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Assessment/Component: 1
COMPONENT WEIGHTING: 50%
WORD COUNT: 3000 WORDS 
MODULE TUTOR: Dylan Blain

Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 11th of April 2020, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name:	
                                               Module:	
                                     Module Code: 


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	

	Which aspects do you consider could have been improved in this piece of work?
	

	What have you found most satisfying whilst undertaking this submission?
	

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single .pdf file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing as described in UWTSD Harvard Referencing Handbook on the Library website https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/harvard-eng.PDF
· Correct spelling and punctuation, using UK English
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

J Miller (1703135)
SHSS6078 – Assignment 1

Introduction

During the following a rubric has been designed as a tool of assessment. The aim of the assessment will be to assess and provide a report on a specific student. The context of this task would be that the student is assessed during their curriculum physical education lesson with a designed rubric the tool of choice to assess their performance across different aspects. The students involved in the lesson would be at an age in key stage 2, this would dictate the content of the lesson. During the lesson, the students will be tasked to work in small groups of 2-4 people, to design their own game or sequence. Criteria given to the students will be to include a throw, jump, run and balance within their games. Lund (2000) defines a rubric as “a scoring device that includes the criteria and standards used to evaluate student work”, while Andrade (2000) adds their interpretation, describing as “a one-or two page document that describes varying levels of quality, from excellent to poor, for a specific assignment”; from these definitions one could possibly imply that a rubric sets scoring systems or levels that rank a student’s performance based on pre-set criteria that is oriented towards task. Authors agree with the idea of a rubric being created as a popular tool assessing student performance (Mohnsen, 1998; Gallo, 2004) while there are also those who believe it can be additionally used to assess the physical education programmes that the students are participating in (Rink et al, 2002). Using a rubric to assess PE programmes could possibly be informative because of Gallo’s (2004) belief that “a rubric expands the level of communication between the teacher and student regarding expectation of performance”, by creating communication between and teachers and students it could possibly be perceived that it could enhance understanding of the assessment process. Williams & Rink (2003) add opinion on a rubric as a valid tool believing them to be a tool requiring minimal training for physical educators to implement. From this the upcoming rubric will be used as the assessment tool to give a tangible idea of where and at level the students progress is at in physical education. The report based on the findings of the rubric would aim to give an account of the student that could be visible and understandable to other educators. 




Rubric

	
Criteria/Score
	
1 (Rarely)
	
2 (Occasionally)
	
3 (Frequently)
	
4 (Consistently)
	
Comments

	Movement/Locomotor
	Student shows application of effective technique during overarm or underarm throw
	
	
	
	
	

	
	Student shows safe and effective technique during Jumping movement
	
	
	
	
	

	
	Student shows a variety of different patterns of movement
	
	
	
	
	

	Cooperative/Social
	Student communicates effectively with others
	
	
	
	
	

	
	Student engages well with others during group tasks
	
	
	
	
	

	
	Student shows teambuilding skills (leadership etc)
	
	
	
	
	

	Cognitive/Problem Solving
	Student shows understanding of tasks and aims during PE
	
	
	
	
	

	
	Student can analyse their own or other’s performance
	
	
	
	
	

	
	Student shows knowledge of the benefits of PE/being active
	
	
	
	
	


	Affective
	Student abides and responds to class rules/teacher decision-making
	
	
	
	
	

	
	Student shows satisfactory level of engagement during physical education sessions
	
	
	
	
	

	
	Student shows enthusiastic attitude during PE sessions
	
	
	
	
	

	Summary
	




Rationale

When creating the above rubric there were considerations that affected the process. These included how the rubric could be formatted, terminology used, who it would be aimed towards and tasks it would be used for. For this particular rubric, the format chosen was to use a scoring system against different criteria. In this the scoring system is used alongside terms; 1(rarely), 2(occasionally), 3(Frequently) and 4(Consistently). These numbers represent a given level alongside a criterion statement. The use of a numerical scale is common in a rubric (Gallo, 2004) while some advocate a minimum of three levels (Lund, 2000). Wang & Rairigh (2006) add to this concept of a numerical scale as a tool used but go further to relate these terms to criteria, believing “A typical instructional rubric includes a fixed scale that lists characteristics of a performance or task for each point on the scale” this aims to be “used to compare a performance or task with predetermined criteria” (Wang & Rairigh, 2006). The use of terms alongside the numerical scale was aimed to give a relatable description of the levels, Gallo’s (2004) statement that “the use of simple descriptors such as always, sometimes, rarely or never may be more practical when assessing elementary students or large physical education classes” could be perceived to vindicate this decision as the lesson content is aimed towards students at key stage 2. This use of simple terminology could be more understandable for students if they were to be informed of the process with which they are being assessed, this would align with Lund’s (2000) belief; “a rubric expands the level of communication between the teacher and student regarding expectation of performance”. 

[bookmark: _Hlk38496310]Before discussing the criteria that has been used against the numerical scale, we must first discuss how these criteria are determined. In this case the criteria are split into categories with three statements to assess against for each category. These categories chosen were movement and/or locomotor, cooperative and/or social, cognitive and/or problem solving and affective. Considerations when deciding categories and criteria were based on the content of their lesson. One of the biggest influences on content were the National Curriculum for Physical education in Wales (Welsh Assembly Government (WAG), 2008) that dictates programmes of study for key stages 2 and 3 while setting standards as levels that aim to provide targets for students to achieve. The curriculum sets these programmes of study out as legal requirements this is given as an “Order made by the Welsh Assembly Government” (WAG, 2008). By setting these targets out as legal requirements this would become a compulsory consideration when teachers decide the content of their lessons, from this it could now possibly be assumed that this provides a knock-on effect, by influencing the content this would also possibly influence the assessment content. After discussing the curriculum as an influence on the lesson content, the categories were chosen around aims given through curricular, AFPE’s (2013) analysis of progression across key stages list 2 of the aforementioned categories, movement and cooperation as sections in their own document, while Wang & Rairigh (2006) also mention the other 2, Cognitive and affective, stating “ Instructional rubrics can be developed based on learning objectives, student skill levels, and assignments in all three domains (psychomotor, cognitive, and affective)”. The inclusion of the movement category is supported by AFPE’s (2013) statement that a Key Stage 2 students should develop by continuing to “apply and develop a broader range of skills, use running, jumping and throwing and catching in isolation and in combination”, AFPE’s (2013) inclusion of a variety of movement patterns at KS2 is supported as Wang & Rairigh (2006) believe “children at the primary grades should learn movement concepts and principles that can be applied to development of motor skills”. Motor skills are seen as a key objective for development in primary physical education (NASPE, 2004; Rink, 2002) and “research indicates that essential motor skills and confidence in physical abilities considerably influence the enjoyment of physical activity among young people” (CDC, 2000). Both AFPE (2013) and WAG (2008) support the inclusion of cooperation and social in this rubric as they include cooperation and social as aspects in their aims, AFPE (2013) encourages cooperation, particularly through working within a team, as an aim for students to “(enjoy) communicating, collaborating with each other”; while WAG (2008) advocates cooperation believing students should aim to “cooperate with others and observe the conventions of fair play, equality and appropriate conduct in individual and team activities”. Gallo (2003) further legitimises the category by including social skills as an element that can be assessed through a rubric, believing “a rubric can be created to assess student's social skills, such as etiquette, communication, and fairness”. Social aspects further emphasised as a warrant for inclusion as a category as NASPE (2004) stated, “the national standards for physical education clearly define that a physically educated person should demonstrate responsible personal and social behaviours in physical activity settings as well as value physical activity for health, enjoyment, challenge, self-expression, and/or social interaction”. For the next category, cognitive and/or problem solving, its inclusion is supported by NASPE’s (2004) statement; “Cognitive learning is an important part of building physically active lifestyles” of which it’s importance in the context of assessment in physical education is mapped out by an example given by Wang & Rairigh (2006) who applied this into a football activity discussing strategy and tactics in a modified game, using a rubric to assess students’ knowledge and application of skills when put into a practical situation. This idea of assessing students cognitively in practical situations could also possibly tie in with the WAG’s (2008) desire to include problem solving activities or “activities that are underpinned by problem solving, communication, leadership and teamwork” (WAG, 2008) seen under adventurous activities. For the final category, the affective category Gallo (2004) includes behavioural traits among conceptual knowledge and individual skill when asking a question of what you look for when assessing using a rubric. This inclusion along with Wang & Rairigh (2004) listing domains, psychomotor, cognitive, and affective as possibilities against which you could base a rubric around could possibly rationalise the inclusion of an affective category. 

Within each category are descriptive statements that are oriented towards the task of the lesson in which the student is being assessed. This could be interpreted similar to the National curriculum in Wales (WAG, 2008) where use descriptions of levels that “describe the types and range of performance that pupils working at a particular level should characteristically demonstrate” (WAG, 2008). In this case the statements are aiming to describe aims or give aspirations. Wang & Rairigh (2006) add justification to these statements oriented to task, stating within a rubric, educators should “identify essential and critical elements of the performance or task. Then, describe performance indicators for each of those elements”. 
In this case the tasks over which the descriptive criteria have been based around was for students to design their own game or sequence. During these they are tasked to include a throw, run and a jump while working in small groups. The criteria statements were designed to relate to either the task the students were performing or aspects within physical education lessons in general, for example behaviour or engagement. To summarise the statements, in the movement category the three statements are based on requirements of the task, asking about variety of movement patterns and safe and efficient technique during throwing and jumping. Movement concepts are recommended to be taught at primary level, particularly those that can be applied towards development of motor skill (Wang & Rairigh, 2006), however when assessing, Wang & Rairigh (2006) delve further to emphasise qualitative criteria within fundamental motor skills (FMS) believing “qualitative changes reveal the incremental process of mastering motor skills”. This becomes applicable to this particular task and how it should be assessed when they give flaws in the assessment of young children by factoring things such as a child’s strength (Wang & Rairigh, 2006). “One alternative is to use a rubric to assess qualitative characteristics of the overhand throw. This is a process measure. The rubric provides more valuable information regarding mastery of the skill and the movement’s quality” (Wang & Rairigh, 2006); this could be perceived to give legitimacy to the design of the criteria assessing movement as the criteria focussing on the quality of technique rather than a numerical measure. This would also be applicable to the jump aspect of the task as the rubric aims to assess not just quality, but safety in technique. The Cooperative and/or social category focuses on the student’s teamwork and communication skills required for the task, asking how they engage, communicate and willingness to work as a team. The Curriculum in Wales advocates communication between students, encouraging students to “cooperate with others and observe the conventions of fair play, equality and appropriate conduct in individual and team activities” (WAG, 2008). This stance advocating communication and social skills is mirrored by NASPE (2004) stating, “the national standards for physical education clearly define that a physically educated person should demonstrate responsible personal and social behaviours in physical activity settings as well as value physical activity for health, enjoyment, challenge, self-expression, and/or social interaction”. This definition of the physically educated individual’s inclusion of social behaviours could advocate the inclusion of the category alongside the task and objective, the task also falls in line with AFPE’s (2013) use of their cooperation/social aim that gives aims for students to enjoy communication and collaboration with one another in their PE lessons. The next category, cognitive and/or problem-solving assessed students’ understanding of task and objectives Criteria includes understanding aims of the lesson in addition to PE in general and their ability to analyse. Analysis of a student’s own and others performance is a desired skill in the Curriculum in Wales, “In physical education, learners communicate through the selection and use of key words related to their activity to help them analyse and improve their own and others' work. They ask questions and communicate their ideas using different forms depending on the audience and purpose of their activity” (WAG, 2008). The Curriculum also sets out aims to develop students’ understanding, short-term or task related aims are given stating “Pupils should understand the difference between the areas of experience, know what they are trying to achieve and how they are going to be judged in each activity”; while longer-term aims include beginning to “understand that physical education is about learning how to feel healthy and stay fit while having fun, and knowing how these different types of activities help them to stay that way” (WAG, 2008). During the lesson students will need to demonstrate these skills of understanding to assess in which way to apply their knowledge to accomplish the objective and implement different techniques. Finally, the criteria in the affective category focuses on the student’s attitude, engagement and behaviour that could impact the way they act during physical education sessions. This is aimed towards giving prospective teachers an assessment that could possibly be informative to they approach assisting the student’s development. The Rubric includes opportunity to include additional comments relating to each category that they include at the assessor’s discretion; the rubric finally includes an area to give an overall summary.

Report

Attached below is the earlier demonstrated rubric, completed as a report detailing assessment of the student’s performance during the task session.

	
Criteria/Score
	
1 (Rarely)
	
2 (Occasionally)
	
3 (Frequently)
	
4 (Consistently)
	
Comments

	Movement/Locomotor
	Student shows application of effective technique during overarm or underarm throw
	
	
	
	
	

	
	Student shows safe and effective technique during Jumping movement
	
	
	
	
	

	
	Student shows a variety of different patterns of movement
	
	
	
	
	Student could develop more balance-based movements

	Cooperative/Social
	Student communicates effectively with others
	
	
	
	
	

	
	Student engages well with others during group tasks
	
	
	
	
	

	
	Student shows teambuilding skills (leadership etc)
	
	
	
	
	Student engages and responds within team environment, however, can be introverted, sometimes relying on others to lead

	Cognitive/Problem Solving
	Student shows understanding of tasks and aims during PE
	
	
	
	
	Student regularly asks questions of teacher to confirm understanding

	
	Student can analyse their own or other’s performance
	
	
	
	
	Student could develop further skills to recognise technique of others

	
	Student shows knowledge of the benefits of PE/being active
	
	
	
	
	Student has a basic understanding of broader aims


	Affective
	Student abides and responds to class rules/teacher decision-making
	
	
	
	
	

	
	Student shows satisfactory level of engagement during physical education sessions
	
	
	
	
	

	
	Student shows enthusiastic attitude during PE sessions
	
	
	
	
	

	Summary
	Student works well with others in the group task setting, however sometimes relying on other for ideas to lead, student could possibly develop further by increasing their knowledge of types of movement which could possibly give increased confidence to lead. Student showed their best technique during throwing aspect of the task, possibly coming from a games background, this background could possibly have led to student becoming less creative when asked to develop game or sequence outside of structured sport. Student could develop their skills of analysis, possibly could be further exposed to cognitive group activity where communication is key more often. Student shows good levels of behaviour and engagement and seems to enjoy majority of PE lessons.



The report states the student assessed has strengths in throwing technique and safety during the jumping aspects, however struggled to give a larger variety of movement patterns. Cooperatively showed good levels of engagement in a team setting, however further development could focus on teamwork skills and confidence to lead. Student showed satisfactory levels of task understanding, however for further development focus could turn to student’s skills of review and recognition of others. Finally, student showed satisfactory levels of engagement in the session with no behavioural issues.

The Assessment Process

The assessment process was primarily based around criterion assessment, Ulrich (2000) describes this form of assessment as common when evaluating motor skill ability, however Kahts (2014) gives their interpretation of the limitations of this approach, believing the “ primary limitation of employing criterion scales is that no differentiation can be made between children’s movement ability as a movement is simply rated as present or not present”. A possible perception to rise from Kaht’s (2014) statement could be that criteria could be considered unreliable if it is unable to recognise any qualitative improvements from the students if the criteria is solely ‘yes’ or ‘no’. In this particular instance the student was being assessed over one single session, this could have limitations of not being able to fully assess the student’s abilities as the abilities the student would display would also relate to the content of the lesson. This could also mean that the teacher’s discretion over selection of content could also be presented as a limiting factor. Teacher’s discretion may also be applied to the design of the rubric and their perception of the whether the student is achieving the criteria, for example one teacher’s perception may possibly differ from another’s which could give different results of assessment. In this rubric it could possibly be evaluated as to whether criteria assesses with enough depth or if aspects have been missed.

To Conclude the rubric created aimed to assess a single student within a group setting, this was aimed at providing a report that could be clear and recognisable to another teacher, showing the student’s range of abilities to give a base to plan further development.
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