Strategic Analysis and Enhancement of Curriculum Development:
A Comprehensive Study of
Secondary School Development Plan


1. Introduction


The School Development Plan (SDP) is an important tool for driving continual development in a school's curriculum and overall educational experience, incorporating critical processes like self-evaluation, data analysis, stakeholder participation, strategic planning, and effect measurement (Mintrop, 2016). The school development process and its different components are addressed in this paper, along with a theoretical framework for evaluating the efficiency of the SDP in the context of the chosen school.

These are the British Educational Research Association (BERA) guidelines outlining important contextual information for a secondary school in Wales that has been chosen, which will be further refer as “School X” in later sections. The school has recently received an "Excellent" rating in an Estyn assessment. The three-year average of secondary pupils receiving Free School Meals (FSM) in 2022 was 10.9%. The pupil-teacher ratio (PTR) for secondary pupils was 17.8 in the same year. Additionally, the attendance rate for secondary pupils in 2022 was 94.5%. In 2019, the school budget per student was £4799. These statistics provide crucial context for understanding the school's current situation and performance.

The followings section delve into the literature review of school development process, the development of an action point, reflection and evaluation, and conclusion, particularly in the context of the curriculum. The goal is to give insights and ideas for improving the school's Strategic Development Plan from the perspective of a student.


2. Literature review


The school development process involves a deep grasp of numerous areas such as vision, self-assessment, strategic planning, making improvement or action, and reviewing impact (Welsh government, n.d.). This literature review section attempts to synthesise current research on these topics, provide a theoretical framework for the school development process, and demonstrate understanding of the curricular aspect in a school development plan.

Vision

A vision should be a basis or a drive that incorporates self-evaluation, strategic planning, making improvement and reviewing impact. A clear vision is essential in the school development process because it serves as a basis for progress and directs the path of change (Darling-Hammond, 2017). The vision must represent the school community's beliefs and aspirations, providing guidance and a common knowledge of the desired outcomes (Welsh Government, n.d.). It should also be clear, short, and inspirational, incorporating the school's beliefs, aims, and aspirations for student learning and growth (Fullan, 2014). Importantly, all stakeholders, including teachers, administrators, students, and parents, should contribute to this shared vision in order to establish collective ownership and dedication to the school's reform path, this is because when everyone is involved in the process, there is a sense of collective ownership and dedication towards achieving the shared vision (Hattie, 2015). Furthermore, a well-defined vision allows schools to align curriculum development with the desired outcomes, ensuring that the curriculum remains relevant and targeted towards students' needs (Darling-Hammond, 2017).

Self-evaluation

Self-evaluation is an important part of the school development process since it helps identify areas of strength and places for growth (Demetriou & Kyriakides, 2012). A comprehensive and continuing review of school activities, such as teaching and learning, leadership, and curriculum implementation, is required for effective self-evaluation (Estyn, 2016). Similarly, Education Scotland (n.d.) emphasised the need of self-evaluation as a collaborative process including all stakeholders and focusing on curricular components, leadership, and student outcomes. This allows schools to analyse their existing performance and progress towards the vision and goals, and it helps to guide the creation of improvement plans (Mintrop, 2016). With regard to curriculum aspects, self-evaluation should include an analysis of the curriculum's alignment with the school's vision and goals, as well as its effectiveness in promoting student learning and achievement (Hattie, 2015).

Strategic planning

Strategic planning is an important element in the school development process because it turns vision and goals into tangible activities, it entails doing a thorough examination of the school's setting, needs, and resources, as well as developing policies and action plans to meet identified priorities. The three main reasons include the desire to achieve expected results and ultimate goals, the recognition that resources alone do not guarantee better outcomes, and the need to make choices through a balanced decision-making process (Chang, 2008). Strategic planning in education should be based on a thorough grasp of the curriculum and encompass a comprehensive approach to school growth (Welsh Government, n.d.). Similarly, strategic planning should be adaptable and flexible, allowing schools to adjust to changing requirements and circumstances while staying focused on the underlying vision and goals (Fullan, 2014). In terms of the curriculum, strategic planning should involve a review of curriculum content, delivery, and assessment practices, ensuring alignment with the school's vision and goals, and fostering a coherent and consistent approach to teaching and learning (Darling-Hammond, 2017).

Making improvement/action

The next stage in the school development process is to implement improvement initiatives. This entails transforming strategic ideas into concrete actions and interventions, as well as monitoring their progress to ensure they are on track to achieve the anticipated results (Schildkamp, 2019).  Additionally, this may entail gathering and analysing data to guide decision-making, as well as participating in ongoing professional development to improve teaching and learning practises (Welsh Government, n.d.). Moreover, it identifies research insights and gaps for each component of the iterative model of data use (Schildkamp). Strong leadership, teamwork, and a commitment to continual professional growth, as well as the implementation of evidence-based tactics and practices, are required for effective improvement initiatives (Hattie, 2015; Fullan, 2014). Improvement measures in the context of the curriculum may include changes to curriculum material, pedagogical techniques, or assessment practises to better correspond with the school's vision and goals (Darling-Hammond, 2017).

Reviewing impact

The last stage of the school development process is assessing the impact of improvement initiatives on student learning and success and utilising this data to influence future planning and decision-making (Schildkamp, 2019). According to the Welsh Government (n.d.), schools should use a range of data sources to assess their success and recommend areas for future improvement. In the case of curriculum, analysing the impact may entail investigating the curriculum's conformity with the school's vision and goals, as well as its efficacy in fostering student learning and accomplishment (Hattie, 2015). This necessitates the establishment of rigorous processes for monitoring and assessing the success of improvement initiatives, including as the collecting and analysis of data on student outcomes, as well as the utilisation of stakeholder input to influence continuing improvement efforts (Schildkamp, 2019).


3. Developing an action point


The SDP plays a pivotal role in driving continuous improvement in a school's curriculum and overall educational experience. To ensure the SDP is effective, schools must engage in several key processes, including self-evaluation, data analysis, stakeholder involvement, strategic planning, and measuring impact.

In School X, Self-evaluation is the initial and foundational step in the development of an effective SDP. By reflecting on their performance using both qualitative and quantitative data, schools can identify their strengths and areas for improvement. The School Development Lead (SDL) is responsible for overseeing this process, ensuring that thorough design review processes are conducted and that feedback is obtained from various sources, such as 360° pupil feedback and engagement with pupil voices within and across Learning Areas (LAs) (See the role framework in last page of Appendix A). Additionally, the SDL supports Quality Assurance processes, facilitating the development of a culture of continuous improvement and excellence in education.

Data analysis is a crucial aspect of the SDP, as it allows schools to make informed decisions based on evidence. Qualitative data, such as inspection reports and learner well-being information, provide insights into the school's overall environment and its impact on students. Quantitative data, including attainment results, school banding information, and contextual factors such as socio-economic, linguistic, and enrollment trends, enable the SDL and school leadership team to gauge their performance relative to other institutions and identify trends that may affect their improvement strategies. By analyzing this data, the school can pinpoint specific areas that require attention and prioritize them in their development plan.

Involving stakeholders is essential in ensuring the successful implementation of the SDP. Engaging the Deputy Head, members of the Senior Leadership Team (SLT), the designated SDL, and other relevant staff fosters a sense of shared ownership and commitment to the plan's objectives. This collaborative approach promotes a unified vision for the school's development and allows for more effective communication and coordination among stakeholders. The Assistant Head of SDL in the curriculum plays a significant role in overseeing high-level staff, coordinating their efforts, and ensuring alignment with the school's strategic priorities.

Strategic planning forms the core of the SDP, outlining the specific targets the school aims to achieve and the strategies they will employ to reach those targets. In the provided SDP, the focus is on two main development areas: Developing a great curriculum and Developing a great experience, and the SDL in the two areas are accountable for the curriculum development plan. The plan lists various strategies to evaluate and improve different aspects of the curriculum, such as iLearn (KS3), cross-curricular skills, Welsh language development, and the effectiveness of the curriculum at different levels (KS4 and KS5). By addressing these strategies, the school aims to create a curriculum that is well-rounded, caters to the needs of all learners, and prepares students for the opportunities and responsibilities of later life, in line with the four purposes of education.

Measuring impact is the final and crucial aspect of the SDP, as it enables schools to assess the effectiveness of their improvement strategies. The School Performance and Absence Targets (Wales) Regulations 2011 place a duty on governing bodies to set, submit, and review performance targets annually. This process ensures that the school's improvement planning and strategies reflect the up-to-date context of the school. Monitoring, reviewing, and evaluating progress towards meeting targets helps schools determine if their SDP has been effective in achieving its goals and improving outcomes for all learners. Furthermore, this process allows schools to make necessary adjustments to their SDP to address any shortcomings and maintain a focus on continuous improvement.


4. Reflection and Evaluation


The school's development plan for the curriculum demonstrates a clear focus on evaluating and enhancing various aspects of the educational experience, aligning with the "School improvement guidance: framework for evaluation, improvement and accountability" published by the Welsh Government. The plan's objectives are comprehensive and seek to address key areas of concern, such as the iLearn curriculum (KS3), cross-curricular skills, Welsh language development, and the effectiveness of the KS4 and KS5 curricula. Additionally, the plan aims to develop a vision for the new curriculum and an assessment model that supports the delivery of the new curriculum, including Donaldson's 'four purposes' (see appendix A).

Upon reflecting on the school's development plan, it is evident that significant effort has been put into identifying areas for improvement and designing strategies to address them. However, there may be some opportunities for refinement and further development based on established best practices and theoretical frameworks.

Firstly, while evaluating the iLearn curriculum (KS3) for alignment with Donaldson's 'four purposes' is a crucial step, the school could consider incorporating a more student-centered approach to curriculum design. By involving students, teachers, and parents in the evaluation process, the school can ensure that the curriculum is more responsive to the needs and preferences of the learners, leading to better engagement and outcomes. For instance, implementing regular surveys or feedback sessions with the school community can provide valuable insights into areas that may require improvement, allowing the school to make data-driven decisions in its curriculum design.

Regarding the development of cross-curricular skills, it may be beneficial to explore innovative teaching methodologies and collaborative learning strategies that foster the integration of literacy, numeracy, and digital competence across various subjects. This approach can help students develop a deeper understanding of the interconnectedness of different disciplines and prepare them for the challenges of the modern world. For example, project-based learning, where students work on interdisciplinary projects that require the application of skills from multiple subject areas, can promote a holistic learning experience and foster the development of cross-curricular competencies.

In terms of Welsh language development, the school's commitment to achieving the Bronze Siarter Iaith Award is commendable. To further enhance language acquisition, the school might consider integrating Welsh language instruction into everyday classroom activities and promoting the use of the language in extracurricular activities, thus providing more opportunities for students to practice and develop their language skills in a natural context. One approach could be the implementation of a "Welsh Language Week" that encourages students and staff to use Welsh in various contexts throughout the school, such as morning announcements, assemblies, or even during lunch breaks.

When evaluating the effectiveness of the KS4 and KS5 curricula, it is essential to consider the diverse needs of all learners, including students with special educational needs and those from disadvantaged backgrounds. By adopting inclusive teaching practices and providing targeted support for students who may struggle academically or socially, the school can ensure that all learners have the opportunity to reach their full potential. This could involve offering additional resources, such as one-to-one tutoring, mentorship programs, or supplementary learning materials, to support students with varying needs and abilities.

The development of a new vision for the curriculum and an assessment model that supports the delivery of the new curriculum is a vital part of the school's development plan. To ensure that this vision is truly inclusive and representative of the school community, it may be helpful to engage in open dialogue with stakeholders, including students, parents, and staff, and to consider their input and feedback in shaping the school's future curriculum and assessment practices. Organizing focus groups or town hall meetings where stakeholders can express their ideas and concerns can create an environment of collaboration and ensure that the new curriculum reflects the diverse needs of the school community.


5. Conclusion


	This essay critically examined a SDP in a secondary comprehensive school context, with an emphasis on the curricular element. The significance of important activities in the school development process, such as vision, self-evaluation, strategic planning, implementing improvements or taking action, and assessing effect, was highlighted through a thorough literature analysis. The creation of an action point, as well as the reflection and assessment of the school's growth plan, gave additional insight into best practises and recommendations for improving the curriculum and overall educational experience for all students.  A well-structured SDP has shown to be critical for promoting ongoing improvement in a school's curriculum and educational experience. Educators and school leaders must have a thorough awareness of the many components of the school development process, as well as the capacity to critically analyse and change the plan. This information will be essential as a professional in creating future curriculum development methods, establishing a culture of continuous improvement, and ensuring the greatest possible outcomes for all students.
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Contextual Information

Current National Category The Welsh Government announced that school categorisation would not take place in academic
years 2020/21 and 2021/22, as part of its steps to reduce burdens on schools during the Covid-19
pandemic. Given that categorisation outcomes from previous years do not necessarily represent an
accurate reflection of schools' current support needs, they have been removed from My Local
School. Historic categorisation data remains available here. The

framework for evaluation, improvement and accountability published in June 2022 means that national
categorisation has ended.

Workforce Planning: number of fte TEACHERS 1112
Workforce Planning: number of fte SUPPORT STAFF 624
EIG (Education Improvement Grant) Professional networks £115,339
Intervention programmes
Tracking
PDG (Pupil Development Grant) Breaking the link between disadvantage and educational attainment £179,400
PDGLAC TBC
ALP (Accelerated Learning Programme) | Professional Learning £51,266
MEGRT (Minority Ethnic & Gypsy Roma | Devolved funding to provide support for MEGRT learners £71,123
Traveller)
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