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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Dr Sandra Dettmer


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Swansea Business School


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)
	MBA Programme Director (0.5)

Student Support Liaison Tutor

Module Leader: 
    Global Business Environment (Level 4)
    Organisational Consultancy (Level 6) 
    Managerial Economics (Level 7)        
    

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:      7           MONTHS: 5 




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.







	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

“Educating the mind without educating the heart is no education at all.” (Aristotle) 
Discussions surrounding the importance of the interplay between motivation, emotion and cognition formed an integral part of my studies in Pedagogy (Sembill & Seifried 2002), but only the teaching experience allowed me to understand the real meaning of this holistic principle (A5, K3, K6, V1, V2, V3). Ever since, it is the underlying principle of my lesson plans and 12 years of teaching experience are providing me with the confidence to put this into practice in the classroom and to share this principle with colleagues (K2, K3).

Within the last five years, I actively took part in validation and school auditing events, designed and redesigned a number of new modules within the discipline of economics and sustainability, organised trips and extracurricular events for undergraduate students and project week for postgraduate students (A4, K1, K6). Evidence of my contribution in this area can be found in the successful development and validation of the MSc Trading and Finance, in the contribution to the University wide online module of the Well-being of the Future Generations (Wales) Act Certificate and in the positive student feedback on the learning experience from guest speakers, external visits and project week (K1, K4, K6). 

As module leader for Global Business Environment, I need to ensure that the module content reflects most recent economic, social, technological and political developments (Sloman et al, 2016) (K1, K6). The current relevance of the discussed topics naturally enhances student engagement and motivation (Colander 2004) (K1, K3). The demand for this flexibility in adapting the lecture notes and tasks was in contrast to the working practice of my colleague with whom I shared this module, as had prepared and planned every task prior to the beginning of the semester. In order to ensure consistency, we had weekly meetings where I shared my tutorial tasks following the problem-based approach on current topics, with my colleague (K1, K2, K3). During reflective discussions after the teaching, it became evident that the positive teaching and learning experience increased his confidence and encouraged him to use this approach also in other modules. 

I have learned from my experience in teaching the module Organisational Consultancy, that especially international students have difficulties with the assignment task of ‘identifying a consultancy project’ (K1, K3, V1). As module leader for this subject, I have had several discussions with the teaching team on how to improve student understanding (K2, K6). In order to give students an idea about a consultancy project, I invited different guest speakers from various industries and asked them to present a real problem based on their organisation which then can be used as a default case study (K1, K2, K3). I have also encouraged other members of the teaching team to attend these presentations as part of their CPD (K6). Most recently, this initiative has led to a collaboration between some students in the Business School, the Faculty of Art and Design and the organisation Wolfestone (K5, K6, V4).

Whereas students gain a sound knowledge within the various subject areas (K1) during their undergraduate degree, research (Bond et al. 1993) postulates to overcome these learning and knowledge “silos” especially at postgraduate level (K6, V3). In order to overcome this modular learning and stimulate a more creative and critical thinking process within the MBA students, I have collaboratively designed and planned learning activities outside lecture room and independent of modular constraints. For an entire week, students had the opportunity to work in groups and with the support of lecturers, online resources and external consultants on real world problems (K1, K2, K3) (Duch, Groh and Allen, 2001). Students as well as the involved lecturers were able to relate theory to the wider context of professional practice (K2, K3, K4, K5, V4). All students provided a very positive evaluation of this week in their reflective blogs which they had to write as part of the project week assessment (K5).

Finally, I have contributed to the professional development of my colleagues as part of my research on the effective use of ICT in the classroom (Dettmer 2016) (K5, K6, V3).
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

The reflective approach of this application make me realised that journey from being a ‘lecturer’ to become a ‘learning designer’ is ongoing: the context dimension in conjunction with a more activity based view of learning and the appreciation of the multi-learner environments (Dalziel 2003, p. 594) (A5, K2, K3, V1, V2)  provide constantly new challenges and opportunities. Students need to become autonomous and life-long learners (Blaschke 2012) in order to be well-prepared for the challenges and complexities of today’s workplace (K1, K3, V2, V4). 

The following examples of my teaching and learning activities are based on problem-based learning, the use of games in teaching and involvement of guest speakers during lecturers or organisational visits. 

Especially the context dimension of teaching at post-graduate level offers potential to base the learning on more complex and self-identified problems (K1, K3, V1, V2). Most of the post-graduate students have practical work experience. Their willingness to share information is an invaluable asset in collaborative learning situations (K1, K3, V1, V2). Subsequently, I design sessions based on authentic and problem-based tasks (A1, K2). At the beginning of the MBA project week, students obtained a project brief where they had to select not only an industry but identify potential disruptors to the conventional way of doing business (K1, K2, K3). As mentioned in (A1), I invited the MBA teaching team to join the activities during project week. I explained the rationale for project week and particularly emphasised that the students are not supposed to receive any “teaching” during this week, but I would like the lecturers to provide guidance and facilitate learning (K2, K3, K6, V1, V3). I observed, that students became fare more independent in their learning during this week in terms of structuring and organising the individual projects (K5, K6). Student feedback for this week was excellent and one student commented, “I have learned more during this week than in the three years during my undergraduate degree.” All involved lecturers were very positive about this different learning and teaching experience.

At undergraduate level, I teach the module “Global Business Environment” which introduces the students to basic economic concepts (Sloman et al. 2016). There are several challenges attached to this module: some of the students already have a background in economics from previous education, other students perceive economics as a technical and analytical topic (K1, V1). Following the motivational and emotional postulation, I am addressing this problem by following the game based approach (Bond et al. 1993) (K1, K2, K3, K4, V1, V2, V3). Instead of introducing or presenting several economic concepts, games like the “International Trade Game” allow students to experience various economic phenomena (K1, K3, V1). I have employed a number of different games during my teaching. I realised that this approach is a very inclusive way of learning as all students can participate and contribute (V1, V2). By adding additional variables, it is possible to adjust the level of complexity in the game and hence differentiate according to the cognitive ability or pre-knowledge of students (K1, K2, K3, V1, V2). I shared my enthusiasm for these games with several colleagues and some observed these sessions. Based on this experience, the game based approach to teaching has proven to be very effective as students enjoyed the experience, actively took part and could relate and recall economic principles more easily afterwards (K1, K2, K3, K5, K6). 

Especially during the final year at University, students need to think about their future career, they need to take part in assessment centres, give presentations during interviews and need to have a professional network (V1). As module leader for “Organisational Consultancy”, I realised that this module offers an opportunity to help students into the real business world by providing support in these activities (K1, K2, V1). In my preparation for this module and by speaking to local businesses, I discovered that many consultants or entrepreneurs were genuinely very happy to come in and give guest lectures, amongst them were the founders of Gower Cottage Brownies, All Trousers, Neodynamics and the marketing consultant of Wolfestone (A1, K1, K2, K3). Students were inspired by their entrepreneurial spirit and were able to increase their professional networks (K1, V1). For instance, one student started on internship for Wolfestone and has now full-time job with this organisation. Furthermore, I have also asked my colleagues to attend these professional guest lectures as part of their own CPD. Contacts made with these businesses have now been used by different colleagues within the Business School (K6, V4). 
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	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

As experience and research shows (Biggs 1999), assessing students in a robust, fair and reliable manner is a challenging task for the individual lecturer and becomes more difficult when the teaching is shared between colleagues (K1, K5). Feedback is crucial for the individual student, not only in terms of the cognitive learning experience and development, but can also have a significant impact on motivational and emotional well-being (Biggs 1999, Sembill et al. 2002) (V1, V3). For students to become independent learners, they need to able to understand and apply assessment criteria (K3). Overall, I prefer the use of formative to summative assessments due to their greater impact on the learning process (Biggs 2003) (K3, K6, V3).

My evidence for this activity relates to my teaching of the first year module Global Business Environment (GBE), the final year module Organisational Consultancy and MBA project week. 

Following on from my experience of teaching first year students in GBE, I have realised that many students find it difficult to apply models such as Porter’s Five Forces (K1, K2, K3). In order to introduce the first year students to the problem-based approach of learning based on real world examples, I linked their assessment to a specific organisational visit (K1, K2, K3). During our trip to Penderyn Whisky Distillery, I briefed them with the specific task to assess Penderyn’s opportunities for expansion into Swansea, which was in real discussion at that time (K1). Highly motivated and engaged by this live experience, students asked questions and made notes during the tour through the whisky distillery (K1, K2, K3, K4). We discussed the specific Porter’s Five Forces model in the lecture room afterwards and students were able to apply the model readily. As a number of colleagues had joined this trip, they could observe the set-up between assessment and trip and also gained an insight into the operations of this particular business. Since then, I have also designed other assignments in conjunction with local organisations, such as the LC2 and Liberty Stadium. Finally, I could observe a positive correlation between attendance and attainment (K2, K3, K5, K6). 

Students in the module Organisational Consultancy are taught by myself and up to three other colleagues.
In order to ensure consistency, we run a combination of plenary teaching sessions and individual group. (K2, V1) After three weeks of teaching, we ask all students to give a short presentation on their chosen consultancy project. This presentation is a formative assessment of the students’ progress and is assessed by two members of the teaching team (K3).  In order to provide consistency, we change the assessing teams, i.e. individual lecturers rotate between the teams (K2). Most recently, I have also invited external business consultants to take part in the assessment procedures to instil even greater fairness and professionalism into the student assessment (K5). 
The additional rationale for this is to enhance student experience as a presentation in front of a panel of ‘internal and external experts’ resembles closer to a real world scenario with expected positive impacts on effort and motivation by the students (K1, K2, K3, K5, K6, V4). The consultants were briefed about the assessment procedures and criteria prior to the student presentation. My colleagues benefited from this collaboration with external consultants as they had access to ideas which originate from real business and consultancy experience (K6). Particularly beneficial was the discussion with the consultants after the student assessments: As students were aware of the fact that they were not marked on the presentation, a few of them did not turn up and hence could not benefit from this exercise. A possible solution to this problem might be the introduction of a traffic light system, i.e. students are only allowed to progress to the next assessment step if they had a green light; amber and red require some minor and major improvement. In a rotating manner, students could sit on the panel to become part of the assessing team (K5, K6).

Learning from experience, I scheduled a formal ‘mid-week’ review into the project week schedule (case study 2) (K5). As MBA project week took place at TechHub (High Street, Swansea), I asked the co-founder and CEO of Tech Hub, Paul Harwood to be part of the mid-week review. The rationale behind this invitation was  to add an extra layer of professionalism to this event with its positive implication in terms of authentic learning environment and motivational effects (Bond et al. 1993). Students had to pitch their ideas to him and he provided them with constructive criticism. It was an invaluable experience for students, myself and my colleague who had joined this session (K5, K6, V1). Taking the feedback on board, one MBA group has won the University wide Robert Owen Challenge Cup (K5, K6, V4).
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

[bookmark: _GoBack]My evidence for this Activity relates to my experience of teaching mixed cohorts of national and international students but is also derived from observations on the game based learning approach, MBA project week, feedback from student trips and my role as student support liaison tutor.  
 
Within the last academic year, I had the opportunity to deliver a module as part of the eMBA using the platform Curatr and I gave an online lecture as part of the Well-being of the Future Generations (Wales) Act 2015 Certificate (K4). Through this experience of online teaching and my participation in related online learning/ teaching training events, I was able to use some of the advantages offered by the online learning environment in the conventional teaching as outlined by Hart (2018) (K1, K2, K3, K4). 
During the teaching of the MBA module Managerial Economics, I noticed a clear disparity of student contributions from national to international students: Especially during discussions, home students were far more vocal than oversees students (K3, V1, V2). Encouragements to contribute more actively were not sufficient to achieve a desired level of engagement. As I realised this lack of verbal contributions was mostly a language problem, I set up an online discussion forum on Moodle (K4, K5, V1, V2). I opened this discussion forum for a limited time period and I could observe that national and international student contributed more equally (K4, K5). In reflection, the electronic learning space has proven to be a ‘safer’ learning environment than the actual classroom as especially the oversees students had time to prepare their contributions instead of providing ad hoc arguments. Students liked this innovative type of assessment and provided excellent feedback “I really enjoyed this exercise and realised only afterwards how much I have learned during this online discussion“. When I introduced this idea to a number of colleagues, we found a number of reasons why this type of assessment also seems to fit within the current and future communication culture: Students are much more used to express opinions etc. online through social media rather than in direct face-to-face conversations (K3, K4, V1). Given my experience in the online learning space, I am now mentoring a colleague in the delivery of an online course. 
I feel very excited about the opportunities provided through the blended learning approach as it offers an additional and alternative learning environment, which allows for greater differentiation and has the potential to balance situational differences (K3, K4, V1).

In terms of student retention and engagement, I have learned from experience that particularly first year students find it difficult to engage after the first semester (K2, V1, V2). This can have a particularly negative effect on student retention rate. This observation is also supported by research which states that students are most likely to feel disengaged with their course after Christmas and ‘isolation’ and ‘not fitting in’ are given as primary reasons why students think about leaving the course (Thomas 2012) (V3). During my role as Level 4 year tutor, which I was sharing with another colleague, we discussed various possibilities to combat this lack of engagement. We came up with the idea of taking the first year students on a trip at the beginning of the new semester. We both agreed that the trip should not only be highly relevant in terms of content, but also needs to meet the social dimension (K1, K2, K3, V1). An added bonus of such trips is also seen in the interaction between the lecturer and student outside the teaching room. I took the lead and organised a trip where we visited the Royal Mint and Penderyn Whisky Distillery. As additional incentive for the students to take part in this trip, I linked the assignment question for Global Business Environment to this visit (A3, K1, K2).  Furthermore, students earned a small percentage of the mark by simply attending this trip (V2). 

As student support liaison tutor I am the interface between student support workers and other lecturers in order to look after the students who are entitled to compensatory measures (V1, V2). As part of this role, which I have held for the last two years, I need to make sure that my colleagues in the business school are aware of students for whom we need to provide special measures (V1, V2) and appropriate adjustments measures are made. On the other hand, I need to make sure all students are treated fairly and the rest of the student group is not disadvantaged, as they do not have access to similar support (K5). 
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

My evidence for this activity is based on the active participation of CPD events, the attendance of different conferences and workshops at other Universities, presentations at the Nexus conferences (2016 and 2017) and at the Staff Development Days of the Faculty of Business and Management (2016 and 2017).

I regard curiosity and the constant urge to learn to be amongst the main characteristics of lecturers in Higher Education and therefore I am trying to attend various conferences and workshops throughout the academic year. As teaching commitments are mostly the reasons for not attending relevant seminars, I have most recently experienced the benefits of online training courses myself, when I took part in the 30-Day Learning Challenge (Hart 2018).

In line with my previous academic career, my main interests are within the area of labour economics, lifelong learning and apprenticeships, sustainability in teaching and innovative learning strategies. Being up-to-date is not only a requirement for my personal development, but allows me to pass on the latest ideas and research to my students.

For instance, I attended the “Sustainable Futures” conference in Gloucestershire (June 2016) and the  Resurgence Conference in Oxford (September 2016). Inspired by these events, I took some of our UG Business students on a “Green Weekend” residential in Lampeter; in December 2017, I organised and run a Repair Café for all students across the Faculty in the canteen of the Swansea Business School (K1, K2, K3, K6, V3, V4). Both events were extremely well perceived by staff and students who were actively involved in the events. I also wrote a report about the Repair Café event and presented this project in front of the Sustainability Committee of UWTSD where it was positively commented on by Dr Jane Davidson. 
 
Linked to sustainability, I most recently developed an interest in the sharing economy and hence, I attended a workshop at Cardiff University on this topic (November 2017) (K1, K6, V3).  I shared my newly gained knowledge with other colleagues; as we realised the potential to discuss this topic from various perspectives, it was the underlying theme of the MBA project week, were students looked at this from an HRM, eBusiness, Marketing and Economic perspective (K1, K2). 

As a result of my attendance of the SALT conference at Swansea University (June 2017), I participated in in the 30-Day online learning challenge an online learning platform created by the Centre for Learning and Performance Technologies (C4LPT). The experience of being the “learner” again has significantly helped me during the preparation of my online teaching material for the online module as part of the eMBA. Furthermore, I had the chance to listen to a very inspiring talk by Jane Hart, the founder of (C4LPT) and author of the book Modern Workplace Learning.

At the Nexus conference in Swansea (May 2017), I presented results of my research on returns to education: 
Results of my research has shown that the returns to education a higher for Wales compared to the other regions within the UK; they have also shown that there is a significant gap in the rewards of earnings between a first and higher degree and that this differential is even wider for females than for males. I concluded my presentation that this sends an important message to our current and potential students. Based on monetary terms the findings suggest that colleagues should encourage capable students to aim for a higher degree rather than finishing their studies with a first degree (K5, K6, V2, V3, V4). 

In the previous year (Nexus conference May 2016), I presented a paper on the use of Information and Communication Technology (ICT) in the lecture room, based on the hypothesis that lecturers do not implement laptops and other technical devices such as screen sharing facilities in their teaching because of a lack of didactical applications and examples. Since the presentation, I had lots of interesting discussion with colleagues across and beyond the Faculty of Business and Management as well as members of the Technology Enhanced Learning (TEL) team on how to implement ICT in the lecture room in a meaningful way (K1, K2, K3, K4, K5, K6, V3).

Similarly, I had a chance to present some of my teaching ideas and approaches at the Faculty Feedback Day in 2016 and 2017 where I gave a talk on ‘Teaching economics through games” and ‘External Engagement: Take Students Out”. Following on from these presentations, I have been asked by the Head of School to demonstrate one innovative teaching method during a staff development day.  

Finally, attending conferences by the Wales Institute of Economic Research and Development (WISERD), Policy Forum Wales or the Wales Exporter Association (WEA) allow me constantly develop, be a representative of Swansea Business School and to increase my personal network (K6, V4). 
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The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.



	Case Study 1. (1,000 words)


	Write your Case Study here

Sustainability Teaching in Action

The rationale for embedding sustainability in education and particularly in higher education is clear and younger generations need to be sensitized that our current way of living is unsustainable and has significant implications on ecosystems and people. (United Nations 2011). Consequently, Education for Sustainable Development (ESD) has entered the curriculum of many subjects in higher education. It is part of the validation processes within the Faculty of Business and Management to explain how each module addresses sustainability. However, subject specific content and the need to prepare students for assessments have priority and leave not enough room for ESD (A1, K1). Furthermore, most teaching in higher education focuses on cognitive skills and knowledge rather than the affective outcomes of values, attitudes and behaviours (Shepard 2008) (K1, K3, V1). As stressed earlier, I regard the combination of cognitive and affective (motivational and emotional) stimulation as prerequisite for learning and do this even more so in the context of ESD (K3, V1).
The realisation of these two shortcomings urged me to teach sustainability in more holistic and creative ways (A1, A4, K2, K3). In order to gather ideas and extend my personal network, I attended relevant conferences (Learning Partnerships for Sustainability, Cheltenham University 2016; Resurgence Conference, University of Oxford, 2016) and Workshops (The Sharing Economy, Cardiff University, 2017) (A5, K6, V4). Inspired by these events, I shared my knowledge with colleagues across the University and they have now implemented concepts such as the “circular economy” or “doughnut economy” into their teaching (A5, K1, K6). 
This case study will give four examples of how I have put ESD into action: 

(1) Experience Sustainable Behaviour
In 2016/17, I taught the Level 5 module “Green Management” as part of the UG "Sustainability and Business” degree and I tried to gain further interest from other Level 5 students into the sustainability theme during the induction programme (K1). In my role as Level 4 (year 1) tutor, I worked together with the Level 5 (year 2) tutor on the induction programmes. Previous experience and research show that returning to University for the second year of studies can be quite challenging (Milsom 2015) and hence we wanted to create an event, which allows students to re-connect, be all inclusive and increase the team spirit (A1, V1, V2, V3). In collaboration with the project manager of the “Down to Earth Project”, we planned an event which combined sustainability and team building following a holistic approach (Bond, Cohen and Walker 1993) (A1, A2, K1, K2, V1, V2). During the different group activities such as building natural fences, wood craft, tree climbing, etc. students and lecturing staff could experience sustainability in action and became stronger as a team (A1,A2, K1, K2, K3). Various lecturers have used the established links to the “Down to Earth Project” and different student projects have been carried out in collaboration with this training centre (K1). As this was an introductory event, we decided against any form of assessment. However, in reflection and given the diverse nature of the activities, it would have been an ideal opportunity for an inclusive assessment (Boud et al. 2010) (A3, V1, V2).
 

(2) A Sustainable Weekend 
Based on the Down-to-Earth experience and being able to offer some of the teaching of the module “Green Management” (GM) in a different teaching format, i.e. in form of a “Sustainable Weekend”, an additional six students joined this module (A1, A2, A4).

The rationale for organising this teaching weekend was to widen participation to a larger student group, provide scope for ESD and to provide an opportunity for the students to be fully immersed in the topic of sustainability (A2, A4, K1, K2, K3, V2). All students as well as my accompanying colleague enthusiastically engaged in the activities: an early morning “walk and talk” session, discussions following the viewing of a documentary, workshops and guided tours of local organisations and an organic farm (A1, A2, K1, K2, V1, V4). Student and staff feedback were excellent. 

(3) Well-being of the Future Generations (Wales) Act 2015 Certificate
Outside the Faculty of Business and Management, I have been working with colleagues from other departments and the Lead of Inspire on the development and delivery of the certificate for the Well-being of the Future Generations (Wales) Act 2015. I significantly contributed to this project during the development of the certificate and I am part of the online teaching team (A4, K1, K2, K3, K4).
The main discussions during the developmental stages focused on the type of award, nature of delivery, participants and assessments (A3, K2, K3, K4, K5, V1, V2). Collaboratively, we have decided to split the teaching between the various members of this project and offer the course in form of online teaching. Students, academic and non-academic staff can gain this award following an assessment during “Go Green Week” in February (A3, K5). Given the success of the first course, the WBFGA award is now in the second phase and we are taking part at the Nexus conference in May 2018.  

(4) Repair Café
The idea for the Repair Café originated in some former collaboration between myself and the Swansea Environment Centre (V4). The purpose of the upcycling event is to introduce students to the idea of upcycling, encouraging them to sustainable behaviour and ultimately provide them with the skills to do some repairs / upcycling themselves (A1, A2, A4, K1, K2, K3). I took the initiative to bring students from the Business School, interns from the Sustainability Delivery Team and students and lecturers from Art and Design together for this joint event (V2). Additionally, I have invited also individual lecturers to take part and bring in items to be repaired. For many staff and students, this concept of a ‘Repair Café’ was completely new and they had the opportunity to experience this as a life event. I introduced this concept to the Art and Design lecturer who subsequently realised the external examiners interest in this topic (V3, K6). The next Repair Café takes place before the Easter break.
I also wrote a report about the repair café for the sustainability committee and presented this case study to Jayne Davidson at the meeting. As a result, colleagues from different faculties were very interested in this event and are keen to be involved in the next Repair Café. 
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	Case Study 2. (1,000 words)


	MBA Project Week

Pedagogical research supports the postulation for more authentic teaching and learning approaches in higher education (Herrington & Herrington, 2006). Reeves (as citied in Herrington & Herrington, 2006, p. viii) claims that “[...] that the more authentic the task, the more engaged the students are, the more they learn and the more they retain” with particular benefits come from realistic problem solving processes (A1, K1, K2, K3, V3). Especially at post-graduate level and in preparation for the modern workplace, students to develop skills such as problem solving, creative thinking and critical analysis (V2). 
Abandoning the linear set up of learning in the University environment, we[footnoteRef:1] wanted to expose the postgraduate students to a different learning experience based on a complex and authentic task, which requires collaboration and an information “pull-approach”, where students identify themselves what kind of resources they need and when (K2, K3, V1). We also decided to take the students out of the conventional classroom setting as they usually associate this with modular learning (A4, K2, K3, V1). The premises of TechHub, a global community of tech entrepreneurs and start-ups, seemed to be the ideal space to provide the necessary inspiration and stimulus for the learners (Temple 2007) (A4, K3, V4).  [1:  I use “we” during the planning process of project week as I had planned the week together with a colleague. Due to heath reasons, I had to run project week on my own and hence, I change the pronoun to “I” in the second part of the case study. ] 

As preparation for project week we had to decide on an authentic task, which allowed enough flexibility to be discussed from various perspectives, such as HRM, eBusiness, Economics and Marketing (K1). We had in depths discussions with the MBA teaching team about the specific task and how it can be addressed within the various assessments. Given its current relevance (Ince & Hall 2017) we decided on the ‘The Sharing Economy’ as underlying theme (A5, K1). During this week, students did not have any lectures and tutorials, but had to work in groups on self-selected projects which met the criteria of the project brief (A2, K3, V1). The MBA lecturers provided support and students could access resources such as PCs and the internet (A2, K2, K3, K4). Additionally, we had organised a number of different workshops/ guest speakers for each day to support the students during the various stages within their group work:
From experience, we knew that the allocation of students into groups is essential for the successful outcome of the projects (V1, K3). Hence, project week began with a workshop run by Coastal Housing, which allowed the students to learn more about their individual characteristics (V1). Other presentations for instance by the management team of Marks & Spencer or the marketing manager of the translation company Wolfestone provided further input from real organisations (K1, K2). As the students progressed, more bespoke support was provided, for instance by TechHub associates in terms of business intelligence or presentation and marketing techniques (K1, K2, K3). 
As students obtained the exact schedule for project week in advance, they were able to use this information to plan and organise their project work in an efficient and effective manner (K3). As a formative assessment, students were expected to present their work in progress as part of a mid-week review (K2, K5). This rationale for this mid-week review was not only to be able to provide individual group feedback, but also to increase the transparency between the individual groups (A3, K3). In reflection, this assessment provided a short-term goal and students remained focused (K2, K3). They were particularly motivated by the opportunity to gain feedback from the co-founder of TechHub Swansea, Paul Harwood (K2, K6). In reflection, students benefited enormously from his feedback and were genuinely interested how he valued their ideas and work (K2, K6) The presentations as well as the feedback were conducted in a very professional way and thus fully supported our initial idea of creating an authentic learning experience (K2). Even colleagues who were present during this mid-week review session commented on the professionalism and how much they had learned in terms of providing feedback. It was very positive to observe that students incorporated the feedback into their work which significantly improved the intended outcome of the individual projects (K2). 
A further incentive for the students to fully engage in their project was the prospect of being chosen to take part in the Robert Owen Challenge Cup, which is an annual university-wide entrepreneurial competition (K5). The MBA group successfully presented and defended their project in front of a panel consisting of external experts and won last year’s competition (K5). Extrinsically motivated by this recognition and intrinsically inspired by their project idea, they are in the process of transforming their idea into a real business. Whereas this shows the real impact of project week, I had also asked for informal feedback at the end of project week (K5). Students made very positive comments about their learning experience in terms of the task, the venue and the provided support. They suggested to run a similar event with the focus on professional development rather than entrepreneurial activities. As part of a more formal evaluation of project week and in order to complete the process of learning, students wrote a reflective blog about their individual learning journey during this week (K5). 
Taking this feedback on board, we have organised and run a Professional Feedback Day in February 2018 where, amongst other workshops, Price Waterhouse Cooper provided an insight into an assessment centre (V2).
Sparked by the MBA project week, Paul Harwood (co-founder of TechHub) offered further collaboration between TechHub and Swansea Business School and these needs to be explored further. So far, he suggested to offer a place and full support of TechHub to an outstanding student who is keen to set up his or her business; meetings have already been arranged to discuss the specific detail of future collaboration (V4).  
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Margaret Inman

	Job Title
	Head of School 

	Faculty/Centre/School/Department
	Faculty of Business and Management

	Email address
	margaret.inman@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Inman is my line manager. 






	Second Referee:


	Name
	Huw Thomas

	Job Title
	Senior Lecturer

	Faculty/Centre/School/Department
	Faculty of Business and Management

	Email address
	huw.thomas@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Huw is the UG programme director for the Business Portfolio. I am also sharing the module Organisational Consultancy with him.













SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr Sandra Dettmer

	Name of Signatory
	Dr Margaret Inman

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Faculty of Business and Management

	Email address
	margaret.inman@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:


Signature:_____________________________________Date:  __________________________
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