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6007 assignment – Title: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction 
The assignment will look at a case study of both a group of learners and an individual learner, based on an observed critical incident. To inform the next steps of teaching and learning using critical evaluation. Farrell (2008) described a critical incident as: during a class an unexpected event occurs. Farrell suggested the importance of individuals who are training to be teachers to reflect on these critical incidents, so they can find out new understandings of learning and teaching processes. 
Tripp in 1993 developed a pedagogical theory, of analysing critical incidents. Tripp’s analytical approach allows reflection on teaching situations, known as critical incidents. Which allows teachers to develop their professional practice and judgement (Mohammed, 2016). 
Tripp’s (2011) book on critical incidents in teaching suggested professional judgements are developed through diagnosing and interpreting critical incidents, which would lead to a “diagnostic teacher”. Tripp described a diagnostic teacher as a teacher who can analyse their practice through scholarly and academic ways, to create an expert interpretation to base and justify the professional judgements they have made.
Reflective practice for teacher’s book (Sellars,2017), suggested that aspiring teachers are required to make well-informed decisions. Teaching has lots of demanding complex human interactions occur on a daily basis, these interactions require a critical evaluation. The book also explained research that described the reflective practice as an instrument for student teachers to understand themselves, the dynamics of the classroom, and personal philosophies. Therefore, showing the importance of reflection for student teachers. 
Based on Tripp’s theory of critical incidents this assignment will include an observation of a critical incident, the incident will then be analysed and researched to produce an expert interpretation. Therefore, the student teacher will reflect on their observation and develop their professional practice and judgement for the next steps of teaching. 
The role of the critical reflection
Reflecting on practice during teacher training courses, plays an important role in learning how to teach (Janssen, De hullu, and Tigelaar, 2008).  A reflection model was developed by (Kolb, 1984). Kolbs model suggests learning through experiences: in the model you experience something (Concrete experience) then reflect on the observation (reflective observation) learn from the experience (abstract conceptualisation) and then you put what you have learnt into practice (active experimentation).  Kolb suggested reflections can be used as a guide in developing new experiences. This research is showing the importance of reflection during the time of training to be a teacher. 
Estyn (2018) created a report for providers of initial teacher education (ITE). The report discusses the focus on the development of critical thinking in student teachers, which they suggested reflection and evaluation are important skills for professional development. Furthermore, their report discusses the Welsh government's reflective practice, which suggests reflection involves describing and recalling what happened and thinking about the consequences. Critical reflection is part of the reflective practice where the focus is on the challenges faces in the professional setting. When a new insight leads to improvement or change it becomes a reflective practice. Thus, this report by Estyn shows the role of critical reflection in the professional learning. 
The new reform of the Welsh curriculum has a focus on evidence-based national approach (Welsh government 2022). The reform has a focus on pedagogy for professional learners (HWB, no date), the guidance suggests reflective practice is to reflect on current practice and have an openness to others reflections, on how practice can be improved and developed. The guidance also suggested the need for research and data evidence, the guidance suggests this will build skills in make use of research and data. Therefore, the Welsh curriculum suggest the importance of using reflection on practice to improve and develop it through the use of research and data. 
In addition, (Education Wales, 2018, pp.2) the professional standards for teaching and leadership produced by the Welsh government, provide skills, behaviours, and knowledge to support professional growth and provide excellent practice. One professional standard is professional learning, the standard consists of teachers have the ability to “show how reflection and openness to challenge and support informs professional learning to develop pedagogy”.  Thus, showing reflection is an important part of teaching, as it is included in one of the professional standards. As (HWB 2020) described the professional standard are to set clear expectations about effective practice. Which emphasises the importance of reflection. 
OBSERVATION School & Class context  
Based on BERA (2018) confidentiality and anonymity of participants when collecting data is considered the norm. Based on the privacy principal researchers should consider both the institution and the individual participants, which could involve the employment of fictionalising approaches. Based on the guidelines identifying aspects of the context (school) of the observation will be removed. 
Based on the (Estyn 2015) report the school was opened in 2013, following the merger of separate infant and junior schools. The school is situated in the Neath Port Talbot area, with around 476 pupils with two classes in each year group. The school is an English medium school, with 22% of pupils eligible for free school meals. Which Estyn considers this as around the national average. The school also has 24% of pupils with additional learning needs. 

CRITICAL INCIDENT LINKED TO DONALDSON’S FOUR PURPOSES
During time in a reception class the researcher observed a critical incident at 1:35pm, after the children came back from their lunch time. It must be noted that the lunch time routine was changed from food then play, to play then food. The teacher said this was not their decision. 
After lunch the children came back into the classroom and those who had packed lunches put their bags back into the box on the table. One child placed their lunchbox into the box on the table, and then sat in the chair and not the carpet like the rest of the children. Before explaining the activities, the teacher noticed the child sitting on the chair. The teacher asked them to sit on their spot on the floor (seating plan was coloured dots on the floor). The child refused to sit with the other children on the carpet, so the teacher gave the child to the count of 3 to follow the instruction. The child still refused, so the teacher explained they will have to remain sat in the chair for the rest of the afternoon doing nothing. The teacher then ignored the child and continued to explain what the children will be doing. In the middle of the teacher explaining about the activity of creating the family tree, the child in the chair interrupted and said they wanted to make a family tree. The teacher then explained to the child they could not take part due to not listening and not sitting on the carpet like the rest of the children. The child then moved from the chair to the carpet. The teacher then thanked the child and said they would now be able to take part due to listening and sitting on the carpet. Throughout this critical incident the teacher controlled the rest of the children in the class. 
When discussing the classroom, the teacher mentioned that the seating plan they had put in place had been re-arranged by another child, and they have not had the opportunity to put the dots back in place on the carpet. 
Senedd (2021, p.1) Professor Donaldson argued there should be “straightforward, enduring statement of curriculum purposes for Wales”. Without this he argued how can we know what to do if we do not know why we are doing this. Donaldson recommended four purposes, if supported they should guide all future decisions in teaching and learning in Wales. 
The critical incident above links with the 4 purposes. Based on the four purposes the critical incident links with ethical, informed, citizens purpose. Welsh government (2015) the components that made up the purpose relate to the incident, “understand and consider the impact of their actions when making choices and acting” and “Respect the needs and rights of others, as a member of a diverse society”. These relate to the incident as the teacher allowed the child to acknowledge their actions and the consequence of them, which allowed the child to see the impact on the other children.
LITERATURE REVIEW
The three areas of research based on the critical incident include behaviour management, reward and punishment, and seating plans in the classroom environment. 
Postholom (2013) suggested classroom management has two aims. One aim is to establish a classroom environment that is calm and quiet, to allow pupils to engage in meaningful learning. The other aim is that classroom management contributes to the social and moral development of pupils. Thus, the new curriculum for Wales relates to this research, as one of the proposed 4 purposes is ethically informed citizens. 
Maphalala’s (2016) book on effective classroom management, suggest classroom management is creating and maintaining an appropriate learning environment. The book suggests classroom management plans are a good tool in the classroom environment, that allows teachers to maintain and create standards. The book suggests components that could be used in the plans including: organised and productive classroom environments (minimises classroom disruptions), motivation system determined learners (must earn the rewards), and daily schedule allows learners to know/expect activities and can prepare for them. The book also discusses classroom consequences, based on behaviourism idea of reinforcers. Positive consequences should increase appropriate behaviour and negative consequences should decrease the problematic behaviour. Overall, this book is a good tool for teachers to create classroom management plans to manage behaviour. 
Joubert and Serakwane (2009) explored the different discipline strategies used in the classroom environment, that were currently being employed by educators. They suggested the type of discipline strategy used, would be dependent on the meaning the individual attaches to the word discipline.  The discipline strategies included assertive discipline, logical consequence, and teacher effectiveness training. They suggested these were the major models in classroom management. The study’s findings were produced by interviews and observations
Assertive discipline was described in the literature as, high level of teacher control. A clear discipline plan is developed which has rules learners needs to follow. Learners will receive positive recognition for following the rules and will receive consequences for not following them. Joubert and Serakwane highlighted Assertive discipline is where learners and educators agree on the rules, and breaking these rules results in a punishment. Punishments vary from different educators, some punishments maybe time-out, learner standing in the corner, and detention. Educators use punishment as discipline and good behaviour is rewarded. 
Logical consequence behaviour management is described in the literature as: learners have a need and desire for social recognition. When this need is not fulfilled learners unconsciously develop four mistaken goals including: gain undue attention, seek power, seek revenge/ get even, and display inadequacy. The literature suggests that teachers should point out mistaken goals in a friendly manner, and not use punishments due to their negative consequences. Instead, logical consequences agreed with the children should be applied. Joubert and Serakwane highlights in Logical consequence strategies, the learner’s bad behaviour does not have a logical consequence. For example, a demerit system leading to detention, this study suggested this is a concern due to the detention occurring long after the bad behaviour. Which they suggested the concern was the discipline measure does not help the situation and the learner’s behaviour does not change. Furthermore, Joubert and Serakwane suggested a school using one discipline strategy. Have more consistency in applying the system in the school, compared to a school with no discipline strategy. Which leaves educators applying discipline to their discretion. This creates a problems as they found educators use discipline strategies they do not think will work, and some refrain from punishment. However, they use abusive verbal expression which is emotionally destructive for learners. Therefore, the findings of this study show a discipline plan across the whole school is vital. 
Another technique used in the classroom is teacher effectiveness training. It is described in the literature as the importance of learners been able to regulate and manage their own behaviours, rather than using controlling or power-based strategies. Furthermore, the literature showed the only effective discipline was self-control. Thus, rewards and punishments should be removed. Joubert and Serakwane suggested most discipline strategies used by educators are controlled based, there is a focus on removing negative behaviours than teaching more positive behaviours. This is seen by more reporting of bad behaviours than talking one to one with the child about their behaviour. Also, they found there is a lack of training and development for teachers, and schools are not using the same discipline strategies. They suggested a benchmark needs to be set up to determine the best strategies to be used in the same neighbourhood. 
Overall, this study highlights discipline strategies used in classrooms are unique to the educators. Thus, suggesting there is not a correct strategy, each work differently for different educators. But there must be a whole school approach for discipline. They also considered different school cultures and socio-economic backgrounds. Which means these findings can be generalised to the wider population. However, using a qualitative research design which focuses on opinions, has its limitations due to not being evidence-based. 
Parsonson (2012) looked at evidence-based classroom management strategies to reduce challenging and disruptive behaviour in classrooms. The focused strategies in this research were based on Applied Behaviour Analysis (ABA). They suggested ABA is based on Operant conditioning principles, to produce socially appropriate human behaviours. They suggested ABA has been used for classroom behaviour for over 44 years and is effective in a number of interventions, to create positive learning environments and reduce disruptive behaviours. They suggested these outcomes can be produce by using clear rules and expectation that are simple and consistently applied, establishing routines and cues about upcoming transitions, use of verbal and non-verbal praise frequently, activities should be for all ability children, and opportunities to participate in classroom activities. Furthermore, they discussed a number of evidence-based classroom strategies to increase the children engagement including: seating arrangements (older children 10 or above work better in rows), effective instructions and commands need to be in place after gaining the child’s attention they should be presented one at a time in a firm voice, and choice to preferred activities to decrease problematic behaviour and increase engagement. They conclude the aim of the study was to provide evidence-based interventions for teachers. Overall, it is important to have evidence-based interventions as they are known to be effective, due to previously working in the classroom environment. 
The study above talks about ABA strategies used in the classroom environment based on operant conditioning. There has been research in the literature that has looked at behaviourism and reward and punishment in the classroom. Skinner (1971) suggested favourable outcomes or events that occur after a behaviour (positive reinforcement), strengthen the behaviour or response due to the addition of something. Negative reinforcement involves removing an unfavourable outcome or event after a behaviour is displayed. The response is strengthened in this situation due to the removal of something consider unpleasant. Skinner’s theory can be applied to assist teachers in the management of their classrooms. Skinner suggested in the first days of class rules, expectations, and consequences should be established. Positive consequences and negative consequences will take place if rules are followed or broken. He suggested this will create an effective learning environment without disruptive behaviour. Skinner’s theory is widely used in the literature. 
Payne (2015) suggested rewards and sanctions have been implemented in behaviour policies formally across schools in the United Kingdom. Payne conducted a case study using a questionnaire on secondary school children in the UK. They found pupils responded differently to behaviour management strategies. Which is important evidence to consider, when providing behaviour management as a whole school approach. Sanctions were found to lead pupils to stay quite which they suggested could influence pupil’s ability to engage in activities. Furthermore, they found sanctions such as missing breaks or detentions were counter-productive in promoting pupils to do hard work in class. They found rewards helped pupils liked the teacher, however they did promote hard work in older pupils. Finally, they found incentives as school trip and contact with home were effective. Overall, this study provides evidence of the effectiveness of some rewards in promoting hard work. However, certain sanctions have been found not to produce their desired outcome. Using students to report on their experiences provides valuable evidence from a different perspective.
Rumfola (2017) suggested a critical learning environment for both the students and teachers in the education system, is a teacher who has the ability to shape appropriate classroom behaviour while reducing bad behaviour. They suggested positive reinforcement strategies are more effective in increasing and shaping positive behaviours in the learning environment compared to punishing strategies. As there are serval effects of punishment including, teacher’s who punish due to anger are less likely to see results, as students are more likely to pause their relationship with the teacher. In addition, punishment can produce anger, aggression, and resentment which will add further injury to the relationship with the student. Despite this they suggested punishment can be an effective tool in reducing a negative behaviour right away, however it produces few results than praising through reinforcing positive behaviours. This study shows although punishments have their negatives consequences, they do have reduce a negative behaviour straightway. However, they are not as effectives as positive reinforcements. 
Finally, Rumfola suggested a learning environment should be motivating, comfortable, inspire social connections, and be a safe learning environment. The time taken out of teaching for discipline makes students at a social and academic disservice, and the classroom also loses its momentum. They concluded punishment needs to be become extinct, and other techniques need to be applied such as positive reinforcement. Positive reinforcement can result in both desirable academic and social relationship between students and classroom. Overall, this suggesting that punishments in classrooms need to be remove, and more effective strategies like positive reinforcement need to be put in place. 
Hook (2014) book for behaviour management which includes tool and techniques to create calm classroom environments and co-operative students. Suggested effective teachers have a range of tools and skills, hold realistic beliefs (relating to ABA building relationships and using preventative strategies, which are followed by logical consequences), and manage their emotions well. As your emotions influence the classroom environment, positive emotions build safety, trust and can act a model for children. These strategies show effective tool that every teacher should use. Furthermore, the book suggested the rewards change behaviour, such as emotional feedback (smiles, thank you and thumbs up), tangible rewards are not effective unless linked to emotional feedback, once a reward is given it should not be taken away (bad behaviour after rewards must be sanctioned), and rewards needs to be given out fairly. Another suggestion in the book is seating, they suggested a seating plan needs to be established for all children. As soon as the children sit in the plan they agree to it, children with poor concentration should sit close and avoid distractions like windows. Overall, this book provides effective ways for behaviour management for teachers. However, the findings are not supported by research evidence. 
Fernandes, Huange, and Rinaldo (2011) looked at the impact of seating locations on students learning the classroom. The review looked at a number of research in the literature and found a number of things. The impact of seating locations suggests children near the front have a different learning experience, research using a 30-item survey suggested children at the front are more motivated and have higher academic achievement. Also, seating has an impact on the student-teacher relationship, semi-circles and u shape increase face-to-face communication, which promote positive student teacher interaction. They suggested having seating plans control disruptive and easily distracted children. Also, creating personal space is effective way of controlling social interaction in the classroom. Finally, subtle control can encourage desirable behaviour and limit the opportunity for bad behaviour.  They concluded that classroom environment is a diverse and dynamic setting. Also, different seating conditions are different in each country. Which is important to consider there could be cultural differences. Overall, this study provides evidence that where a child sits in the class impacts the amount of motivation and relationships. Also, that seating plans are an effective tool to control bad behaviour and promote good behaviour.


REFLECTION / EVALUATION & NEXT STEPS 
Based on Klob’s model of reflection this essay wants to learn through the experience of the concrete experience (critical incident). The essay will then use the literature to reflect on the critical incident and provide the next steps.
In the literature the following discipline strategies assertive discipline, logical consequence, and teacher effectiveness training were discussed by (Joubert and Serakwane 2009). From the study the result showed the strategy used would be unique to the teacher. Based on the critical incident observed there was a combination of the strategies used. Assertive discipline strategy was used when the child refused to follow the rules and sit on the carpet, the punishment was given of missing out on the activity. Also, once the rule of sitting on the carpet was followed, the child received a reward off the teacher (being thanked and smiled at). Therefore, their good behaviour of following the rule was rewarded, this is important aspect to consider when thinking about my next steps, as although the child broke the rules when they followed them, it is important to show that recognition. 
In addition, the critical incident did not use the teaching effectiveness training strategy, this is due to teachers using the strategy they see the most effective. One aspect I would consider using in my next steps would be instead of just reporting bad behaviour, having a one-to-one talk with the child about their behaviour. I understand this would be hard during the lesson, if there are 25+ other children in class, but a conversation would be needed. 
The critical incident also showed the use of logical consequences, the child developed one of the four mistaken goals. The teacher then gave the child the opportunity to change this behaviour, this was not done so a consequence of missing the activity followed. The consequence also happened during the time of the behaviour, not after like a detention which then helped the situation as it was a consequence of the bad behaviour at the time. Research by Payne 2015 also highlighted the ineffectiveness of giving out detentions and missing breaks, as they were counter productive in getting pupils to work hard in class. Although Payne study was on older children, it still provides vital information in considering my next steps. As giving detentions are not effective in promoting children to work. Also, the consequences of actions cannot be the same for all bad behaviours. As Hook 2014 suggested an effective teacher, has realistic beliefs and uses preventative strategies with logical consequences. 
Although discipline policy are used in the classroom setting, Payne 2015 suggested sanctions lead to pupils to stay quite which influences their ability to engage in activities. Rumfola 2017 also suggested that positive reinforcement shape and increase positive behaviours more than punishment strategies. This study also highlighted the negative consequences of punishment including anger, aggression, and resentment. Which will have an impact on the student-teacher relationship. This is important evidence to consider in my next steps, when thinking about giving out punishments. 
Also, Rumfola found time taken out of teaching to discipline, influences students social and academic success and changes the momentum in the classroom. Based on the observed critical incident the teacher handled this very well. As when they gave the child the option to follow the rules, the momentum of the class changed. Due to the teacher stopping, despite this the class was still controlled. This is important to consider in my next steps although negative/bad behaviour should not be ignored, if stopping to address this behaviour might cause more of a disruption than the actual bad behaviour. It should be considered.  
Behaviour management plans has been seen to be an effective tool in the literature for classroom management. Although the observer did not know if the teacher had a plan in place, certain components of the plan discussed in the literature can be seen in the critical incident. Maphalala’s 2016 suggested an organised classroom, earn rewards and daily schedule should all be incorporated in the plans. Parson 2012 used ABA approaches and found similar components of clear rules, routine, verbal non-verbal feedback, opportunity to participate in activities. Based on this research the behaviour observed in the critical incident could be explained through the routine and daily schedule of lunch time had changed, which was out of the teacher’s hands. Also rewards and verbal and non-verbal feedback was used once the child followed the rules and sat on the carpet. The other factor which could have influenced the child’s behaviour was the changed seating plan as the classroom should be organised.
Another study that used ABA was by Hook 2014, the book suggested effective teachers manage their emotions well, this was seen in the critical incident the bad behaviour from the child did not affect the way the teacher respond to the other children, which is important to think about when making my next steps. Another consideration is a common theme in the literature is the use of ABA approaches, this suggests they are an effective tool for the classroom and will need to be employed. 
In addition, Hook 2014 suggested a seating plan needs to be established for all children. Fernandes, Huange, and Rinaldo (2011) suggested certain seating plans including semi-circle and U shape, increase face-to-face interaction which promotes a positive interaction between students and teachers. The seating in the critical incident is in rows, this might explain why the child moved due to not having eye contact. Thus, a seating plan will need to be implemented when thinking about the next steps. 
CONCLUSION 
The role of the critical reflection in the teacher training process is an important aspect in developing my professional practice and judgement. Using the literature and evidence to learn from the experiences of the classroom, will provide me with the correct tools to be able to become an effective teacher. Which will meet the professional standards set out by the Welsh Government. 



APPENDIX
Critical incident 2
	Date and time, year group: 27/09/22 9am year 4


	Where and When: Context of the observation – subject/AOLE, general classroom context
The children were sat in their allocated seats, to start the day the teacher had maths questions the children needed to complete based on their ability. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
After the register the teacher went around the classroom to look at the children’s work. One child that the teacher told the researcher about beforehand who had been diagnosed with Autism Spectrum Disorder (ASD), had not completed the correct ability Math’s questions. The teacher asked the child why they had not done the correct Math’s, the child explained the others were too hard. The teacher encouraged the child and explained that they could complete the hard ones, and it is important to challenging ourselves. The child then got upset and still said they were too hard. The teacher sat down next to the child, who had moved from their table to the bench behind them. The teacher asked the child what songs the child likes to play, the child replied boring ones. The teacher then explained to the child if they did not challenge themselves to do harder songs, they will always be playing the boring songs. You could see the child understood what the teacher meant about the hard Math’s questions, due to applying the scenario in a different context.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Adapting problems in the classroom to areas in the child’s life they enjoy. 
Theories of pupils with ASD and the best possible ways to encourage them to achieve. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
First task of the morning.
Another child had already been removed from the class to go to wellbeing.
When asked the teacher explained that the child loves music and all they want to do is play and listen to it. 








Critical incident 3
	Date and time, year group: 26/09/22 12pm reception 


	Where and When: Context of the observation – subject/AOLE, general classroom context
Sat on the carpet after tidying up time ready for a story before dinner. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The teacher announced that the children will be going out to play first before having dinner. The children started to get upset due to thinking they will miss their dinner as their usual routine for the last 3 weeks of school was food then play.  The teacher explained and calmed the children down that they will have food but needed to play first. Children still tried to get their lunch boxes instead of their coats. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Change in the routine to what they normally experience. 
The explanation was not told in enough of advanced, as they were expecting to go for dinner. 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The teacher explained this was only told to her the morning of the 26th (on the day).
First break the children did not have the normal routine of going outside due to bad weather.
The children were still confused after the lunchtime due to expecting to play, as they normally went outside after dinner. 
After speaking to the teacher- the teacher explained that the new routine was being trailed due to the children talking too long to eat dinner, the other children were late for dinner.
Children arrived 15 minutes late back to class due to still eating. 
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