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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Dr. Jennifer Kirby


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	School of Fine & Media Arts


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer: BA Music Technology, BA Digital Art, BA Music (Performance and Production)
Programme Director: BA Music (Performance and Production)
Personal Tutor: BA Music Technology & BA Music (Performance and Production)
Partnership Team Leader: FdA Music (Performance and Production) at Neath Port Talbot College.

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:  2               MONTHS: 10




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.








	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

Programme Design
In my role as programme director, I have worked to redevelop the FdA/BA Music (Performance and Production) programme for revalidation. This has involved engaging with students to take the feedback to enhance the delivery of the content as well as making significant updates to the content itself. Firstly, I had to ensure that the content adheres to the QAA Benchmark Statement for Music (QAA, 2016). This ensures that the learner will develop their intellectual, practical and personal skills. These core elements have been embedded throughout the programme in terms of the content, learning outcomes and modes of assessment (K6). For example, one aim of the Performance Practice 1 module, is to ‘develop the student’s reflective skills, necessary to nurture progression.’ This has a wider goal than simply to ensure the transfer of knowledge and skills, but it is designed to provide a transformative experience. This is achieved by developing a critical awareness that is objective and constructive. Given that students who join this programme are already proficient in a musical instrument, and not beginning a brand-new subject, a different approach needs to be taken (K1, K2). Firstly, it is useful to establish the stylistic approaches and personal goals of the student. Next, we need to develop the student’s critical analysis of their own work. One method I use for achieving this is to film the students’ performance and peer-review students work in a constructive and support environment. This approach embeds the notion that learners continue their learning in HE and beyond (K4). 

This approach is relevant to this module. However, I am aware that a diverse approach needs to be taken to encompass the entire learning experience. Another example of learning outcomes on the Recording Techniques module are:

1. Safely and competently operate studio and recording equipment.
2. Work in a team of engineers and performers.
3. Conduct a mix-down and mastering session that results in the production of a stereo master recording on the appropriate medium.
These learning outcomes consider practical skills and interpersonal skills. Lectures are conducted in recording studios and classrooms. This provides opportunity to deliver the principles and practices of the subject and also provide opportunity for the learner to put theory into practice (K2). The wording of the first learning outcome, illustrates the practical nature of the module. I have planned the delivery of this module to incorporate weekly tasks which help build the students competence at a comfortable pace, and equally as important build their confidence in a new environment (K2). Unlike the previous example, students do not join the programme with previous experience in recording techniques, or the studio environment. This space can be daunting to students. For that reason, I often conduct lectures in the studio, just to get the students used to being in the environment. 

Given the practical nature of the programme, I had to design it to ensure different learning strategies and methods of measuring that learning was built into the programme document. For example, group activities must ensure equal participation of all students (V2). Students must be able to tailor the content to their own area of interests whilst still meeting the learning outcomes (V1). This has involved developing a flexible approach in both curriculum design and content delivery. In Composition and Arrangement 1, students are asked to “create a portfolio containing 1 compositions and 1 arrangements… The student is free to compose in any style and in any instrumentation of their choosing. The pre-existing music for the arrangements must be agreed upon with tutoring staff.” 
The flexibility of the assignment respects the individual aesthetic approaches of the students, whilst still meeting the learning outcomes (K1, V1). 

Handbooks
Handbooks provide students with additional resources and methods of engaging with the modules. For example, where there are tutorials for a module, the handbook provides guidance on what you should expect from a supervisor, how best to engage with the supervisor and how to prepare for the tutorials. 

Similarly, putting connect on the VLE prior to class is useful where the subject is new. I find a variety of materials is useful to students, as some respond well to text and others audio-visual (K3, K4). 





	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

Primarily my teaching method is learner-centred. Students are engaged throughout the session and often lead certain elements. Concepts are defined and students are invited to demonstrate how they apply that to their own subject area and elaborate on the original concept (V2). This encourages multiple perspectives on the one subject and so student grasp a broader understanding of the subject (K2). One specific method I developed where a module had a lot of new vocabulary, was to introduce a glossary of terms at the beginning of the module (K4). Every time a new term would come up in class we would add it to our list via Moodle. Students would produce definitions for these terms and could comment on each other’s definitions. Students were also aware of their own learning on the subject as the module progresses. 

I feel it is very important to have students take responsibility for their own learning, so that they are aware of the reasons and strategies behind the work and projects. In project-oriented modules, I found that in the beginning students often have difficulty scoping out their project and so it is important for me to help them set their tasks. However, it is important for that to shift, where students every week review and evaluate their own progress and set tasks for the following week. There are many methods for developing this and often the best approach will depend on the individual’s needs. Typically, a learning journal is useful for students to document their work, progress, including conceptual progress. This journal then provides a documentation of their learning journey. These approaches are generally used to ensure sustainability and learning beyond the programme of study and provide students with the ability to meet their own future needs (Bond, 2010).

Often the most important question in designing and planning activities is ‘what do I want the students to learn?’ and the most important question in teaching and supporting learning is ‘how do I ensure they have learnt it?’ (UNESCO, 2017). 

My methods of ensuring the learning outcomes are met come at small increments throughout the module. This can be achieved through engagement and discussion on the subject to ensure individual synthesis of the concepts (K3). It is also by building in time in the module for review of covered materials and individual tutorials. Given that students will synthesis new information in different ways it is important to provide a variety of additional resources. For example, some of that can be additional reading and some of that can be practical work to engage with the material in a different way. 

Formative and summative assessments are employed throughout. These formative assessments include group presentations or individual pieces of work submitted outside of class. These formative assessments reduce the magnitude of the summative assessments, especially for learners who may have been out of full-time education for quite some time. 

Peer-supported presentations encourage participation and support from the group (Keenan, 2014), whereas 1-to-1 consultation on student work is a way of providing support outside of the peer environment. The peer-supported sessions are an opportunity for students to support each other’s learning and so it encourages a democratised learning environment, where the view and feedback of fellow learners is as beneficial as mine (V2). 
There are benefits to both group and individual methods (Harris, 1986). I have found that a combined approach works best, as it allows students to feel connected to the group and have an awareness of the progress of their classmates, whilst also receiving individual mentorship and space for personalised learning (V3). By constantly evaluating my methods, I aim to ensure I have diverse strategies to teaching and that my methods are adaptable to the material and the individual learner (K5, V3). 

Team-teaching
In our department, we have adopted team-teaching on some modules. The primary aim of team-teaching is to enhance the quality of the teaching and learning experience (Buckley, 1999). This allows us to present different perspectives on the same material, which encourages the students to do the same – thereby formulating their own understanding. 







	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Formative Assessment
Assessment is a key part of the learning process (Forsythe, 2002). Formative assessments are an opportunity to provide on-going feedback to students and a way of encouraging them to develop their work. It is very important that the first task builds students confidence. I have found it valuable to offer informal classroom feedback on formative assessments, as a way of encouraging students and building their confidence. The openness and transparency of the feedback provides students, particularly new students, with an awareness of the assessment process (K2). In these peer sessions, feedback is also received from classmates, which encourages participation from the entire group. I provide guidelines for students to ensure that feedback is always constructive. This means that students present their work in a safe environment. I also offer students the opportunity for private feedback. This occurs in either a one-to-one tutorial or over email. I found that offering a wide range of feedback methods means that more students engage with the process.   

In small group teaching, there are chances to address individual and small-group needs, and also engage in group feedback. My intention is always to create a safe environment where students can contribute, share their ideas and offer each other peer-support (V1). This enables students to grow in confidence and change from a teacher-centred pedagogy to a learner-centred pedagogy. In that sense, the teacher can become the facilitator of the session, rather than leading the session.

Blind Peer-Assessment
I believe transparency in the assessment process is important. After understanding the learning outcomes of the module and the grading criteria, students should theoretically be able to grade each other’s work. I often use blind peer-assessments, whereby students work is presented anonymously and students anonymously grade each other’s work using the grading criteria.  I have found that as a result of this task students become more aware of the requirements of each task and more aware of the quality of their own work.  This also encourages students to take an active role in managing their own learning (Liu & Carless, 2006).

Formal feedback
In producing formal feedback, I ensure to be constructive and promote student learning. The quality of the feedback is more important than the quantity (Evans, 2013). As previously discussed, the students are on a learning journey that is designed to continue after their time at HE. This ‘feed-forward’ (Race, 2007) approach means that even feedback for final projects is provided in a way that offers means of progress. Delivering negative feedback can be difficult as it needs to very clear and put in context of the entire work (Hattie & Timperley, 2007). I aim to be very specific about the negative aspects, providing examples within the work and offering methods of improvement. I aim to encourage reflection here, so that the student can see where improvements can be made. Feedback often emphasises reflective practices. This is important for continuing professional development. It important that the feedback be focused on the task. However, placing it in context to other modules is helpful for students to interpret the feedback. This short-term and long-term balance encourages students to reflect on their practices as a whole and promotes learning beyond the lifespan of the course (Boud & Falchikov, 2006). 
Two important aims I have is to ensure that firstly the feedback is timely, especially where it is formative, and secondly that the feedback encourages and supports personal development. I found this to be quite effective as students have mentioned how they have responded to previous feedback in their other assignments. 





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
It is important to create an environment conducive to learning and creative exploration. I have observed from my teaching that presenting students with my own works-in-progress and providing them with a behind-the-scenes view of the work, encourages them to explore in a way that strives for creativity rather than perfection (K3, K5). This helps to create an open environment where peer-learning can take place. By demonstrating how I have developed my work outside of the classroom, I aim to show them ways of developing their home-based work strategies. I have found that students tend to make more progress in the week when they can begin the task in class. This may only be conceptually rather than practically, but it is a way of helping them transition between different learning environments. Recognising and supporting learning environments outside the lab and studios is also quite important to music technology and performance, where students might have their own studios and various setups at home. Students will likely have developed methodologies for working in these environments and so supporting that transition between environments is important (K1). 

Due to the nature of the subject, most of the teaching environments are labs and studios. This means that there are less formal teaching settings. To make the most of this theory and practice can be mixed throughout the session. In the lab setting, where students have their own computer to use, they can contribute to the theory aspects as well as practical, by researching new terms or looking up examples. This encourages contribution to the session and also supports multiple technologies, including audio-visual material (Beetham & Sharpe, 2007) (K4). With this method of engagement, it is often easier to assess the individual student’s needs. Some students contribute significantly, some need to grow in confidence and some learn better from observation and taking more time to process the material. To encourage others to participate, I often go around the room looking for responses on a particular idea. It is important that the question is framed in an open manner and that all types of responses are encouraged. This provides opportunity to students lacking confidence to contribute in a safe way. 

In-class tasks allow students to synthesis the material and engage in deep learning (Entwistle, 2000). It also provides me with the opportunity to monitor students’ development and understanding. In this environment, I can go around individually and support students. 

One-to-One
I conduct a lot of one-to-one sessions. I encourage the student to lead the one-to-one so I can understand how they are getting on with the entire programme and also understand how I might be of help to them. I have found that first years often need reassurance and advice on managing independent study. This is particularly important for mature students who might have been out of full-time education settings for quite some time (V1). I advise students to devise their own timetables outside of their university timetable. One that develops a healthy work-life balance and is tailored specifically to their needs. This guidance is to help develop the students time management and project management skills, that will serve them beyond their academic life. These one-to-ones are also opportunities to reflect on my own effectiveness as a teacher. Students regularly discuss their assimilation of the material discussed in class and hearing their interpretation of this provides me with the opportunity to evaluate my methods of teaching that specific material (K5).  

Blogs
For modules where there is a significant emphasis on independent study, students are asked to create blogs to track their progress and document their work. It is made clear that the purpose of the blog is to serve as a useful tool for them to manage their work (K4). It is also another way for them to develop project management skills. For example, by creating weekly blog posts where they evaluate the progress they made that week and outline the goals of the following week. This encourages them to take ownership and have autonomy over their own learning experience (Moore, 2003). 

By taking a varied approach to supporting students and importantly receiving feedback from them, I ensure that I am reaching all learners with my methods (K5). 







	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Professional (Discipline) Development
I am highly active as a composer and performer. I believe this is important to share with students, who are keen to develop in the same or similar fields. By being very active, with regular performances of my work and a strong connection in the industry, I can keep up-to-date on the development of the industry. This means that I can share this up-to-date knowledge with students and understand the place and significance of the course within the wider context of the industry (V4).   

Conferences
I regularly attend and present at conferences in other higher education institutes. This ensures that I am up-to-date on trends and developments in the music and education industries. This also provides me with the opportunity to share my work with other members of the community and have some of my work contribute to the wider network beyond my own teaching (V4, K6). 

Team meetings
We regularly discuss different methods of teaching for the variety of modules we deliver in our team meetings. This is particularly relevant where modules involve team-teaching. Careful planning and compatibility between co-teachers is required to ensure the success of this approach (Scruggs, Mastropieri & McDuffie, 2007). It is therefore important that I have an appropriate dynamic with whom I am co-teaching. These team meetings also allow us time to suggest new approaches, drawing from our different backgrounds. This is also useful when evaluating a session. We analyse the sessions together and offer each other feedback on our teaching methods (K5).  

Memberships and Other Roles
I am the Vice-President of the Irish Sound, Science and Technology Association, a board member of the International Alliance of Women in Music, a committee member of the Association of Irish Composers and a member of the Irish Composers’ Collective and the Spatial Music Collective. These roles allow me to keep a strong engagement with the music and education communities, but it also provides me the opportunities to learn from others in the field and also to share my expertise with my peers (V3). I also co-organise a concert series, called NAWR. This has provided me with an opportunity to form a bridge between academia and industry. Students are invited to attend events and it also provides an opportunity for students to present/perform their work in a professional capacity. This has proven to be very useful to a small number of students who are confident and competent enough to perform in a professional capacity. Importantly, it provides other students with something to which they can aspire.  

External Examiner
I am external examiner for the Music Technology pathway on the BA Music programme in Trinity College Dublin. I am also external examiner on the MMus Music in Newcastle University. In these roles, I have the opportunity to learn from innovations in other universities as well as present my own strategies in a collaborative manner where there is mutual benefit. It is also a way to ensure and enhance teaching and learning standards (V4, K6).

Module Evaluations
I have regular meetings with students to find where they may be having difficulties and also see what methods in my teaching are most effective and what are less effective. Although this is ongoing informal feedback, I also request formal anonymous feedback at the end of each module. Amongst other questions, the questionnaire asks for three elements that were particularly useful and three elements that could be improved upon. This feedback allows me to develop content and methods of delivery for the next delivery of that module. This means that I am constantly developing my practices and this is influenced by the students that I am teaching (V1, V3, K3, K5).    
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Caroline Thraves

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Art & Design / School of Fine & Media Arts

	Email address
	caroline.thraves@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Caroline Thraves is my line manager and so is quite aware of my teaching, academic and other professional practices as well as ambitions.





	Second Referee:


	Name
	Simon Kilshaw

	Job Title
	Senior Lecturer

	Faculty/Centre/School/Department
	Art & Design / School of Fine & Media Arts

	Email address
	simon.kilshaw@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Simon Kilshaw is the Programme Director of the BA Music Technology programme. We co-teach modules on this programme and so he would be very familiar with my teaching and assessment methods having observed many of my sessions. 









SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr. Jennifer Kirby

	Name of Signatory
	Prof. Ian Walsh

	Job Title
	Dean

	Faculty/Centre/School/Department
	Art & Design

	Email address
	ian.walsh@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

16th November 2017

[image: ]Signature:_____________________________________Date:________________________
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