




ECAD5008 – Leading the learning: what, how and why am I teaching?


A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.





Written by: Lucy Gerlach


This assignment is going to be about Assessment for Learning (AfL) and how it can be used within the classroom to progress the learning of the children. I will discuss which Assessment for Learning strategies I would use when delivering my chosen three lessons. I will state what my chosen areas of learning and experience (AoLEs) are and why I have chosen to deliver those lessons in a certain way. I will include the reasons for using the different AfL strategies and critically evaluate them. Within this assignment, I will also include a literature review where I will be talking in depth about Assessment for Learning and discuss who thinks it is beneficial and its role in aiding student progress. 
The purpose of this assignment is for me to gain a better understanding of what assessment for learning is and how I can use it within my ongoing practice. I will learn how it can aid the children’s progression within their learning and it will allow me the opportunity to critique the different assessment strategies so that moving forward, I have a better understanding of how I can use them within my classroom.
The Welsh Government (2022) states that in order to have a successful curriculum, children need to be supported by effective teaching and learning to enable learners to make meaningful progress. Progression within the new curriculum is reflected in the statements of what matters and descriptions of learning that each AoLE has. The curriculum is no longer divided into Key stages, but progression steps.  The rate at which learners progress within the new curriculum is now individual to each child. The Welsh Government (2022) states that having an understanding of how learners progress in their learning is essential to teaching and learning. They state that knowing how pupils progress will impact the designing of the curriculum, impact classroom planning and assessment.
For the purpose of this assignment, I shall be talking about the class that I have had the pleasure of teaching during my second teaching practice. The class is a mixed-age class of years three and four. There are 33 children within this class and the range of ability is vast. The theme of the lessons I taught were Antarctica. The reason I chose this theme was because during my teaching practice, we celebrated Antarctica Day which was December the 1st. The theme of the term was Environment and sustainability; therefore, Antarctica is linked with the environmental aspect of the school’s theme. The children have had limited prior understanding of Antarctica as it wasn’t a topic they had previously learnt in school. The children who shared their prior knowledge, had learnt about Antarctica outside of the school setting. I was aware that the children would most likely never have the opportunity to visit Antarctica, so to make the learning experience more impactful and authentic, I used assistive technology as well as a hands-on lesson to end the day. 
During the course of the day, I planned three different lessons. The first AoLE was Science and Technology. The children were asked to carry out research on the different animals in Antarctica and to create a poster or mind map displaying their findings. The second was Languages, Literacy and Communication, where the children had to write a report on their week in Antarctica. The final lesson was Expressive Arts where the children had to create different forms of entertainment using items found in a camp in Antarctica. These lessons aimed to teach the children about Antarctica so that they have a better understanding of the environment there and the animals that live there. I also wanted the children to develop their research skills as well as learn to work collaboratively.
	
Assessment for Learning or AfL is based on the extensive research conducted by Paul Black and Dylan Wiliam. Together, in 1998, they wrote their book called ‘Inside the Black Box’. Within their study they polished the term ‘formative assessment’ by highlighting that assessment is only formative when it is an essential part of the teaching and learning process and assessment evidence is used to modify teaching to meet the needs of the children and to improve learning (Northern Ireland Curriculum, 2007). AfL is unlike summative assessment as it is conducted throughout the duration of the learning episodes.
Cambridge Assessment International Education (n.d) describes Assessment for Learning as a way of closing the gap between a child’s current level of understanding and where they need to be. The aim of AfL is that both the teacher and the children understand and think more actively about three key aspects. These aspects are where the child is now, where the child is going and how to get there. For example, to determine where the child is now in their learning, teachers could live mark and for where the child is going, they could use success criteria and learning intentions. Then for how to get there the teacher could plan for giving feedback. 
Employing Assessment for Learning principles is one of the twelve pedagogical principles that states what good teaching and learning is (Welsh Government, 2023). Within the new curriculum, Assessment for Learning is integral to ensuring that the children progress throughout their time in education.  Each area of learning and experience has a what matter statement which is then broken down into descriptions of learning. This would link to the key aspects of AfL, which is where the child is going. The teacher can share the descriptions of learning with the child and plan their learning episodes with the aim of the children achieving that description. 
According to Padmanabha (2021), the purpose of assessment is to report on the students learning, decipher where the children are in their personal learning and provide direction for the teacher and the child for the steps needed to enhance learning. Padmanabha (2021) also states that the goal of AfL is to involve pupils in their own assessment so that they can reflect on their learning and for the learner and the teacher to recognise what steps they need to make to progress the children’s learning. For example, self and peer assessment allows the children to reflect on their learning or that of a peer. 
Black, Lee, Harrison, and Marshall (2004) state that AfL is any assessment in which the priority in its design is serving the purpose of promoting and enhancing students learning. Department for Education and Skills (2013) describes the aim of Assessment for Learning as to empower and support learners to become independent. They state that AfL is broader than traditional assessment as it develops the use of dialogue, reflection, observation, and feedback which enhances learning. Black and Wiliam (1998) state that when the classroom environment emphasises success and backs the belief that every child can succeed, AfL can be effective. They state that it can help all children of all abilities, however, it is particularly effective for the lower achieving children. This is because efficient AfL strategies focus on the specific areas within their work that need to improve and give the child a clear understanding of what is incorrect within their work and achievable targets. Black and Wiliam (1998) go on to discuss that children can take on board these messages, as long as they are not clouded by tones of comparison, and they aren’t made to feel that they are competing. 
Brown (2019) believes that although teachers should be trained in delivering effective AfL strategies, they need to be able to interpret and respond appropriately in the moment to contributions made from 20 to 40 children. It is difficult to be able to respond to so many children or to provide feedback to all children individually. Brown (2019) also states that teachers may misunderstand a child and deliver feedback that they felt was efficient at the time, but it could lead to the child becoming confused or misunderstanding the work. However, effective teachers learn to plan to use AfL strategies throughout their lessons and over time and with more experience, this will become natural to them (Cambridge Assessment International Education, n.d).
The Department for Education and Skills (2013) states that there are key elements that have been identified as underlying effective assessment for learning practice. These are sharing learning expectations and success criteria with learners, planning classroom discussions and sharing feedback.  Developing learners as resources for each other and allowing children to take ownership of their learning are the other key elements of assessment for learning. I will now move on to my discussion where I will talk about which of these key elements I plan to use within my three learning episodes. 

In this part of my assignment, I will be discussing the lessons that I planned and go into detail about why I planned them, what I wanted the children to learn and what assessment for learning strategies I used to progress the children’s learning.
The first learning episode I planned was Science and Technology (see Appendix 1).  I wanted the children to develop their research skills as they discovered different facts about a chosen Antarctic animal. I planned for this lesson to be taught first as I felt it was a good introduction to Antarctica. I prompted the children to look at where the animals live, what they eat and how they protect themselves from both predators and the weather conditions. This would also give the children a better understanding of the type of environment Antarctica is. I provided the children with laptops, iPads, books, and fact files. The children used their prior knowledge of using online tools to type in keywords or questions for information they wanted to find out. Being able to carry out research both online and in books, will develop the children’s problem-solving, critical thinking and analysis skills, as well as many more skills (Dovetail, 2023). These are skills that they will need as they progress throughout their lives.
As part of this task, they were encouraged to work collaboratively in groups to create their posters or mind maps. One of the twelve pedagogical principles states that good teaching and learning encourages collaboration (Welsh Government, 2023). This promoted their social development as they had to work together, listen to each other, and share resources and ideas. I planned for them to work in groups of their choosing, rather than in their ability groups so that they could demonstrate their decision-making skills and make choices about who they should or shouldn’t work with (Theatrefolk, 2023). I also planned for this, as each child will have a different set of skills that they can share with their group. This is based on Vygotsky’s theory of the Zone of Proximal Development (ZPD) (Abtahi, Y. 2017). He believes that a child learns within the ZPD and only in the presence of a more knowledgeable other (MKO). Within this activity, each child would be an MKO, as each child has a set of skills that the others may find challenging, and they can help each other.  
During this learning episode, I used a number of different assessment for learning strategies. The first one I used was a WAGOLL, which stands for what a good one looks like (Structural Learning, 2022). A WAGOLL is an example of sharing criteria with others and showing the children what success looks like. I showed the class a pre-made poster at the start of the lesson, which showed an Antarctic animal with lots of facts about it. I talked them through aspects of the poster that made it good and informative. The confident teacher (2023) states that some pupils understandably will fixate on the surface features of examples they are shown. For example, they might just focus on how the person coloured in the background or how they drew their penguin. They might then miss out on the key features they need. So, I annotated and shared how the poster was a successful piece of work. For example, I said, “I like how in this poster, they made a list of the foods a Penguin eats” and “I liked how there are clear sections for each aspect of the animal”. WAGOLL helps children by encouraging motivation and creativity. Structural learning (2022) states that showing the children a WAGOLL might remove some pressure for the children to be creative and help them focus on the desired skills and aspects they need to include in the work. They also state that if the child’s work is similar to the WAGOLL, it can give them a sense of satisfaction.
Another aspect of assessment for learning I included in this lesson was peer assessment. Once the children had created their posters, I asked the children to show their work to the class. I asked the children to share what they thought about each group’s poster. Black and Wiliam (1998) discuss feedback and in particular how it should be given. They say that feedback given to a child should be about the qualities of their work and not be critical about their ability or compare to someone else’s work. Based on this, I modelled the type of feedback that was necessary and appropriate. For example, “I like how you have talked about how penguins protect their eggs from the cold”. 
An advantage of peer assessment is that children can learn from their peer’s work and each group will get a larger amount of feedback rather than if it was just from the teacher and/or teaching assistant (Assessment Resources, 2014). However, peer assessment needs to be monitored closely, as some children don’t have the ability to assess and may share ineffective remarks. They may also praise their friends unnecessarily (Centre for Innovative Teaching and Learning, 2023). I feel that with good modelling and close observation, peer assessment is beneficial. Being given feedback from your peers, sometimes feels more meaningful and sometimes can be easier to understand. 

The second learning episode I planned was Languages, Literacy and Communication (see Appendix 2). As a hook to start the lesson, I created an automated voice that was acting as a Scientist from Antarctica who said that the children needed to write a report talking about the different animals that are in Antarctica. McCauley and McHugh (2021) state that a hook is a short instructional method used at the start of a lesson to increase interest, attention, and engagement among the children. I chose to use a hook for these reasons, to gain their attention and engage them in the activity. It gave the children an authentic aim for the lesson, writing a report to send to the Scientist. This hook method worked well as the children were focused. The main aspect of LLC I wanted the children to focus on was report writing. The reason for this was that the focus of the term was report writing. 
Just like in the previous learning episode, I showed the children a WAGOLL of a report. I showed it on the whiteboard and read it out to the children. Instead of highlighting the good aspects of it myself, I asked the children to comment on the report and talk about what features are needed in a report and why that report was a good one. This not only allowed me to check their prior knowledge and understanding, but the children were making a success criteria for themselves, which were then written up on the board for the children to refer to throughout their lesson. A success criteria is a set of features that are desired to be seen within a child’s work throughout a lesson. It is a way of ensuring the child knows what is expected of them (Twinkl, n.d). Allowing the children to create their own success criteria, gives the children ownership of their learning (Shenton, 2017). John Hattie believes that sharing learning intentions with the class is important. He believes the purpose of success criteria is to communicate to the children what growth and progression looks like (Knudsen, 2017).
At the beginning of the lesson when I was asking for ideas, I used a variety of questioning strategies. I started off by giving the children one minute to discuss with their table groups the different elements that are needed within a report. Once the one minute was over, I asked for ideas. However, not only did I choose the children with their hands raised, but I also chose children who didn’t raise their hands. These strategies are an example of quality of talk and quality of questions within AfL. I chose to use these strategies as I noticed only a select few children would raise their hands and I wanted to determine whether the other children had an understanding of the topic or not. Some children may also not feel confident enough to raise their hand, for fear of getting the answer wrong. I wanted to give all the children an opportunity to participate and also to be challenged. 
Studies show that on average, teachers only give children 0.9 seconds of thinking time from the time the question is asked to the time the child has to respond (Cambridge Assessment International Education, n.d). Giving the children one minute, allowed them to reflect on their past learning and to engage with their long-term memory. Black and Wiliam (1998) also agree with this as they state that if pupils know they only get a few seconds to respond to the question, they won't even think about giving a response. They say that teachers should give plenty of time for the children to respond and ask them to talk in pairs or groups.
When children share their ideas and answers in front of the class, it may feel daunting or scary. By praising each child for their ideas, regardless of whether their answer was right or wrong, it will build their self-esteem and confidence. During a study (Burnett and Mandel, 2010), children were asked which form of praise they would prefer, ability or effort praise. The children in a year three class stated that they preferred being praised for their effort as it made them feel proud and motivated to try harder. This will progress their learning as they are making more of an effort as they want to feel proud of themselves.

The third learning episode I planned was based on the Expressive Arts AoLE (see Appendix 3). The aim of the lesson was for the children to use their imagination to create different forms of entertainment using items that would be found in a camp in Antarctica. As a hook to start this lesson, I created a video of the Scientist from the previous lesson, telling the children that he was stuck inside his base due to a snowstorm and that he needed something to do. He then gave them the instructions to make the entertainment using the items that he had in his camp. The children got into groups of their choosing, and I laid out a variety of different objects that would be found in a camp. For example, there were some socks, pots, utensils, dice, rice, pens and paper, amongst other items. I gave the children a couple of examples to spark their imagination and then I let the children choose their items and get on with the task. I gave them half an hour to create their entertainment.
The skills I wanted the children to develop were their creativity and collaboration. I chose this activity as I felt it was a fun way to finish Antarctica day. I also chose this lesson as one of the twelve pedagogical principles describes good teaching and learning as employing a blend of approaches that promotes creativity and problem-solving (Welsh Government, 2023). They had worked hard during the morning carrying out research and developing their writing skills. I believe hands-on experiences and developing their creativity are just as important as their intellectual skills. John Dewey believes that a hands-on approach to learning is the best way to learn and progress (Structural Learning 2023).
Throughout this lesson, I planned to give the children live feedback. Live feedback is when you give feedback on the child’s work as it is being completed. This gives the children instant feedback that they can work on to improve their learning (Prospero Teaching, 2023). During this lesson, I sat down with each group and asked them to share their ideas with me and possibly show me what they had created. The type of feedback I gave during the lesson was commenting on the children’s creativity, questioning them on their choices and thought process and praising their ideas. Wells (2018) states that live marking and feedback promote a rich dialogue between the child and the teacher. The teacher can assess how the child is doing and the child will be able to adapt their work depending on the feedback given by the teacher. During the conversations I had with the children when I was giving the feedback, I was able to get a better understanding of how that group worked together and what their thinking was behind their chosen form of activity. Black and Wiliam (1998) also believe that dialogue with the teacher, which in this instance would be via live feedback, allows the pupil to share their understanding and aid in improving or progressing their knowledge and understanding. 
However, live feedback can be time-consuming. Within this class, there are 33 children. Trying to give feedback to each child was proven to be difficult. This meant that not all children were given feedback. However, because the children were in groups, I was able to give feedback to more than one child at a time. If I noticed that the same issues or the same positive outcomes were happening in each group, I could have used a pit stop to share that feedback with the whole class. 

To conclude, I feel that completing this assignment has given me a greater insight into Assessment for Learning. I have researched the benefits and areas of caution for different AfL strategies which will support me when I am planning my learning episodes in the future.
After researching WAGOLL, I’ve realized how beneficial showing an example is for children. It gives them an idea of what a successful piece of writing looks like. However, from experience, I have discovered that the children tend to copy the WAGOLL word for word, which doesn’t show me that they have a clear understanding of the topic. So, in order to use WAGOLL’s for their benefit and progression, I need to ensure that I highlight the aspects of the WAGOLL that are important for them to include in their own work. I have a similar opinion to John Hattie, who believes children should see what success looks like in order to progress. I think all schools should implement success criteria or WAGOLLs into their lessons to aid pupil progression. 
Peer assessment is something that I felt apprehensive to include in my lessons, due to ineffective feedback being given by the children due to their lack of understanding of how to give feedback. However, I now feel after completing this assignment, and carrying out research, that peer assessment can be effective when implemented properly. If it is used within the classroom setting on a frequent basis, using effective role modeling by the teacher, I think it can be beneficial. Not only are the children receiving feedback, getting age-appropriate vocabulary, which the teacher may struggle to give, but the children providing the feedback are getting good experience at being critical and giving feedback which helps their progression also. 
Overall, I feel that Assessment for Learning is very important for the children’s progression and their learning experience. By writing this assignment, my thoughts and opinions on the different strategies have changed and it has made me want to try different AfL strategies while completing my placement and throughout my practice as a teacher.
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Appendix:

Appendix 1:
Science and Tech lesson plan.

Appendix 2:
LLC

Appendix 3:
Expressive arts.
