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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Engage in wider and deeper background reading and utilise this to support the very good aspects identified. 
	Specialised on one aspect to allow reading to be deeper.

	Target 2
	Revise sentence structure for a more concise response that has accurate academic phrasing throughout. 
	Re-read all writing to ensure sentences make sense and accurate phrasing. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Evidence
	Reflect

	Bridging experience online via Teams, good practice shared through looking at examples from Lead school.
Develop an understanding of the four broad dimensions of Great Teaching Toolkit.
understand the content they are teaching and how it is learnt.
create a supportive environment for learning.
manage the classroom to maximise the opportunity to learn.
present content, activities and interactions that activates their students' thinking.
Develop an understanding of Rosenshine's Principles of Instruction.
Identify and critically reflect upon Assessment for Learning.
Sharing criteria with others.
Quality of questioning / Quality of talk.
Quality and use of feedback.
Peer and self-assessment.	I found it really useful to see examples from a school, it enabled me to link examples I had already seen in my school.
Growth mindset over fixed mindset. In my school we have fixed mindset as being a grey gecko and growth mindset as being a colourful chameleon.
Dojo rewards.
Lead school use pink to think and green is good.
My current school use cool blue and green for growth.
My old school use tickle pink and green to grow.
Same idea just using different colours between each school so important to learn the school’s version.
AFL:
My mentor currently uses Afl really well and it is already embedded into the school lessons. Which in turn I have already used in my lessons, for example we use peer & self-assessment in handwriting every day.
In our groups the idea was to try 2 strategies of Afl one that was the same as each other to compare, and one that was different. The other members of my group really wanted to use thumbs up/down as a strategy due to its simplicity and ease to incorporate with any age. Due to my mentor already having Afl embedded I didn't want to interrupt it by trying something new as the children are young and it could be confusing. Plus, I didn't feel the thumb up/down was needed with my class in the lessons that I teach. As I already have a good routine with the sessions and I already know which students need extra support. So, I made the decision not to use the strategy as it would use time that I did not have and not give me any extra information. Not all Afl strategies will work with every class and I believe it is important to learn from the pupils and make decisions that will aid the learning.
I decided to look at strategies that I believed would help my learning as a teacher. So, I looked into Success Criteria and Ask a friend strategy.


Test
	Evidence
	Reflect


	Sharing criteria with others:
Steps to success. (S2S)
Success criteria is spoken about a lot in teaching and is use throughout. So I wanted to use this test phase to explore success criteria and see how useful it is first hand. With my foundation. phase class I teach them maths in small groups, which means over 4 days I teach the whole class and adapt the session to their ability. I used this to change the success criteria with each group to see the difference it made.
1. No SC.
2. Verbal SC
3. SC on whiteboard that I decided.
4. SC on whiteboard that students agreed on
Quality of talk/ Quality of questioning:
Ask a friend.
If a learner is asked a question and is unsure of an answer, they can ask a friend for help.
Think, pair, share.
Ask a question, allow children to think for themselves, then let them talk to their partner about it, then anyone in the class can be asked to answer as everyone has been discussing the question.

	Sharing criteria with others:
Steps to success. (S2S)
1. No SC - task was being done but the focus was on the wrong section
2. Verbal SC - task was being done but I was repeating myself over and over again to get them to focus.
3. SC on whiteboard that I decided - was easy to refer to whiteboard over saying it out loud, task was done, and all children could identify the stages through the criteria.
4. SC on whiteboard that students agreed on - barely had to refer to criteria as students were doing that themselves.
What went well:
· Showed me first-hand the impact SC has on children's learning and staying on task.
· Help myself as the teacher to not spend the whole time explaining the activity and actually interacting with the children and the learning.
· When students create the success criteria their understanding seems to be better as to the why to the activity was established together over me telling them this is what we are doing.
Even better if:
· SC could be established with the whole class at beginning of the week, this way time would be saved each day as already established and the whole class would work from the same criteria.
Quality of talk/ Quality of questioning:
Ask a friend.
When learners got stuck on a question I would ask if they wanted to ask a friend, this way they could get the support from someone else in the class who believed they knew the answer.
What went well:
· Would be able to move on quickly if someone was stuck, and not be waiting for an answer for too long.
· The student would not feel bad for not knowing the answer as they had someone else to fall back on.
Even better if:
· Could make students feel uncomfortable because they didn't know an answer.
· Students confidence could decrease.
· We could make sure all students feel confident answering questions. Think, Pair, Share.
I then changed my strategy to see if Think, Pair, Share would be a better choice.
Quality of talk/ Quality of questioning:
Think, Pair, Share.
When asking questions allow students time to think of an answer themselves, then let them talk to a partner about their answer, and then share with the class. Can use lollipop sticks to choose children or ask children who don't normally raise hands.
What went well:
· Allows all students to try and think of an answer.
· Allows students who know the answer but are unsure to talk to someone about their answer.
· Increases confidence if answers match their partner.
· Encourages discussion if answer is different.
· If the question allows multiple answer can help students have answers they had not thought of.
· All students feel willing to share as even if the answer is not right, they do not have the pressure of it just being their idea.
Even better if:
· Allow students to pair up with someone else to get more clarity. - Walk and talk.
· Allow students to form groups to discuss further with more people.


Share
	Evidence
	Reflect


	Bridging experience online via Teams, sharing our experience and what we tested in the form of a video, photographs or live presentation.
· We had 20 mins in our groups to discuss what we had found and form an order to report back.
· The rest of the day was then each group sharing their experience and asking questions.
	In my group it was interesting that the other members also looked at Success criteria so we could talk about the differences from school to school. This did also make me glad I had looked at something else otherwise our whole group would have looked at 2 strategies which were both the same instead of a different one.
Allowed myself to talk about ask a friend and think, pair, share and how I changed my strategy throughout the test as I felt fit.
Hearing what everyone else did was really useful in seeing how different strategies worked better with different ages and students.
Also, how the same strategies could be implemented differently depending on age and the way it was done.
For example, Success Criteria was talked about a lot, but other people used it to push more able students further by having a Must, Should, Could version and also adding in a challenge. Which I will defiantly use in my teaching profession.





SKD
Literacy - RWI
Evidenced by an asset? a
In my first placement my school is using Read Write Inc (RWI) to teach Foundation Phase. Although knowing that a lot of schools use the scheme, I had never had an opportunity to teach it, therefore being totally new. Normally schools have two full training days on the scheme, this was not possible due to COVID and the time I was in school for. This meant I needed to learn it myself, I was fortunate to be able to observe in the beginning, to understand the structure of the session but my main struggle was the pure sounds. I was adding schwas to the end of my sounds like 'muh' instead of 'mmmm'. I needed to adjust my language quickly to avoid children's learning being compromised. 
Phonic strategies are a key aspect of the Foundation Phase reading programme of study. They need to know all the phonemes (sounds) learning the wrong phonemes will make it harder to learn the correct ones which is why it is important that I know the correct way to say each phoneme to enable their learning.
In many schools they use a scheme to teach phonics, in my placement school they use RWI, I was able to use the RWI website to learn more about the scheme so I could understand the why they were using it which would make it easier for me to learn and to fully understand the benefit.
Due to COVID RWI had already made multiply videos for YouTube to help parents teach their children at home. One particular video I found useful to teach myself the sounds was of a young girl saying each sound. I was able to pause the video and practice as much as I needed, I also had a reference to know exactly how it should sound. 
Another website that I used to help learn the sounds was oxford owl. Oxford owl has a phonic audio guide, what was useful about this was all the phonemes that sound the same were made clear this allowed me to make sure I learned each individual phoneme but also the graphemes, as these were the ones, I was actually teaching at first.
My mentor commented straight away on how far I had come. The main benefit is that many schools use either this scheme or similar therefore this training will be valuable in any school. Also, if a school uses a different scheme I know I can learn it very quickly.

Digital competence – Google Classroom
Evidenced by an asset? a
When starting placement in January, all learning was being done online. In my placement school they were using Google Classroom (GC) to set work and have video calls with the children. Having never used GC before, I needed to learn exactly how it work. The school were going to provide videos, but I needed access to GC to access the resources, unfortunately it took a while to get set up and activated, therefore I decided to use my time to see if I could learn without their resources. 
YouTube had a wonderful video that explained each aspect of GC it even had in the description the times that different part were explained, this was very beneficial as the beginning of the video explained aspects that were already set up by the school that I would not need to do or change. The main aspects I needed to learn was posting and commenting in the stream and creating assignments. Including adding videos or docs etc.
Once I understood how to implement these aspects it was simple to recreate and adapt as needed. I've also included two assets, one of a post in the stream with an attached video, and an assignment with an attached doc.
On the 19th January a University Lecture did a GC workshop, which I attended. It was really useful to see how other aspects that I had not needed to use worked. Another great aspect from the workshop was to see it from the learner’s perspective as well as the teachers. This gave me a greater understanding to the platform.
Welsh Development – Welsh Class
Evidenced by an asset? a
Learning the Welsh language is particularly important to me, I have a Welsh speaking partner, I have chosen to live in Wales, and when I have children, they will be Welsh. In school I did a French and Spanish GCSE, and I was terrible, I really struggled and after that languages were not something, I was willing to learn. But my life has changed, and I feel it is very important to learn Welsh, from teaching in a school with limited Welsh I did find it an issue. Since having Welsh lessons as part of my PGCE to get myself on the Welsh framework, I have enjoyed learning a second language and I think it is being able to use what I'm learning in real life either with my partner or in school.
Knowing that Welsh is a weakness of mine, I have joined a Welsh class, this takes place every week for 1 hour and 30 minutes. Not only have my Welsh improved since my confidence in speaking and teaching Welsh has also improved. 
This Welsh class goes through many units of Welsh and there is an course book that has been extremely useful specially to keep all notes in one place. In Welsh class I have numerous opportunities to read and speak welsh. Not only do we have class each week homework is also set so that our tutor can see where we may be struggling, and it gives us an opportunity to write in Welsh.
The Welsh government is aiming for a million welsh speakers by 2050, I find it lovely to know that I am involved in helping to make that happen not only by learning welsh myself to be one of that million but also that I will be teaching children welsh to include them in that one million. Although I still have a long way to go, I am on a journey that will forever continue.


Safonau/ Standards

Professional Experience Template 1: Progression in Learning - Performance Poetry 
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
I was given three sessions over three days to teach performance poetry. Knowing that students learn slowly building on prior knowledge I designed my three session so they would build on the previous learning, progressing to a final session where students could perform their own poetry. 
Session one: We explored what performance poetry is, based on students having no prior knowledge. I showed the students examples of performance poetry and allowed them to justify their opinions to explore what they thought was good and not good. 
Session two: We recapped on the information we learned about performance poetry. Using some extra videos and information the student used everything they had learned to create their own success criteria, which they then used to assess a performance. This allowed them to notice how something was done and also to see where improvements could be made. 
Session three: The students used their knowledge to perform their own poems and then self-assess against a success criteria. 
By creating a sequence of lessons, I was able to split the learning up into more manageable chunks, to prevent cognitive overload. There was a clear end goal with the steps to get there. It allowed me to create a basic level of understanding on day one, as I did not know what previous knowledge the students already had. With each session building on the last, student understanding was reinforced with each session. This resulted in all students able to complete the final task. 
What have you learned?
Learning is easier when you can link it to past knowledge or build on previous knowledge. It is also important to re-visit previous knowledge to check and reinforce learning. True learning only happens when time has passed and the knowledge is still remembered, otherwise we have not actually learnt. Most learners need time to understand and comprehend what they are learning. If you teach one session although you may get through the whole session and have the same outcome you have no knowledge as to has the session actually taught the students anything. Learning is a continuum which you add to as students understand. 
Breaking the topic down into smaller chunks allowed myself to give clear learning outcomes and clear expectations some of which were agreed together with the students, which would have developed their understanding. The learners benefited by understanding the how and the why before they had to do. 
What next?
Due to online learning the sessions were very structured I had no real understanding about how they were learning other than the end pieces of work. This meant there was no time to reflect on the learning, resulting in more able students would not be challenged and the less able may have not had enough support. Also, the activity of creating a success criteria was done individually where if in a face-to-face environment it would of been done as a collaborative piece of work which we then would of used for the third session. The structure was very linear where in a normal environment you would go back and forth as the learners needed to. Next time I would also like the learners to understand the next steps and identify where we are heading. Being able to build on knowledge slowly and focus on small aspects will go forward into all of my planning where possible. 

Professional Experience Template 2: Differentiation - Numeracy FP
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Differentiation is very important it allows all the learners to progress, no matter what stage they are at, changing the activity to suit their individual needs. In my placement the learners are already grouped to ability levels across the cohorts. Therefore, all the children I am working with are the more able year 2s. The learners are also placed into 4 groups in the class again based on ability. This works that over the course of the week all four groups will have done my activity based on my learning objective (LO). All of the students have the same LO and success criteria for the week, but the activity is adjusted to suit the level of their learning. 
The less able learners were using a part-part-whole model thinking about number bond up to and within 10. While the more able learners were using a part-part-part-whole model, thinking about number binds up to and within 20. Because the LO was looking at 'counting on' strategies it was important to focus on number bonds that the learners are familiar with. 
Even though the set activities were designed for the learners on that particular day, because I had planned the whole week together, I was able to set up the activity with the option to make the task simpler or harder based on how the learners were doing. This was done by having the part-part-whole model on one side of the paper and the part-part-part-whole model on the other side. This meant that if I identified that a learner was not working at the correct level it could be adjusted straight away. I did not need to adjust this in session but knowing I could, if it was needed to allow all learners to progress.
What have you learned?
I learned that being prepared for situations that don't arise is much better than not being prepared. Planning with all your learners in mind allows you to know in advance how to make the activity simpler or more challenging based on the learner. This also gives me the knowledge of the prior learning and the future learning. Changing the level of the activity for the learner will allow all learners to progress rather than just a few. I was working with learners of similar ability but in some situations, you may have a mixed group and need to be able to adapt to each learner there and then, which I believe this activity would have been able to suit a mixed ability group well. All learners benefit when each learner is thought about and lessons are adapted for them.

What next?
When planning also consider how could the activity be simplified and how can it be progressed. You need to always be thinking about both sides to influence the needs of all learners. Also be prepared to adapt the activity based on how the learners are progressing during the activity. Where possible keep the general activity the same especially in numeracy it will be more effective to only change the difficulty in regard to the numbers rather than the whole activity. This will make it easier if you do have a learner who need to progress quicker than others.

Professional Experience Template 3: Physical Circuits
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
As part of the Physical task each week the learners were asked to reflect on the activities by giving each activity a star rating. The first week I was involved in the Hub's session for PE, without even asking they were giving suggestions for other activities that could be included in the circuit. Based on this I then added the question 'Could you suggest a new activity?' into the reflection part. Then when planning the future sessions, I used suggestions from the learners for example burpees was suggested by the hub and prior to their suggestions I didn't even know that they would know what a burpee was. 
I also looked at the star rating that the learners were giving to the activity. If an activity was getting a good star rating, I would look at including it in another circuit for example Star jumps. I also looked at activities getting a low rating and removed them from circuits, for example stand on one leg. 
Taking consideration for the learners view on the activity improves engagement and also makes them active participants in their own learning. This also benefitted the learner’s well-being, being active during lockdown was suggested as beneficial for mental health, and if the learners enjoyed at least one of the activities they would be taking part in exercise. 
What have you learned?
In Foundation phase (FP) I found it very difficult to find an opportunity to listen to the learners and implement their ideas into the session. But in KS2 it was much more natural with many opportunities. It has allowed me to realise that something I once saw as difficult is actually not. I would be able to use the exact same method in FP. Plus using star ratings to gage enjoyment of activities would be simple to implement into FP and then I can use the data to help engage the learners.
What next?
Connecting with learners is very important it helps engage them in your activity. Spending time getting to know the pupils and implementing their views and interest into session will always gain interest. This is something I do when trying to create a rapport with the students but had never thought to then implement it into the learning as well. So, moving forward I will listen to learners about their general interests and see if I can find ways to implement those interests into their learning.



Part 2: Critical Reflection
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Introduction
I have chosen assessment for learning as my area for professional development, to be specific I have focused on success criteria and sharing that criteria with the learners. During my experience before my PGCE, success criteria was always talked about and I was always told to use it, but no one ever explained to me why we should use it, or the benefits of using it. This had in turn made me look at success criteria as a chore that takes time and does not give any real value. I was of course wrong but why was I wrong, because I had not understood how it was effective and was actually using it incorrectly. On placement success criteria was brought up again but this time we had a bridging experience based upon assessment for learning which talked about success criteria and its place in the classroom. Not only did it make sense I was then able to implement it correctly and actually see the benefits first-hand. In one week, I was able to work with children; not using any success criteria, verbally using success criteria, using criteria that I had created in written format, using criteria they had created in written format. During that week I not only got to see how the learners reacted to the changes but also how my teaching could change and in turn improve depending on how the criteria was created and how it was implemented into the session. One week was all that was needed to change my whole opinion on success criteria, if all that could happen in one week what else could happen with more knowledge and understanding.

Critical Discussion of Chosen Aspect
What is assessment for learning? Assessment for learning is a strategy to help improve learning, it can be split up into categories, Marshal and Wiliams (2006) split assessment for learning into four broad categories: questioning, feedback, sharing criteria and self-assessment. Sharing criteria is one of the aspects of assessment for learning, however sometimes assessment for learning is split into four categories not including sharing criteria. Instead, it is split into the following categories: questioning, feedback through marking, peer- and self-assessment by students, and the formative use of summative tests (Black et al, 2007; Flórez and Sammons, 2013). So, what about success criteria? Success criteria is no longer its own category but instead feeds into the other categories. Hattie and Yates (2014) use success criteria to implement feedback while, Dann (2002) using success criteria for self-assessment. Removing success criteria as a category has allowed success criteria to be used and implemented into the categories as is seen appropriate. Using effective questioning could even link to creating success criteria, allowing success criteria to be involved in another category of assessment for learning. Assessment for learning has also been split into five categories rather than four which allows for success criteria to be its own category again. The five headings incorporate all categories previously discussed to bring; sharing success criteria with learners, classroom questioning, comment-only marking, peer- and self-assessment, and formative use of summative tests (Black and Wiliams, 2009; Wiliams, 2009 and 2011).
Assessment for learning is designed to assess learners to allow them to move forward. Developed from Ramaprasad (1983), in order for learners to move forward with learning they need to know three pieces of key information; where the learner is, where the learner is going, and how the learner is to get there. Petty (2004) allows us to believe that this information can come from the teacher or the learner, it is not important where it comes from, what is important is the information itself. Black and Wiliams (2009), connect the five aspects of assessment for learning with the three key pieces of information to represent how and who should present the information. In this model success criteria represents the whole section of where the learner is going and can come from anyone; teacher, peers, learner (Black and Wiliams, 2009; Hattie, 2012; Wiliams, 2009 and 2011).
Assessment for learning associates itself with Vygotskyan theory, that learning is an active process which can develop at the rate you choose to interact with it (Moore, 2012). Success criteria can be used as scaffolding to help learners progress one step at a time, or to direct certain task to certain learners based on their own learning and progression. Learners and teachers can work together to ensure that the success criteria are suitable for the learners but still relates to the learning intentions of the teacher. Using the three core elements discussed earlier can help learners and teachers have the correct information in order to successfully move learners forward with or without scaffolding. 
It was discussed earlier that success criteria helps teachers and learners to understand where they are going, but success criteria can also be used to establish where learners are now. This can be done through multiple ways, feedback from the teachers, the teacher can mark work against the success criteria to determine where the learner is currently working, the teacher can then feedback this information to the pupil through written comments or verbal feedback (Hattie, 2012; Hattie and Yates, 2014). Either way the teacher has identified where the learner is now based on the success criteria, then using feedback has allowed the learner to also know. Peers and the learners can use the same approach to identify where the learner is through peer- and/or self-assessment, using the same approach as the teachers the learner or peers marks the work following the success criteria relating to the intentions (Dann, 2002; Hattie, 2012). This time the learner can feedback to the teacher with the information. Success criteria can also be used to inform the learner how to get where they are going, once the learner and teacher know where the learner is and where the learner is going, the teacher can use the success criteria to feedback to the learner and explain the next steps to allow the learner to progress to where they are going (Hattie, 2012; Hattie and Yates, 2014). With success criteria establishing information for all three key aspects, it is not surprising that success criteria have been describes as the heart of assessment (Bates, 2016; Hattie, 2012; Rooney, 2007; Spendlove, 2009).
Antoniou and James (2014) looked at an assessment for learning framework beginning with communicating success criteria to learners, the feedback afterwards was quite negative revealing that learners had not moved up the success criteria. When looking into the effects in more detail it was made aware that the teachers themselves did not truly understand success criteria and how it benefits the learners and the teaching. Many teachers found it to be a waste of time and/or it was an impossible task due to the variety of learners in one class. Success criteria has to be used a particular way in order to be effective, it should be used throughout the lesson and it is important that the learners truly understand the value of the success criteria, this also means that the teacher understands the value as well (Hattie, 2012; Wiliams, 2009). Many teachers see success criteria as a tick box exercise doing it just to show they have thought about it but don’t actually implement it into their lessons and the classroom. Success criteria has been more effective when shared with the learners to allow them to understand what they are aiming to achieve (Bates, 2016; Coe et al, 2020). In turn this increases motivation as the learner feels capable of succession based on desired outcomes and have a clear understanding of how to avoid mistakes (Coe et al, 2020). Bates (2016) informs us that the success criteria should be inclusive of all learners even though each learner is on their own learning journey, a benefit of success criteria is it can have multiple layers in order to apply to each individual learner. Success criteria can be used to challenge learners and create high expectations no matter what stage of learning you are at, what is important is to use the criteria to develop every learner forward on their learning journey (Coe et al, 2020). Spendlove (2009) tells us different ways to create the success criteria allowing the learners to be involved in the process, this could be particularly used to allow all learners to see their place within the criteria. Spendlove (2009) suggests; letting the learners create the success criteria, letting the learners adapt the success criteria, or letting the learners decide which aspects of the criteria are the focus. Hattie (2012) suggests that learners are more engaged with success criteria when they are involved in creating it rather than the teacher deciding for them. The teacher will still need to have an idea of what the success criteria should be and using effective questioning can construct the criteria with the engagement of the learners. If learners are engaged in the creation of success criteria this will result in learners being more motivated to learn and in turn succeed. This is known as autonomous motivation where learners feel that their value and interest align which lead to increased involvement in the activity (Coe et al, 2020).
If teachers are unsure of how success criteria should be created Hattie (2012) goes into detail about five components for success criteria: challenge, commitment, confidence, student expectations and conceptual understanding. Expecting learners to understand something the teacher doesn’t is always going to be an up-hill battle and will it actual be a benefit to the learners, most likely not. Teachers need to be educated in the strategies they use to improve learning, if a strategy is not used right it may as well not be used at all. 

Conclusion
In future teaching I will focus more time on how success criteria are created, where possible I will spend time with the learners to jointly create the criteria, allowing the learners to be involved in their own learning. I will look at creating criteria that not only focuses on the learning intention for that session but also implement a way to include learners individual targets as well. I want to try and do this in a way so that the content of the work is the focus but also so that an element relates to themselves and their own individual progression. All children’s handwriting progresses at different stages, some will be joining their letters while others will be just forming the individually letters. All children should be challenging themselves at the stage they are at, but the content should not be marked differently because one child’s handwriting is more advanced than another. Therefore, handwriting will be an aspect of the success criteria but will be marked based on where there at and not interfere with the learning intentions. I will continue to refer to the success criteria throughout the lesson but also to include time where we can review the criteria and reflect on how well we did that session.
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