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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 


Williams. B, and Brower. S, (2016) suggest that democratic policing is still in its infancy, despite being one hundred and sixty years old. They state that policing services are still adapting and evolving with the various issues and challenges in society. One of the most critical challenges that policing faces is creating a successful model of professionalism that supports effective community policing and fully embraces collaborative problem solving. 

Williams. E and Norman. J, (2019) state that there is an ever-growing complexity in current British policing. The College of Policing (2019) have recently implemented a Police Education Qualification Framework through a professionalization agenda. New officers must now complete a degree on Policing whilst those who already have a degree must complete a graduate diploma. 

This scheme has been brought in to enhance officers critical thinking, professionalism, and reflexivity in the workplace, however, there is an argument that this scheme is de-skilling officers whilst also putting large amounts of pressure to complete coursework outside of the current job officers are undertaking. 

To help officers with this burden of work, the College of Policing (2020) state that they have introduced a mentoring scheme whereby an officer who is more experienced offers advice, support and guidance in relation to the university paperwork and practical side of policing. Furthermore, there are also specialised sergeants who only look after the student officers who are happy to answer any queries along with liaising with college lecturers. 

The College of Policing (2020) also state that the Code of Ethics was produced to define the exemplary standards of behaviour for everyone who works in policing. The code of ethics is there for officers to look upon when needed as a supportive, positive decision-making framework and as a constant reinforcement of the values and standards empowering all involved in policing to exercise professional judgement. 

Further to this, the college of policing also note that simply having the code of ethics is not enough to reduce unprofessional behaviour, but rather the code of ethics should be reinforced and talked about almost everyday when possible. The main reason for the code of ethics is so that the public can acknowledge and see the police as having a strategy to uphold standards and professionalism, as without the public being able to trust the police and acting ethically in their best interests, they are then less likely to assist the police in upholding the law. 

Lumsden (2017), has explored police officer’s views on the professionalisation of policing in the United Kingdom. She states that there were a number of social studies conducted in the 1970’s on police forces which identified a culture and characteristics such as machismo, bravado, cynicism, sexism and racism. Policing has come a long way since then and has put things in place to stamp out this behaviour within the services and to become more transparent, however, there have still been incidents that are occurring currently. An example of this is the incident that happened with Wayne Couzens. 

Dearbhl. C (2021) outlines that there is still a culture of ‘Locker room banter’ where chauvinism is cultivated and normalised in policing. Prior to being convicted, Wayne Couzens was well known for making female officers feel uncomfortable. It has also been highlighted that his colleagues, instead of reporting him for this behaviour, gave Couzens the nickname ‘the rapist’. If officers were professional and followed the code of ethics at heart, there is a strong possibility that Couzens would have been reported and he would have been prevented from abusing his power and carrying out his devastating attack. This highlights the importance of officers not just following the code of ethics but at least applying them in their day-to-day job, to ensure that professionalism and standards are maintained for not only themselves but others who work around them.  

Glenn et al (2003) recognised that a professional person must perform a service that promotes and upholds health, education, or justice that benefits society. Professionalism in regard to policing encompasses much more now than it did fifty years ago, whereby through mainly technology and other forms of media, demands from the public have grown for greater transparency, honesty and accountability. Glenn further states that a professionalism within a neighbourhood can also be extremely effective and can build trust and relationships with important members of the community that can share valuable information and intelligence. 

The College of Policing (2015) conducted a study regarding ethical behaviour and how leaders in policing were perceived. It was found that honesty, integrity, visibility, transparency and consistent clear messages were emphasised as having a positive impact on morale and the general well-being of staff however, it was still found that there was still need for more inclusion and diversity, especially in leadership roles. 

The Metropolitan Police Service (2017) set out a plan to include more females and more ethnic minority groups within policing roles. The objectives are to make the service a more reflective force in the communities that they represent and serve. Improve progression, development and retention of officers from underrepresented groups. Improve levels of fairness and to also improve public complaints to reduce the gap in satisfaction between complaints from BME and non-BME backgrounds. 

Further to this, Assistant Commissioner Neil Basu (2021), stated that since the murder of George Floyd and the Windrush scandal there is now a realisation that society, governments and policing have not done enough to promote racial equality. He writes that now is the time for BME groups to join policing and be a difference in the communities which will encourage a rejuvenation of trust.  

South Wales Police (2019) currently have a BAME recruitment initiative team that work on inclusion within the force and making sure that there is a representation of all communities to which they serve. The idea is to help those who are wanting to join the police with already established members of staff, who are of ethnic minorities. The staff members with help guide and nurture applicants through the already gruelling stages of the recruitment process, whilst also ensuring that high levels of professionalism are kept throughout. The staff are there to become role models to the communities and the hope is to encourage more to join the service in future years to come.  
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 


Miller.L and Hess.K (2017), state that the community and the police depend on each other. Many police services now recognise the importance of community relations and have now created dedicated teams and departments to specifically target and improve this relationship. Community policing is a challenging concept to define, however, it can be narrowed down to an organization-wide philosophy and management approach that promotes community, government, and policing partnerships, whilst it also encourages proactive problem solving to prevent crime and community engagement to address the cause of crime, fear of crime and any other highlighted community issues. 

Akhgar. B et al (2019), mention the use of social media in policing and how the use of it can improve relationships between police and the communities that they represent. Services have been using social media from around 2008 and its use has increased dramatically with all officers now having been issued with electronic pocket notebooks. Officers are encouraged by superiors to promote and be transparent by using various apps and media accounts, so that the public can have an insight into what officers in their community and area are doing. 

However, Ellis. R (2020), argues that social media has transformed the police relationship and this is not always a positive thing. He states that the use of social media by police allows the public an avenue to criticise anything to which they disagree with, and it can also allow officers to be abused by users via comments or video. Furthermore, it can be argued that officers have not done themselves any favours in relation to some use of social media, whereby they have either commented inappropriately or have shared inappropriate photos and videos. 

Nonetheless, Chenane.J and Boateng. F (2020), still argue that the positives of social media outweigh the negatives. In recent times, social media can deliver instant messages of communication and information to the communities. For example, day to day, if there are road closures due to accidents, any major incidents, or a need for reassurance, this can be displayed and sent out via social media and access immediately. 

Along with the use of social media in bringing communities together, police services have set up neighbourhood teams that target community engagement and resolutions. The College of Policing (2020) outline an intervention known as problem-solving policing (POP). 

Bullock.K et al, (2019) explains that there is a long history of problem solving in Wales and England that dates back from the early 1980s. The principles underlying POP influenced several developments in policing and crime reduction practice, for example the 1998 Crime and Disorder Act, the Neighbourhood Policing model and the National Intelligence Model.

This is an approach to tackle crime and disorder that involves the identification of a specific problem, thorough analysis to understand the problem, the development of a tailored response and an assessment of the effects of the response. 

Bullock.K et al (2019), further explain the model of SARA, which is the scanning, analysis, response and assessment of problems within a community. To start, the problem must be identified by use of intelligence, data or mapping. This must then be analysed, and the problem must be examined to identify alternative methods, perspectives, trends or patterns. 
A response must then be made to address these problems and implementation of long-term strategies. Finally, an assessment should then be conducted to evaluate the effectiveness of the response in achieving objectives and the levels of success should be compared to the resources used. 

Brandon.D, (2015), argues that the SARA model used in community policing is extremely suited to the everyday policing. A survey was essentially held to find out which model was this most effective out of SARA, PROCTOR and 5ls and compellingly the result was that 84% of persons asked felt that SARA was the most effective. However, upon analysis there did not appear to be enough information to prove a crime reduction from the use of the SARA model. 
	
Rosenbaum. D (1994) articulates that community policing has its critics and he argues that the models used have been tried and tested before and are now just a duplication of themselves with a new name. However, he also argues that studies have shown there is still a public hunger for neighbourhood policing and that the more police that are visible the safer the public feel. Furthermore, the more approachable police are within the community the more likely a member of the public will be to approach them and ask for either help or offer information/intelligence. 
	
However, it is also unrealistic to expect a large amount of visible police offers in the public eye twenty-four hours a day as it is simply not cost effective. Rosenbaum expresses how a balance needs to be found and believes that this could be through well researched evidence-based policing. 

Strudwick.K, Jameson.J and Rowe.J (2019) pronounce that community policing can benefit strongly through volunteers, which can help toward staffing levels and rising costs. By working together with outside agencies and pushing the recruitment of special constables this can encourage individuals to join the job without any added pressures of workloads or paperwork that can sometimes deter police officers from community roles. The use of volunteers in BAME communities can also create a path for those who want to taste the experiences of becoming an officer and making a difference in the community. 

South Wales Police (2016) created a ‘Help Point’ which is a scheme still running and funded by the government. It was set up as part of Swansea’s Violent Crime Community Project and is based in the city centre next to Swansea’s main nightlife. It is manned by police volunteers and medics who are gaining invaluable experience into the professionalism, whilst also giving something back to the communities in turn. It has so far been hugely successful and reduced demand on all emergency services. There have been plans to introduce more ideas such as the ‘Help Point’ with another opening in Cardiff Centre over the last few years. This sort of community engagement is positive and sustainable whilst it can give neighbourhood teams can chance to implement plans based on POP and SARA models. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
	The College of Policing (2021) articulate that the gathering of intelligence and information and as well as its development and dissemination is vital in how effective policing can be. This efficiency and accuracy of this deeply effects the decisions about what things should be priorities in policing whilst furthermore, it will also affect the dynamic decisions that are made on a daily basis. The College outline that there are three main ways to collect information and intelligence and these are through routine collection, tasked information and volunteered information.
	
Additionally, members of the police service can only collect information that is purely required for policing purposes, namely for factors such as, the protection of life and property, preserving order, preventing the commission of offences, or bringing offenders to justice and officers must remember this when both on and off duty.
	
The accuracy of Intelligence and information gathering within the community is essential, as Louise.A and Grantam.H (2019) point out the murder of Stephen Lawrence and the lack of attention to detail, coupled with inaccuracy of information which was a factor that subsequently led to the acquittal of Stephen’s murderers. 
	
Moreover, both authors also highlight the effectiveness of well-constructed and passionate neighbourhood/community policing at local levels. Police Community Support Officers have been introduced since the early 2000s and they have an immediate part to play in building trust between communities and police services which in turn can help to provide vital intelligence or information relating to serious crime. 
	
Northamptonshire Police Service (2019) express how Police Community Support Workers have successfully built relationship bridges within communities, whereby the main aim is to make the public feel comfortable in their surroundings as well as being a pillar of support for those who are vulnerable. Additionally, they play a huge part in the start of assembling intelligence that has led to major organised crime gangs being disrupted.

Mcpherson.I and Kirby.S (2004) express that in the United Kingdom all police services tend to adhere to the National Intelligence Model. This such model is described as a model for policing, and it has a framework that outlines problem solving, ownership, accountability and also a tasking/co-ordinating mechanism through multi-agency partnerships which are set out to deliver sustainable solutions. Nonetheless this model does have faults with scholars and users outlining this. 

Osborn.N (2012) states in his research that the National Intelligence Model has been adopted not just by the UK police but also several other UK based agencies that are intelligence and information led. According to the code of practice this model is to improve the opportunities to share intelligence with such agencies, however, Osborn argues that research has identified that the model is not meeting standards and has not delivered any meaningful improvement in relation to consistency of process, investigative efficiency and   improved partnership working. 
He has instead suggested that the Public Intelligence Process Model will eliminate the complexity of the National Intelligence Model and it will focus on less entities. The Public Intelligence Process Model allows an investigator with appropriate experience and capacity to undertake an investigation that is based upon any accompanying intelligence rather than being processed through several agencies or persons who of which do not understand it.  

When managing intelligence, The College of Policing (2021) outline that the police service uses an intelligence report (IR) to evaluate information. This can be used to protect the source whilst also creating an audit trail for the intelligence submitted. The intelligence report works on a 3x5x2 basis on how the initial intel is provided so when shared with other law enforcement agencies, communities and partner agencies it is easier to develop and understand.  The intelligence is stored different throughout each force in the UK depending on its system. This can make it sometimes harder for information to be shared. 

For example, South Wales Police use a system known as NICHE that holds and stores specific information on individuals. However, The Metropolitan Police have a different system whereby the two cannot share information with each other. The Police National Computer can be accessed by all forces throughout the UK, however again this can be limited. It is also worth noting that any intelligence sharing should always be proportionate and carried in accordance with the Human Rights Act of 1988.

The National Crime Agency (2021) explain how the correct submitting and storing of intelligence is vital in building pictures to stop serious organised crime in the United Kingdom. They explain the levels of intelligence as strategic, tactical and operational. The strategic intel allows for partners to be able to deploy resources against immediate threats. Tactical intel informs of emerging threats throughout the country such as routes which organised crime gangs will take or methods in which such gangs will avoid border detection. Operational intel is specifically to target activities of organised criminal gangs which in time enable the deployment and plan to create an effective operation to disrupt this. The NCA use a number of sources to build intelligence, and these will range from interception of different forms of communication to undercover/covert human operations. 
 
To improve upon the collection and development of intelligence and information the NCA are in the midst of building a multiagency National Serious and Organised Crime Assessment Centre that will be a hub for decision makers to share policy based upon intelligence that will look to disrupt criminal activity throughout the country.  

An example of a successful intelligence development took place in Cardiff in 1997. This was a prototype action that brought together a number of agencies. The Cardiff Violence Prevention Programme was an intelligence and information led strategy to prevent violence. It worked by recording any violent incidents for analysts to then develop a ‘map’ that would indicate any hotspots for violence. This then allowed for the police to focus particular attention to such areas and target harden these spots which then resulted in a reduction of violent crime. 
This particular development was then used throughout other cities in the United Kingdom to reduce crime and effectively share information and intelligence with partner agencies. It is clear that communities, multi-agencies, police services, National Crime Agencies and other Government led intelligence led organisations rely heavily on clear information and intelligence so that they can act upon and prevent crime accordingly and effectively and it is also clear that these systems can work. It is also worth observing that such models need to be able to adapt for other users and they must not also become caught up and ‘clogged’ with too much wrong an inaccurate information that has the potential to make things more difficult and less effective.  (Florence.C, 2011) 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

HMIC (2016) conducted a review regarding how South Wales Police protects its public and its methods in relation on how to reduce crime impacts on its victims. The findings discovered that South Wales Police has a good understanding of the nature and scale of its vulnerability within its local area, whilst it also works well with partner agencies in trying to tackle child sexual exploitation, domestic abuse, and organised crime, however, there were areas needed to be improved upon especially in identifying where vulnerable persons needed support. 
 According to South Wales Police (2016), ACC Drake made protecting vulnerable victims a priority and he created an update on a plan known as Operation Liberty, whereby this was presented to frontline teams across the force. The plan deemed a person to be vulnerable if, because of their situation or circumstances, they are unable to take care of or protect themselves from harm or exploitation. Further to this, South Wales Police have also introduced victim’s codes whereby victims are updated regularly throughout an investigation even if nothing has developed. This system is surveyed by supervisors and has so far been successful after officers throughout South Wales Police had been surveyed. 

Ford.K et al (2019) identify how crime rates in the United Kingdom have declined since the 1990’s and that there is now a change in focus from traditional police methods and instead more concentration in protecting communities, recognising vulnerabilities as well as identifying those who may be led into crime and directing them toward another path. 

South Wales Police currently have a method and system whereby whenever they attend a call or have any information/intelligence regarding a vulnerability of a person, that police officer has a duty of care to notify a partner agency that may be able to help. The referring officer assigns a vulnerability category to a public protection notification whereby there is a pre-defined list of options to link to. These are mental health, domestic abuse, honour-based violence, vulnerable adult and finally child concern or child sexual exploitation. Once these referrals have been assessed by specialist teams then care plans and contact is put into motion for the vulnerable person who needs support. Moreover, South Wales Police also have a process to identify any hate crimes which take place and have a designated hate crime team to specifically help those who have been affected by these crimes in any way.  (Ford.K et al. 2019) 

The Home Office (2018) issued a report on the link with County Lines and the exploitation of vulnerable adults. County lines is a term used to describe gangs and organised criminal networks involved in moving large amounts of drugs, human trafficking, firearms and fraud by using high levels of violence in the process. These gangs base themselves in major cities throughout the UK and have become wise on how to distribute their exploits to smaller towns and cities. 

The gangs will target homes of vulnerable adults and use them as bases to store drugs and support their criminal activity, this is also known as cuckooing. Vulnerable adults are overpowered by these gangs and are unable to find help to get them out of these situations. Furthermore, the gangs identify and attempt to try and recruit young adults/children from broken homes to run drugs throughout the cities and towns in return for small amounts of money. (Home Office. 2018) 
	Windle.J and Moyle.L (2020) express immediate concern in the exploitation of young people by county lines gangs, by highlighting the only way to stop this is to work together and safeguard the vulnerable. A survey had been conducted across England and Wales police services in relation to county line activity and this concluded that there had been a yearly increase, highlighting its effects on smaller communities outside of the major cities. 
	
The NSPCC (2020) are a partner agency of the police and have put together information on their website regarding the consequences of becoming involved with county lines gangs, such as drugs, physical violence, sexual abuse and exploitation, cuckooing, trafficking and criminalisation. They have also ensured that any person who identifies anything in relation to county lines behaviour has someone to inform or contact. Furthermore, they have a hotline for children who believe that they may be the victim of county lines abuse to call and ask for help/assistance.  

Further to the NSPCC, the Local Government Association (2020), another partner to the police state that councils are now been encouraged more than ever to work with law enforcement to disrupt, identify and fight organised criminal gangs. Council housing officers regularly conduct meetings and visits with vulnerable adults with aim to quickly identify any county lines involvement. This information is then fed back to neighbourhood policing teams who can then take positive action and implement strategies to combat such activity. 
  
Additionally, neighbourhood policing also hold regular P.A.C.T meetings with partnership agencies as well as with members of the public. This allows for any information, intelligence or concerns to be gathered and passed to the police and council who can again take positive action to help to combat criminal activity or to also help those who are most vulnerable in the community. 

Furthermore, meetings with schools to identify and help young adults who are having trouble with their family lives are key for neighbour teams to attend and create a picture of any activity that may be happening or could happen in the future. (South Wales Police, 2020) 

To conclude, Ford.K et al, (2019) outline the increasing focus that police service has made toward vulnerability and public protection. The findings suggest that more and more vulnerable persons are being helped through public protection notification as well as being identified, however, in turn further vulnerable people are coming to the forefront as a result of partnership working with outside agencies. This is seen as a good thing and has led to criminal activity being disrupted and vulnerable persons being helped, however, there appears to at times be a lack of resources in community policing to be able to fully commit and tackle the extra demand. 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


Knutsson. J and Tompson. L (2017) explain that the rationale behind evidence-based policing is similar to that for evidence-based education or evidence-based medicine. The hope being that any evidence of past work can be used to improve services towards the public in future. They go onto state that understanding the problems and developing effective solutions is essential as well as identifying any theories that are proven to be false. Further to this, interventions that can cause more harm than good need to be avoided, whilst the use of limited resources need to be used efficiently to maximise results.  
Brown.J (2019) states how there are several different approaches used in evidence-based policing, with the more popular ones being the problem-orientated policing model and the intelligence-led policing model. Brown states that evidence policing was key to the introduction of the PEACE interviewing model whereby it was found that suspects would give more thorough accounts of events and incidents. Furthermore, the PEACE model was introduced after approximately forty years of accumulated evidence from suspects who had made false confession to police in interviews.   
Bullock.K and Tilley.N (2012) highlight the importance of Herman Goldstein and his Problem orientated policing model to which he reconstructed. There are two main techniques used from this model in policing and these are known as the PAT triangle and the SARA model, where both are tended to be used by neighbourhood teams. Since the adoption of the model and where it has been used correctly, surveys have seen a reduction in crime rates and an example of this would be the Boston Gun Project. This project focused on gun crime after a significant number of shootings in the Boston area. Furthermore, the Kirkholt Burglary Reduction was also successful using the model whereby, the overall domestic burglary rate had reduced significantly.  

Nonetheless, despite its successes, Sidebottom.A and Tilley.N (2011) argue that there is a potential need for a new problem-solving model that adapts to the ever-changing society we live in. Studies were conducted by using data sought from 203 practitioners whereby strengths and weaknesses of the model were identified. It appears that although the model is popular and does impact in solving problems, there still seems to be an issue with re-offending rates that are ever increasing. With an ever-growing demand on public services coupled with an increasing prison population, new programmes and models must be introduced to try and keep down re-offending rates and offer rehabilitation as an alternative. 

For example, the BBC (2019) writes how Norway has a different approach to evidence-based policing, whereby they have decided to change the dynamics of prison and what is meant by rehabilitation. It appears that in Norway, the prison scheme is to try to help the inmates by means of creating a safe environment that develops transferrable skills to take back out into society whereby the need to reoffend is minimalised.
This approach appears to be working as recidivism has fallen to 20% after two years whereas compared to the UK which is at a percentage of 50%. On the other hand, despite its successes, this improved scheme has economic implications, as the cost of an inmate to stay in a prison in Norway is almost double that for a prisoner in England and Wales. It is also argued that prison is a place for punishment and not reward and that there is a fine line with how the public view this in Norway. However, the stats still favour the scheme in Norway compared to the rest of the UK, for example, Scotland locks up 150 people per 100,00 whereas in Norway it is only 63.  

Barnett.G and Fitzalan.H (2018) conducted a review regarding what doesn’t work to reduce reoffending. By using meta-analyses and systematic reviews they were able to understand which interventions were ineffective, and these included boot camps, custodial versus noncustodial sanctions, interventions not based on the principles of risk, need and responsibility.  They further go onto to state that the same interventions are still being used despite being proven to be unsuccessful, showing a disregard to evidence-based data. Furthermore, if the evidence base continues to develop, then it is paramount that the data collected is learnt from to stop similar mistakes from reoccurring down the line. 

	Iorizzo. J (2012) has further identified that the highest reoffending rates among people are those who have learning difficulties or a poor education. She also indicates that the Prison reform trust conducted a survey whereby a staggering 97% of offenders have expressed a desire to stop offending. This points to social care and professionals to ensure that evidence is correctly utilized along with proactive strategies and theories in order to develop these individuals who have had a poor education and are suffering from learning difficulties. 
	The police have to find a balance to a system that works based on evidence policing and is cost effective and has been developed from data collected around the world. Within South Wales Police, a restorative justice approach has been used as a new strategy to try and reduce reoffending rates and criminalisation to individuals.

	The CPS (2021) describe the approach as a process whereby both parties agree upon an outcome within the need to prosecute and go through courts. This has been a relatively successful scheme and it has seen crime rates drop in the area. It is also a useful tool for police officer to use as an alternative method for low level crimes like shoplifting or common assaults that saves money, time and resources whilst having the desired effect.
	
An evidence based policing approach is effective in identifying different approaches to dealing with crime and re-offending, however, it appears that there are limited cost-effective ways to do so. It is also essential that officers identify out of court disposals when necessary and use these where practicable to try and reduce re-offending rates and criminalisation. Other approaches have been effective especially in countries such as Norway, however, the public do have their doubts on that system as it appears to be too ‘soft’ and an expensive commodity to pay for someone to be rehabilitated when they have chosen to break the law in the first instance. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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