Reflective Paper
What is quality?
Quality when applied to early years education can refer to the methodologies and pedagogies settings utilise to provide their learners with an enriching and valuable education (D’Amico, 2023). The quality of these aspects of early years education can be applied to the curriculum that is offered, the partnerships established between children, staff and parents, and the environment of the provision (Murphy, et al. 2021).  As Mutton (2025) states managing and sustaining these partnerships equate to a high quality provision, where these collectives can work collaboratively to meet the proposed standards to ensure a high quality education.
Quality of a provision is not a singular achievement, but rather an aspect that continuously changes, adapts and evolves (Love and Horn, 2021).  To drive quality within the early years provision, each aspect of a provision is subject to evaluation to ensure it remains in line with statutory requirements, legislation and guidance. Where an environment that sustains sufficient quality allows for children to thrive and succeed to their maximum capability where they are uplifted, safeguarded and nurtured (Khalfaoui, et al. 2021)
How do we know it is important for children to have access to high quality setting?
The imperativeness of quality care and education can never be understated. The significance of high quality education and care for children, where children are bestowed with enriching learning opportunities within a constructed provision devised with delivering quality and competence (Acaro, J. 2024). A quality early years education provision will allow children to have access to improved growth and developmental progression (Murphy, A. 2022). High quality provisions prepare young learners with essential, critical skills that will carry across through cross-curricular activities, through early years and throughout life (Karatsiori, M. 2023). Quality provisions pave the way for success for early years children by providing the fundamental development for every learner, regardless of background and nuances that can possibly affect access to sufficient growth and development through high quality provisions (Karatsiori, M. 2023).  Quality can be integrated throughout any provision, through its emphasised versatility to supply early intervention, opportunities for growth and development and accommodating every child with the fundamental skills and knowledge not only to succeed academically but also through life (Kawuryan, et al. 2021). By retaining the strength and recognition of how important high quality education and care is for early years learners, practitioners and provision can continue to remedy, correct and readjust provision methodologies and pedagogies to cater to each unique child and their potential (Panagouli, et al. 2021).


Reflect on the benefits of using additional methods and tools to improve and expand quality
Although established policies, legislation and guidance dispatch compulsory regulations to follow, but this may not equivalate towards providing the structure to high quality provisions and performance (McLean, et al. 2023). Additional methods can also be applied to provisions to ensure that setting are utilising the resources to facilitate high quality learning for the learners (Hayes, et al. 2025). By integrating additional methods within an early year’s provision, this encourages continues reflective and accommodating practice. As quality is also being strived for, improving and maintaining this standard of quality requires malleability, incentive, feedback and access to resources like additional methods to accommodate sustained and  ever developing quality of care (Howell, R.A, 2021).
The Professional Association for Childcare and Early Years (PACEY) is an organization that will aid provisions with the necessary support to accomplish a high-quality provision to support their long-term learning outcomes (PACEY, 2025). PACEY Cymru (2016) advocate that PACEY work collaboratively with policy drivers and legislators like The Welsh Government, Estyn and Care Inspectorate Wales so that every child has the possibility to access and thrive from high quality care and learning. 
PACEY conducts and facilitates knowledge, resources and training for early years practitioners so that practitioners receive the most relevant and modern pedagogies and methodologies to enhance provision quality and care (PACEY, 2025). PACEY can assist in making those core corrections to ensure the requirements of the National Minimum Standards are not only achieved but strived beyond (PACEY, 2025).  PACEY takes a center role in the progression of quality care with the early years sector by helping provide the professional education of promoting, maintaining an executing efficient quality care and practice for every child to access regardless of nuances like environment, background and ability (Woodruff, et al. 2020).
The benefits of utilising an additional method like PACEY is through the array of resources that allow for policies and legislations to be undertaken and expanded on (Pacey, 2025b). PACEY can educate and professionally enhance practitioners understanding through workshops and in-depth policy revision, therefore building an environment where the children can thrive from their practitioner’s continuous professional development as pedagogies and curriculums will remain knowledgeable, relevant and delivered with quality and care (Aldon and Smith, 2014).
However, PACEY’s diverse and advantageous resources can be hidden behind a paywall (Pacey, 2025a). PACEY also uses paid forms of membership and services (Pacey, 2025a). This can drive away potential provisions who are aiming to improve their delivery of quality education, due to a lack of budgeting and therefore eliminating their ability to access the intended developmental prospects within their educational provisions (Drayton and Farquharson, 2023).
In contrast, the Sustained Shared Thinking and Emotional Wellbeing Framework (SSTEW) is an established framework that is designed to develop and support the emotional progress and shared thinking of a child through insightful and important interaction with provision staff members or trusted adults (Siraj, et al. 2023). SSTEW advocates for children to develop social and emotional regulation and competency which are idolised as key skills for academic and life proficiency (Siraj, et al. 2023). SSTEW harbours the methodological guidance for practitioners to nurture and progress relationships and  collaborative partnerships between themselves and the child, also for children to unite and form friendships and bonds with each other for autonomy within their peers (Mercieca, et al. 2022). SSTEW’s pedagogical framework has a significant focus on uniting the practitioner and child partnership, this achieved through an active partnership where practitioners are attentive towards the emotional thought processes of a child (Mercieca, et al. 2022).  SSTEW’s pedagogical and methodology focus guides practitioners through interactions which can instigate critical, meaningful and imaginative thinking (Howard, et al. 2020). These are encouraged by adopting methodologies that transpire and encourage reflection, open-ended questioning to encourage emotional growth while also enhancing a child’s cognitive growth through meaningful social and emotional activity (Tobin and Luna-Nemecio, 2021).
The benefits of utilising SSTEW is the oversight of a child’s social and emotional development whilst integrating cognitive aspects (McLaughlin, et al. 2022). SSTEW emphasises a quality environment through the personalised learning they will experience, as practitioners are attentive towards their interactions positively impacting their holistic progression (Suryana, et al. 2022). However, the SSTEW finds difficulty when generalised to larger numbers of children as the SSTEW additional method is extremely personalised and individual (Macdonald, et al. 2021). When trying to adapt this method to a classroom, it may prove difficult for a practitioner to constitute the same level of attentiveness and interaction, which can damage the potential advantages credibility and validity (Macdonald, et al. 2021).
Comparing and contrasting PACEY and SSTEW
Both PACEY and SSTEW have properties where there is a contribution to the holistic development but have a distinctly different aim that differentiates them from each other. PACEY sets the scope primarily on the professional evolution of staff and practitioners within educational provisions to aid in their ability to guide children to their maximum potential (Pugh and Duffy, 2013). In opposite, SSTEW is a pedagogical guidance for provisions and practitioners that has a focus on facilitating and nurturing critical areas of children’s holistic growth and development through meaningful interaction (Siraj-Blatchford and Taggart, 2014). PACEY advocates for professional practitioners to access resources to expand their capabilities in delivering a higher quality of care of education for the benefit of children’s learning and development, where practitioners can access the resources and knowledge to expedite this (Pacey, 2025). 
PACEY primarily advocates for the professional side of the early years provision, where they aim to provide the guidelines for supporting the early years education by providing the essential professional skills to be able to deliver that goal of quality, fulfillment and influence throughout the sector (Pacey, 2025).  Where PACEY directly addresses the professional aspect, SSTEW sets the focus directly on the pedagogical approach onto developing a child’s active development and thinking. SSTEW provides the guidance on how effectively support a child’s development through strategic conversation and interaction (Gibson and Penn, 2015).
PACEY and SSTEW thrive within their aims of purpose while accumulating different intents throughout the early years sector. PACEY and their purpose is to provide professional development, through various training, resources and policy evaluation (Hodgkin, P. 2015). This is with the intention of improving teaching pedagogies and understanding to preserve the highest standard of quality of care (Edwards, S. 2021).
What information is needed to improve the provision?
To improve the quality of a provision, it is important to note that this is process with a multitude of factors to obtain. Collecting feedback from parents and staff members holds significance when planning to improve the provisions quality of education and care (Salvatierra and Cabello, 2022). Soliciting feedback or organising visits can provide provision leaders the necessary knowledge to the struggles and the successes within the educational setting. Obtaining feedback provides first-hand recount from the service user and staff members who reside in the provision regularly and can enforce insightful and meaningful adaptations (Salvatierra and Cabello, 2022).
Conclusion:
When quality is embedded with early years education, a progressive and nourishing foundation is built holistically. Quality ensures that every aspect of the curriculum, provisions, staff and children are continuously developing, improving and achieving. When guidelines, legislation and standards are utilised alongside additional methods like PACEY or SSTEW practitioners can retain confidence that children are equipped with the knowledge, skill and guidance used from policies, legislations and additional methods like PACEY and SSTEW to be supported towards their maximum potential. 
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