
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
ECAD6007- The learner: who am I teaching?
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The following essay will critically evaluate a critical incident that happened within a classroom during an observation and identify and focus on the next teaching and learning steps for the induvial who was observed. 
A critical incident is something that we believe is a major problem or a challenge in a certain situation in a classroom but is it something that happens typically instead of it being a serious or dangerous incident. The analysing and evaluating after the incident that has happened is the critical part of the process, where the reflection is going to happen. Many authors and professors have defined critical incident in all different ways. According to Tripp (1993) “a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident”. Tripp (1993) incidents appear to be ‘typical’ rather that ‘critical’ at first sight, but are rendered critical through analysis. Likewise, Brookfield (1990, p. 84) “A critical incident is any unplanned and unanticipated event that occurs during class, outside class, or during a teacher's career but is "vividly remembered”. 
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The role of critical reflection is an essential part of our development as teachers by reflecting on the good and bad things that have happened in or outside of the classroom, it will enable teachers to move forward to grow and develop their knowledge and skills.
A critical incident is not a major bad incident that happens but an incident that may happen typically in a classroom in real life, to gain a better understanding of the incident and how to better your teaching, the incident will need to be reflective on.
Tripp (1993) suggests that to be successful at performing the critical incident methodology we must follow the 2 steps.
Step 1 is the recording of the critical incident and this is where the recognition and identifying of what to use to reflect on, for this step a detailed description of the event, where and when the incident happened. 
Step 2 is to explain the why of the critical incident – why did it happen? 	Using the knowledge and the education of others, reflecting on why it happened and how it happed we will understand and develop an awareness of the reasons of why it happened then we can use those developments in our future teaching to better our teaching but the children’s learning. 
It is important to analyse the critical incident as it will help the teachers understand how they teach and what is working for both the teacher and the learners. It will help the teacher to develop personally and professionally. By analysing and reflecting it will recognise good teaching practice and what is working for the teacher and are they achieving the professional teaching standards. Reflection, being critical it is a suitable approach gain knowledge on what is going well and what can be improved on.  Critically analysing the critical incident has many benefits it will allow teachers to respond and adapt to any concerns or situations while developing an understanding of their teaching philosophies and values in their teaching and how they would want to engaged and create a positive learning environment.
Professional standards are there to support and guide teachers to engage in having correct clear expectations about effective teaching practice during a practitioner’s career. The Professional Standards for Teaching and Leadership reflects on practice that is consistent with the recognition of the new curriculum (Hwb, Professional standards, 2017).
Reflection is a process which will help gain an awareness and understanding of the professional practice being used, by reflecting it will allow you to identify positive experiences and identify the areas where is needed to grow. Reflecting on your teaching should have a positive impact on yourself, understanding the situation if it has been a positive or even a negative experience it is important to reflect, to appreciate that we still learning as the world is changing. Reflection is different for everyone and not one reflection will be the same. Reflection is a personal factor, whether it is for teaching practice or personal reflection; there should be positive impacts after reflecting, everyone learns differently and at different times. Reflection is a very important part of the profession. 
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Pursuing BERA guidelines for ethical guidelines and educational research, to enable confidentiality and anonymity the school's name, pupils and teacher will be anonymous throughout (BERA, 2018).
The observation of the critical incident happened in an English medium primary school in Aberdare in the Rhondda Cynon Taf (RCT) local authority in Wales. The school was located in a quiet area of the town and out of the way of the busy town centre, where learners and staff were able to teach and learn with no distractions. The school has 300 pupils, including 39 who attend the nursery on a part-time basis. The school is in Wales but has no children who has welsh as a first language or come from a Welsh speaking home.  The school has 10 classes, including 5 mixed-age classes and a nursery class. The school identifies 13% of pupils as having additional learning needs. This is below the national average of 21% (Estyn, 2018).
The class that was observed was a year 3 class, where there was a mixture of 7–8-year-olds. The classroom was calm and quiet, where learners felt safe. 
The classroom was colourful with displays that learners were able to see from every angle of the room; they were able to use the displays whenever they needed. The displays were big, bright, and useful. The teacher used the learners work and displayed it on the walls of the classroom, which shows that the learners are actively engaged with their work and the teacher is helping create a healthy positive learning environment for the learners. According to Tarr (2004) classroom walls are an important part of the environment. The learners were visually seeing their work progress from the beginning of the academic year to the end of the year as the school has a journey wall in each class to see how the learner progressed with their writing skills.
[bookmark: _Toc118536093]Critical incident linked to Donaldson’s Four Purposes 
The critical incident happened during an observation period within the classroom was that Teacher ‘A’ used positive reinforcement strategies and behaviour management strategies to keep learners engaged in the lesson. Teacher ‘A’ has developed the lesson using the Curriculum for Wales and the four core purposes. 
The four core purposes were created by Professor Graham Donaldson and are now the guide of all teaching and learning in Wales 
“The four purposes are that all children and young people will be:
· Ambitious, capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Donaldson, Successful Futures, 2015).

The area of learning and experience of the lesson was mathematics and numeracy with the focus on subtracting 10 engaging children in their learning with real life context which linked to one of the four core purposes of the curriculum for Wales. It linked to the purpose “ambitious, capable learners who are ready to learn throughout their lives” (Donaldson, Successful Futures, 2015). The subheading which comes underneath the core purpose in Successful Futures document is the “ambitious, capable learner who can use number effectively in different contexts, which link in with the lesson nicely as the learners were able to write the answers in their books and use the subtraction in a form of a game (Donaldson, Successful Futures, 2015).
Teacher ‘A’ had created a positive learning environment for the children, I observed a class with a beautiful classroom, the children’s work had been displayed on the walls of the classroom which gave the feeling that the teacher cares for the children, wanting to build those connections with the children to develop and deepen their knowledge and skills where they will be able to apply these skills in other contexts (Donaldson, Successful Futures, 2015).
Teacher ‘A’ created positive relationships with the children and the children respected and trusted the teacher. The classroom was quiet and a calm, safe environment for the children to work in. The classroom had colourful displays that children could easily see and use from their own seats, the children were able to use them when they wanted or needed. The displays were big, bright and useful.  
Teacher ‘A’ used positive strategies to encourage learners to work independently, as many of the children could see the answers straight away, while others used the number line or chart boards that was on their desks as an option, it was positively stated that it would be acceptable if they were to use the number lines or chart boards to help if the child was confused or mistaken with their answer. 
Teacher ‘A’ tried to reassure and support children to subtract 10 mentally as it will benefit them more in the ‘real life’ situations where they would not have a number line or chart. Teacher ‘A’ made the children feel at ease as the environment and the atmosphere of the teacher was calm and positive it created the sense of safety where children felt as if they could answer even if it was wrong, they had their opportunity and they would not feel scared or anxious to answer. 
Teacher ‘A’ linked the welsh language aspect of the curriculum for Wales and from the core purpose previously stated children were able to converse effectively in different forms and settings, using both Welsh and English to say numbers, and the basic arithmetic operation (hwb.gov.wales, 2020).
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Classroom management refers to the actions and strategies that are used to maintain order in the classroom (Doyle, 1986). Classroom management is frequently named classroom discipline and it is one of the of many obstacles to promoting effective teaching (Slavin, 2014). Classroom management is there to support and offer learners more opportunities to engage and learn all of what is being done by the teacher in the lesson. Teachers need to have specific goals for classroom management to be effective, such as what is their goal of the lesson, to ensure the safety of the learners but to involve learners, use group work and collaboration to encourage communication in the environment and create a accommodating learning structure where learners enjoy learning. 
Unfortunately, many teachers and schools do not furnish their rooms and make it harder for learners to work in a happy environment and stay motivated in the lesson (Gordon, 1974: 156).
Managing the classroom can look different to different teachers from the way the students sit, the materials they use in lesson, and many more aspects.  The teacher will create those positive environments with healthy relationships with the learners. The teacher will identify the behaviour that is acceptable in the classroom and will decide on a classroom management system that in their opinion will be most effect and engage the learners in suitable activities where learners will gain the knowledge and skills at their maximum potential. Effective classroom management and positive classroom climate construction are essential goals for all teachers. 
However, Van Lier et al (2004) states that ‘learners who are disruptive within the classroom are at a higher risk of many negative outcomes in their school and home life’.  
Johansen, Little and Akin-Little (2011) also, suggests that classroom management is an important factor and it is linked with the disruptive behaviour, if there aren’t any classroom management strategies or they were poor if would impact the teaching and learning skills of the children.
Teachers have many strategies to use within the class. Teachers can use praise, if a child has done something that is correct, or if a child who misbehaves tries hard with their work, is on task and are really trying their best and the teacher said ‘well done’  it will gave the learner the intrinsic motivation that child will think ‘yes I can do the work’ or ‘I am going to keep trying hard in school’, as teachers we ate there to supportive and find ways that your learners will respond to you as a teacher. It is a combination for enhancing teacher behaviour management skills and teaching effectiveness (Cossairt, Hall & Hopkins, 1973; Sarokoff & Sturmey, 2004).
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Teachers and schools want their learners to feel confident and encouraged to learn whilst enjoying being in the school environment. Creating a positive safe environment at the beginning is crucial for teachers as it is providing students with all the opportunities to develop the skills and knowledge that they need to be ready to learn throughout their lives (Hwb, n.d.). The classroom which is the environment is described as the physical environment, it is the atmosphere, and a specific setting (Vickerius & Sandberg, 2006).  
Many researchers suggest that an engaged learning environment that promotes meaningful experiences will improve learners’ attention, and focus, and it will enable learners to develop a higher level of critical thinking and problem-solving skills. Also, if the learning environment is calm and positive where the learners feel safe, the learner’s behaviour will improve and there will be fewer distractions as learners feel at ease (MacGrath, 2012).
Creating a positive learning environment is so important to both teachers and learners. Creating a happy atmosphere where the children want to come to school to learn, enabling the next generation of people to be the ambitious capable learner that the curriculum has been designed to create. While the teacher creates a happy environment students need to respect and engage in their lessons (Wai-Shing, 2008). Teachers need respect and engagement from the learners, if the learner is not engaged there is no appropriate time to praise the good behaviour and but will need to apply appropriate measures to prevent misbehaviour. Praise is an important part of a child's learning journey. Shing and Ming-tak (2008, p. 57) verify this by expressing that “praise and rewards create the positive atmosphere needed to maintain good behaviour and promote learning”. 
According to Brophy (1981), typical praise means "to commend the worth of or to express approval or admiration" (p. 5), and it is provided when a child completes an expected task appropriately (Dreikurs, Grunwald, & Pepper, 1982).
Instances of where the use of general praise would fit into situations where learners’ concertation levels with their work or an improvement, and/ or quality of work rather than concentrating on outcomes or abilities. Praise should include specific statements about the appropriate behaviour children display (Chalk & Bizo, 2004; Sutherland, Wehby, & Copeland, 2000). The classic praise statements include phrases such as "well done!" or "excellent." 
Although there are many positives of having a healthy positive environment if there is a negative environment or a negative experience for a learner, the child will push the boundaries, misbehave and disrupt the class. According to Clayton & Forton (2001) ‘learners can become irritated and frustrated when they do not have a structure or an organised classroom. If the environment is a negative place to be it will affect the learner's behaviour, will create barriers for both teacher and learner, without effective behaviour management a positive and productive classroom environment is impossible to achieve (Lewis, 2009 )




[bookmark: _Toc118536097]1.3 Positive reinforcement 

Positive reinforcement is a form of operant conditioning and it is an approach to help form positive behaviour in the classroom. B.F. Skinner created the theory operant conditioning’ in 1937 and it was based on the awareness of Thorndike’s law of effect (Cerutti, 2003). 
Skinner (1948) believed that behaviour could be formed through reinforcement and/or punishment. Positive reinforcement is the reaction or behaviour which is increased by rewards, it is when a reward comes after something that has happened and they want the behaviours to continue, motivating and encouraging learners to behaviour.
However, positive reinforcement fails to intrinsically motivate the learners. Intrinsic motivation refers to participating in the lessons as they enjoy it, find it a challenge or find the lesson interesting (Barry & King, 2000). Learners become less motivated with no engagement in the class and this is when the misbehaving starts to show as it will boost undesirable behaviours. Schunk, Pintrich & Meece (2002) suggest that rewards or reinforcements should only be used if they will develop the learners or improve their Intrinsic motivation. Positive reinforcement can be used successfully and can be effective when used appropriately but it is the teacher who can show and develop the learner’s Intrinsic motivation within the environment, the attitude and the class materials or topics of the lessons it will motivate learners into wanting to know more (Palmer, 2007).
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As teachers, there are so many factors that involve teaching, and having a positive teacher and student relationship will motivate and engage learners within the classroom environment. Positive teacher-student relationships can be developed in the classroom environment enhancing the learners’ development of emotional and academic needs. 
As schools and classrooms are growing it gets harder and harder for the teacher to know everyone. Barker and Gump (1964) revealed as schools get bigger the non-recognition, and the anonymity of the learners grow. As an effect on that students become less engaged and the interactive relationships between students and their teachers become less and less important to the learners. 
Building relationships with teachers- student has massive importance on learners’ behaviour, it can reduce disruptive behaviour and improve on-task behaviour and student achievement while creating a happy safe, fun thriving classroom environment, building on students’ self-worth and improving student mental health (Buffet, 2019). Additionally, Xie and Derakhshan (2021) also demonstrated that a positive teacher-student connection can positively and dramatically influence student learning outcomes.
Communication is key as a teacher and it is the foundation of creating the relationships that will encourage, motivate, and lead student development within the curriculum. Without communication, good relationships cannot be founded and supported neither can the teacher meets pupils’ needs (Charles and Senter, 2002).
Researchers suggest that learners prefer a teacher who is friendly and wholehearted. Learners want a teacher where aim is to create a classroom climate that represents “an effective blend of warmth, care, tolerance, respect, acceptance and competent teaching” (Connolly et al., 1995). According to Shore (1993) when a positive classroom atmosphere is maintained by high-quality teacher-student relationships it can meet students' desires and enhance their classroom learning skills. 
However, when learners don’t receive positive praise or feedback when they thought they did something well and the teacher does not acknowledge them, they’re less likely to enter the positive cycle of motivation and learning. A negative teacher-student relationship may lead to the learner being stressed, who is non-engagement are anxious (Hashemi, 2011; Alnuzaili and Uddin, 2020). 
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Following my observations of the critical indecent, I feel it is important to reflect on the teaching practice that I have witnessed. 
From the lesson I observed, I feel as if the teacher had a calm safe feeling in the classroom, the learner felt at ease, I felt at ease it was a healthy learning environment to be in. During my future career as a primary teacher, I hope to have a similar sense/feeling in my classroom where learning will be fun where students can be themselves and if we come across a challenge, we will work at it together I would not want any learner or teacher to feel as if they could not talk to me.
In my future practice, I hope to create healthy positive relationships with the learners to engage and motivate them so they can see their potential, not just a teacher telling them. 
The learning environment is busy as school is a public place where lots of children and teachers are there working, but if I can create a supportive learning environment where learners feel as if they want to learn, children want to come to school, where the learners feel involved and responsible for their learning while being calm but ready to engage participants in different types of activities within the classroom that is the environment I will try and create with my teaching career.  I will have high expectations for the students but I will incorporate their own learning needs and abilities in the very best possible way that I can.
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To conclude, this essay has discussed the critical incident, while examining fundamental theories which were related to the critical incident. It is important to remember there are many different aspects to a learner's behaviour in the classroom, the environment has a huge impact on the concertation and motivation levels that the learner has, while that is not the only main strategy that is needed in the classroom, the behaviourisms of the teachers, are they motivating the students to reach their fullest potential, do they want their learners to succeed. 
Teaching in Wales is changing, teaching changes all the time, the new curriculum for Wales will enable teachers not only to teach, but the how and the why we teach what we teach, every teaching focus is to create every young child/person to be ambitious, capable learners, enterprising, creative contributors, and ethical, informed citizens who are ready to lead a fulling life (Donaldson, 2020). 
As teaching has the professional development of both their knowledge and the next generation of people, there a professional standards’ which need to have been reflected on, there are clear expectations as a teacher and there are there to see if the skills, knowledge and behaviours that a teacher need have been applied and developed within their teaching. The Professional Standards for Teaching and Leadership reflect the practice consistent with the new curriculum's realisation (Government, 2020). Therefore, this has allowed me to be reflective on my own opinion with professional practice at the beginning of my journey and it has provided me with different classroom management and behaviour strategies for future teaching practice.
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