in‑action and reflection‑on‑action were particularly relevant. For example, during a medical incident in a youth club, I had to make quick decisions to safeguard the young person involved. In that moment, reflection‑in‑action guided my immediate response, helping me remain calm and focused despite the pressure of the situation. Later, reflection‑on‑action allowed me to evaluate the incident more critically, identifying gaps in communication with the care home and recognising the importance of clearer protocols when working with external agencies.
Another experience that contributed to my reflective development was a mountain‑biking session with a young person. Initially, I agreed to participate without fully considering my own competence or the potential risks involved. During the activity, I became aware that the young person was more skilled than I was, and I found myself learning from him as he taught me techniques and encouraged me to challenge myself. Kolb’s (1984) experiential learning cycle was clearly evident here: the young person engaged in active experimentation and concrete experience, while I moved through reflective observation and abstract conceptualisation as I considered how my lack of preparation had influenced the session. This experience highlighted the importance of critically assessing my abilities before engaging in activities, particularly when responsible for the safety and wellbeing of young people.
Working in open‑access youth clubs also provided valuable insights into informal education, a central component of youth work practice. Jeffs and Smith (2010) describe informal education as a process rooted in conversation, relationship‑building, and everyday interactions. I observed this frequently, particularly when supporting groups of boys who often tested boundaries. Their behaviour, while sometimes challenging, created opportunities to reinforce expectations, model respectful communication, and build trust. These moments demonstrated how informal education can be woven into seemingly ordinary interactions, helping young people develop social skills, emotional awareness, and a sense of belonging.
My placement also deepened my understanding of the importance of professional boundaries. As I built relationships with young people, I became increasingly aware of the need to balance empathy with professionalism. There were moments when I felt emotionally invested in a young person’s situation, particularly when supporting a distressed care leaver or conducting a home visit where safety concerns were present. These experiences taught me that while compassion is essential in youth work, it must be accompanied by clear boundaries to ensure ethical and safe practice. Thompson and Thompson (2018) emphasise that critically reflective practitioners must be aware of their own emotional responses and how these influence their decision‑making. This became a key learning point for me, helping me recognise when to step back and avoid allowing my emotions to override my professional judgement.
Inter‑agency working was another significant aspect of my placement. CYEB collaborates closely with schools, social services, family centres, and community organisations, and I saw firsthand how effective communication between agencies can enhance support for young people. However, I also encountered situations where communication was inconsistent or unclear, which sometimes created challenges in ensuring continuity of care. Reflecting on these experiences reinforced the importance of clear, timely, and coordinated communication, particularly when working with vulnerable young people whose needs span multiple services.
Throughout my placement, I also gained a deeper understanding of trauma‑informed practice. Many of the young people I worked with had experienced adverse childhood experiences, and CYEB’s trauma‑informed approach emphasised safety, trust, empowerment, and collaboration. Bath’s (2008) three pillars of trauma‑informed care—safety, connections, and emotional regulation—were evident in the way staff interacted with young people, created supportive environments, and responded to distress. Observing and applying these principles helped me develop greater sensitivity to the underlying factors influencing behaviour and reinforced the importance of responding with patience, consistency, and empathy.
Overall, my placement at CYEB has been instrumental in shaping my development as a youth worker. I have gained practical experience, theoretical insight, and a stronger sense of professional identity. I now recognise the importance of reflective practice not as an optional extra, but as an essential component of ethical and effective youth work. I have learned to value the balance between empathy and boundaries, the significance of inter‑agency collaboration, and the power of informal education in supporting young people’s growth.
Looking ahead, I aim to continue developing my skills in reflective practice, trauma‑informed approaches, and communication across agencies. My experiences at CYEB have strengthened my commitment to youth support work and increased my confidence in working within statutory frameworks. Most importantly, they have reinforced my belief in the potential of youth work to empower young people, promote resilience, and create meaningful change in their lives.
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Reflective Journal: Responding to Crisis and Promoting Ethical Care
Introduction
This reflection explores a critical incident during a youth club session involving a looked-after child (LAC) who experienced a medical episode. The situation required immediate action, emotional resilience, and inter-agency communication. The reflection is grounded in Donald Schön’s theory of reflective practice and incorporates youth work principles such as safeguarding, trauma-informed care, and anti-oppressive practice: ( Schön, 1991) 
Description of the Incident
During a busy evening session, a young person residing in a residential care home was dropped off at the youth club without staff accompaniment. She appeared nervous, which aligns with the challenges LAC young people often face in unfamiliar environments (Stein, 2006). I introduced myself and showed her around, and she relaxed upon recognising a peer. Shortly after, she appeared to faint, causing panic among other young people. The lead youth worker placed her in the recovery position while I called emergency services. This response reflects our duty of care and safeguarding responsibilities, which are central to youth work practice.
When asked by the operator if she was prone to fainting, I couldn’t confirm. A young person then suggested she might be “faking.” The operator advised us to monitor her and consider taking her to A&E if she regained consciousness. Due to the presence of other young people, we asked them to wait in the kitchen to avoid overcrowding—demonstrating crisis management and prioritisation.
I contacted the care home, and staff arrived to collect her. However, they expressed frustration at our decision to call 999 and made comments suggesting the episode was attention-seeking, particularly in relation to another young person present. This comment was overheard and caused distress to the peer in question.
Reflection and Analysis
Reflection-in-Action and Reflection-on-Action
Schön (1991) distinguishes between reflection-in-action thinking and responding during the event and reflection-on-action evaluating the experience afterward. In this case, reflection-in-action was evident in our rapid response to the medical emergency, prioritising safety and managing group dynamics. Reflection-on-action occurred later, as I processed my emotions and considered improvements to practice.
Safeguarding and Duty of Care
Our decision to call emergency services aligns with safeguarding protocols and the legal duty of care youth workers hold. Despite doubts about the authenticity of the fainting, we were not medically trained to assess the situation and acted appropriately.
Trauma-Informed Practice
The young person’s behaviour may reflect underlying trauma, common among LAC youth (Bath, 2008; Perry, 2006). Her fainting could be a coping mechanism or a bid for attention. Trauma-informed practice encourages understanding behaviour through the lens of past experiences and emphasises safety, trust, and empowerment.
Anti-Oppressive Practice
The care home staff’s comments about the young person and her peer were inappropriate and potentially harmful. Anti-oppressive practice calls for challenging discrimination and protecting vulnerable youth from stigma (Dominelli, 2002). I made a conscious effort to reassure the peer and validate his feelings, recognising his own mental health challenges.
Inter-Agency Communication
The incident highlighted a gap in communication between the care home and youth club. We were not informed of the young person’s medical history or behavioural tendencies. Effective youth work relies on collaborative relationships and transparent information-sharing (Davies, 2015).
Positive Youth Development
Following the incident, I implemented a new practice of asking for relevant background information before each session. This proactive approach supports the principles of Positive Youth Development, which focus on creating safe, supportive environments for young people to thrive (Lerner et al., 2005).
Conclusion
This incident was a powerful learning experience that tested my ability to respond under pressure, advocate for young people, and reflect critically on practice. By applying Schön’s reflective model and youth work theories, I was able to identify strengths in our response and areas for growth. Moving forward, I will continue to prioritise trauma-informed care, safeguarding, and open communication to ensure the wellbeing of all young people in our provision.



Reflective Journal: Supporting a Care Leaver Facing Future Homelessness
In my role as a youth homelessness support worker, I recently provided remote assistance to a young care leaver, referred to here as Amy, who is currently studying at a university in South Wales. Amy is expected to return to Conwy upon completing her degree later this year, at which point she will present as homeless. This case highlights the complexities of statutory housing duties, emotional regulation, and professional boundaries in youth support work.
Under Section 81 of the Housing (Wales) Act 2014, a person has a local connection with a local housing authority if they have resided in the area or have family associations there. Amy, having a local connection to Conwy, is entitled to be considered for housing support upon her return. However, the Act also stipulates that a person is only considered "threatened with homelessness" if they are likely to become homeless within 56 days. As Amy is currently seven months away from this threshold, the local authority is not yet legally obligated to intervene.
Despite being informed of this by multiple professionals, including her housing officer and personal advisor, Amy remains adamant that she should be entitled to accommodation now. Her frustration often manifests in aggressive communication with services. This culminated in a challenging interaction one evening after work hours. While preparing dinner for my daughter, I received multiple missed calls and abusive text messages from Amy, accusing me of ignoring her. Although I had finished work for the day, I responded to clarify that I was off duty and would follow up the next day. Amy called again, and during the conversation, she was verbally abusive and distressed about the housing officer having not contacted her. I reiterated that the officer had only committed to calling her later in the week and promised to follow up via email.
Reflecting on this incident, I recognise that answering the call outside of working hours blurred professional boundaries and exposed my personal space to workplace stress. My daughter overheard the confrontation, which made me feel that my home environment had been compromised. Although I empathised with Amy’s anxiety, understandable given her background in care and the uncertainty of her housing situation, I also recognised the importance of maintaining boundaries for my own wellbeing and that of my family.
This experience underscores the importance of clear communication, emotional resilience, and professional detachment. It also highlights the need for care leavers to receive trauma-informed support that acknowledges their heightened sensitivity to instability (Stein, 2006). Amy’s reaction, while disproportionate, can be interpreted as a manifestation of her underlying fear and trauma. According to the National Youth Advocacy Service (NYAS), care leavers often experience heightened anxiety around housing due to past instability and lack of familial support (NYAS, 2022). Amy’s insistence on immediate housing provision, despite legal constraints, reflects her need for reassurance and control in an uncertain transition.
From a youth work perspective, this situation required balancing empathy with procedural integrity. Youth work is grounded in voluntary engagement, informal education, and the development of trusting relationships (Smith, 2023). In Amy’s case, our service could only offer reassurance and preparatory support until the 56-day threshold was met. This limitation, while frustrating for Amy, is necessary to ensure equitable and lawful allocation of housing resources. However, youth workers must also advocate for young people’s emotional needs, even when statutory frameworks fall short.
The incident also prompted reflection on the importance of self-care and boundary-setting in frontline roles. Answering a work-related call after hours, especially in a domestic setting, compromised my ability to separate personal and professional life. According to Ruch et al. (2010), emotional labour in social work can lead to burnout if boundaries are not maintained. By engaging with Amy during personal time, I inadvertently allowed her distress to permeate my home environment, affecting both myself and my daughter. In hindsight, it would have been more appropriate to wait until the next working day to respond, allowing both Amy and myself time to de-escalate emotionally.
Following the incident, I took the opportunity to speak with Amy about her communication style. I explained how her aggressive approach could hinder her ability to access support and damage relationships with professionals. This conversation, while difficult, was necessary to encourage self-awareness and promote constructive engagement. Empowering young people to advocate for themselves respectfully is a key aspect of youth work (Cooper, 2012). While Amy may not have fully internalised this message, planting the seed for future reflection was a step in the right direction.
This case highlights the importance of inter-agency collaboration. Amy’s support network includes housing officers, personal advisors, and our service. Ensuring consistent messaging and coordinated responses is vital to prevent confusion and reduce distress. In this instance, I liaised with the housing officer to clarify timelines and expectations, reinforcing the message Amy had previously received. Such coordination is essential in managing complex cases and maintaining trust with service users.
Youth work practice also involves recognising the power dynamics between professionals and young people. As Alldred et al. (2018) argue, youth workers must navigate these dynamics with sensitivity, ensuring that young people feel heard and respected. Amy’s aggressive communication may reflect a history of feeling dismissed or powerless. By validating her concerns while maintaining professional boundaries, I aimed to model respectful engagement and emotional regulation.
In conclusion, supporting Amy through this transitional period has been both challenging and instructive. Her case illustrates the emotional volatility that can accompany housing insecurity, particularly for care leavers. It also underscores the limitations of statutory frameworks in addressing emotional needs and the importance of trauma-informed, relationship-based youth work. As a practitioner, I have learned the value of maintaining boundaries, practising empathy within procedural constraints, and fostering respectful communication. Going forward, I will be more mindful of when and how I engage with service users, ensuring that my support is both effective and sustainable.








Reflecive Journal: Do all dogs bite?
As part of my placement, I conducted a home visit to meet a young person to complete a form. I had previously visited the property and was aware that the family owned one large, excitable dog. On this occasion, however, there were two large German Pointer–type dogs present. As I entered the home, both dogs were barking, running around, and jumping up. The parents attempted to control them by shouting, which appeared to escalate the dogs’ excitement rather than calm them.
One dog was off the lead, and I was able to calm it due to my confidence with dogs. The second dog, held on a lead by the YP’s mother, barked as I approached and its fang pierced my skin slightly. Although this startled me, I recognised that the behaviour was accidental and not aggressive. The father then took control of the dog, and both animals eventually settled.
After around thirty minutes, the parents prepared to leave with the dogs. As the father opened the front door, the dogs pulled him down the stairs, causing him to fall and sustain cuts and bruises. He later required A&E treatment due to a piece of glass embedded in his ankle. I provided a first aid kit and supported the YP while the mother attended to him. Although the dogs were not aggressive, I left the visit concerned about the potential risk to visitors, particularly those who may be fearful of dogs or physically vulnerable.
2. Feelings
Initially, I felt calm and confident, as I am comfortable around dogs. When the dog’s fang pierced my skin, I experienced a moment of shock, but this quickly subsided once I recognised that the behaviour was not intentional. I also felt empathy for the parents, who were clearly struggling to manage the dogs.
As the visit progressed, I became increasingly aware of the potential risks. When the father fell, I felt concern for his wellbeing and a sense of responsibility to ensure the YP remained supported. After the visit, I reflected on how differently the situation might have felt for a colleague or professional who is fearful of dogs. 
Youth work practice emphasises emotional awareness and reflective capacity (Batsleer, 2010), and this experience encouraged me to consider how my personal feelings shaped my professional judgement.
3. Evaluation
There were several positive aspects to the situation. I remained calm and professional, which helped de‑escalate the dogs’ behaviour. I was able to complete the required work with the YP and respond appropriately when the father was injured. My ability to maintain rapport with the family aligns with youth work values of building trusting relationships (Young, 2006).
However, there were also clear challenges. The dogs’ behaviour created a chaotic environment, and the parents’ approach to managing them was ineffective. The father’s injury demonstrated that the risk was significant. I also recognised that my own confidence with dogs may have led me to underestimate the potential hazards. Youth work guidance stresses the importance of dynamic risk assessment and situational awareness (NYA, 2020), and I realised that I could have approached the situation more cautiously.
4. Analysis
This experience highlighted the importance of risk assessment and safe practice, which is a core expectation within the National Occupational Standards (NOS) for Youth Work. NOS standard YW06: “Support young people to manage risk in their lives” emphasises that youth workers must identify, assess, and respond to risks in the environment. Although the dogs were not aggressive, their size and lack of control created a hazardous situation that resulted in injury. Reflecting on this, I recognise that I could have applied a more structured dynamic risk assessment before entering the property.
The Principles and Purposes of Youth Work in Wales stress that youth work should be “educative, empowering and participative” (Welsh Government, 2019). In this situation, maintaining a calm presence and supporting the YP through the incident aligned with the principle of empowering young people by modelling emotional regulation and problem‑solving. However, the principle of ensuring safe environments was challenged by the unpredictable behaviour of the dogs. The Welsh youth work model emphasises that youth workers must create conditions where young people and practitioners feel physically and emotionally safe.
The NOS also highlight the importance of professional judgement and reflective practice. Standard YW13: “Evaluate and reflect on youth work practice” encourages practitioners to examine how personal values and experiences influence decision‑making. My confidence with dogs may have influenced my judgement, illustrating how personal bias can shape professional assessment. This aligns with Thompson and Thompson’s (2018) argument that reflective practitioners must remain aware of how personal assumptions influence practice.
Furthermore, the Welsh youth work principles emphasise voluntary engagement and respectful relationships. Although the dogs were not the focus of the visit, the family’s difficulty managing them created a barrier to effective engagement. The chaotic environment could have impacted the YP’s ability to participate fully, which challenges the principle of creating accessible and inclusive spaces for young people.
Overall, integrating the Welsh Youth Work Principles and the NOS into this reflection highlights the need for stronger risk‑aware planning, clearer boundaries around safe working conditions, and ongoing reflective practice to ensure that youth work remains safe, empowering, and purposeful.
5. Conclusion
The visit was ultimately successful, but it highlighted several areas for learning. I managed the situation well in the moment, but I recognise the need for a more structured approach to risk assessment when animals are present in the home. In future, I need to ensure that I consider the safety of all professionals who may visit the property, not just my own. Reflective practice is essential in youth work (Boud et al., 2013), and this experience has helped me identify areas for improvement.








Reflective Journal: Could have got out of hand?

I was asked to cover a youth club session and, after confirming my availability, agreed to support the team. I was informed that I would be working with a new youth worker, Tasmin, from the Community Focused Schools team. Aware that the session was typically busy, I planned a range of activities, including Christmas crafts and games. I also received an email outlining session rules, including the requirement that young people remove muddy shoes before entering the building.
Before the session, I met Tasmin for the first time. She appeared confident and had prior experience working with young people. During the session, she offered to manage the kitchen area, where young people could request food, while I supervised the main hall.
The session was lively, with young people engaging in crafts, music, and conversation. A group of four boys became loud and began throwing games around. They later asked to go outside to the nearby park, and I reminded them of the muddy-shoes rule. When they returned with muddy trainers and attempted to enter the hall, I asked them to remove their shoes. They resisted, claiming another worker allowed it. After a short exchange, they complied.
Once food was served, the atmosphere settled. Tasmin rejoined the main hall, and I became aware that dealing with the boys had temporarily diverted my attention from the rest of the group.
Initially, I felt confident due to my preparation and reassured by Tasmin’s competence. When the boys challenged the muddy-shoes rule, I felt frustrated but also aware of the need to remain calm and consistent. I was conscious of balancing authority with relationship-building, a key tension in youth work practice. I also felt slightly guilty that my attention had been diverted from the girls who were engaged in crafts.
Several aspects of the session were positive. My preparation ensured engaging activities, and Tasmin’s confidence allowed us to divide responsibilities effectively. Most young people behaved positively and participated well.
However, the incident with the boys highlighted challenges. Their resistance created tension and temporarily disrupted the session. Although I managed the situation appropriately, it drew my focus away from the wider group. The incident also emphasised the importance of consistent communication among staff, particularly regarding rules that relate to safeguarding and maintaining positive relationships with community partners.
The boys’ behaviour can be understood as typical adolescent boundary-testing, which is common in youth work settings (Jeffs & Smith, 2010). Their challenge to the rule may have been an attempt to assert autonomy or test my authority as a different worker from their usual staff member. My response was firm, calm, and consistent and aligns with the National Occupational Standards for Youth Work in Wales, which emphasise maintaining safe environments and applying boundaries fairly (ETS Wales, 2019).
The situation also highlights the importance of preparation and communication. Had I not read the email beforehand, I may have unknowingly allowed behaviour that could damage the relationship with the community centre. This aligns with the expectations set out in Youth Work in Wales: Principles and Purposes, which emphasise professionalism, safeguarding, and partnership working (Welsh Government & ETS Wales, 2019).
Furthermore, Tasmin’s willingness to manage the kitchen independently demonstrated her competence, but the size of the group suggests that additional staffing may have improved supervision. Welsh youth work policy emphasises the importance of providing safe, well-managed environments where young people can participate meaningfully (Welsh Government, 2000). With more staff, the risk of incidents escalating would be reduced, and attention could be more evenly distributed.
Overall, the session was successful, but the incident with the boys highlighted the need for consistent rule enforcement, effective communication, and adequate staffing. I handled the situation appropriately, but it reinforced how easily attention can be diverted in busy youth settings. The experience strengthened my understanding of the importance of preparation, teamwork, and maintaining clear boundaries and principles central to youth work practice in Wales.








Reflective Journal: Finding My Balance
I was contacted by a senior youth worker who asked me to cover a mountain biking session at a local outdoor education centre. The session involved one young person and a qualified instructor. I was informed that the youth service was funding these sessions due to a serious ongoing complaint made by the young person’s mother to Education Services. Although I am physically active, I do not have specific experience in mountain biking. The usual staff member, who is an experienced rider, was unavailable, and the service was keen not to cancel the session. Without fully considering the implications, I agreed.
I contacted the instructor for further information and was told that the young person sometimes struggled to engage, particularly when unfamiliar staff were present. The planned route involved woodland trails that could be technically challenging. As the week progressed, I began to question whether I had the necessary competence. On the day of the session, I struggled to locate the rural centre, which increased my anxiety. Once I arrived, the instructor supported me in setting up the bike and explained that he intended to work with the young person on dynamic risk assessment as part of a coaching qualification. During the session, the young person became increasingly confident and even instructed me on technique and risk. This appeared to enhance his engagement and self‑esteem.
Initially, I felt pressured and somewhat flattered that the senior worker trusted me. As the week progressed, this shifted to anxiety and self‑doubt, particularly around my competence and the potential risks involved. I also felt a strong sense of responsibility not to let the young person down, reflecting the relational nature of youth work. During the session, my anxiety reduced as the young person engaged positively, and I felt encouraged by his willingness to support me. By the end, I felt proud of both the young person’s development and my own ability to adapt.
Several positive aspects emerged. The young person demonstrated increased confidence, communication skills, and leadership by guiding me through practical techniques. This aligns with youth work’s commitment to empowering young people and supporting their personal and social development. The session also strengthened rapport and trust, despite my initial unfamiliarity.
However, there were clear limitations. I had not fully assessed my competence or the risks involved before agreeing to participate. This could have compromised safety and professional boundaries. Additionally, my lack of preparation contributed to unnecessary anxiety, which could have affected the quality of support I provided
The situation highlights the importance of professional judgement and competence, as outlined in the Professional Standards for Youth Work in Wales, particularly:
· Professional Standard 1: Professional Values and Attributes, which emphasises acting ethically, maintaining boundaries, and prioritising young people’s safety.
· Professional Standard 2: Professional Knowledge and Understanding, which requires youth workers to understand risk, safeguarding, and the limits of their own competence.
· Professional Standard 3: Professional Skills and Practice, which includes planning, delivering, and evaluating safe and meaningful youth work activities.
By agreeing without adequate reflection, I did not fully uphold these standards. The Welsh Government’s Youth Work Strategy for Wales also stresses the need for appropriately skilled staff to deliver safe and purposeful activities. My experience demonstrates how pressure to maintain service continuity can lead to decisions that overlook risk and professional boundaries.
Despite this, the session itself embodied key youth work principles. The young person’s active involvement in teaching me skills reflects experiential learning theory (Kolb, 1984) and aligns with youth work’s commitment to co‑production and shared learning. His increased confidence suggests that the activity supported his personal development, a core purpose of youth work in Wales.
This experience highlighted both strengths and areas for improvement. I demonstrated adaptability, relationship‑building, and a willingness to learn—qualities valued in youth work. However, I also recognised the need for clearer boundaries, better preparation, and more critical reflection before accepting responsibilities outside my competence. A more thorough risk assessment and discussion with the senior worker would have supported safer and more informed decision‑making.
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