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What I have done in this assignment...

Targed/Target 1 Read the assignment brief thoroughly and 
ensure I identify the next steps.                                                    

I have engaged with all the guidance documents on 
Moodle, including the specification and module 
handbook. I feel this allowed me to gain a clearer 
understanding on the assignment. In this assignment I 
have tried to be explicit on how what next steps I will 
take to improve the implementation of the principle.

Targed/Target 2 Read more widely to give my work greater 
depth.

In this essay I have engaged with a variety of different 
sources, this has included: online journals and articles, 
books form the library, organisational websites. I have 
tried to include more recent studies to make my writing 
more relevant.

Targed/Target 3 Use sub heading to structure my work. I have done so in this assignment which has helped me 
structure my writing. 
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At the beginning of my placement, my mentor told me that a main 
focus within Mathematics was to develop number formation skills. The 
reception class contained a wide range of ability and more than half of 
pupils were still at the developmental “mark making” stage when it 
came to writing numbers. These pupils had to be pushed and supported 
so they could develop their formation skills, and move out of the mark 
making stage before year 1. This made me think of ways I could help 
them progress further. 

During this lesson, I firstly asked pupils to draw their given number on a 
whiteboard independently. I then assessed pupils number formation 
skills through observation. Research has shown that within early years, 
observation is a useful tool which enables practitioners to assess and 
understand if pupils are learning (Smidt, 2005). I was able to identify 
the pupils who needed more support, and provided this through 
modelling on the whiteboard and using visual numbers as prompts.

Children then drew the numbers in their books. I provided immediate 
feedback to the pupils on their number formation skills. The feedback 
was both verbal, and written in their book. If a pupil found drawing a 
specific number challenging, I would model the number in their book 
and get them to practice. I could see that pupils were improving with 
practice. 
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This lesson was only 2 weeks in after starting Read Write Inc with the class. This was the first lesson on 
CVC words. I wanted to assess children's baseline ability to identify initial sounds of CVC words. I chose 
to do this by pulling items out of a story bag and asking what sound does the word begin with. I chose to 
use a story bag to engage the pupils and sustain concentration. Pupils answered my question by holding 
up the sound on their letter fan. I was initially going to use secret squirrel as my AFL strategy here, but I 
released I was assessing the pupils reading skills, not writing skills. Therefore the letter fan was more 
appropriate, it allowed me to identify which pupils could identify initial sounds and match with the 
correct letter, and which pupils needed more support.

Evidence 2
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CVC words. I wanted to assess children's baseline ability to identify initial sounds of CVC words. I chose 
to do this by pulling items out of a story bag and asking what sound does the word begin with. I chose to 
use a story bag to engage the pupils and sustain concentration. Pupils answered my question by holding 
up the sound on their letter fan. I was initially going to use secret squirrel as my AFL strategy here, but I 
released I was assessing the pupils reading skills, not writing skills. Therefore the letter fan was more 
appropriate, it allowed me to identify which pupils could identify initial sounds and match with the 
correct letter, and which pupils needed more support.

I chose to use the lollipop method when I asked pupils what was the correct initial sound 
during the interactive game because in my previous Read Write Inc session, I had found 
that the same pupils in the group consistently answered my questions, and the rest of the 
group didn't always participate. This method was an effective way of engaging all pupils in 
the group, and giving the quieter pupils a opportunity to participate. 

In the plenary, I challenged the 
pupils who had identified the 
correct letter on their letter fan by 
asking them to create a whole 
word. Whereas, the pupils who I 
identified as less capable in my AFL 
strategies, were asked to identify 
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correct letter on their letter fan by 
asking them to create a whole 
word. Whereas, the pupils who I 
identified as less capable in my AFL 
strategies, were asked to identify 
the initial sound and were given 
support. 
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This was the first lesson on our new learning topic – the farm. 
Firstly, I wanted to assess pupils prior knowledge of farm 
animals. I did this my pulling out different animals out of a 
story bag and using effective questioning to assess pupils 
overall knowledge of animals and identify gaps in knowledge. 

After pupils were shown the animals, I decided to ask pupils to think pair and share. 
I decided to do this because firstly, pupils were familiar with this AFL technique and 
I had observed it being an effective AFL strategy in prior lessons, as the more abled 
pupils were able to share ideas and model answers to the lower ability pupils. 
Secondly, it helped the less confident and EAL pupils discuss answers first before 
sharing. Lastly, research has suggested using think, pair improves pupils 
engagement in the lesson (Raba, 2018).

The children in this focus task were all of a high ability. 
I decided to use think pair and share so they could 
collaborate ideas and build upon each others 
responses, which would progress their comprehension 
and oracy skills further.

I used effective questioning during shared reading. I asked a variety of open 
questions whilst reading the book about various animals, as I wanted to 
identify pupils prior knowledge. I chose to use questioning as a AFL strategy, 
because Sullivan (2003, p.2) believes questioning is a powerful technique 
which "allows teachers find out what pupils already know, identify gaps in 
knowledge and understanding and scaffold the development of their 
understanding to enable them to close the gap between what they currently 
know and the learning goals.’ 

From <

Evidence 3
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What I found from using AFL techniques in 
the lesson.  Based on this, I decided to plan 
my next 2 LLC lesson on farm animals diet 
and habitats.
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LLC lesson
plan Auth...

Evidence 1
Monday, December 9, 2019 10:34 AM
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During the trip, I asked pupils a lot of open questions to 
encourage critical thinking amongst pupils. This links to 
another of Donaldson's (2015) principles, to promote 
problem solving and critical thinking. I modelled 
language, using a wide range of accessible vocabulary 
to describe items. 

During the plenary, pupils were given the opportunity to share their findings with the class. .A lot of 
pupils in my class are shy and quieter pupils, so I felt like this would be an opportunity to develop their 
self-confidence when speaking to an audience, and develop their oracy skills. I also chose to do this 
because it allowed pupils to share their experiences with the class, making it more meaningful. 
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D567tt

I chose to take the pupils to the local café, so they could 
experience what a café looks like and how it works. This trip 
linked to my next lesson, when the pupils created a role play 
café in the play area. Taking them to experience the real life 
café, before they created a role play one, gave them ideas 
about what to include in their café, and enabled them to use 
real life experiences in their role play. In their role play, the 
pupils could then explore realistic situations further. In my 
next LLC lesson, it was evident that this trip was effective in 
enhancing the quality of the role play in the play café, as 
pupils used a range of appropriate vocabulary in their role 
way.

Photo taken of a group of pupils drinking a hot drink from the café. 
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In the previous LLC lesson, we introduced our new topic of "people who help us."  We discussed the 
roles of doctors, nurses, firefighters and police officers, what they do, and how exactly they help us. The 
pupils dressed up in costumes and talked about their chosen person and how they helped others. 
In this lesson, we asked the dental nurse to visit our class because it would enable the pupils to interact 
with a real life person who has a role in helping us. It would build upon their previous knowledge of 
what a nurse looks like and does. The nurse talked about her real life experiences, and showed the 
pupils her equipment. She also showed photos of decayed teeth and talked to the children about how 
she helps people to look after their teeth. This enabled pupils to gain a real insight into the role of a 
nurse. In addition, the dental nurse was able to demonstrate to the pupils how to brush their teeth 
properly and maintain a healthy diet. This was an illustrative example of how the nurse helps others. 
The pupils were engaged throughout the session and enjoyed asking questions about being a nurse, 
which developed their understanding further. 

Evidence 2
Monday, December 9, 2019 10:35 AM
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The dental nurse demonstrated how to clean 
teeth correctly using a toy dinosaur and pretend 
toothbrush. Pupils were invited to stand at the 
front of the class, and have a go at brushing the 
dinosaur's teeth.

The dental nurse used prop ups to show pupils what a real life dentist looks like.

Reflecting on linking real life contexts to learning,
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This lesson was the first time we had introduced the concept of money to the pupils. I decided to do this 
through role play, because, firstly, I had previously observed the pupils had fully engaged in role play 
activities in previous lessons, secondly, it would allow children to link the concept of money to their 
existing knowledge and make meaningful experiences. Lastly, a lot of pupils in the class were quieter 
individuals, and I thought role play would be a effective way of improving their communication skills as 
Guilfoyle and Mistry (2013). The pupils were engaged and their understanding of money was developed 
further when they could experiment with coins and prices. 

Evidence 3
Monday, December 9, 2019 10:35 AM
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Evidence 1
Monday, December 9, 2019 10:34 AM
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This was displayed on the smart board. 
We counted the votes for each topping 
and labelled with numbers, before 
discussing the most and least popular.
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Reflecting on how I 
successfully used 
the iPads to 
improve pupils data 
interpretation skills.
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This lesson fitted into a sequence of lessons. Firstly, the pupils constructed a pictogram outside, I drew a 
graph outside with chalk and the children collected leaves, sticks and stones to create a pictogram. 
Reflecting on this lesson, I realised pupils needed to develop their ability to interpret data and what it 
means.  In the second numeracy lesson, I asked the pupils to vote for what they would like to make for 
Christmas. I gave them 3 options and counted the votes for each. I constructed a pictogram on Hwb 
based on the results and displayed this on the board. The pupils and I discussed the findings, we 
identified the most and least popular choice and how did we know this. We found the most popular 
choice was fudge. I could see that pupils were beginning the grasp that the more pictures (more votes) 
meant the most popular but wanted to develop this further.  In this current lesson, pupil worked in small 
groups to find out what toppings the class would like on the fudge. Each group did this using an Ipad. 
They  asked 15 people in the class “what topping would you like on your fudge?” the pupils recorded the 
results on a pictogram on HWB. I feel like the pupils were able to interrupt the results on the iPad, they 
counted the votes for each, identified the most and least popular. The pupils became confident 
navigating and using the Hwb app. This sequence of lessons links to another pedological principle, shows 
I was able to build on previous knowledge and experience to gain interest, this links to another of 
Donaldson’s (2015) pedological principles.
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Monday
Guided re...

Evidence 2
Monday, December 9, 2019 10:35 AM
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I decided to implement counting into the game because I knew it was something the pupils 
struggled with. Most pupils in this average to high ability group can count to 7 independently, 
but some need support. For the pupils who needed support, providing a number line was an 
effective strategy to model counting and scaffolding their counting. Instead of a using a 
normal dice, I decided to write the numbers on 2- 6 on the dice. This developed pupils skills 
identifying numbers. The children became more confident identifying the number the 
number and counting as the game went on. 
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Evidence 3
Monday, December 9, 2019 10:35 AM
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Our classroom topic was "the farm." In the previous lesson, we had read "What the Ladybird Heard" 
and discussed farm animals. I found that a lot of pupils had  gaps in knowledge when it came to 
identifying animals and where they live. In this numeracy lesson, I decided to use a bee -bot because 
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Our classroom topic was "the farm." In the previous lesson, we had read "What the Ladybird Heard" 
and discussed farm animals. I found that a lot of pupils had  gaps in knowledge when it came to 
identifying animals and where they live. In this numeracy lesson, I decided to use a bee -bot because 
Janka's (2008) findings indicated it was an effective method for gaining insight into young children's 
mathematical thinking and problem solving ability. I covered the floor with a enlarged picture of a 
farm and made a ladybird jacket for the bee-bot, to fit in with the theme of farm animals. During 
the task, I incorporated knowledge and understanding of the world by asking children to identify 
the animals in the farm. Using the bee-bot was an effective way to incorporate the DCF into the 
lesson as it developed pupils navigation and direction skills. Pupils were able to develop their 
problem solving ability to navigate the bee-bot from the start to end point. 
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Education in Wales is changing. In Donaldson’s (2015) new curriculum, there are 12 
pedagogical principles, which should be implemented into learning by teachers, to create a 
successful educational system. As a trainee teacher, I have completed my first Professional 
Teaching Experience (PTE 1) in a reception class at “school X,” in accordance with the Bera 
(2018) Guidelines. School X is a large Primary School in South Wales where there are 494 
pupils on roll and 25% of these are eligible for free school meals (Estyn, 2016, p.1). The 
school’s current performance was graded as good, and the school’s prospects for 
improvement were graded as excellent (Estyn, 2016, p.2). This assignment will focus on 
three of Donaldson’s (2015) pedagogical principles. The literature on these principles will be 
reviewed, and I will reflect on how I implemented them during my PTE 1.

Good teaching and learning means employing AFl princples

AfL refers to using assessment to find out where learners are on a learning continuum, 
identifying where they need to go, and modifying teaching and learning activities to get them 
there. (Black and William, 1998) According to William (2018) one successful AfL strategy is 
to provide feedback to learners which moves them forward. However, there is debate within 
the literature over which type of feedback is most beneficial to learners, predominately 
whether feedback is given immediately or delayed. Metcalfe et al. (2009) tested the impact of 
giving delayed and immediate feedback on children and adult’s vocabulary learning. After 
the feedback was provided, researchers tested the participants vocabulary knowledge. They 
found test scores were significantly higher when they participants had received delayed 
feedback, compared to immediate feedback. According to Rodriguez, (2015) delayed 
feedback can be beneficial to learners because it encourages learners to anticipate the answer 
and increases their level of attention when they receive it. However, it could be argued that 
learners may not pay attention to delayed feedback in some circumstances, and even forget to 
access it. This may be particularly prevalent within the foundation phase.

In contrast to Metcalfe et al (2009), Epstein (2002) found that immediate feedback had a 
positive impact on future learning. Epstein’s (2002) study consisted of 70 participants whom 
completed a multiple-choice questionnaire. In one condition, the participants received 
immediate feedback on their answers, and in condition two, no feedback was given. Findings 
indicated that although performance on initial tests did not differ, when participants were 
retested, the participants who received the immediate feedback had significantly higher test 
scores. Epstein (2002) believes this is because the immediacy engages learners in their own 
learning process and promotes the correction of inaccurate responses. However, all 
participants in this study were Undergraduate Psychology students, which weakens the 
representativeness of findings as the results from this cohort may not be generalisable to 
school pupils.

Another successful AfL strategy is when learners become instructional resources for each 
other (William, 2018). This can be implemented in the classroom using “think pair and 
share” (TPS). This strategy gives students the opportunity to think independently about an 
answer, discuss with a partner before sharing with the class. There is much support within the 
literature regarding the benefits of team-based learning. Brady and Tsay (2010) administered 
questionnaires to University students to investigate the effect of team-based learning on 
attainment. Their study revealed a positive relationship between team-based learning and 
achieving higher academic grades in University. Raba’s (2017) findings again support the 
benefits of TPS, being particularly for EAL pupils. When TPS was implemented, Raba 
(2018) observed an improvement in oral communication skills, cooperation and engagement 
within the lesson.

At the beginning of PTE, I was over-reliant on using closed questions to assess learner’s prior 
knowledge of a topic. This inhibited the opportunity for critical thinking and discussion, and 

A written critical reflection of your progress in planning and 
implementing the pedagogical principles, with recommendations for 
ensuring further progress 3285 words
Monday, December 9, 2019 10:34 AM
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knowledge of a topic. This inhibited the opportunity for critical thinking and discussion, and 
the closed questions were not accessible to the less able or EAL pupils who did not know the 
answer or understand the question. I realised this was problematic and meeting the needs of 
individual learners became a personal target of mine, so I researched engaging ways to do. I 
found using a story bag effective in assessing prior knowledge (see evidence 2), because all 
pupils were engaged, and it provided me with a platform to ask the pupils a variety of 
questions. Additionally, using visual objects aided learners understanding of the question and 
made it accessible for all abilities. When I used the story bag, I used open ended questions, 
because research has shown using open-ended questioning to extend children’s thinking is 
linked with good outcomes for pupils (Sylva et al. 2013). Doing so, allowed me to identify 
gaps in individual’s knowledge, which gave me a rational on how I needed to progress them 
individually. In order to develop this further, I need to identity more opportunities to use open 
ended questions and do this throughout the lesson. This could also be done through learners 
asking questions to each other, through group work or hot seating.

I found using TPS as an AfL strategy was particularly effective in supporting the lower 
ability and EAL pupils, in agreement with Raba (2017). When these pupils shared their 
answer with the class, they showed increased confidence and better oracy skills. However, 
this was only the case if they were sat next to a higher ability pupil. I found if two EAL 
pupils sat together, TPS lost its effectiveness and the pupils often became off task. In the 
future, it may be beneficial for me to organise learning partners, and pair low and high ability 
pupils together during carpet time. However, I did observe that TPS was an effective strategy 
that stretched high ability pupils when they were paired together during a focus task (see 
evidence 3). This was an effective way to build upon ideas and pupils showed better 
understanding and articulation after discussing the questions. Therefore, it may be beneficial 
to mix pairings of TPS partners to suit the needs to of the task.

As shown in evidence 1, I implemented AfL into my numeracy lesson, by firstly observing 
each pupil’s ability to write a number. After I observed the pupils, I was able to identify who 
needed more support and provided this through modelling and using number lines to scaffold 
learning. When pupils then wrote the number again, I provided immediate feedback on the 
formation of their number. For those were struggled I “closed the gap” and modelled the 
number in their book, which gave them an opportunity to practice and correct themselves. In 
agreement with Epstein (2002), I found that with immediate feedback, future learning was 
positively impacted as number formation skills began to improve each numeracy lesson, and 
I needed to “close the gap” less and less as my placement increased. To improve further, I 
could set individual targets for pupils which guide future work, as research has indicated this 
impacts performance and is able to progress children further (Welsh Government, 2010).

Good teaching and learning creates authentic contexts for learning

Learning becomes authentic when it relates to real life and becomes meaningful to pupils. 
Particularly within the foundation phase, learning through play offers a unique context for 
supportive and rich learning experiences, and provides a platform for meaningful and 
authentic learning. Play allows children to express and expand their understanding by 
exploring what they have seen or done, or seen others do, which allows them to make 
meaningful connections with the world. (Zosh et al. 2017) The importance of applying 
meaning to learning in play was investigated by Fisher et al (2013). The researchers 
compared learning outcomes when pupils were told a fact directly, e.g “a triangle has 3 
sides”, to when pupils were given a learning goal, e.g to explore the “secrets of shapes” 
through play. Findings indicated that in condition two, when pupils had constructed their own 
meaningful connections to shapes, they had better scores when identifying shapes and were 
able to retain the information a week later. Play therefore enables children to connect facts to 
their own world, which has a positive impact on future learning.

Role play is a specific type of play in which children are asked to adopt another person’s 
identity as well as increase their own self-awareness, which deepens and stimulates authentic 
learning. Beardsley and Harnett (2013) conducted a case study on two aged 4 pupils who 
participated in imaginative role play for 20 minutes. The researchers found that pupils 
showed improved oracy and cognitive skills during the role play, as they could explore topics 
using phrases they had previously heard and experiences they observed. However, this study 
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using phrases they had previously heard and experiences they observed. However, this study 
does have weak representativeness, as the research was only conducted on 2 children from 
the same school, which limits generalisability to the wider population. Nevertheless, in 
agreement with the study, Guilfoyle and Mistry (2013) similarly found that using role play 
enabled meaningful experiences and promotes strategies for language learning.

According to Donaldson (2015) it is important pupils see the relevance of learning beyond 
the classroom and make links with learning and the outside world. This could be achieved 
through organising school trips that develop and enrichen what is being learnt in the 
classroom. To investigate the impacts of a school trip on learning, Bamberger and Tal (2008) 
interviewed 50 students across year 6 to 8 after a trip to a museum. The findings showed that 
the trip deepened understanding of pupil’s scientific knowledge, increased their 
communication skills, curiosity, and interest. Pupils became aware of how classroom learning 
linked to the real world. To facilitate learning further, the researchers have suggested that 
teachers conduct follow- up activities back in school, which allow children to talk about their 
personal experiences during the trip.

At the start of my PTE, when observing my mentor teaching, I immediately noticed how 
much more engaged pupils were when learning activities were authentic. I decided to carry 
this into my own practise and began to think of ways I could make my lessons authentic to 
learners. As seen in evidence 3, for a maths lesson, I created a cupcake shop where the 
children could be a shopkeeper or a customer and use real coins to buy cupcakes, (see 
evidence 3). Giving the children this opportunity to use imaginative role play, allowed pupils 
to experiment and explore the concept of money further, and make links to real life situations 
of being in a shop. I observed an improvement in engagement, concentration and spoken 
language during the role play, especially with EAL children, in agreement Guilfoyle and 
Mistry (2013).

Given the positive outcomes of evidence 3, I decided to incorporate more role play into more 
maths lessons. 
My mentor and I agreed we would create a permanent café in the role play provision area and 
continue to conduct some of our Maths lessons there. We decided we needed to take pupils to 
see a café before created the role play area, so pupils could see how a real café works, and 
thus make meaningful connections in their play. As shown in evidence 1, we conducted a 
school trip to a local café. During the trip, the children showed increased curiosity and 
interest, in agreement with Bamberger and Tal (2008), which I facilitated further asking a 
variety of open question that encouraged critical thinking, as can be seen in the illustrative 
example. I heavily modelled language, when describing items, which gave pupils the 
opportunity to use a range of vocabulary in their role play. As Bamberger and Tal (2008) 
suggested, to deepen the authentic learning, when the pupils returned from the café, they then 
shared their personal experiences with the class. To develop this pedological principle 
further, I will continue to utilise school trips as authentic learning opportunities and use 
meaningful play across all subjects, giving children to explore conceptual knowledge and 
make links to real life situations.

Continuing with real life experiences, as our literacy topic was “people who help us,” I 
organised a dental nurse to visit the pupils, as can be seen in illustrative example 2. This 
allowed the pupils to make links beyond the classroom with the outside world, as Donaldson 
(2015) suggests is important. The pupils showed curiosity and interest when asking the nurse 
questions about her role, and in later lessons, the children could confidently discuss the role 
of the nurse, orally and in writing. I understand it may not always be possible to invite 
speakers into lessons, but example 2 showed me that when whenever possible I should seize 
the opportunities for outside speakers, because it gave the pupils rich, real life experiences 
and knowledge. In block 2, I will continue to seize opportunities to invite outside speakers 
into the classroom. To improve, I could have planned a relevant follow up activity after the 
dental nurses’ visit, as Bamberger and Tal (2008) suggested, which would have developed 
pupil’s ability to make links beyond the classroom further.

Good teaching and learning regularly reinforces Cross-curriculum 
Responsibilities, including 
literacy, numeracy and digital competence, and provides opportunities to 
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literacy, numeracy and digital competence, and provides opportunities to 
practise them

Much of the literature discusses the benefits of using a cross-curricular approach. As Byrne 
and Brodie (2003) mention, it allows students to develop and transfer skills across subjects 
and merge skills relevant to each subject together, creating a holistic bank of knowledge. 
Such an approach creates transferable skills for pupils, whilst making learning more 
accessible for young people by removing artificial barriers. To investigate cross-curricular 
learning further, in 2010, the National Teacher Research Panel commissioned a case study on 
Secondary School pupils in Essex. The students participated in a “mega day” where the 
theme of “thinking skills” was deployed across several subjects. (Price, 2010) During the 
“mega day,” the teachers reported an improvement in student learning, collaboration and 
student’s confidence. Pupils reported increased awareness of how thinking skills, like sorting 
and classifying, could help them approach a subject from another viewpoint.

In today’s world, being digital is a key part of young people’s lives, and having digital skills 
is an increasing requirement in most modern-day workplaces, which makes it an essential 
part within the curriculum (Donaldson, 2015). The Education Endowment Foundation (2019) 
report contains extensive evidence which shows the positive impact of using digital 
technology in teaching, across a range of year groups. Across the 32 meta-analyses, students 
showed moderate learning gains when digital technologies were implemented. However, 
digital technology research can often be problematic due to the fast-changing nature of 
technology. Results from past studies can often be about “yesterdays” technology, resulting 
in findings being non-generalisable to the current classroom. In the discussed study, 12 out of 
the 32 meta-analyses were conducted more than 10 years ago, and thus, their results may 
therefore not hold much validity to today’s classroom, weakening the overall validity of the 
report.

Although the general outcome of this meta- analyses is positive, there is some variation in 
effect sizes of individual studies. Most of the researchers acknowledge that the differences in 
effect sizes, and the extent in which pupils achieve positive outcomes is somewhat dependent 
on the quality of teaching and teacher’s ability to implement technology effectively into 
lessons so it improves learning (Mcknight et al, 2016). As the Education Endowment 
Foundation (2019) mentions, it is important that technology is not used an end goal in 
lessons, but instead, used strategically to improve and support learning interaction. This 
aligns with Higgins et al. (2012) conclusions, that the success of using digital technology in 
education, is utmost dependent upon how well is applied to learning by teachers.

During PTE 1, I implemented digital technologies into my maths lesson by using iPads to 
develop pupil’s ability to interpret data (see example 1), as this is something many found 
challenging in previous lessons. The pupils used the iPads to record data, create a pictogram, 
and interpret the results. Using the iPad allowed the pupils to visually see that one vote 
represented one picture, and pupils were able to identify the most and least popular items 
collaboratively. Working in small groups allowed me to give the pupils the support they 
needed to effectively use the HWB app on the iPad. I think that in this lesson, I strategically 
applied technology to improve pupils learning, which Higgins et al. (2012) agrees is essential 
for success of digital technologies in lessons. As the Education Endowment Foundation 
(2019) mentioned, the iPad activity was not an end point, but instead a learning interaction. I 
found that all learners were engaged, and by the end of the lesson, they were confident in 
using the iPad to interpret data.

I continued to implement digital technologies into my maths lessons, and, as can be seen in 
illustrative example 3, I decided to use a bee-bot to improve pupils navigation and problem-
solving skills. Using the device in my lesson, gave the pupils a hands-on opportunity to 
develop their navigation and problem-solving skills, by taking it in turns to program the bee-
bot to get from point A to B. I used the bee-bot with a group of seven children at a time, 
however, I realised some pupils in the group struggled to sustain concentration and 
engagement if they weren’t controlling the device. This aligns with Janka’s (2008) findings, 
that to maximise learning gains and engagement, pupils should be in small groups below five 
members when using bee-bots. To improve implementation of this principle, I will be aware 
that pupils often need support when using digital devices. I aim to increase my creativity 
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that pupils often need support when using digital devices. I aim to increase my creativity 
when planning and teaching lessons by researching innovative ways in which digital 
technology can improve learning. There are online resources that will help me do this, and I 
will ensure I use these in PTE block 2.

Within my reception class, as there was a focus on developing pupil’s number formation 
skills, I began to think of ways in which I could incorporate number into cross- curricular 
lessons. As seen in evidence 2, I planned and taught an English lesson where pupils had to 
roll the dice, recognise the rolled number, and count however many steps forward. I found 
this was an effective way to combine numeracy into the lesson, as the game developed 
pupil’s ability to recognise and count numbers, in a fun and engaging way. Reflecting on PTE 
1, I realise that I over focused on implementing maths as a cross curricular responsibility 
because improving numeracy was a main aim for the term. To improve, I need to think of 
more innovative ways to implement literacy across the curriculum. I understand this is 
important as “teaching literacy across disciplines enhances not only language learning, but 
also content learning” (Kirsten, 2019). As I mainly taught maths and English in PTE 1, I 
found it challenging to implement all three responsibilities into lessons, but in block 2 I will 
be given more freedom to teach different subjects, which will enable me to include all three 
responsibilities into my lesson.

To conclude, during my PTE 1 I feel I have made progress in my ability to assess learners 
baseline knowledge using engaging AfL techniques, which has helped me to adapt teaching 
to meet the needs of individuals and progress them further (as shown in evidence 2). To 
improve this, in PTE block 2, I will experiment with more innovative AfL strategies, not only 
at the start of my lessons, but throughout. With regards to authentic learning, I will continue 
to incorporate as much real- world links into lessons as possible, and grasp opportunities for 
trips and outside speakers, as I have done so in evidence 1 and 2. Lastly, I realise I need to 
improve planning and implementing Donaldson’s (2015) cross curricular responsibilities into 
my lessons. In block 2, I aim to effectively use a wider range of digital technology methods 
to facilitate learning and keep the 3 responsibilities at the forefront of my mind when 
planning lessons.
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