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Task 1

Relevant areas of the National Policing Curriculum: Understanding the role of a constable, maintaining Professional Standards, Leadership and Team-working, Wellbeing and Resilience

	
[bookmark: _Hlk100251381]Critically evaluate theories of team dynamics as a means of developing team cohesion (reasons why some teams cannot function, theories and models relating to team dynamics, ways to improve team cohesion) and to what extent group dynamics are shaped by wider organisational cultural norms. 

Consider why inter-personal conflict can occur within a team and outline what strategies can be adopted to enhance individual and team performance. 

Consider how team dynamics within the police service can result in failing to comply with professional standards requirements demonstrating an understanding of organisational justice in a policing context (Code of Ethics, policies, procedures, protocols, or legislation).

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

I will critically evaluate theories of team dynamics as a means of developing team cohesion and to what extent group dynamics are shaped by wider organisational cultural norms. I will consider how and why interpersonal conflict can occur within a team and will outline what strategies can be adopted to enhance individual and team performance. I will also consider how team dynamics can lead to officers failing to comply with professional standards. 

The word “team” can be interpreted to mean a number of different things within South Wale Police. It can mean your fellow operator who you are partnered up with for a shift, your shift of a sergeant and a number of officers, a particular department, your station or the entire force. It is widely accepted that in relation to smaller teams that all teams go through a developmental stage. The stages of group or team development were identified by Bruce Tuckman in 1965. These stages were referred to as forming, storming, norming, performing and adjourning (Tuckman and Jensen 1977). 

The “forming” stage of the process can be described as being the point at which teams first meet one another and are unknown to one-another. This stage is often quite formal and is the stage at which the group learn who one another are and form first impressions. It is unlikely at this stage that there will be any interpersonal conflict between team members as the team are not yet familiar with one another and have not yet learned how to function as a team. 

The next stage of team development is described by Tuckman as the “storming” stage (Tuckman and Jensen 1977). This is the stage where the team members have familiarised themselves with one another and may start to compete with one another, will express their feelings and may challenge one-another’s ideas. During this stage, a hierarchy is established amongst the team. The storming stage can re-occur if there are new team members or a change in leadership and appears to be common in the policing environment due to the high number of probationary officers and the turnover caused by people moving into new roles after their two or three year probation. Particularly, teams return to the “storming” stage whenever their team is allocated a new Sergeant or there are new officers in their tutorship phase. In turn, this leads to inter-personal conflict between officers when they are testing the control of new leaders or are competing with one another to “impress” or to prove themselves to the new team leaders 

The third stage of team development is described by Tuckman as the “norming” stage Tuckman and Jensen 1977). This stage is where teams begin to identify each other’s strengths and weaknesses and begin to help each other achieve common goals. During “norming” phase the team becomes more intimate with their ideas and inter-personal conflict is often put aside for the benefit of achieving the teams’ common goals. It can be said that this is the most critical point in developing team cohesion, particularly in the policing profession as this is where officers develop a sense of belonging within their team and feel they can ask for assistance or help without fear of being criticised, without offending one-another or being judged by their peers. 

The fourth stage of team development is described by Tuckman as the “performing” stage (Tuckman and Jensen 1977). This is the stage where the team works effectively and efficiently with one-another. Team members become more flexible and fluid in their roles at this stage and the structure of the team becomes established. It is this structure that eliminates inter-personal conflict, and the team is at its most cohesive point in its development. However, as stated previously, this can be interrupted with organisational changes to leadership or with the introduction of new team members which is out of control of the team. Again, this interruption can lead to the aforementioned culture of competition and officers appearing to work towards their own personal goals of progression at the cost of others instead of solving tasks as a team. 

Later, Tuckman added a fifth stage to his theory known as the “adjourning” phase of team development. This phase takes place when a team has completed their task and has been dis-assembled. It is possible for this adjourning process to take place either when the team’s task has been completed or as mentioned previously, there is a change of leadership or a team member leaves or joins. At this point the team can be plunged back into the “forming” stage of development and can leave team members feeling aggrieved. This again, is something I have witnessed first-hand in policing whilst working on a response team. Such change appear to impact heavily on the morale of team members and reduces motivation due to the lack of certainty it can give about a team’s future. Having said this, if a team has been well established for some time, the adjourning phase can be quite a positive time and if the team are to work on further projects then it can be used to reflect on what has previously worked well and what could have been done better in order to improve the future performance of the team. 

It is key that inter-personal conflict is dealt with robustly by team leaders within the police to ensure that officers do not fall foul of professional standards.  The CUDSA model is a common tool used in various organisations such as volunteer agencies, the NHS and other public services. 

The first step of the CUDSA model is to “confront” the behaviour. It is recommended that leaders “concentrate on the behaviour not the person. Ask then to modify their behaviour so that you can talk about the issue” (Volunteer Ireland 2019). The approach of confronting the behaviour rather than the person is likely to improve the relationship between the team leader and the person as it is not a personal challenge on them but rather on the behaviour itself. Thus leading to the person whose behaviour is being challenged to be more likely to have respect for the leader. 

The second stage of the CUDSA model is to “understand each other’s position”. It often helps during times of conflict to imagine yourself in the other persons position as it will help you to understand why they may be behaving or reacting in a particular way. By developing an understanding of the other persons perspective, the other team members or the team leaders can find middle ground and are more likely to come to appropriate compromises. 

The third stage of the CUDSA model is to define the problem. By working out exactly what the problem is, why it is causing issues and the reasons behind I, the people involved on both sides can begin to understand the issues at hand and why the behaviour needs to stop. It is helpful at this stage if the parties involved understand that they may need to make compromises to reach a solution. 

The fourth stage is to “seek a resolution”. This can come in many forms but will often require a combined effort as a solution is unlikely to be found if one of the interested parties is not open to resolving the problem. A resolution is more likely to be made if all parties involved can see the bigger picture and where all parties will have something to benefit from by reaching a resolution. 

The final stage is to “Agree and action” to resolve the conflict. Even if this agreement is an agreement to disagree but respect one-another’s position it can be of benefit to the harmony of a team’s dynamics as it encourages mutual respect. 

If interpersonal conflict occurs and it is not managed or resolved using a constructive approach such as the CUDSA model then it is likely that police officers are likely to breach professional standards. Police officers are held in high regard in terms of the behaviour expected from them. The code of ethics states that all police officers must act with honesty and integrity, authority, respect and courtesy, must act in a manner whether on or off duty, which does not bring discredit on the police service or undermine public confidence in policing and must challenge and report improper behaviour, amongst other things (College of Policing Code of Ethics 2014). 

It is easy to understand why police officers may begin to act unethically in an environment where there is interpersonal conflict and where there is a breakdown in good team dynamics where there is little respect for leadership. Add to this the realities of policing and a culture of unethical behaviour can develop. In his 2004 paper Dr Sunahara stated “Ethical behaviour is learned, and like all learned behaviour, is shaped by experience. In an environment where temptations and threats are few, acting ethically comes easily. In more hostile environments, where temptations, insults and threats are commonplace, acting ethically poses a greater challenge. And this is the dilemma facing police. They work in a professional environment that challenges the high ideals that draw new recruits into policing” (Sunahara 2004). Therefore, it could be said that an environment where team dynamics have failed due to inter-personal conflict and where leaders do not adopt strategies to encourage team performance, that a perfect storm for unethical behaviour is created due to the policing culture which develops. 

On the other hand it can be argued that even where there are good team dynamics, where inter-personal conflicts are resolved there can still be a failure to comply with professional standards. Again, due to the realities of policing and the fact that officers often have to work in hostile environments together, police officers often develop a strong sense of loyalty towards one another. This loyalty can be both a good and a bad thing, Dr Sunahara states “The loyalty that causes a police officer to risk his or her life to save another police officer is virtuous because the life of that officer, like all human life, is valuable. The loyalty that underpins a cover-up is corrupt. Refusing to “rat out” other officers and backing up threatened officers serve very different ends.” (Sunahara 2004). 

Hence, regardless of whether there are good or bad team dynamics, good or bad cultural norms, inter-personal conflict or no conflicts at all, there is still the possibility that police officers will act unethically as both good and bad environments create the potential for unethical behaviour. It is important that such unethical behaviour is dealt with robustly and this can start with peer to peer challenges all the way through to organisational action/justice against the individuals who fall short of the standards required. 

In conclusion, team cohesion is developed by allowing teams to form successfully in-line with the 5 stages of development as stated by Bruce Tuckman. This requires strong and robust leadership to resolve issues in line with models such as the CUDSA model as if inter-personal conflict occurs, a competitive and unstable working environment can develop where officers can begin to priorities self-preservation rather than the tasks at hand which the teams need to accomplish. Behaving ethically comes easy in environments where there is stability and certainty because of good team dynamics. However, in the world of policing there are wider factors which can lead to unethical behaviour such as the loyalty culture which is created by the realities of policing and the hostile environments in which police officers have to rely on one-another to ensure their personal safety. It is paramount that officers are aware of this and that they do the right things for the right reasons in-line with the college of policing code of ethics. Where officers fall short of this and begin to act unethically, it is important that this is challenged across the board from peer to peer challenges all the way through to organisational action against officers who are involved in gross misconduct. 
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Task 2

Relevant areas of the National Policing Curriculum: 
Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

I will be critically evaluating a policing incident in which I played a significant role with a victim of anti-social behaviour and will be reflecting upon what happened using the Gibbs Model of Reflection (Gibbs 1988). In my evaluation, I will consider the appropriateness of different approaches in supporting and managing vulnerable people or people at risk of harm and will explore what works in relation to tackling repeat victimisation and offending.  

The incident in which I played a significant role involved an initial report advising that there were a large group of youths congregating in a residential street. The reporting person advised that two members of the group were repeatedly knocking on their door before making off on pedal-cycles and had also been banging on the front window. They reported that it had been quite loud and had happened a number of times causing them alarm and distress as their feared that the glass on their doors and windows would smash. The incident happened during a time at which there had been a high number of grade one calls and there was in initial delay in the response to it. I felt initially quite anxious that because of the time which has passed that there would be little I could do to identify those responsible. 

Due to this being a matter of anti-social behaviour I first considered the relevant legislature which defines anti-social behaviour as “

“Meaning of “anti-social behaviour”
(1)In this Part “anti-social behaviour” means—
(a)conduct that has caused, or is likely to cause, harassment, alarm or distress to any person,
(b)conduct capable of causing nuisance or annoyance to a person in relation to that person’s occupation of residential premises, or
(c)conduct capable of causing housing-related nuisance or annoyance to any person.” (Legislation.gov.uk 2014 c.12). 

Given that I was satisfied this matter was indeed an incident of anti-social behaviour I decided to use the “GETOUT” approach to take positive action in line with South Wales Police Policy. The “GETOUT” approach determined that you should go and speak to the victim/callers and speak to the by telephone if they have asked not to be visited, examine the scene and gather evidence, take details of all victims, witnesses offenders and suspects, offer advice on what to do if it happens again, update the occurrence with what actions have been taken and take immediate action whilst keeping the victim informed and updated.

I was also aware of the need to take an evidence based policing approach to resolve the matter and utilise golden hour enquiries to help me with identifying the perpetrators. According to the college of policing the concept of evidence based policing was first developed by Professor Lawrence Sherman in 1998 (Sherman, L. (1998) Evidence-Based Policing. Ideas in American Policing Series. Washington, DC: Police Foundation). In an evidence-based policing approach, police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions (College of Policing 2021). From previous experiences of dealing with issues of anti-social behaviour I knew that the best way of dealing with this matter would be through using the “GETOUT”  formula. 

Due to the demand of grade 1 calls at the time the anti-social behaviour had been reported I arrived at this incident some two hours after it was reported, and the youths had already left the area. I was quite mindful that the delay may have had a negative impact on the victim or would have given them a bad impression. I explained to them the reason as to why it had taken so long to attend and explained how calls are graded based on threat risk and harm. Fortunately, the victim was quite understanding of this. 

From speaking to the victim at this particular incident they advised that they had previously been the victims of anti-social behaviour of a similar nature and they were of the opinion that they were potentially being targeted because of previous reports that they had made to police. However, they did not know the identities of the previous or current perpetrators and were unable to confirm that they were one and the same. It was clear to me that the victim appeared not to have much confidence in the police based on their past experiences and the repeat victimisation to which they were subject. 

They advised me that on this particular occasion they had seen a large group of youths congregating in their street and that two of them had been repeatedly knocking on the door before making off on pedal-cycles. To add to this, the victim had captured the incident on CCTV which was affixed to their house. On reviewing the CCTV, I was able to create a copy of the footage using my police issued axon body worn video and was able to take screenshots of each of the perpetrators to assist with identification using my police issued Samsung mobile telephone. As the perpetrators were not known to me but had distinctive features and were wearing distinctive clothing I advised the victim that I would conduct my own area search to locate the youths responsible so that anti-social behaviour referrals could be made and that if I were unsuccessful with my area search that I would ask the neighbourhood policing team and schools liaison officer for assistance with identifying the perpetrators. Before leaving the address I advised the victim to keep their CCTV on and to contact 101 if the youths return to the area or 999 if their conduct poses a risk of injury or damage to property, I also advised them to keep a record of any further incidents and to continue to report issues of antisocial behaviour to South-Wales police. 

On conducting an area search, I located the 2 males responsible in the vicinity of a nearby takeaway and positively identified them using the screen captures I had photographed. On speaking with the males they were quite verbally obstructive and a larger group of youths started to congregate to see what was going on. The males initially denied having been involved in any incident and said that they had not been anywhere near the particular street in question. I then informed them that I had CCTV of then and had clear images showing that it was them involved. They initially challenged this but after I showed them the images using my police issued Samsung mobile phone they admitted that they had been the perpetrators. Despite this, they were not willing to provide me with their names and addresses so that I could make the relevant referrals. I then informed the males that as I reasonably believed them to have been involved in anti-social behaviour that they were obliged to provide me with their names and addresses under S.50 of the Police Reform Act 2002 and that failure to do so would amount to an arrestable offence. S.50 of the Police Reform Act 2002 states that; 

“Persons [F1engaging in anti-social behaviour]
(1)If a constable in uniform has reason to believe that a person [F2has engaged, or is engaging, in anti-social behaviour] F3..., he may require that person to give his name and address to the constable.
[F4(1A)In subsection (1) “anti-social behaviour” has the meaning given by section 2 of the Anti-social Behaviour, Crime and Policing Act 2014 (ignoring subsection (2) of that section).]
(2)Any person who—
(a)fails to give his name and address when required to do so under subsection (1), or
(b)gives a false or inaccurate name or address in response to a requirement under that subsection, is guilty of an offence and shall be liable, on summary conviction, to a fine not exceeding level 3 on the standard scale.” (legislation.gov.uk 2002 c.30) 

This worked quite well and on advising the males that they faced arrest should they fail to provide their name and address they then provided their details and advised that they were sorry for what had happened and did not fully understand the consequences of their actions. I provided them with relevant advice not to be involved in any further instances of anti-social behaviour and tried to positively influence their future behaviour in the area by explaining the impact that they were having on the victims. 

Following this I re-attended the home address of the victim to advise them that I had located the perpetrators and that I would be making relevant anti-social behaviour referrals and would notify our neighbourhood policing team of the ongoing issues in their street. The victim was sincerely grateful for the positive action taken and explained that they had been sceptical of whether anything would have been done by the police prior to making their 101 call. This left me feeling quite proud as it was clear that I had made a positive impression whilst dealing with the incident and that I had instilled a feeling of trust in the police with the victim. 

On reflection this was initially a potentially difficult incident to deal with given that the victim did not know the identity of the perpetrators and there was an initial delay in responding to the call due to a high demand of grade 1 calls. However, I was able to explain this to the victim and was still able to implement “GETOUT”, golden hour enquiries and an evidence based approach to investigate the matter and identify the perpetrators resulting in a positive outcome for the victim. This left quite a positive impression on the victim which I was extremely proud of. I feel that having a good knowledge of South-Wales police policy and procedure and the legislation which applied in instances of anti-social behaviour was key in dealing with the matter appropriately. Had I not been aware of this I would not have been able to identify the perpetrators. However, looking back at the incident, it did become somewhat difficult when the larger crowd of youth gathered as I had to manage the questions they were asking me whilst also dealing with the perpetrators. It may have been better for me to ask for a further unit to attend at this point so that I could place my full attention on the task at hand. 

In conclusion, during this incident, I used my previous experiences of dealing with anti-social behaviour independently to deal with the incident in a professional and positive manner in which I could be proud of. I gained confidence in my approach during this incident and realised that it is possible to leave a positive impression on victims even when they are initially sceptical of whether or not the police will do anything about what they have reported. The next time I have to deal with such an incident, I will be mindful of the approach I have used (particularly “GETOUT”, golden hour enquiries and evidence based policing) to target those who are responsible. I will definitely utilise CCTV and still images in future and will use S.50 of the Police Reform Act 2002 where it applies and it is appropriate to do so. This will help me to feel confident with such incidents and will hopefully instil a feeling of confidence in the police in future victims that I meet.

WORD COUNT: 1870  


















Task 3 
Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP). 
  
 
 
By signing the section below, you are acknowledging your continuing progress on O.C.P.  
This is recognised by the university as work that is fully supporting this module BMPP 6001D; Policing in the Workplace 3 and in signing it will be equivalent to 2000 words. 
 
 
 
 
Confirmation of the progress on the Occupational Competency Portfolio (OCP). 
 
I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations.  
 
Signed:  D.R.Morgan  
 
Date: 18/04/2022 

WORD COUNT: Equivalent 2000 






Task 4

This is a reminder that this TASK 4 section is an opportunity for you to answer one question which should be relevant to the “advanced learning” area that you have chosen.  The advanced learning lecture that you choose to attend will assist you in answering this task. 



Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




Task 4 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

You should choose a policing incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a response incident that you have attended, and the strategies developed for effective policing in such challenging situations.



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:












Task 4 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

You should choose a policing problem relating to policing communities that was of a complex nature, in which you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement, focusing upon a community issue that you have dealt with. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 
















TASK 4 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

You should choose a serious collision that you have been involved in that was of a complex nature, in which you played a significant role in providing a response.


	Task 4 Option 3: 

Critically evaluate the evidence base for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.


2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 


I will be critically evaluating the evidence base for dealing with a serious collision/ roads incident which I have attended which was of a complex nature and in which I played a significant role in providing a response. I will also consider the strategies which could be implemented to reduce the likelihood of it re-occurring. I will be reflecting upon what happened using the Gibbs Model of Reflection (Gibbs 1988). 

The incident in which I played a significant role in providing a response involved an initial report to a relatively remote location where there had been a road traffic collision involving a number of vehicles and where it was reported that there were numerous persons trapped in a vehicle. I was advised on-route to the call that there were currently no roads policing officers available to attend and that the Ambulance and Fire services had been informed. I was also informed that the driver responsible for causing the accident had made off from his vehicle. I was double crewed during my attendance at this incident with a less experienced colleague and there were no other deployable divisional units to assist. On route to the incident I was aware that I would have to draw on previous experience of attending road traffic collisions and use a number of strategies and policies implemented by South Wales police to effectively deal with the incident. I was aware of the fact that there could be a number of seriously injured casualties and that there may also be a number of offences which could have been committed by the at fault vehicle driver. Due to the limited information available to me, I was aware that I would need to make a dynamic risk assessment on scene to consider the threat risk and harm to the casualties and aiding parties. 

My colleague and I were first to arrive at the scene and I decided to implement the pneumonic “ACE-CARD” to deal with the incident whilst considering the National Decision Model. The accident location was a terraced street with one lane in each direction and had a number of cars on the left hand side of the road. I could see two vehicles in the left hand lane facing the wrong direction and they appeared to have significant damage. I could see that these two vehicles had also hit a number of stationary vehicles on the left hand side of the road causing damage. There were a number of cars passing on the right hand side and I made the decision to close the road using my marked police vehicle with emergency lighting activated to ensure the safety of any casualties and emergency service personnel.  This was effective and the flow of traffic stopped. 

On alighting from my marked police vehicle and approaching the scene on foot I identified that whilst I had already positioned the marked police vehicle in an appropriate position to warn other motorists and pedestrians that as the road was the main road through the village and significant traffic was building up in both directions that it would be of benefit for South Wales Police to issue a social media message advising that the road was closed. I asked for this over my police issued airwaves radio and this did appear to assist with easing the build-up of traffic. 

On examining the scene a female approached me and advised she was an off duty nurse who saw what happened and had stopped to help. She informed me that the offending vehicle had been travelling at high speed and had tried to overtake but collided with the second vehicle when they tried to park on the right hand side of the road. She also informed me that there were two elderly females in the second vehicle, one with a significant head injury and neck pain and the other with what looked to be a dislocated shoulder and neck pain. Due to this, I considered that it was necessary to pass an early ETHANE update to the control room and advised of the exact location, the type of incident, hazards, number, type and severity of injury suffered by the casualties and the emergency services present and required. This was a useful update to pass as it was concise and clear and let the control room know exactly what I was looking at in front of me and what resources I required.  

Following this a male identified himself as the driver of what appeared to be the offending vehicle and I asked my colleague to take him away from the immediate incident to take an initial account from him and to conduct a road side breath procedure. I made a check on the casualties and took basic details from them, I asked the off duty nurse to assist with this and to help me with keeping the females still to prevent any further injury whilst we awaited ambulance. I had particular concern regarding the injuries and the fact that both females were over 80 years of age. I relayed this to the control room and assisted a roads policing officer. After some deliberation, the control room advised that an out of sector roads policing officer was on route. 

Shortly after a hazardous response team ambulance arrived and I provided a handover to them using the SAMPLE and ATMIST pneumonic. Again I found this useful as it gave a clear and concise update to the ambulance service advising them of the casualties’ signs and symptoms, allergies, medication, past medical history, time last consumed food or drink and events leading up to their injuries. I was also able to relay their age, time of injury, mechanism of injury and injuries reported to the paramedics. This assisted in their assessment of the situation and they decided to fully immobilise the casualties and use the fire and rescue service to assist with a full vehicle extraction. 

As care for the casualties had been taken over by the ambulance service and it was not yet appropriate to remove obstructions from the road I turned my attention to making early investigation enquiries by speaking to witnesses and taking initial accounts and their details. My colleague informed me that the male who had been driving the offending vehicle had provided a road side breathe test of ZERO and had stated the other vehicle had caused the collision by pulling across his path. However, a number of witnesses stated to me that he had possibly been racing another unknown vehicle and had been driving in a dangerous manner prior to the collision. 

The roads policing officer then arrived at the incident and I liaised with him regarding my early investigation into what had happened. He agreed with me that there was sufficient ground for reporting the driver of the offending vehicle for the consideration of the question of prosecution for the offence of dangerous driving pursuant to S.2 of the Road Traffic Act 1988 which states; 

“(1)For the purposes of sections 1 [F2, 1A] and 2 above a person is to be regarded as driving dangerously if (and, subject to subsection (2) below, only if)—
(a)the way he drives falls far below what would be expected of a competent and careful driver, and
(b)it would be obvious to a competent and careful driver that driving in that way would be dangerous.” (S.2(A) Road Traffic Act 1988 c. 52) 

This appeared to me at the time to be a swift and proportionate response that would assist in the prevention of re-offending by the driver. 

On reflection, when I initially attended this incident I had concern that there were limited resources to assist despite there being potential for it to be quite serious. I was able to draw on past experiences and my knowledge of the approaches to be used to effectively assess the situation and communicate well with the control room and other emergency services to assist them with managing the safety and wellbeing of the casualties. Following this I also conducted an effective initial investigation which identified a number of witnesses and CCTV opportunities so that I could consider legal proceedings against the offending vehicle driver. 

Overall this incident has increased my confidence in dealing with more serious collision where there are significant injuries to casualties and where there are initially very limited resources available to attend the call. I feel that I managed the scene well and was also able to reflect on the incident with my less experiences colleague to assist them with how they would deal with such an incident in future. However, I do acknowledge that this incident could have been much worse and that I may not have been able to deal with it so well if there had not been an off-duty nurse to assist or should one or both of the casualties have been unconscious or require CBR. 

In future, when attending serious collisions/ roads incidents I will definitely make use of the procedures in place which guide how police officers respond to such incidents. I found that using the National Decision Model together with the “ACE-CARD, ETHANE, SAMPLE and ATMIST pneumonic to be useful in making clear and concise communications which allowed for effective partnership working and an appropriate response to the incident leading to a successful prosecution delivering justice for the injured parties. I will however request further information and assistance from the control room as I did not know many of the details surrounding the incident until I arrived at the scene. 

This incident has sparked an interest in roads policing and I have since attended an attachment with the roads policing unit. During this attachment I was able to develop my understanding of the “fatal five” and their role in causing such accidents. The “fatal five” is a term used to describe the five main causes of road traffic incidents, namely excess speed, not wearing a seatbelt, using devices, driving under the influence of alcohol or drugs, careless or considerate driving. In the particular incident I attended, I deemed speed and careless or inconsiderate (dangerous) driving to be a major contributing factor. There are a number of things which can be done to prevent road traffic accidents of this nature. 

South Wales police have introduced a number of operations and initiatives which assist with reducing serious road traffic collisions and fatal accidents. This includes the recent implementation of operation SNAP. Operation SNAP is a response to increasing submissions of video and photographic evidence relating to driving offences that members of the public have witnessed. Until now, these reports have been submitted to the police in all sorts of ways and so a streamlined process has now been developed to deal with them. This will hopefully make it easier for all involved. (gosafesnap.wales 2022). This appears to be quite and effective initiative and acts as a deterrent as more and more vehicles are now fitted with dash-cam devices which increases the risk of getting caught if you are committing an offence. There are also more traditional tactics being deployed such as targeted high visibility patrols and the placing of speed cameras in accident hotspots using and evidence based policing approach.   
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TASK 4 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.

	 Critically analyse the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to information and intelligence. Consider the how effective information and intelligence is utilised within policing operations. 

Evaluate how you used specialist intelligence roles to support complex investigations.



2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 


























TASK 4 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.




	Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised. 

Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and review the interviewing techniques employed during this investigation.

Demonstrate your understanding of both volume and priority crime and serious and complex investigations.

Consider the strategies that you have used to deal with the impact of personal attitudes and values throughout this investigation process. 

2000 words (+/- 10%: include your actual word count at the end of each section)





Answer: 










Task 5

Personal Study programme / Individual Learning Plan 
 
 
The first learning outcome identified in the accompanying module descriptor (BMPP 6001D) asks that you formulate and implement a personal study programme to further enhance the development of your professional police practice. A template has been added for an ‘Individual Learning Plan’ that you can use for this task.  
 
This task differs from the PDP that you have completed in your previous workbook in that this learning plan allows you to assess what level you believe you are in key knowledge, skills, and experience against where you believe you (and the force) consider you should be – now and in the coming 6 to 12 months of your placement. This should then be used to target future development need. 
 
2000 words equivalent. Please note that this is not the actual number of words used in completing the table, the count reflects the thought and research behind it. 
 
 
 
ANSWER: 
 
 
Knowledge, Skills and Experience Assessment 
 
	 
	REQUIRED 
	RATING 
	DEVELOPMENT NEED 
 

	KNOWLEDGE 
 
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7 


X
	High 
8-10 
	Low 
1-4 
	Med 
5-7 


X
	High 
8-10 
	There are a number of areas where I consider my knowledge level to be medium to high. This includes but is not limited to gathering and submitting intelligence, how to approach an initial response to incidents in line with legal and professional practice requirements and planning and conducting initial investigations. 

There are a number of areas in which I can improve and I plan to achieve this by implementing the following; 

1. Finish attachment with investigations hub to gain more knowledge in relation to building case files. 

2. Continue to communicate with and seek feedback from other departments and more experienced colleagues. 

3. Get more exposure to policing large events and public order situations. 



	SKILLS 
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7 


X
	High 
8-10 
	Low 
1-4 
	Med 
5-7 


X
	High 
8-10 
	Over my initial training, tutorship phase and mentorship phase I have developed a number of skills. This includes but is not limited to interviewing suspects in line with the Police and Criminal Evidence Act 1988, providing an initial police response to a number of incidents including domestic violence, violent crime, ASB and road traffic collisions and attending mental health related incidents. 

I have also undertaking PSU training and am now a LEVEL 2 PSU Officer. There are a number of courses I wish to attend in order to develop my practical skills. This includes the following;

1. Complete Taser cours which will allow  me to attend a wider range of incidents and gain further experience in conflict management.  

2. Complete response driver training to allow me to develop my ability to respond to grade 1 calls in-line with force policy. This will decrease my reliance on other officers when attending such calls. 

3. There have been a number of incidents which I have attended where I have had to call upon method of entry trained officers. I intent on completing method of entry training to decrease my reliance on other officers and allow me to be more of a usable resource to South Wales Police.  



	EXPERIENCE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7 




X
	High 
8-10 
	Low 
1-4 
	Med 
5-7 




X
	High 
8-10 
	Over the past 18 months I have gained a wide range of experience in what feels to be a sort space of time. I have attended incidents with more experienced officers and there have been times where I have been the most experienced officer. I will further my experience by implementing the following; 

1. Continue attending a wide range of calls and gaining further exposure to various teams and departments. 

2. Attend court as a witness to gain experience of giving evidence in court. 

3. Get experience in more extensive and volume investigations. 
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