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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Tripp defines a critical incident as an often mundane moment that through analysis can inform teacher judgement and practice (David Tripp, 1993). Through reflection and research, this evaluation should reveal some of the hidden influences that shape the classroom to shape the observer's ongoing practice. This evaluation will centre around the practices around resilience in terms of pupil motivation and well-being. 
Banerjee explained the concept of resilience as 
‘a key focus both in terms of academic functioning (e.g coping with failure on a challenging task) and emotional health and well-being (e.g. finding a way through adversity)(Banerjee et al., 2016)
In the current Covid 19 crisis, there are new challenges for learners' well-being and development. Even before the crisis National Assembly For Wales believed that ‘embedding well-being, emotional resilience and healthy coping mechanisms in the new curriculum is vital.’(National Assembly for Wales, 2018). More recently Stark et al have recommended resilience as a means of supporting children through the rapid changes of the Covid crisis (Stark et al., 2020). This evaluation will consider how one incident reflects Welsh practises and the changes that will come with the new curriculum. 


Observation School and Community
 
School X is a medium-sized community primary school for pupils aged three to eleven. In 2019 My Local School reported that an unusually high 24.7% students were eligible for free school meals(FSM) in the school (My Local School report School X, 2019). The school’s most recent Estyn report indicates that effective use of the pupil deprivation grant meant that leaders were successfully closing the gap between pupils eligible for free school meals and their peers by the time they left school{Updating}. Students observed were a mixed ability KS2, year five class, aged between nine and ten. Learners were seated in rows with the teacher at the head of the class. The lesson observed was a maths lesson aiming to develop strategies to solve problems. The lesson observed was in the middle of a unit when class norms were firmly established and students were practising previously learnt strategies with less scaffolding. This lesson was taught by the deputy head of the school who was covering for a teacher on long term leave. As it was filmed before the COVID 19 crisis, learning was occurring in a more natural context. However, as the lesson was a filmed clip there is only a portion of the lesson. The advantages and disadvantages of this methodology will be expanded later in this essay. Per BERA (2018) guidelines, school and student anonymity will be protected by referring to students, teachers and school using pseudonyms. Moreover, due to the video method of observation, this research will have no direct impact on learners, so this research can neither harm nor benefit the subjects of this observation directly. 


Methodology

The purpose of this evaluation was to consider and reflect on expert practice and the norms of a classroom concerning a critical incident to identify next steps to understand individual teacher practice. While positivist methods might be able to show trends in effective classrooms and allow causation to be guessed at they are limited in their capabilities of considering the varied uncontrollable factors in the classroom. However, we also know that intuition can often mislead educators (Yana Weinstein, 2019). There is also a risk that confirmation bias will lead research as researchers are likely to seek out information or interpret research in a way that confirms their belief (Nickerson, 1998). An advantage of the filmed nature of this evidence is that it is possible to confer with peers to consider alternative perspectives on the critical incident. While trainees will be impacted by their lack of experience in the topic it allows a collaborative reflection that may help to negate confirmation bias. Nisbet and Watt (Nisbet, J, 1984) state that one of the strengths of case studies is their utility to provide insights into other similar situations. That and their realistic context make them uniquely useful to trainee teachers who can apply this knowledge to future scenarios. In a setting before Covid, a participant case study may have been effective to attain a natural setting where learners behaviours are not affected by the presence of an observer. However, in these circumstances, the risk of asymptomatic trainees spreading the disease in classrooms risks harming learners which is unethical under BERA (2018) guidelines. To minimise risk trainees watched recordings of lessons before the outbreak without entering schools. As the videos had been filmed as a means of observing and improving school practice within faculty they exemplified high-quality professional practice and showed some pupils' response to lessons. As the videos often do not show all pupils it is difficult to fully comprehend the classroom culture. To mitigate this weakness, the chosen critical incident is one where the majority of pupils are visible and this critical evaluation will focus on the potential impacts and next steps. Further, all observed lessons were watched several times to focus on the responses of individual learners. Additionally, the recordings had the advantages of being recorded before the changes in school procedure to reduce Covid risk. As the majority of trainee teachers’ practice will be conducted without these changes observing a pre-Covid classroom could be influential in forming effective practice.    

Critical Incident

Tripp (David Tripp, 1993) defines a critical incident as ‘mostly straightforward accounts of very commonplace events’ that are ‘indicative of underlying trends, motives and structures’. The critical incident, that is the subject of this evaluation, is in itself a mundane interchange that reveals a deliberate focus on challenge and resilience by the teacher that was well established in the class. After introducing a maths challenge students were told it was called a challenge because it was difficult, creating a high expectation for pupil engagement. Learners were asked to create success criteria in pairs from prior knowledge, allowing students to control their own learning. During the feedback of these, to the class, one learner said her pairs’ criteria was ‘not to give up’(Appendix A). The class teacher used positive praise to encourage the learner and then linked to previous knowledge by asking the class what new word they had learnt about not giving up. Around half of the learners visible answered ‘resilience’ when prompted by the first syllable. This is important as it shows pupils in the school are being taught to embrace difficult tasks to become ‘ambitious capable’ lifelong learners who ‘seek and enjoy a challenge’ (Developing a vision for curriculum design - Hwb, 2020). In Successful Futures (Donaldson, 2015), Donaldson describes the need for pupils to enjoy the satisfaction that comes with accessing and succeeding at difficult tasks. He suggests that this approach embeds lifelong learning as a means to individual fulfilment instead of in response to external demands. The learners' awareness of resilience and the necessity of trying hard to complete challenging tasks indicates that students are being taught to avoid ‘self-limiting beliefs about fixed ‘potential’ (66, Donaldson, 2015,)  
According to Donaldson, awareness of one’s own thought processes makes learners able to identify methods of improvement and set ambitious goals in later life. 

Furthermore, the new curriculum aims to develop learners who are ‘building their mental and emotional well-being by developing confidence, resilience and empathy’(Developing a vision for curriculum design - Hwb, 2020) Teaching resilience explicitly can help students manage their own well being by giving them strategies to overcome difficulties. The students’ recognition of resilience indicated the school has embedded wellbeing designs in the school curriculum to care for the whole child. By positively reinforcing the student whose success criteria was not to give up the teacher has reinforced that effort is valuable, instead of rewarding success without acknowledging work. In progression step 3 of the new curriculum students should be able to self-regulate emotions using strategies such as resilience(Descriptions of learning - Hwb, 2020). While Donaldson (2015) reminds us that all learners go through hardships in their school careers and that early intervention is a core part of teaching and learning. This embedding focus on resilience will prepare students to deal with hardships when they occur. This is particularly relevant for school X as the school’s high percentage of students eligible for FSM indicates that their learners are already dealing with some hardship. 

Literature review 

Challenging environments and ensuring pupil motivation

In an essay of effective school support for disadvantaged pupils, Estyn identifies that in most effective schools teachers have high expectations of the achievement of all pupils including those disadvantaged and vulnerable. Moreover, they suggested that pupils from disadvantaged backgrounds benefited even more than their peers from high-quality teaching (Estyn, 2020). Vygotsky’s theory Scaffolding The Zone of Proximal Development suggests challenge had to be balanced against learner competence and scaffolding to create the zone of proximal development(Bob Bates, 2019). In short, children need challenging tasks for their ability and previous knowledge and teachers encourage strategies to help them attain more than they could independently. While this theory has been critiqued as a misreading of Vygotsky’s work- his notes about ZPD were few in comparison to his other research(Margaret E., Gredler, 2011)- This theory does seem supported by more recent research. 

The Education Endowment Fund (EEF) report adds that challenge is key to developing self-regulation and metacognition. However, if the challenge is not appropriate to the ability of the learner they will either refuse to accept the challenge or experience cognitive overload. To avoid this teachers should be appropriately scaffolding tasks while making them sufficiently difficult that they are useful for pupils to reflect on their learning (EEF, 2018). Leslie Curzon similarly argues that goals that are too hard or too easy have no motivational value (L.B, Curzon, 2013). Had pupils not previously learnt a variety of strategies in maths they could have become demotivated by the intensity of the task but as students had they could complete more challenging tasks independently. Curzon adds that learners should perceive their attainment of success criteria as part of the learning process and teachers should not just rely on rewards and punishments to engage learners(L.B, Curzon, 2013)).

 Carol Dweck had previously described this ideal state where students actively enjoyed challenging tasks as the growth mindset. Like Curzon, she believes that children achieve more when motivated by an internal desire to learn rather than external stimuli. She also makes the claim that less wealthy learners with a growth mindset are more likely to be socially mobile although acknowledges that still does not give them an equal chance to those with more privileged upbringing. This is particularly important when considering the case of school X where there is a high number of students eligible for free school meals. One of the main interventions she suggests is teaching children to welcome and enjoy challenges and learning to achieve their potential. Both Dweck and Curzon argue that effort and achievement should be rewarded as often as possible to build this desire to learn. We see a similar sentiment in Successful Futures where Donaldson states ‘Self-limiting beliefs about fixed ‘potential’ are difficult to alter and can have a profoundly negative effect on learning’(Donaldson, 2015).  

In the critical incident discussed students had been set to create success criteria after going through the steps of how to solve a maths problem. The EEF recommends that children be given the opportunities to share their knowledge of strategies and discuss the difficulty of tasks to test learners strategies through metacognitive talk(EEF, 2018). 


Health and Wellbeing

The World Health Organisation (WHO)(World Health Organisation, 1948) defines health as ‘a state of complete physical, mental and social well-being and not merely the absence of disease as infirmity’. While this has been critiqued for ignoring the existence of chronic illnesses(Huber et al., 2011), the definition is useful in its assertion that humans need the ‘ability to live harmoniously in a totally changing environment’(World Health Organisation, 1948). Huber similarly considered the need for adaptation, looking at physical health, mental health and social health. Huber broadly considers health as ‘the ability to adapt and self manage’(Huber et al., 2011)  In this evaluation’s critical incident we see evidence of learners being taught to self manage emotional responses to their environment. The Wellbeing Future Generations act has put this need to comprehend and apply choices that benefit future health into a policy that applies to all public bodies in Wales. This unified approach means that a preventative approach to mental ill-health will be embedded through all public bodies in Wales. Like Huber this report considers chronic illness defining health as ‘different degrees of health on a continuum’ built by a process where a variety of methods and strategies are used to support a populace affected by risks and illnesses(‘well-being-of-future-generations-wales-act’, 2015).

We know that resilient people often go through high-risk situations with comparatively good psychological outcomes (Cefai, 2007). A report by public health England suggests that children who are resilient do well despite adversity. However, those who face the most adversity are least likely to have the resources to build resilience. Inequalities in resilience due to adversity are actually contributing to health inequalities (2014). This is particularly relevant to Wales where residents of the wealthiest areas are expected to live up to nine years longer on average and up to eighteen years longer, in good health than those in the poorest areas (Future Generations Commissioner Wales, 2020).


We see a response to this applied in the new curriculum where the Health and Well-being area of learning is being designed to develop learners’ capacities to manage life’s opportunities and challenges. Learners should develop ‘motivation, resilience empathy and decision making abilities’(curriculum for wales guidance, 2020, p. 73) to become ambitious capable learners. Estyn’s report on building learner resilience suggested that in order to develop learner resilience pupils needed a degree of self-esteem, confidence, emotional understanding and the ability to develop trusting relationships and benefit from help. For this reason, effective strategies for developing pupil resilience are in schools that promote emotional wellbeing and support all learners’ mental health. Intervention should be part of a whole school vision where time, energy and resources are used to support learner wellbeing(Estyn, 2020). 

Ann S. Masten described resilience as made of ordinary instead of extraordinary processes (Ann S Masten, 2001) and while we know a variety of interventions and programmes that can show results, empirical data supporting them is often inconsistent (Banerjee et al., 2016). Banarjee does indicate that whole school connectedness, pedagogy supporting pupil autonomy, specific lessons to highlight social-emotional skills, effective teaching, and the work from specialist staff both within the school and as a bridge to external health and education practice(Banerjee et al., 2016). Estyn further moved that schools that were successful at fostering resilience
· Focused on building positive trusting relationships with students 
· Focused on student and staff well-being
· Swift information sharing about vulnerable pupils to allow more effective interventions
·  Focused on inclusivity and few fixed-term exclusions
· Working closely with home and other external agencies
· Nurturing approaches and support with transitions
· High expectations and focus on learning from mistakes 
However perhaps most importantly was that school leaders rarely discuss resilience as a main aim or objective as resilience is often formed through supporting other needs. There is no simple way to teach learners to be resilient and it requires considerable energy, time and resources. (Estyn, 2020). 

The observed critical incident showed a knowledge of emotional literacy that was supported by discussions about social and emotional literacy. Furthermore, it showed that pupils had an idea of what was expected from them from previous tasks and other opportunities for metacognition. Finally, it showed positive relationships between teacher and student where students were happy to contribute to the class and invested enough in the learning process that they were prepared to try against adversity. 



 
Reflection and Further Steps

This evaluation looked at a critical incident where positive practice was embedded by an experienced practitioner creating an established environment that welcomed challenge and effort against adversity. The further steps of this evaluation will consider both the maintenance tasks needed to sustain this environment but perhaps more importantly the steps the observer should take to recreate this classroom culture within a new class. Conway comments on the limitations of student-teacher observations, stating that trainee teachers rarely have the breadth of classroom experience that allows them to fully evaluate incidents in school. This evaluation should allow the trainee to make more informed reflections in action while giving them a better idea of what to anticipate (P ,Conway, 2001). Brookfield’s reflective lenses will be used to interpret the critical incident, considering the lenses of the autobiographical perspective, the pupil, the colleague and the theorist (S, Brookfield, 1995).

Maintenance Tasks

From an autobiographical lens, a good lesson by an expert practitioner can look perfect to an inexpert trainee who is unaware of the subtleties of teaching and learning. Through rewatching there are points at the lesson where learners are disengaging and even at the point where most learners were visibly answering their teacher others could have been unfocused. This is particularly relevant when history as a largely engaged pupil makes it more difficult to identify disengagement in pupils. Despite this good practice to reward visible positive behaviours could also engage these unfocused pupils. Ongoing maintenance tasks are to reward visible participation to monitor how different pupils present when they are engaged or disengaged.

To find out how to improve the lesson using the perspective of the learner my next steps would be to question students about their perception of the lesson and how it could be improved. Had I observed in a more traditional setting this could have been checking pupils understood the task, asking how confident they felt in the subject and what they felt they had learned in the lesson.

From a colleagues perspective, the focus would consider whether the teacher had effectively incorporated the school’s wellbeing policy and whether its implementation was effectively meeting the needs of pupils in the class. 

From a theorists lens, learners seemed to be happy to contribute to discussion suggesting positive pupil-teacher relationships. Moreover, children seemed used to thinking about the steps of their own learning and were seemingly confident in creating success criteria indicating they have some experience of metacognition. During the activity of this lesson, children should be quickly reinforced for hard work and creative thinking about their learning.   

Recreating the positive classroom culture.

To recreate a challenging environment in my own practice I will use plenaries and other formative assessment to identify suitable levels of challenge and use these to motivate pupils to test themselves. Recognising and praising effort and achievement will be key to developing good relationships with pupils and encouraging the desire to learn for the sake of learning. When learners are sufficiently competent they should be given opportunities to discuss and test their learning processes so they can lead their own learning. While to make tasks motivating for learners they should be allowed some choice in the process of it.  

To recreate a healthy environment for well-being in my practice, I will utilise whole school policies and try to create opportunities for social-emotional learning. I will communicate with other teachers and external bodies for advice and support for key students and plan around key students to make tasks as inclusive as possible. When appropriate I will communicate with parents to build links between school and home.   

 Conclusion

This critical incident has allowed consideration of the government professional guidance and research on a number of elements of the teaching standards for pedagogy. This approach has considered the need for how to achieve, challenge and high expectations, sustained effort and resilience in learners and learning outcomes and well-being. The focus on resilience in terms of challenging learners and protective measures for well-being has considered what is good practice to support and care for learners. It has considered a critical incident of existing good practice and considered how to implement similar practice into my own teaching. While the critical incident observed learners with some knowledge of resilience, this research indicated that best practice lies in teaching resilience through supporting pupils in other areas. The non-participant case study was limited as the film methodology made it difficult to get a true sense of the classroom culture. Despite this, the ability to replay sections made it easier to check visible engagement and the absence of a non-participant observer could mean pupils were behaving in more natural ways. This evaluation has started my journey to become a research-based adaptive practitioner and the opportunity to reflect has changed my perspective of resilience to include the practices that can build healthy processes.
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
tothe research
context.

Date/time.
Age/Stage of
group.

People involved.
Contextual
information from
field notes.

‘Watched video cip 28-09-20

Deputy head covering for normal teacher on paternity leave.
Mixed ability year 5.

Maths lesson- Learers identify steps of solving a maths problem and set success
criteria before attempting problem.

What happened?
A detalled
decription of
what you
observed and
what thoughts
on pedagogy and
practice occurred
toyouasa
resut, looking
towards your
research.

‘After a pair task to set success criteria for the lesson learnor A fed back that their
criteria was ‘not to give up". Teacher X praised pupil A saying that she had given
an excellent answer and asked students what word they had learnt the week
prior beginning with '’ to which they responded ‘resilience’ Next he stated that
maths challenges were ‘supposed to be difficult and that's why they are called a
challengo.’ e then summarised telling lcarners ‘don't give up keep trying'.

“This incident indicates a consistent effort to foster learners resilience as students
showed prior knowledge of the concept of resilience. His explanation set high
expectations for student effort and while he acknowledged that they might find t
diffcult showed that pupils were expected to continue working hard. I sucessfull
futures Ken Donaldson describes the need for learners to experience the
satisfaction that comes with challenging tasks. By preparing his learners for
challenge and giving them a framework to solve challenges Teacher X s building a
‘growth mindset where leaners feel comfortable taking on challenginging tasks.
Further, by teaching them explicity about the resilience they need to succed In
maths tasks Teacher X started to give them the tools to reflect on their own

learning process to become ‘Ambitious Capable Leamers' In his theory of
proximal development Vygotsky indicated that learners should experience
challenging tasks that are scaffolded to meet individual needs and allow learners
10 achiava more then they could unsupported.

As | was unable to watch the entire lesson | could not sce the degree to which
leaning was supported to allow all pupil to attain success. If | had been able to
continue | would have thought about how the challenging task was set to the.
ability of learners and how was It differentiated to meet all pupils needs. | would
also like to see if Teacher X had created classroom culture where errors were
used as learning opportunities.
In my research | hope to continue to consider how resilience is built and how it
effects the process of learning.
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OBSERVATION / FIELD NOTES
{Questonsadpind from Ficer oad 016)
Date and time, year graup: Watched 28/05/20 Mixed ability Year 5

Lesson details: (Context and focus -/ AoLE /subject- s it near start of end of unit of
study? Indaors/outdoors? Abiity range? Any particularly relevant fnformation).

Taught by (Deputy Head) Andrew covering for the class’s normal teacher Mr Phelps.

Classroom culture
(What s the classroom vibe.”? What do attitudes, dispositions, behaviours towards
learning seem like at this point in time?)

Explict focus on resiience and challenge. Classroom is silent with all students
listening. Students happy to contribute and encouraged to contribute ‘this side has
been putting their hands p and helping out this sde of the room a lttle bit quieter.”
Students are thanked for input and namedropped when summarising. Team?

Objectives
(What happens in the environment that communicates the purpose of the experiences?
What can be observed regarding the way lesson activities relate to these purposes?

Told they are going to recall their strategies to deal with a maths challenge. Explained
that they need a lst of skills to tackle a maths problem.

Students are asked to recall the tactics they know from past learning. Teacher corrects
and expands on students points. Teacher explains a checklst of steps linking it to what
students had come up with.

Students are given a chance to set their own success criteria using the checklist.

Thase success criteria are shared,

“Then students are given a problem and set to try it ndependantly.

Direction
{What can be abserved that helps learers understand what they are engaging in?
What In the environment helps them understand how to achieve well)?
Poverpoint with instructions for each task using pictures to demostrate action.

Introduction of problem and demonstration using 4 children standing up.
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‘Access and challenge
(What can be abserved in the environment that enables engagement of learners? What
an be observed regarding levels of challenge?

“The success criteria was made really clear and students vere being given clear steps to
complete the task. Pair work was used and an example of the aplication of the
problem ‘how many possible seats could they be sitting on’. There was also a teaching
assistant working out of shot and Andrew came and spoke o individuals.

Assessment
(Can anything be observed about how student’s existing knowledge fs used? Can
anything be observed regarding the development of knowledge during or ater the
experience)?

Students were asked to remember the steps they had learnt previously before the
teacher summarised.

Specifics / Critical Incidents
(Ave there moments which cause you to consider aspects of practice when you come
across them n future teaching)?

' called a challenge because its difficult So how are we going to deal with that
without panicking’

Sets high expectations
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CRITICAL INCIDENT IDENTIFICATION RECORD.

Details relevant
0 the research
context.

Dateftime.
Age/Stage of
grovp.

People involved.
Contextual
Information from
field notes.

Watched 30/09/20
Pre Covid mixed abilty reception group.

Teacher 3 or 4 Teaching Assstants

Class theme of Superheroes that was picked by students as acentral toplc. Lesson
In classroom. The days previous lesson had focused on reassembling sentences.

What happened?
Adetailed
decrption of
what you
observed and.
what thoughts on
~pedagogy and
practie occurred
toyouas aresult
looking towards
your research.

After aclass discussion about their lsson the day before. The teacher brought
learners attention to factthat the sentences that they had constructed yesterday
had been jumbled up. The class went over to nvestigate and found a picture of
the Joker and a note that stated that he had meddied with thelr sentences. The
teacher then asked the students if they could solve the problem that the Joker
had caused before explaining success criteria and diiding nto groups.

This hook had a lear narrative and gave learners a motive (10 stop the Joker) and
a role as problem salvers. It bought i to pupil nterest and incorporated
movement and visualaids to make the experience feel playful and adventurous
Student engagement benefite from this a the whole class were listening and
some students were clearl excited by the premise. the teacher promoted a
growth mindset by saying " thos will be tricky but we can we do this and
encouraging students for their efforts,

This seems toshow a Progressivist approach o teaching and learning s actvities
are based onstudent interest.In the group task the teacher worked as
faciltator?, occasionally promting and questioning students o support them
completing the task.

I successful futures by Ken Donaldsona reaistic context forlearning s
promoting. s this theme a reaistic context? It aso argues the need fo structured
cooperative learning. Was this a cooperative actuty or teacher led?

Itals0 buit upon previous learning as students revisited the work they had
completed the day previously and students were active particpants i learning a5
they had to reassemble sentences completed the day before.
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OBSERVATION / FIELD NOTES
{Questonsadpind from Ficer oad 016)

Date and time, year group: Watched 30/09/20 Reception class last year. Topic of
superheros.

Lesson details: (Context and focus -/ AOLE/subject: i it near Start of end of unit of
study? Indoors./outdoors? Abiity range? Any particularly relevant information).

Sentence building. Indoors lesson mostly o the carpet. Mixed ability reception class.
Previous lesson they had constructed sentences about superheroes.

Classroom culure
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
earning seem like at this point in time?)

Calm start,

Classroom vibe - teacher led. Teacher plans and leads. High energy. Pupils excited and
engaged with hook. Some distraction with students hitting the Joker picture. Choral
reading of Joker's notes. Growth mindset - it a ltte bit tricky but | think we can do
it. Small groups facilitated by teaching assistants where teacher prompts and praises
pupils to put words n the correct order.

Objectives
(What happens in the environment that communicates the purpose of the experiences?
What can be observed regarding the way lesson activities relate to these purposes?

LO: To reorder sentences correctly.
Clear fnstructions given and reworded. Success criteria given, ‘each sentence begins
With | and ends fn a full stop’ given In whole class explanation and reiterated in groups.
Praise given to students completing the task correctly. Teacher and TA's prompting
students about next steps.

Direction
(What can be abserved that helps leamers understand what they are engaging in?
What in the environment helps them understand how to achieve well)?

Effective hook gives clear purpose to task, sort out sentences to help the superheroes
and get rid of the Joker.

‘Word cards used to help construct sentences. Teacher and TA prompting students to
keep focus on next steps.
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Access and challenge
(What can be observed in the environment that enables engagement of learners? What
an be observed regarding levels of challenge?

Student who s less able is asked to read the sentence and then to sound out syllables
of a difficult word. Teachers and TA's prompting individuals to participate.

Rssessment
(Can anything be observed about how student’s existing knowledse is used? Can
anything be observed regarding the development of knowledge during o after the
experience)?

Link to previous lesson, yesterdays work has been scrambled. Students had to complete
a similar task in groups. Had they sped up from yesterday?

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come
across them in future teaching)?

Introductory breathing and counting exercise. How to fncorporate quiet time.
Differentiation. How to incorporate leaming needs into group activities.

Joker Hook: What makes an effective classroom haok?

Call and response can we help the Joker: Monitoring engagement in a reception class.
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ge/Stageof | theme of super heroes. In the previous lesson they had used de Bono's
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Peopie involved. | They had created a st to help them which was accessible in todays
Contextual esson.

information from

fied notes,

Vhat happened?
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Access and challenge
(What can be observed in the environment that enables engagement of learmers? What
can be abserved regarding levels of challenge?

Expectation that students should explain their argument. Teacher raising issues with
their arguments. Chidren mainly discussing.

Tssessment
(Can anything be abserved about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after the.
experience)?

Existing learning was refferred to when students were quizzed about the meanings of
the yellow and black hats. Teacher then summarised and made students aware a
resorce was available for them.

Specifics / Critial Incidents
(Are there moments which cause you to consider aspects of practice when you come
across them in future teaching)?

Noise evels throughout- Do | want a sient classroom?
Child helping with regiser. Collaborating i the classroom.





