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ECAD6009 – Learners, schools, and communities: Who am I teaching?
Component 2: How a school develops one aspect of its School Development Plan: A report that critically reflects on the actions, impact, and evidence base.
The aim of this assignment is to investigate how a school develops an aspect of their School Development Plan (SDP), reflecting on actions and the impact of this area of development. 
The area of the SDP in which I have decided to discuss throughout this assignment is the priority of ensuring ‘Equal opportunities and positive learning experiences for pupils with English as an Additional Language (EAL)’ (School X, 2020). 

The school is based within a small town in Wales. There are currently 412 pupils on roll within the school aged between 3 and 11, this including 55 pupils who are currently on roll in part time nursery. Within the school there is a double form throughout, meaning that there are two classes for each year group. Within these classes the children have varied abilities.
13% of the children who attend the school are eligible for free school meals, this being lower than the national average of 18%, and the school identifies 24% of their pupils to have additional learning needs which is above the national average of 21%.
Very few of the pupils who attend use the Welsh Language at home, and a small percentage of children who attend the school use EAL.

A school development plan is a strategic plan, where a school looks to improve the outcomes of the learners within the school. Throughout this plan there will be priority targets set within the school development plan. These targets can include both long-term and short-term targets.  Throughout a school development plan, it will be shown how the school will intend to meet these targets through action plans, resources, and funding. 
It is essential that a school development plan is informed by regular self-evaluation on performances and data, however, these can also be informed through inspection reports (Welsh Government, 2014). Most school development plans occur over the course of three years, however, some of the targets which have risen may be completed within the first year of the development plan.

In order to create a school development plan a school will go through a planning cycle. Through this planning cycle the school will experience several stages once they have a clear vision of what they are intending to achieve. The vision is the school looking at where it is now, and where it wants to be in three years’ time. These stages are self-evaluation, strategic planning, making improvement/action and reviewing impact. When developing a school development plan, it is important that schools include all stakeholders within the development. 
Throughout the first stage of the cycle, self-evaluation, this is where a school will look at their performance. Through their reflection, the school will then use this as the base of their planning for improvement. This will look at areas of strength, what needs to be improved and the actions which can make these improvements (Welsh Government, 2014).
The second stage of the cycle is strategic planning. Throughout this stage it is important that the school ensures that it involves all of the stakeholders, this can include the Governing body, the headteacher, school staff, pupils, parents and carers, and others such as the local authority. Within this stage, there will be definite decision on the improvements which need to be made and the plan in order to make these improvements (Welsh Government, 2014).
Thirdly, we enter the stage of making the improvements. This is where the action plan will come into account. It is clear that all involved with carrying out this know their responsibilities and time scales so that all involved has a shared goal and later avoid confusion (Welsh Government, 2014).
Finally, the impact from the changes made for improvements is to be reviewed. Throughout it is important to ensure that the school development plan is regularly monitored and reviewed and should be formally reviewed once a year (Welsh Government, 2014).


Pupils who learn English as an additional language tend to share common characteristics as those who use English as a first language, although they have distinct and different needs due to the fact that they learnt through an additional language, whilst also learning in their own language. There are now more than one million learners within UK schools who use English as an additional language. This exemplifies a considerable proportion of school population (Caroline Drummond, 2014). In addition to use English as a second language they also come from cultural backgrounds and communities, where they share different interpretations and expectations of education, language and learning (Naldic (a), Date Unknown).
Several factors can have an impact on the development of the language skills of those who use English as an additional language. These factors can also have an impact on the pupils’ abilities to apply these skills within their learning. The factors are the age at which pupils enter the educational system, home and community expectations and understanding of the education system, support structures for learning and language development at home and at school (Naldic (b), Date Unknown).
It is important that both practitioners and those who create educational policies need to ensure that they are aware of the range in variables in relation to individuals and groups of learners.
Throughout schools in the UK most teachers in both primary and secondary schools have English as an additional language learner in their classes. As with all groups of learners, teachers will adapt their lessons to ensure that all learners can get the most opportunities. This can be done by engaging learners in activities that challenge the learners but are suitable to their levels and interests (Caroline Drummond, 2014).
There are many principles in teaching when you have pupils who use English as an additional language. These can be to use visuals within your teaching, this can help the children make sense of new information through the use of pictures and photographs. Teachers can provide models of work for children so that they can see how to meet curriculum demands. Practitioners can allow children to work within groups, this will allow them to use the English language along with others who use it as a first language (Carol Drummond, 2014).
Language drills can be an essential part of helping a learner to memories new language patterns and key words. Through the use language drills, it is more likely that the pupils will retain this information and will then be able to use these independently in their oral and written tasks later (The Bell Foundation, Date Unknown). Language drills are useful for English as an addition language pupils as it allows for opportunity to both hear and practice key language structures. Fundamentally, language drills include repetition, which research has suggested to be important when learning new vocabulary (Alali and Schmitt, 2012). 




As previously mentioned, when creating a school development plan there is a cycle in which the school must go through. Throughout this section I will now look at how School X developed their school development plan.
The first stage in which the school would have taken part in was self-evaluation. From this the school would consider how they are currently performing and where they would like to progress to in the future. Self-evaluation can allow a school to look at where their strengths are, where improvements need to be made and what actions are needed to occur in order to make these improvements.
This self-evaluation can be taken from data from external factors and internal factors. These can be through an inspection process, pupil assessments, incidental observations such a those from pupil voice, looking at national priorities, such as the new curriculum for Wales, surveys which are completed internally by staff, or externally from parents, local authorities, governing body. Through the use of the data from surveys and meeting with those mentioned above, this can ensure that all stakeholders are having an input to the targets within a school development plan. 
When developing the school development plan, school x took many things into consideration when considering for improvements. Firstly, the staff and governing body looked at pupil assessments. From this, they were able to see that children who use English as an additional language were scoring lower on assessments than those who do not use English as an additional language. The school also compared data, both on a national scale and an international scale, in relation to end of year tests. From this they were aware that they needed to improve the provision for pupils who use English as an additional language. I think this has worked well, as through assessment results they were able to spot the children who were struggling as they had a realisation that they were struggling due to a language barrier.
For this target, school x also had meetings with those who have pupils who use English as a second language to discuss how they felt the children were progressing and to collectively suggest a bank of ideas of how this could be overcome.

When making plans for the school development plan, it is essential that all school partners and stakeholders should be involved. How this is done will vary on the school, but there is an importance expressed on how the school development plan should promote a sense of ownership and collaborative working towards the improvement of the school. As earlier stated, school x looks to involve all of their stakeholders through the use of surveys, questionnaires, meetings and pupil voice.

Although schools may produce several plans when throughout the planning process such as a school development plan, a staff development plan, financial plans, post-inspection action plan it is important that the school’s development plan is the main plan which envisions improvement priorities (Welsh Government, 2014).
Once the school has identified the main priorities throughout the school development plan, it is now time to engage in expected outcomes and strategies that will allow you to get there. When looking at how they can ensure these improvements are made, schools should consider building on their strengths and look to gain knowledge from other schools. When considering how they are to reach their end goal, it needs to be taken into consideration whether or not those who will be working to meet these targets are equipped with the correct skills and experience.
Once School X had decided that one of their main priorities was to ensure equal opportunities and positive learning experiences for pupils with English as an additional language, they then consider targets within the target which would allow them to do this. Some of the main targets they considered were things such as ‘assessment upon entry’, ‘Background information collected on each child’, ‘induction pack for new starters which includes 100 first words and basic instructions’ ‘English as an additional language specialist teacher to work with the pupils new to English for six weeks’ and ‘develop extra resources for English as an additional language.’ When coming up with these targets the stakeholders considered the skills on those who already worked within the school, and therefore employed a teacher who specially had these skills. Through collecting information and engaging in assessment, this allowed the school to have an impression as to where the pupils are with their English language development and where they should take them next. 
When setting targets for the priority, it is also essential that training is considered, as well as costs. This being as training can be costly due to attending courses, employing a supply for the day and so on. It is also suggested that employing another teaching with the specialty of working with pupils with English as an additional language may also be costly for the school.
It is important that when looking to achieve goals within the school development plan, you look at the impact of these actions being put in place. Again, as mentioned previously, a school development plan should be considered to be a live document. Therefore, this should be regularly monitored, and impact should be measured. Although school development plans are usually in place for three years, these should be formally reassessed and modified where needed at least once per annum (Welsh Government, 2014).
Those within School X meet termly to evaluate their school development plan. This being so that they can see what is working, and therefore make change should something not be working. 

I believe the school has done a brilliant job at looking at strategies to ensure that pupils who use English as an additional language are given equal opportunities and positive learning experiences all the same as those who use English as a first language. I think by employing a teaching who specialises in English as an additional language was an effective tool to put into place. This being as because the teaching has specific knowledge within this background, they are then trained and are equipped with skills that allow them to effectively deliver sessions where the children will gain high outcomes and will further progress within their academic life.
I believe that having children to complete an assessment upon starting and for the school to gather information on the children is good practice as this will allow staff to have an insight in to what the children are able to do beforehand. This meaning they can ensure that the correct provisions can be put into place.
By including all stakeholders, I believe this allows all involved with the school to have a clear insight as into what is going on within the school. This meaning that all have the same common goals, they all know what goal they are working towards and how they are going to get there. Although all stakeholders have been involved, I believe that would have improved this is if the parents of the children with English as an additional language were involved further. A workshop could have been created for the parents to be involved in with the children so that they can learn English alongside their children.
By evaluating the school development plan so often, this allows the school to observe what is working for those involved and make changes where needed. It also means that the impact on child progression can be evaluated.

To conclude, I believe that the school development plan for this aspect has been well thought out and will impact the children who is English as an additional language through the strategy which has been put in place. 
In my future practice, I will ensure that I am aware of the school development plan within my school. I will note the main priorities and the strategies that are in place to achieve these goals. I will ensure that I am aware of my responsibilities throughout creating and achieving the goals within the school development plan.
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