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The importance of effective communication in promoting positive transitions for young children.
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Introduction
The purpose of this handbook is to help childcare practitioners to provide the best possible experiences and outcomes to the youngest children in our care when they are starting at a childcare setting for the first time. We accept babies from the age of 12 weeks, so it is especially important that childcare practitioners have a clear understanding of the developing child and their needs. 
This handbook will show the importance of effective communication between us as childcare practitioners and the parents, as well as listening to the voice of the child. This will be linked to theories of child development, the rights of the child, government policy and the National minimum standards that we must follow.
By sharing this handbook, the aim is to make transitions as smooth as possible for all involved.
                  [image: ]



Transitions in the early years 
Transitions = the process or a period of changing from one state or condition to another. (Oxford dictionary).
Hohmann (2007) suggested ‘A caring triangle’ between the child, the parent(s), and a childcare practitioner. He put the child at the apex of the triangle with the parent and practitioner at the bottom vertices. Ideally this triangle is formed of positive caring relationships and two-way, open communication between the adults involved in the child’s care.
Transitions are an inevitable part of every child’s journey. From birth all babies experience some common transitions, including moving from a crib to a cot, weaning onto solid food, developing from crawling to walking and beginning potty training. 
One of the biggest transitions for babies is beginning at a childcare setting from being at home with their main carer, usually the mother. They must adapt to forming new attachments with unfamiliar adults in an unfamiliar environment. 
Bronfenbrenner (1979) theorised that a child who experienced smooth, positive transitions from home into a learning environment was more likely to make successful transitions as they grow into adulthood. This theory shows how important it is that we work together with parents to ensure that babies individual needs are listened to by effective communication. 
We must remember that all children are unique with different temperaments and needs, some children will need more support with changes while others are more willing to go with the flow. These tiny babies are unlikely to have experienced many transitions in their short lives so we must accept that they have strong attachments to their main carer and try different strategies to help them to feel safe and comfortable in our care. By communicating well with parents, we can create phased in, child-centred transitions.  
It is our job as childcare practitioners to support the baby, parents, and the family through this substantial change. Parents and main careers need to feel confident to leave their most precious item in our care, we can help them by offering them support and communicating effectively. With time we as practitioners will get to know the baby and be able to know what they need by their cries, cues and facial expressions. 
To ensure continuity for the children involved in the process, their movement through the setting and onto the education system should be seen as a journey that children, parents, and practitioners go on together.
 




The needs of the child.
[bookmark: _Int_JFeLBfXP]Winnicott (1964) theorised that “There is no such thing as a baby.....whenever one finds an infant one finds maternal care, and without maternal care there would be no infant.” 
He recognised that babies are dependent on their main carer and would not be able to survive without their care. As childcare practitioners we must take on this caring role while the baby is in our care, meeting their basic needs for food, water, warmth, and rest. By consistently meeting these needs they will learn to trust us which will in turn build their confidence and self-esteem.
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Erik Ericksons theory of Psychosocial development states that there are 8 stages in a human lifetime in which conflict arises. This conflict must be successfully resolved within that stage. Erikson theorised that at the first stage, between birth and 18 months, if a child’s care is consistent, predictable and reliable they will develop a sense of trust which will help them with other relationships in the future. 
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Many childhood theorists have studied attachment in babies. John Bowlby (1907-1990) suggests that babies are born biologically pre-programmed to form attachments with others, as these attachments will help them to survive. 






There are various stages of attachment that babies experience in their first year of life. Rudolph Schaffer and Peggy Emerson conducted a longitudinal study and concluded that attachments develop in sequence by age. 
Asocial: From birth to 6 weeks of age babies are asocial and will respond favourably to both social and non-social stimuli. 
Indiscriminate Attachment: From the age of 6 weeks to 7 months, babies will show a preference for their primary. Babies trust that their caregiver will respond to their basic needs of food, drink, warmth and care. From 3 months of age babies will smile more at faces that they know.
Discriminate Attachment: From the age of 7 months, babies show a strong attachment and a definite preference for one caregiver. They will show separation anxiety when parted from the primary caregiver and begin to show anxiety around people that they are unfamiliar with.
Multiple Attachments: At approximately 10 months of age, babies begin to form strong emotional bonds with other caregivers beyond the primary attachment figure. This often includes their dad, and other close family members.



Emmi Pikler was a paediatrician who founded the Pikler institute in Budapest, Hungary. Pikler recognised (in the 1930’s) that the key to achieving physical and psychological health in infants was to create secure attachment. One of the main observations of her approach was that babies develop better, are happier, and cry less when their environment is calm, and their caregiver is peaceful and treats them with respect. 
[bookmark: _Int_Ot1dnQFc]Her approach showed the importance of slowing down care giving moments, such as nappy changing, feeding, and dressing. In a busy nursery environment these moments can become a bit like a conveyer belt. By jumping from activity-to-activity babies can become over-stimulated and stressed. Pikler theorised that babies require co-operative relationships, where you work together on things, she saw them as active participants rather than passive recipients in their care. In our baby room we encourage staff to talk to the babies, be patient and give them time to respond. 




Maslow’s hierarchy of needs (1943) is a model that shows the needs that all humans have. The needs at the base of the triangle must be met before the needs higher up the triangle can be met. 
This model is important in transitioning babies from home to starting at a nursery, as if a child does not feel safe and secure in our care, they may refuse the basic needs of food and water and be unable to form attachments and begin their learning journeys. It is not enough to just meet the basic needs of the child; we as childcare practitioners must support the child’s well-being by meeting their psychological needs also. 


        [image: ]
Professional Academy.com 




The role of the adults involved 
Babies naturally form strong bonds with their main carers, usually their mother, this is known as attachment.
When children start at nursery, they will have to form new attachments with new people. 
Parents
The most significant role that the parent plays in transitions is being open and honest in their communication with staff at the setting. Parents need to pass on any information that is relevant to the care of their baby, this can be verbally or by filling in a question-and-answer sheet on their baby. 
We encourage parents to be positive about dropping their baby off at the setting, to always say Goodbye and not sneak off. Although this is quite hard for parents as usually the baby will cry, we reassure them that they will only cry for a couple of minutes, and we tell them if they become very distressed, we will contact them. 
The key-worker 
The key worker is a practitioner who is responsible for providing lead support, contact and communication for a child and their family within the setting, with the aim of supporting close attachments between individual children and staff. (Daly, Byers, Taylor, 2004)
The key-worker and other staff in the room are responsible for creating a nurturing environment with lots of opportunities for play and rest. Activities and invitations to play must be suitable for the child’s stage of development. 
The key-worker system can help a baby to form an attachment to a member of staff who will be responsible for their day-to-day care in nursery. 
The key-worker will observe the child to find out their likes and dislikes, how they play and how they communicate their needs. The key to a good key-worker system is consistency. Elinor Goldschmied and others pioneered the Key person Approach, and it is proven to work with the forming of attachments in childcare settings, but it can be difficult to maintain in a busy nursery due to staff illness, holidays, and a high turnover of staff.
The key-worker will have an informal chat with the parent at the end of each day, this is an opportunity for any questions or issues to be raised. 
The key-worker will support the child through transitions when they move to a new room within the nursery. These transitions require planning and children need to be fully supported in the move. To help with the transition the new key-worker will be introduced to the child and parents before the move. Children have settling-in sessions in the new rooms so that they can adjust gradually to the new environment and staff. 

The nursery manager
The nursery manager is usually the first contact that new parents have with the nursery. It is the managers role to establish clear policies and share them with all parents and staff members. These policies need to be updated regularly. 
The nursery managers job is to make sure that the nursery is inclusive. The UNCRC states in Article 2 that children have the right not to be discriminated against, whatever their sex, religion, language, abilities, or any other status, whatever they think or say, whatever their family background. 
“Maximal participation in and minimal exclusion from early years settings and schools and from society.” (Booth, Ainscow and Kingston, 2006).
We encourage parents to get involved by asking if they had any skills that they would like to share with the nursery. We have found that this partnership helps to build relationships with the staff and encourages parents to be actively involved in their children’s early learning.
According to the CIW (Care Inspectorate Wales) National minimum standard 1, the registered person is responsible for “ensuring that parents are given sufficient accurate information for them to make an informed decision about the service”, and that a Statement of purpose has been compiled and given to the prospective parents orally and in writing.
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Interventions 
Prior to a baby starting at nursery parents should be invited to come to have a look around so they are familiar with the set up and routines of the nursery. 
Parents should be given plenty of time to ask questions to the manager and the key-worker. This will help to develop the relationship between the parents and the staff. 
During the COVID-19 pandemic viewings have been difficult due to regulations regarding visitors to nursery settings. Viewings have had to take place after nursery hours which has meant that parents have not been able to see the nursery in action. The pandemic has also made settling in sessions, when the main carer stays for a session, difficult. We have had to adapt our policy as parents are no longer allowed into the rooms. This has unfortunately meant that we have had children taking a lot longer to settle and parents have found the process a lot more difficult. We have had to become more flexible with our settling-in process to ensure that the babies and their parents feel supported and confident during the process.
Parents are given all policies and procedures of the nursery to keep for future reference. They are asked to fill in a form about their baby, about their routines, likes and dislikes, any allergies, or intolerances so that staff are aware before the child starts. 
Parents are likely to be anxious about leaving their baby for the first time so excellent communication is essential. Parents are added to our app where they can get notified about what their child has eaten, how much sleep they have had, see photographs throughout the day and message the staff in the room. This communication tool has proven to be successful by speaking to parents. 
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Working in partnership
To effectively meet the needs of the child it is important that staff work together with parents, with other staff within the setting and with others in the wider community.
[bookmark: _Int_Aicn8lve]The Reggio Emilia approach to early years education theorised that children learn from their environment and the relationships they build with others. 
Reggio educators view education as a relationship between the child, parents, and the practitioner. The practitioner observes the child and works closely with the parents to understand how the individual child learns. The practitioner then plans activities and the learning process based on the child’s interests.
Bronfenbrenner's theory The Ecology of Human Development, 1979, puts the child at the centre of an ecological system, with four layers around the child. 
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Bronfenbrenner suggests that children learn and develop through their interactions with parents, teachers, and peers, and from the influence of their personal characteristics and the environment they grow up in, the culture, values and beliefs that are instilled in child development. 
To develop partnership working in practice we hold regular meetings where staff reflect on experiences and discuss what they have learnt from their observations during transitions. This information is used to put in place any support needed. We ask staff and parents to give feedback on the transition process, which will hopefully improve outcomes for future children. 



We as practitioners must work with other professionals to ensure that the needs of every child are met appropriately. As a result of effective observation of a child we can access any additional help that may be necessary. 
Standard 4 of the Care Inspectorate Wales National Minimum standards states that “Each child’s individual needs, including any special educational needs and disabilities, are planned for and provided for.”
Links with health visitors, speech therapists, schools and the wider community can have a positive effect on a child’s well-being.
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The importance of play 

Children have the right to play, and play is important in a child’s development. “Play is whatever the individual wants it to be, either to meet a need, solve a problem or express a feeling.” (Smidt, 2011)
Play is an important part of a child’s early development. As children play their brain develops, their muscles grow strong and they develop social and life skills, such as learning to take turns, share with their peers and understand the feelings of others. 
Children’s right to play is a major part of the UNCRC. Article 31 states that “every child has the right to rest and leisure, to engage in play and recreational activities appropriate to the age of the child and to participate freely in cultural life and the arts.”
Wales was the first country in the world to have a play policy. This policy states three main principles. 
1. Every child is entitled to respect for their own unique combination of qualities and capabilities.
2. The perceptions of the child, their views and opinions should always be respected for each child is connected to, and a bearer of, a wider culture. 
3. The child’s free choice of their own play is a critical factor in enriching their learning and contributing to their well-being and development. 

The Welsh Assembly government recognises that the impact of modern life has restricted opportunities for free play which has resulted in play poverty. Children are not always given the opportunity to get messy, play in mud and swing from trees like we used to as children, but with the growing health and well-being benefits of Forest school and outdoor play being recognised in early years and school settings children are being given these opportunities again. 
Forest school offers children regular opportunities to achieve and develop their confidence and self-esteem through hands on learning experiences in a natural environment with trees. 







There are barriers to play, such as space, costly resources, health and safety concerns and staff motivation, among others. 
We would encourage outdoor play as much as possible, resources do not have to be expensive, there is nothing babies love more than cardboard boxes, wooden spoons and pots and pans!
Our priority is to keep the children in our care safe, but they need to be given opportunities to explore, solve problems and take positive risks through their play. These opportunities will give children new life skills and build their confidence.
Children learn from adults, if they see us being active and enjoying being outdoors it tells them that outdoor play is highly valued by you and is an important part of the day. 
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Proposed outcomes
The outcome that we are striving for is happy, confident children who have acquired the skills needed to cope with transitions positively. 
When a child feels confident to go and explore their new environment without too much reassurance from their key-worker, we will know that they are happy and settled. Children will begin to interact with other staff members and their peers. Babies may not play with others yet but will happily watch them in their play. By observing them in their play we can support them to gain the emotional and social skills they need to cope with future transitions within the setting and in their futures.
The Reggio Emilia approach argues that even the youngest children could acquire skills of collaboration and critical thinking that are necessary to a free and democratic society. 
Successful transitions will enhance the child’s well-being and support their development and learning which are key factors when they start school. The babies in our settings today are the future of Wales. 
The New Curriculum for Wales (Welsh Government, 2020) sets out that children will become:
•Healthy, confident individuals who are ready to learn to lead fulfilling lives as valued members of society
•Ethical informed citizens who are ready to be citizens of Wales and the world
•Ambitious, capable learners who are ready to learn throughout their lives
•Enterprising, creative contributors who are ready to play a full part in life and work
This new curriculum sets out to equip children with skills and knowledge for the 21st century where digital skills, adaptability  and creativity are crucial, as stated in The Future of work in Wales document 2017, “Given the scale and pace of change, it is likely that many children in primary school today will work in jobs that either do not exist today, or at least have constituent tasks that are very different from those of today.”








Current Foundation Phase practice has been influenced by educational models from around the world. The Foundation Phase (Welsh Government, 2018) places importance on the benefits of learning through play in developing children’s self-esteem and their value in society. The Te Whariki Approach in New Zealand is similar, children’s learning and development is viewed holistically through open-ended play and exploration.
Scandinavian countries educational models, which are grounded in research, also promote children’s development and learning through a play-based, child centred approach. 
The importance of working with parents, family and the community are values that are common in educational models around the world. 

             [image: ]






Reference list 
Booth, Ainscow & Kingston 2006
Bowlby, J. A secure Base
Marie, S. (1979) Bronfenbrenner’s Ecology of Human Development  [Image]. (Accessed: 19th  Nov 2021).
Brooker, L (2008) Supporting transitions in the early years [electronic resource] McGraw Hill Education
Care Inspectorate Wales (2016) National Minimum Standards for Regulated Childcare for children up to the age of 12 years. (Accessed 14th Nov, 2021)
Early Years Matters (2018) Transitions  (Accessed 24th Nov 2021)
Erik Erickson Psychosocial development theory 
Elinor Goldschmied 
Hohmann 2007 
Keenan, T An introduction to child development 3rd edition. (2016) Sage, London 
Lindon, J. (2010) Understanding Child Development: linking theory and practice. London: Hodder Arnold
Maslows hierarchy of needs
Nursery world. Transitions (Accessed 24th Nov 2021) 
Oxford dictionary
Pikler, E 
Reggio Emilia Approach
Schaffer, R & Emerson, P
Smidt, S (1998) A guide to early years practice 3rd Ed. Oxon, Routledge
The attached family.com 
Welsh Government (2016) Foundation Phase Action Plan (Accessed Nov 14th 2021)
The future of Work in Wales document, 2017
Welsh Government (2020) Curriculum for Wales: Developing a vision for Curriculum Design (Accessed 22nd Nov 2021)
UNCRC Rights of the Child 
Welsh Government (2002) Welsh Assembly Government Play Policy (Accesssed 22nd Nov 2021)
 Winnicott, D (1964) The Child, The family and the outside world. Penguin, London.
www.forestschools.com>blogs





	
	
	



image4.jpg
Erikson’s Stages of Psychosocial Development

18 months - 3 years Autonomy vs. Shame & Doubt
3-5years Initiative vs. Guilt
5-13years Industry vs. Inferiority
1321 years Identity vs. Role Confusion

21-39 years Intimacy vs. Isolation
40-65 years Generativity vs. Stagnation

() The Psychology Notes Headquarter - itpi//ww PsychologyNotesHQ.com




image5.png
MASL S HIERARCHY OF NEE

Meeting one’s full potential *
in life, different for every

person Self
actualisation

Self fulfilment needs

Psychological
needs

Friendship,
intimacy, family,
connections

Security,

health,

finances Basic
needs

Food,
sleep,
water

MARKETING THEORIES EXPLAINED





image6.png




image7.png




image8.png
Exosystem: This raers o the axtemal setings i the chd's snronment that impact
incirecty ontherdevelopment, for xampe, thir father and mothers workplaces

Macrosystem: This eers o the childswidr cultral context, for xample the
conomyand changes i goverment




image9.jpeg




image10.jpeg




image11.jpeg




image1.jpg




image2.jpg




image3.png




