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Summary/Abstract

Homework is a key aspect of most school policies, but the research and individual teacher experience suggests that it is challenging to use effectively and ranges too much in its impact and usefulness. Students who have SEN needs as well as the variation in home provision and support result in a variety of extraneous variables that affect outcomes. This study uses an action research approach to discovering and developing strategies that will help to improve perceptions of homework and allow teachers to consider the purpose of the tasks being set and to gain a deeper understanding of how to define the ‘effectiveness’ of a task in this context. School X provided a specific context as it is an independent London secondary school, but preliminary questionnaire data was gathered from a contrasting state-sector secondary in Wales allowing for a range of perceptions to be addressed at the outset.

Three action research cycles occurred which gathered a mixture of qualitative and quantitative data, helping to assess the different barriers to successful homework and refining a particular method for this setting. The findings addressed the complexity of the issue but helped to priorities this issue and identify areas where change can be implemented to make it a more successful teaching and learning tool. 
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Chapter One: Introduction

Homework has been a long-contested tool for teaching and learning which has been debated since as early as the 19th century (Canadian Council on Learning, 2009). This is largely due to the wide variety of factors influencing its success including, but not limited to: ‘the roles of teachers and parents, the quality, quantity and duration of homework, the appropriateness for students’ developmental level, guidance and feedback to students’ (Bas and Cigerci, 2017).  

Even across the past decade, the government watchdog Ofsted has taken these issues into consideration and questioned how it can be usefully assessed. Previously, a study for Ofsted by Penelope Weston (1999) found that there is no hard evidence to support that homework raises educational standard as it is difficult to isolate a clear homework effect from the other factors linked to achievement. However, homework remained a key aspect of their inspection framework until 2018 with Ofsted outlining the requirement that: ‘teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come’ (Ofsted, 2018, p.53). Ten years after Weston’s study, Ofsted made the choice to remove homework as a factor within its inspection framework further reflecting how changes in research and perceptions affect the value of this learning tool. They now cover a broader Quality of Education criteria which assesses that teachers select resources and materials which ‘reflect the provider’s ambitious intentions for the course of study and clearly support the intent of a coherently planned curriculum’ (Ofsted, 2019). This change in approach thus highlights the complexity of evaluating homework as a successful teaching and learning tool and its need to be examined in further detail, in a more individual context. Furthermore, it questions the relevance and usefulness of prescriptive policies used in schools across the country.

Despite this the Sutton Trust Toolkit (2018) reports that homework can add an additional 5 months’ progress, therefore defending its right as an important tool in the classroom. Similarly, homework is still a key aspect within the majority of school policies across both the state and independent sector with both parents and teachers generally accepting it as an important factor of education with benefits (Hallam, 2006). 

Based on this wide variation of perceptions and the fact that it is still a core requirement of many schools, it is important that this area is focused on in greater detail to make it as effective as possible. One clear challenge to this is the wide range of abilities and the need for differentiation within an independent task. The homework policy from the focus school of this study (School X, anonymised to protect against identification of the school and individuals BERA, 2018) states: ‘Ensure that the homework you set is appropriate to the ability and progress of each student.  This may mean different tasks being set across the teaching group, or different outcomes being expected from the same task.’ (School X, 2018). Therefore, using homework as a tool to assess the capabilities of a class becomes a further challenge especially when then incorporating the other extraneous variables that influence the success of homework tasks. 

This highlights the need for a teacher to identify the purpose of a homework task, both for the students and as an assessment for learning tool. One key barrier to this is addressing the amount of support that students receive. For example, findings show that ‘parents involve themselves in student homework because they believe that they should be involved’ (Hoover-Dempsey et al, 2001, p. 195). This directly contradicts the policy of School X which states: ‘Homework is for the students not parents’ (School X homework policy, 2018). However, there are many levels and types of support which means that this is an important area to examine and refine to make the results of homework tasks more reliable.

The inconsistencies outlined above therefore emphasise the difficulties and complexity of using homework as a learning tool. Addressing attitudes and perceptions towards homework as well as developing useful, effective strategies that are valued by students, staff and parents is consequently a vital aspect to developing school policy. This study aimed to use an action research project to maximise the effectiveness of homework in KS3. This includes exploring pupil, parent and teacher perceptions of the purpose of homework; trialling different uses of homework and measuring their effectiveness using attainment data, teacher reflections and student self-report to reflect a change in attitudes; and re-evaluating their perceptions of homework at the end of the process. 


Chapter Two: Context and Background

School Context

School X is an independent secondary school in Greater London with 503 students on roll at the commencement of this study (School X, 2019). The Independent Schools Association (2018) have identified that the students are predominately from white British families from a mixture of professional and business backgrounds. This can be viewed as an external contributing factor when evaluating the success of homework due to the differing levels of support available at home ranging from the amount of time that parents have available to the provision of tutors or other support such as siblings or additional guardians.

 The school prides itself on catering for special educational needs through individual interventions, in-class differentiation, mixed ability classes at KS3 and teacher training in special educational needs (SEN). The SEN department has identified 151 pupils as having a specific educational need. This therefore provides further challenge when developing homework tasks for KS3 classes due to the wide range of ability within one class, again emphasizing the need for teachers to identify and communicate a clear purpose for each task and for them to consider how this will be used to support their students in-class learning; as well as how easily students can access the task, the amount of time it may take or the level of support potentially required. 

As mentioned in the introduction, homework is still a fundamental aspect of school policy in the majority of cases and this is true for School X. Their policy states that in KS3 each piece of homework should take an average of 30 minutes and is set twice weekly for core subjects (English, Maths and Science) and weekly for other subjects. This amounts to 5.5 hours of homework per week for a pupil in KS3; just over an additional hour per night of the working week. Therefore, ensuring that this time is used effectively is vital.

A contrasting state-sector school was approached to explore a range of perceptions and barriers to the completion of homework during the initial questionnaire stages of this study. School Y (anonymised to protect against identification of the school and individuals, BERA, 2018) is a comprehensive secondary school in South Wales. They recorded 847 students on roll at the commencement of this study with 30.6% being classed as eligible for free school meals (e-FSM). Furthermore, 17.4% were identified as having an additional learning need and 41% being identified as EAL (My Local School, 2019). This therefore provided a different range of external factors which could influence attitudes towards homework and allow for a wider picture in terms of the issues surrounding homework as a teaching and learning tool. These factors are important for School X to consider when evaluating the differentiation and applicability of homework tasks for different groups of students as part of the school development because it emphasises how differently students can experience homework dependent on their personal situation.

The context of both schools is vastly different which can affect motivation, influences and outcomes of homework tasks. The initial stages of the research therefore focus on assessing any patterns in terms of the barriers to completing homework so that School X has a holistic view of the wider issue and can therefore fully address this within its own development to suggest a potentially more effective approach to homework policies and task creation.

Rationale for study – the context of school improvement
 
National Level
The national educational priorities for England are as follows: Safety and Wellbeing; Educational Excellence Everywhere; and Prepared for Adult Life (Department for Education, 2016). As homework has outcomes linked to both academic excellence and skills that prepare students for the future, it should be a vital focus in working towards this vision. The Department for Education (DfE) also observe that ‘children’s outcomes are still too heavily influenced by where they live, their background and their previous attainment’ (ibid, p. 8). With homework, this is even more relevant as a child’s home setting will have a significant impact on the completion, quality and level of support with tasks thus supporting the need for this area to be looked at more closely and how it can be made an accessible tool for all.

They observe that ‘it is easy to take character traits like persistence, integrity and curiosity for granted. And it’s tempting for government to overlook their importance, because they’re difficult to measure’ (ibid, p. 9). Again, this is inherently linked to the concept of homework as Corno and Xu (2004) explored the idea that homework should be seen as the job of childhood and it provides useful skills in terms of pupils learning to organise themselves and tackle common difficulties within the workplace such as distractions and motivation.  This national plan then raises both academic benefits and a focus on softer skills that can be connected to this area of research thus establishing how homework can be used to progress these priorities is important.

Whole School Level
It is also observed that ‘there are few areas in which there is a single, standardized solution waiting to be imposed from the top’ (Department for Education, 2016, p. 12) Therefore considering the specific priorities of School X and the focus department (English) is vital.
The school development plan (School X, 2019) outlines the importance of maintaining high academic standards and their openness to new initiatives that will benefit teaching and learning. As the Sutton Trust (2018) suggests that homework can add 5 months progress, this is a valuable area for raising academic standards. The English Department in particular identifies homework as a tool for assisting in raising attainment and supporting the progress of lower ability students (School X, 2018). Homework is for all students so ensuring that it supports the progress of lower ability students and also challenges the high-achieving students requires close consideration and research. 

It is challenging to use data to identify this as a specific area for development due to attainment grades being decided by a variety of factors. However, as homework is often heralded as a valuable teaching and learning tool and there are such a variety of challenges surrounding its effectiveness it should be a priority for the school to examine. The school development plan aims for 3 sub-levels of progress per year for students and if the Sutton Trust (2018) are claiming it can allow for 5 months progress then this is a significant area to consider for improvement. 

Classroom level
From observing my own focus class and my experience in the role of form tutor, pupils have reported spending above the recommended time on homework tasks across different subject areas causing stress and a failure to complete tasks to a satisfactory level. They have also received varying degrees of support with homework tasks including influences from family, teachers, tutors, in-school support clubs and peer support. These observations are all supported by the pre-study questionnaires (see Appendix 1). Thus, pupil outcomes vary widely and this would suggest that a clearer understanding of the expectations of homework tasks is required and clearly communicated during the setting of the task to allow it to become an effective learning tool.

The homework policy of School Y has a number of similarities and differences with that of School X (School Y Homework Policy, 2018). Both schools identify that pupils may be supported by parents as long as they are not doing the homework for them. The recognition of this role suggests that parents are a key factor in homework and this role must be more clearly defined, hence the need for further research in this area. It is a challenging variable to control for, so understanding it further will allow the judgement of the academic quality of homework and its effectiveness as a tool to be more clearly defined or considered.  

Furthermore, School Y’s homework policy (2018) states that: ‘we recognize the value of homework to enhance pupil learning, improve achievement and develop pupils' study skills.’ This covers a range of different outcomes which are challenging to measure and are subject to a variety of extraneous variables. Meanwhile, School X does not state a specific purpose except that it enables pupil progress. This confirms the complexity of homework as an issue and the necessity of it becoming a focus for school improvement. 

Both policies enforce the importance of teacher feedback which could be seen to indicate that the perceived purpose of homework is to measure academic ability to some extent rather than purely being an exercise in study skills and time management. This raises complications if this is the case due to the range of variables affecting outcome. Therefore, researching how homework can be usefully incorporated in the teaching and learning cycle is vital. 

Teacher experience is vital in terms of school improvement and development plans should be ‘drawn on principles of inquiry, reflection and self-review as a spur to improvement’ (Chapman and Sammons, 2013, p. 5). Thus, the observations made highlight that homework is an area which requires development if it is to be realistically achievable and most importantly, enable progress rather than being an arbitrary task that produces resentment. Classroom inquiry and action research will therefore be vital for exploring what works and seeking reflection from the stakeholders involved such as parents, students and teachers. The Welsh Government (2014) specified that working with the wider school community in terms of development is important and when homework is an aspect that infringes on home life, this is an especially important area where the voices of all must be heard.

Purpose of study
Due to the significant challenge that homework presents to teachers, students and family life, this study aims to open a dialogue about this teaching and learning tool. The intention is for this research to allow the identification of possible solutions and evaluate the development of these.

This development of strategies will require careful evaluation of two key factors. The first of these is in adjusting the attitude towards homework. As students are the benefactors of the effects, they will be the primary focus for this, and questionnaires will be used to track any adjustment in attitude. The aim is to see a development in appreciation for the purpose of homework and an understanding of the impact it has on their progress and personal development. The study will also gather information concerning the attitude of parents and teachers towards homework to broaden the understanding of the barriers to completing homework successfully as well as providing a basis for future research. The perception of teachers is important as they control how the tasks are designed, administered and measured so their consideration of purpose is vital to all of these stages. The perception of parents is vitally important as they are the ones experiencing the process at home and feeling confusion over their role within the process.

The second area to examine is the actual effectiveness of homework. This is a complex research question as one aspect of this is defining ‘effectiveness’. The initial assumption was that effectiveness would be measured in terms of attainment. However, the range of extraneous variables that can impact both attainment and the success of homework make the measurement of this effectiveness challenging. Nevertheless, data will be gathered to establish any correlation between the effort taken on homework tasks and the improved attainment of any students. Again, this would allow the refinement of future research into establishing how the tasks set are specifically furthering the academic progress of students. Due to the complexity of this issue, the study is also open to using the findings to redefine ‘effectiveness’ in this context by considering the questionnaire results around the perceived intended purpose of homework from different stakeholders, particularly the consideration of whether attainment should be the primary measure of an ‘effective’ task. If the purpose is to develop softer skills such as intrinsic motivation or work ethic for example, then the effectiveness can only be measured in terms of pupil perception of how they have developed in these skills and how clearly they believe that homework tasks have fulfilled this purpose. If a student recognises they have progressed by some measure from completing a homework task, can we not then define this as effective?
This will therefore be important to consider in conjunction with the first area of research regarding the perceptions of homework from students and teachers. If they are aligned with each other or can become aligned with each other and the intended purpose by the teacher, then the creation of truly effective homework tasks may be the result of this.

As these two ideas are so significant, the study will be divided into two research questions. They are as follows:
· Research Question One: What are the existing perceptions of the purpose of homework and how can these be improved?
· Research Question Two: How can homework tasks be used most effectively to support in-class learning?
Therefore, by the end of the study the intention is to establish an understanding of the barriers to homework and develop strategies to overcome these in response to Research Question One. This will be measured through self-report and tracking of changes in perception and appreciation of the purpose of homework tasks.
In response to question two, by the end of the study the intention is to have established what effective homework looks like to both the teacher and the students and have a working strategy in development to make homework a more effective process. As part of the process of school improvement, this will enable a starting point for improving the quality and perception of homework across the school body.


Chapter Three: Literature Review

Homework is an integral part of most teaching and learning policies. Yet with Ofsted removing it as a specific focus from their inspection framework and rephrasing their criteria to ‘teachers select resources and materials that reflect the provider’s ambitious intentions for the course of study’ (Ofsted, 2019, p. 10) it raises the question of how effective homework is and how we can successfully integrate it as a valuable teaching and learning tool. When examining the literature around this, the complexity of homework as an issue is consistently raised due to the amount of external variables impacting its effectiveness and the varied definitions of what constitutes homework (Bas and Cigerci, 2017; Canadian Council on Learning, 2009; Corno and Xu, 2004; Cooper, Robinson and Patall, 2003; Hallam, 2006). One of the clear issues raised is how widely debated the topic is throughout history with the debate having begun as early as the 19th century (Canadian Council on Learning, 2009). This is further supported in the discussion of the strong anti-homework movement during the late nineteenth and early twentieth century in America which was reversed due to competition to keep up with Russian counterparts (Eren and Henderson, 2011). Therefore, such a controversial and complex topic warrants a deeper examination of the literature and research surrounding its purpose and effectiveness.

3.1 Attitudes towards homework and its purpose

The most common definition referred to in the literature of homework is ‘homework can be defined as any task assigned by school teachers intended for students to carry out during non-school hours’ (Cooper, 1989). This fits with the vague suggestion supplied by Ofsted but also explains why such a variety of problems are encountered across the literature in defining homework, its purpose and its effectiveness due to the amount of extraneous variables this definition and in turn the concept of homework itself, leaves itself open to when being used as a measurable tool. This is reinforced by Warton (2001, cited in Como and Xu, 2004) who also emphasises that teachers set homework for a variety of purposes, thus suggesting why attitudes towards homework can be so confused and varied; particularly if these purposes are not specified. 

Attitudes towards homework are an essential aspect of the task setting and this is not limited to just the students. One observation is that ‘what matters to the public appears not to be the relationship between homework and academic achievement, but rather the ramifications of homework upon the quality of families’ home lives’ (Canadian Council for Learning, 2019). This came from an examination of 40 articles within the media and suggests that if this is the main concern, the purpose of homework tasks and their value is being entirely missed. The fact that it is spread so widely across the media suggests that social expectations play a key role in the perception of homework. Similarly, it is reported that teachers also miss the mark when assigning purposeful homework: ‘Although generally, teachers accept the importance of homework, the evidence suggests that their concern with the planning and setting of it may not be optimal’ (Hallam, 2006). Therefore, if parents, the wider public and teachers themselves are struggling with the concept of purposeful homework as the literature suggests, it demands further research into making this an effective tool rather than a burden for all. 

The reasoning behind this issue is also echoed throughout the literature as mentioned previously and particularly when considering the changing priorities at different points in history. This feeds into the wider problem of the confusion over the purpose of homework if societal perceptions are inconsistent. Bas and Cigerci (2017) reference the fact that it is rare for homework to be assigned for one purpose. Whilst this in itself is not an issue, the lack of time to consider and communicate the purpose leads to the misconceptions and resentment previously mentioned. This issue is reiterated in the observation that ‘there is some ambiguity on the appropriate role of homework within the classroom’ (Sallee and Rigler, 2008, p.47). It is further expanded on by Weston (1999) who observes that homework has changed considerably over the past 30 years meaning that people struggle to reach a common understanding of homework. This evidence suggests that whilst parents and teachers are struggling to identify the purpose in regular homework, it is a much wider issue that has been confused by the multi-faceted nature of the task and the changes in society’s perceptions over time. 

Therefore, to make the tasks purposeful there appears to be a general agreement that ‘a thoughtful assignation of homework…has benefits over and above a ‘traditional’ or default approach of simply assigning mechanical tasks that echo the work completed in the classroom (Canadian Council on Learning, 2009, p. 45). This is again echoed in the belief that homework tasks should be ‘only that which we find meaningful in a larger purpose to best support the development of all students’ (Sallee and Rigler, 2008, p. 49). Consequently, this raises a large concern about homework policies in schools which tend to organise a regular homework timetable and set requirements of time to be spent on tasks thus leading to arbitrary tasks with limited consideration of purpose, leading to the issues already discussed. 

The negative effects can be long-lasting which means evaluating and researching this area is essential so that the benefits of homework are not lost at an early age. It was revealed in studies by Bryan and Nelson (1994)  that students may find homework boring which can in turn lead to a long-term negative attitude towards it. Furthermore, Corno and Xu (2004) mention that this repetition of negative experiences can prematurely burn them out and that this tended to occur which students were confused over the task or the task was overly complex. Thus, the defining of a clear purpose and thoughtful assignation of tasks is essential to avoid these situations.

The benefits of homework are regularly reinforced, despite the many barriers raised. Therefore if the purpose of homework is to encourage these benefits, which regularly centre around long-term learning skills and self-regulation homework can be redefined in a useful way. Some of these key benefits observed are improving individual studying and self-learning; being intrinsically motivating; introducing the concept of performance exchange; long term academic and non-academic benefits; and self-direction (Bas and Cigerci, 2017; Canadian Council on Learning, 2009; Corno and Xu, 2004; Cooper, Robinson and Patall, 2006; Carr, 2013). Corno and Xu (2009) go further to describe it as the job of childhood, reinforcing the importance of establishing this as a purposeful task early on so that students understand the significance of what they are being asked to do for their future. 

Again, the most significant suggestions on improvement focus around a clear establishment of the purpose of tasks. This is clear in the statement ‘the purpose should be explicitly expressed to students; they should have a clear understanding of instructions as well’ (Carr, 2013, p.176). One important purpose mentioned is ‘homework which includes preparation, practice or both is more effective than homework concerned only with curriculum content’ (Hallam, 2006, p.3). This mirrors the earlier mention of homework not being overly complicated or long, but instead serving a clear purpose of consolidation for the students.

Thus the literature demonstrates a general agreement that homework provides inherent challenges, particularly regarding the research questions of this study.

3.2 Purpose and Effectiveness of homework

Given that homework is widely agreed to be purposeful despite the many barriers, it is important to examine what the literature shows about its actual effectiveness. This is also supported by the Sutton Trust (2018) declaring that it can add 5+ months progress while others such as Weston (1999) claim there is no evidence that it improves educational outcomes. One aspect to consider in terms of the disparity in results is the time period between their research projects but the confusion presented over purpose and the range of applications would suggest that measuring the effectiveness is very challenging if not impossible. A reason provided for the lack of hard evidence is the observation that ‘schools are not designed to allow for randomised controlled trials’ and it ‘would be unethical to deny students an intervention just to advance research’ (Canadian Council for Learning, 2019, p. 51). This supports the impossibility of accurately measuring effectiveness although some studies have attempted this. Bas and Cigerci (2017) found that homework tended to be more effective as students got older although they admitted this could be due to improved skills which allow them to complete homework more effectively. On a similar note, Eren and Henderson (2011) found that additional homework had little to no impact on test scores in English and only tended to benefit higher attaining students. However, Cooper, Robinson and Patall (2006) looked at studies completed between 1962 and 1986 and found that the students in a class doing homework outperformed 69% of students in a no-homework class. Again, the time the studies were conducted needs to be taken into consideration due to homework being so subjective to different trends. However, the literature does paint a picture of just how challenging it is to judge the effectiveness of homework and that the desired effect needs to be clearly defined in advance which may not always be academic performance.

The literature also provides reasons as to why such complicated barriers to identifying effects exist. In response to their findings it was highlighted that ‘the homework variable is often one of many influences on achievement being examined in a study’ (Cooper, Richardson and Patall, 2006, p. 8). One of the other barriers they highlighted was that some ‘have argued that home study has increased differences between high and low achieving students’ (ibid, p. 8). This disparity in the different effects on different groups of students is echoed by others. One highlights that the ‘characteristics of students with learning disabilities interfere with every step of homework’ (Carr, 2013, p. 173). Similarly, Sallee and Rigler (2008) identified how even teachers acknowledge that homework will take different amounts of time for different pupils which led them to question how it can then be equitable. Therefore, it is evident that effectiveness is subjective depending on a range of individual differences. This leads into the debate about what teachers are hoping the effect will be as some have noted ‘teachers seem to value the outcomes of homework more than its processes’ (Corno and Xu, 2004, p. 227). This raises an interesting idea linked to the consideration of purpose when setting tasks. 

Therefore, it is important to consider what the literature states can be effective. One of the most significant findings is the emphasis on setting tasks of quality rather than just quantity to fulfil a homework policy (Weston, 1999; Sutton Trust, 2018). Given how challenging limiting the definition of effectiveness is, some research has focused on qualities of good homework. One example of this is the five fundamental characteristics of good homework: purpose, efficiency, ownership, competence and aesthetic appeal (Vatterott, 2010). This is also explored by Macbeath and Turner (1990):

· Homework should be clearly related to on-going classroom work.
· There should be a clear pattern to class work and homework.
· Homework should be varied.
· Homework should be manageable.
· Homework should be challenging but not too difficult.
· Homework should allow for individual initiative and creativity.
· Homework should promote self-confidence and understanding.
· There should be recognition or reward for work done.
· There should be guidance and support.
These are all clearly ideas that teachers agree with but as Hallam (2006) recognises, the challenge is finding a way to satisfy all of these. Weston (1999) raises the suggestion that homework can be effective when it has a clear link with schoolwork and feedback is provided, thus fulfilling the ideas outlined above. The importance placed on the marking of homework is also echoed by the Sutton Trust (2018) and Carr (2013) which emphasises the importance of homework being carefully planned so this marking is an effective part of the teaching and learning process rather than an additional burden. The other main idea raised is that the tasks involve active engagement and a variety of tasks so that work is interesting and involves meta-cognitive skills rather than just a mechanical repetition of what has been done in class (Sutton Trust, 2018; Canadian Council on Learning, 2009; Como and Xu, 2004). 
3.3 Support with homework

One of the biggest issues with evaluating the effectiveness of homework is the extraneous variable of parental support which varies hugely between students and the Canadian Council on Learning (2009) reported mixed results concerning parental involvement in homework. However, a number of studies have acknowledged the role of parents in this area and acknowledged a positive correlation between involvement and educational outcomes (Desforges and Abauchaar, 2003; Bas and Cigerci, 2017; Carr, 2013; Hoover-Dempsey et al, 2001, Corno and Xu, 2004). 

One of the main reasons to explain this is the values exhibited by parents being mirrored by their children (Desforges and Abauchaar, 2003; Hoover-Dempsey et al, 2001). Equally parents want to be involved and ‘see benefits but can be frustrated at the lack of communication’ (Hallam, 2006, p. 6). This involvement can also benefit teachers as it can lead to an increase in parent appreciation of the school and what their child is doing (Cooper, Robinson and Patall, 2006). 

However, there are barriers to this as a study by Williams et al (2002) showed that 71% of parents in the study helped their children in Year 1 but this dropped to only 5% by Year 11 due to a lack of confidence with the content. Equally parents can have negative perceptions of homework due to the ramifications on family life and how it denies access to other activities (Cooper, Robinson and Patall, 2006; Canadian Council on Learning, 2009). Therefore, it is important to consider what their role is and how it can be used most effectively. 

One of the biggest issues is parents being relied on too heavily for example, teaching ‘acquisition-stage skills’ (Carr, 2013, p.177). Both Weston (1999) and Como and Xu (2004) outline the importance of schools communicating more clearly with parents about how they can best support their child and having a strong partnership between the school and the parent. Therefore establishing what parents believe their role to be and ensuring this aligns with the teacher’s intention, whilst taking into account the varying degrees of possibility for different family situations is vital. 

Conclusion
Overall, the literature is varied and presents a wide range of challenges when setting useful homework. Individual subjects also face different issues; therefore it is important to be selective about this when planning subject-specific interventions. One of the key issues in researching this area is the ethics involved. Using children as participants presents issues of informed consent but also when dealing with education, studies are limited as it would unethical to deprive a group of students of a potentially useful learning tool just to identify the presence or absence of effect. The literature makes it clear that individual context is important, and the difficulties suggest that pupil voice and the refinement of processes is the most useful approach in terms of individual school improvement. 

Chapter Four: Planning and Undertaking Research
Methodology
This study will use a mixed methods design, including both quantitative and qualitative data collection in order to ‘give a richer and more reliable understanding of a phenomenon than a single approach would yield’ (Cohen, Manion and Morrison, 2018, p.32). Given the complexity of homework as an issue and the influence of many external factors, this approach is therefore justified to develop a deeper understanding of the issues at hand in developing this area for School X.

This data was generated by an action research project as it ‘combines diagnosis, action and reflection, focusing on practical issues that have been identified by participants and which may somehow be both problematic yet capable of being changed’ (Cohen, Manion and Morrison, 2018, p. 442). This therefore allowed me to develop a base understanding of the perceptions of homework and then instigate a cyclical process to trial different strategies and reflect on their success in line with the aims of the study and produce a strategy tailored to School X. This allows several factors to be explored and developed, justifying the need for a mixed methods approach. This data could be considered in the light of a pilot study to inform further research into trends of barriers to homework on a wider scale and exploring the effectiveness of tasks in different settings, for instance contrasting schools such as School Y. 

This study focuses on a specific school context rather than aiming for generalisability, an important distinction as outlined by the New South Wales Department for Education and Training (2010).
With this research project, I will initially be comparing attitudes and perceptions between two contrasting schools which will allow me to go beyond the focus of a single situation. However, this will not allow results to be generalized, it merely facilitates the beginning of an identification of possible trends or development of future research questions for potential wider research. For the purposes of this study: it informs the action research cycles and subsequent evaluation of their success in line with the barriers identified from the initial questionnaires (see Appendix 1).

For this study, I used the action research method originally outlined by Mertler (2012)
[image: Figure 1. The ongoing, cyclical process of action research (from Mertler, 2012b, p. 38)]









Figure 1. The ongoing, cyclical process of action research (Mertler, 2012b, p. 38).

The initial stage of the study will include questionnaires (see Appendix One) to address current perceptions about homework and the purpose of the tasks currently set. Questionnaires will be provided to students, staff and teachers of the focus classes during the primary questionnaire phase.

The research outlines that one of the big concerns with action research is that people often try to generalise findings (Mertler, 2013). Therefore, the action research cycles were based on the improvement of homework tasks in School X only to avoid an over-generalized approach being applied. The initial questionnaire responses of both schools were considered on their own merit to identify any emerging trends in barriers or perceptions and could be used as a basis for further research after reflection on the action research undertaken in School X.

The questionnaires aim to provide both quantitative and qualitative data through the creation of a semi-structured questionnaire which ‘sets the agenda but does not pre-suppose the nature of the response’ (Cohen, Manion and Morrison, 2018, p. 475). This includes a mixture of dichotomous questions as well as open-ended questions to provide a basis for the creation of the action research cycles. However, the qualitative data will be coded to create more comparable and measurable data to track changes in attitude and perceptions throughout the action research cycles.

Three action research cycles are undertaken, each experimenting with different, refined styles of task. The effectiveness and development of these are supported by pupil voice in the form of questionnaires to address the research question focusing on the perception of homework and its purpose. This is beneficial as ‘a situation may not be fully understood without representation of the views of all stakeholders’ (Lewis and Porter, 2006, p. 223). Particularly when addressing perceptions and effectiveness, the views of parents, teachers and pupils is essential in informing the process and accounting for a change in these opinions by the end of the process. However, Lewis and Porter (2006) also raise several concerns with drawing conclusions from pupil voice alone including the possibility of external influences. This again supports the use of a mixed method design as any reported changes in attitude or perception should be supported by the attainment data and teacher reflections obtained as part of the process. 

Due to the mixed method design, the planning stage for each action research cycle will be more complex than simply planning a different intervention. The interventions will be adapted in response to the literature review, teacher observations and the questionnaire responses after each cycle to address the issues that arise at each stage. This allows the action research to be truly ‘active’ and to fulfil its purpose of tackling an individual issue within the classroom. 

Participants
The participants will form a non-probability sample, suitable for small-scale action research projects involving one or two schools (Cohen, Manion and Morrison, 2018). A Year 7 English class have been selected to allow a focus on KS3 homework, unrestricted by GCSE pressures. School X also has mixed-ability sets in KS3, further allowing for a range of responses to be gathered and considered in light of the barriers that special educational needs could present and the students individual ability. This will be an example of purposive sampling and therefore the generalisability must be taken into consideration however it will be useful for the context of school improvement within School X. Bias has also been considered; however, the mixed-methods design will reduce this risk, providing a broader overview of responses. 

For the initial questionnaire, the two classes (Class A in School X and Class B in School Y) represent very different demographics therefore any trends identified could justify the formation of further research questions for a separate study. However, I do not intend to make generalisations beyond the current sample within this specific research project.

Class A consists of 9 females and 14 males with 7 being identified as having a special educational need and 2 identified as gifted and talented (G and T). Their initial levels at the start of the study range from 1A-2B, allowing for tracking of their progress (See Appendix Two) alongside teacher reflections on their homework performance (See Appendix Two and Three) to establish if there is any potential correlation between the two factors.  Class B consists of 18 students, 6 females and 12 males with 7 e-FSM students. This introduces another external factor when considering homework and could introduce new barriers or perceptions which should not be overlooked because of the different contexts. The responses from Class B could provide a valuable insight that will develop the researchers understanding of the barriers to homework completion.

Parents and teachers of Class A and B students are also invited to participate in the initial round of questionnaires to gain a more holistic view of attitudes towards homework. Their consent is obtained through their willing participation and they were all provided with an explanation of the purpose of the study and the ethical considerations concerning anonymity. In Class A, 16 teachers and 11 parents consented to respond. In Class B, 2 teachers and 18 parents consented to respond. 

Ethics
As the study involves a variety of participants including pupils, teachers and parents, consent is an important factor that required detailed consideration. 
Teachers were informed about the purpose of the questionnaire and assured of the level of anonymity involved when invited to participate: ‘To address security and confidentiality of identity the researcher may require no identification details from the participant and ask for none in the survey’ (Cohen, Manion and Morrison, 2018, p. 367). Informed consent was thus assumed by the completion of the survey as no incentive was provided for completion and the information provided outlines the purpose. The anonymity of responses also addresses the issue of bias or incentive to respond. Parent responses were considered in the same way and were submitted anonymously alongside student responses, again removing the possibility for influence or identification.

BERA (2018) states that: ‘children who are capable of forming their own views should be granted the right to express those views freely in all matters affecting them, commensurate with their age and maturity’ (p. 20). Therefore, giving the pupils the opportunity to give assent and have a voice when discussing a matter that is central to their education is important. Due to the age and mixed ability of some students, the understanding of the requirements and purpose of the study may not be consistent thus informed consent has been sought from parents of all participating students. (See Appendix Four). 

Students were informed of their right to withdraw from the study at any point, a particularly important aspect as data collection continued into their transition to Year 8. They were provided with an alternative contact within the school to address any concerns to, particularly regarding feeling any pressure to continue due to their relationship with the researcher. 

Anonymity is protected throughout with participants being referred to by number when tracking academic progress, gender and SEN status. To avoid identification, questionnaires are entirely anonymous meaning that changes in the perceptions of individuals cannot be tracked through this measure. However, due to the three action cycles, questionnaires can be used to track changes in perception over time and in response to different homework styles and tasks thus addressing the research questions within this study.
Students will be offered the chance to access a summary of the findings and hopefully benefit from the chances made. There will be no risk to progress from an ethical perspective as the interventions are based around refining what is provided rather than removing it.

Data Collection Procedures, validity and reliability of data
The study explores two key research questions as previously outlined. These were responded to by using multiple methods of data collection to strengthen the validity of the findings and provide a holistic view of perceptions and the effectiveness of different homework tasks. Specific data collection methods for each research question are detailed below:

Research Question One: What are the existing perceptions of the purpose of homework and how can these be improved?
A pre-research questionnaire will be distributed to teachers of the focus year group, parents of the student participants and the student participants themselves. This will be used to assess perceptions around the topic of homework and the expectations or responsibilities that different stakeholders perceive that they currently have (See Appendix 1). This will be completed before the first action research cycle to provide baseline data and inform the adaptation of the first cycle to ensure that key issues are being addressed and measured effectively. 

As mentioned previously, the questionnaires are semi-structured and produced a mixture of quantitative and qualitative data. This is to allow for identification of patterns and comparison from the quantitative results and to account for unanticipated factors through the qualitative data. These responses then informed the first cycle of the project. Responses to questions that generate qualitative data will be coded to identify patterns in ideas, allowing for clearer comparison. Thus, the number of categories will be determined by the variation of responses (McLeod, 2018).

Pupils and parents were asked to complete questionnaires at home to allow adequate consideration time. This also allows parents to assist with understanding of the questions for their child if unclear, thus improving the validity of responses. 

A separate questionnaire was issued after each action cycle to assess any changes regarding the research question. The aim is to measure if the action taken has focused their perceptions of homework and its purpose. The questions have been specifically tailored to respond to the research question and address any changes since the different variables have been adjusted during the action cycles (See Appendix 6). The final questionnaire will be made available only to students rather than parents or teachers as they are the ones who have been active recipients of the changes made to how homework tasks are structured.

Research Question Two: How can homework tasks be used most effectively to support in-class learning?

Baseline data will be gathered at the start to assess students’ current attainment level in English. 
In each action cycle pupils will be provided with a different or refined style of homework task. Consideration was given to standardizing the tasks to improve reliability of the results. The question-based tasks in Action Cycle One follow the SOLO taxonomy (Biggs and Collis, 1982) as it allows for standardization of the type of questions being asked across the experiment (See Appendix 5). 

For each homework task in action cycle one, students will be provided with a homework outline sheet to ensure that the purpose of each task is clearly explained (See Appendix 8). They will have a box at the bottom of this sheet for students to record the time spent on the task to assess if the existing homework policy is realistic, allowing an assessment to be made concerning the effective use of time. 

During each cycle, teacher observations were made to assess the quality of performance on each homework task but avoided general observations of class behaviours as this could be subject to a range of extraneous variables and observer bias (See Appendix 2). Attainment data is considered alongside this to assess if a correlation exists between strong homework performance and progression. This is challenging to establish due to the variety of external, influencing factors related to homework hence the requirement for a mixed-methods design and comparison of a variety of sources. However, the comparison of the work completed in school and at home provides a useful tool to suggest if the teacher is receiving an accurate view of what the pupil can achieve independently through homework tasks. 

The questionnaires allow for student reflection in terms of making homework more effective. This will allow for student suggestions of what would make tasks more useful as well as accounting for extraneous variables that determine if homework is an effective measure of academic potential or performance. 

This research question relies upon more quantitative data to address whether learning and progression is being supported by homework. Therefore, the questionnaire responses and teacher observations relating to this question will be coded to allow for the identification of trends and patterns. Certain patterns will be considered as follows (Patel, 2014):

· similarity (things happen the same way)
· difference (they happen in predictably different ways)
· frequency (they happen often or seldom)
· sequence (they happen in a certain order)
· correspondence (they happen in relation to other activities or events)
· causation (one appears to cause another)

This process is significant as: ‘Coding gets the analyst off the empirical level [i.e. towards the theoretical level] by fracturing the data, then conceptually grouping it into codes that then become the theory that explains what is happening in the data.” (Glaser & Holton, 2004, p.47). This protects against individual interpretation of any qualitative data or potentially biased researcher observations. The first action cycle will allow for the identification of different codes and categories which then allows theories to be developed. Thus, the use of three action cycles allows an observation of progress and performance or identification and development of successful homework strategies. It must be stressed that the researcher is observing any correlation between the consistency of strong homework performance with consistent progression. Assessing improved progress across the study would be unreliable due to the change in homework tasks for each action research cycle.

Strategies
Action Research Cycle One
The first action research cycle used two normal classroom tasks: questions to develop understanding of a topic; and an essay response to demonstrate understanding of a topic. The researcher then recorded whether performance on homework tasks was comparable to in-class performance to establish whether homework is an accurate reflection of ability. When homework tasks were set, students were provided with a homework outline sheet with the aim of ensuring both the task and the purpose were communicated clearly. Student responses to the effectiveness of this communication will be recorded and they will also serve as a tool to gather data on the time spent on homework tasks. Students were then asked to complete a questionnaire to gain an insight into their perception as to which task is more useful as homework and why. 
Action Research Cycle Two
Homework booklets were introduced during the second cycle based on findings from the first questionnaire and to combat barriers such as self-organisation. Tasks were based around the different skills required in student assessments and factors such as student organization and the purpose of each task were considered in the construction, communication and assessment of success of the booklets (see Appendix 9). This included elements such as an explanation of the purpose of the booklet at the beginning and carefully designed tasks to both consolidate knowledge and provide challenge opportunities for the more able. Data analysis focused on the effectiveness of the booklets in pupils achieving both academically as well improving organization and the process of completing tasks. The same data concerning time spent on tasks was recorded to address research question 2 as well as consideration of the most effective task.
Action Research Cycle Three
The third research cycle saw the refinement of the homework booklet through further reading tasks and the application of this acquired knowledge thus looking at homework as a chance to provide stretch and challenge (See Appendix 10). Success was assessed through written responses; subsequent teacher reflections of success and questionnaire feedback. The aim of this strategy was to look at homework as an enhancement of classroom activity due to the feedback of repetitiveness of tasks in the previous cycle. The focus was to look at the amount of challenge provided and how the requirement of independent skills to complete these tasks could make homework a more useful and effective use of time to enable progress. Data was collected in the same way to allow for consistent analysis across the three action cycles to address both research questions.


Chapter 5 – Data Analysis
Research Question One: What are the existing perceptions of the purpose of homework and how can these be improved?
Pre-Research Questionnaire (See Appendix 7)
The pre-research questionnaire looked at attitudes and perceptions towards homework in both School X and Y to establish a range of existing perceptions. While trends are observed, the results will mainly be discussed in isolation due to the small sample sizes and drastically different contexts. The initial responses initially highlight that homework is approached inconsistently by teachers, students and parents alike. The purpose of homework tasks needs to be more thoroughly considered and communicated to students, with the role of parents being considered in a more realistic sense. One issue with this is that it addressed perceptions towards homework in general rather than from a subject-specific focus which makes measuring the results of interventions against the baseline data challenging. However, gaining a broad view of the potential barriers is useful and important to ensure that nothing is ignored when considering the necessary changes and in order for this to be useful in the context of whole school improvement.

School X – Student Responses
As previously mentioned, the homework policy of School X states that homework should be completed independently and not require assistance. However, of the 23 respondents in Class A, 52% stated that they did not feel confident to tackle homework without assistance. Therefore, the need to address the homework policy and approaches to task setting is immediately highlighted. What is apparent is that the completion of and approaches to homework are inconsistent across the cohort and thus homework must be approached with caution when being used to assess capability and attainment. 

The questionnaire then shifted its focus to the perceived benefits and purposes of homework. When asked if students believed that homework helped with their understanding of the classwork, 65% reported that it did not. This is troubling if teachers are using homework to consolidate or test understanding. However, if homework is being used to stretch and challenge then this may not be as problematic due to being faced with new knowledge. Unfortunately, this finding does appear to confirm the perceived need for support with homework tasks. 
Students were then asked about what they believed the teacher’s purpose was in setting them homework. Responses were varied, suggesting that the purpose of homework is not something which is explicitly communicated between teachers and students in the same way that learning intentions are communicated in class. 5 respondents believed it was to prepare students for lessons, 6 to test understanding, 12 to develop independent study skills and 1 student reported that the purpose changes dependent on the teacher. The differing purposes is not in itself an issue as the literature demonstrates homework can be used to fulfil a range of purposes. The most important lesson to be taken from this is the importance of teachers understanding the purpose when setting tasks and that students understand the purpose of completing them. 

The difficulty with these responses is the difference between answers to the next question where students were asked what they believed the purpose of homework should be. As this was an open question, responses were coded according to what purposes they covered, with categories devised through reading and grouping responses to allow for unexpected responses. There were 16 references to testing understanding, 15 to consolidation/revision and 5 to developing independent study skills. Given that the development of independent study skills was the most mentioned purpose in perceptions of teacher response compared to the least referenced purpose in what students thought should be the purpose, this suggests that homework is not fulfilling the role that students feel it should be. There is a strong preference for testing of understanding and consolidation of knowledge, indicating the usefulness of homework as a chance to build confidence for students. This could also link to the perceived need for support although as mentioned before, it is important to remember the range of extraneous variables. Differentiation is also an important consideration here as pure consolidation-based homework tasks would yield different results for students of different abilities.

School Y – Student Responses
School Y has 18 respondents and also had a divide in terms of confidence in tackling tasks independently with 39% reporting they wouldn’t be able to. However, the reported time on homework did not exceed the guided 30 minutes at any point with an equal split spending approximately that time or under on tasks. This should then become a key focus, considering why this has happened but due to their limited participation in the rest of the study, this could be a focus for future research. Similarly to School X, there was a split in students who found that homework supported their in-class learning with 10 reporting that it did not. This again reinforces the importance of examining this prominent teaching and learning tool and its effective use. 
There was a similar variation in responses regarding the perceptions about the teacher’s intended purpose with homework and in the student perceptions of what homework should be (See Appendix 7). However, 4 students also took the opportunity to express that they believed Year 7 students should not have homework due to the fact that they have too much work already (1 respondent) or that the tasks are pointless (2 respondents). This reaffirms the concerns over homework and emphasises the need to evaluate its place in the curriculum and how it is valued by teachers and students alike if it is to have the desired effect suggested by the literature.

School X Parent Responses
100% of parents reported supporting their child with homework tasks suggesting again that the purpose of homework and their role in this process is not fully established or communicated from the school. However, the forms of support provided differs with 10 reporting that they assist with instructions, 9 with providing support or encouragement and only 4 helping with answers or physical writing. The number of parents assisting with instructions suggests that greater consideration in the setting and explanation of tasks is required. 
There is again a mixture in the perceived purpose of homework set by teachers and a contrast with what they feel the purpose should be, again supporting a need for stronger communication of the purpose of tasks set. However, there is a difference in the purpose of tasks that parents desire with 8 respondents believing they should be developing independent skills and 4 believing the tasks should aim to stretch and challenge. Ultimately the teacher is responsible for understanding what will aid the progress of their students but this difference in perceptions between students and parents highlights the challenges of setting successful homework. A number of qualitative responses were also provided suggesting a frustration with the quality of homework and its effects on students at home, supporting the issues outlined in the literature review (See Appendix 7).

School Y Parent Responses
School Y also showed the majority of parents (15 respondents) supporting students with their homework and the proportions of the type of support were similar. Again, parents do have realistic perceptions of how long students are spending on homework tasks. There was a similar variance in perception of teacher purpose in the setting of tasks but interestingly 13 parents declined to respond when asked what they believed the purpose of homework should be. This is a key difference between the parental responses from both schools but a cause for this cannot be accurately determined without further research. 

School X – Teacher Responses
16 Year 7 teachers responded to the questionnaire providing a useful overview for this cohort. 13 respected homework as a useful teaching and learning tool although the belief as to its purpose was varied. Again, this is not an issue as long as this purpose is useful and clearly communicated for students and teachers alike. The most significant response was the teacher’s own perceptions of their communication with students and the purpose of homework. 12 teachers reported that they explicitly communicate the purpose of tasks to students but only 2 reported that they are confident students understand the purpose. This is a clear issue that needs to be addressed and suggests that homework tasks need to be more clearly embedded within the curriculum and that the purpose of tasks are communicated when setting them during lessons. 50% of the teacher respondents also reported that they expect students to sometimes need support with homework tasks, again directly contradicting the policy of School X. This suggests that homework is an important focus for this report as the policy is not applicable to the reality of school life currently. 

School Y Teacher Responses
Unfortunately, there were only 2 teacher respondents from School Y meaning that results must be approached with extreme caution. One teacher reported that they found homework a useful tool for teaching and learning while the other didn’t. There was also an irregularity with both believing they communicate the purpose of tasks but only one believing that students understand it. Cautiously, it can be judged that from both schools, homework is not as consistent or clearly communicated as could be possible and therefore should be a priority for improvement. 

Action Cycle One Questionnaire (see Appendix 7)
The first action cycle involved students alternating questions and essay tasks for classwork or homework. Of the 23 participants in School X, 22 agreed that having questions for homework to prepare for an essay was useful with 13 of those respondents claiming that it helped them to develop their ideas and 8 reporting that it helped their understanding of what their teacher was looking for in an essay. This therefore could suggest that homework being used for the consolidation of ideas and preparation for future tasks is useful. 

The difficulty then arises in the completion of the essay as a task. 48% of students found it easier to complete an essay at home and 52% found this easier at school. For those students who found it easier at home, they mentioned reasons such as a more relaxed environment, parental support (4 mentions) and having less time pressure. The students who preferred to complete an essay at school also referenced accessing support (9 mentions) therefore suggesting that if the homework policy regarding students receiving no support is to stand, then an essay is not an acceptable homework to set and thus current perceptions are misaligned with intentions. There are other issues concerning this however as 21 students reported finding the essay useful in developing their knowledge and some (3) also mentioned it was useful to practice essay skills. Furthermore 19 students reported that planning points for an essay was the most useful type of homework with 8 reporting that it allowed them time to develop their understanding. When questioned on the most important purpose of homework, consolidation received 14 mentions and testing understanding received 11 suggesting that this should be a key focus when planning and developing homework as a useful teaching and learning tool.

Regarding the homework outline sheet (See Appendix 8) 17 students found it useful with 11 of them reporting that it helped them to understand the purpose of the tasks being set. This supports the findings in the pre-research questionnaire that the communication of purpose is an area that clearly needs addressing for this to be a useful tool. If homework is to develop their independence and prepare them for the world of work in the future, students must understand the purpose of tasks in order to give them the attention they deserve. Equally if homework is to be an effective teaching and learning tool, the purpose must be considered carefully by the teacher rather than setting tasks to fulfil an arbitrary amount of time as dictated by the policy.

 As 61% reported receiving support of some form in these homework tasks, it is evident that homework cannot be used as a tool to evaluate their progress or attainment. However, it may have a role in developing confidence in key skills and knowledge before more challenging extended writing tasks in school.

Action Cycle Two Questionnaire
During the second action research cycle, homework booklets were used to streamline homework; making it easier for students to plan ahead. Furthermore it assisted teachers in clearly planning and outlining the purpose of each task in line with the scheme of work rather than setting ‘bolt-on’ tasks being set to fulfil a requirement each week or tasks being dependent on how much had been completed in the lesson. 

The intentions of the booklet were written at the beginning (See Appendix 10) however only 50% of respondents said that the purpose was clear. This suggests that the purpose of tasks may need to be more clearly communicated in person rather than relying too heavily on students to read all of the information provided. Therefore, incorporating the homework outline sheets with the booklet could be useful moving forwards so that the purpose of each individual task is explicitly stated rather than an overall intention of the booklet. Despite this, 17 respondents claimed that the booklet achieved its purpose suggesting that they found value in these tasks even if the purpose was not received in the intended way. Less pupils (7 respondents) received help with these tasks suggesting the attitudes were becoming more aligned with the intention of the school policy regarding support.  

When questioned on the most useful task in the booklet, analysis was most popular with 9 mentions while 10 reported that the development of understanding was the most useful skill thus supporting the findings from Action Cycle One. 
When asked about the most useful style of homework the homework booklet was the most popular with ten votes suggesting that this was a successful strategy. Of these ten votes, all responses cited consolidation as the reason why it was useful. Therefore with 14 responding that the tasks helped them in their learning, it was decided to continue with booklets and refine it as the primary homework tool in the English department for the duration of this study (see Appendix 12). The main reason for its popularity was how it assisted in organisation and the main area for improvement was increasing the creativity and variation of tasks, making them less repetitive. It also helped to address one of the main concerns surrounding homework in terms of how it impacts on individual and family time by allowing students the opportunity to plan their use of time in advance. It is also showing improvement in students understanding of the purpose of tasks they are being set to do at home and valuing them more than before. 

Action Cycle Three Questionnaire
Action Cycle Three saw the continuation of the homework booklet due to its success in the previous cycle. One concern from the teacher field notes (see Appendix 3) before the research was about the impact on a lesson if homework was used to prepare or consolidate specific lesson related knowledge and it wasn’t completed, therefore leaving some students at a disadvantage in terms of progressing. Therefore, the third action cycle looks at using the homework booklet for further reading and using skills that enhanced their knowledge but with tasks being more independent and less focused on consolidation or preparation for future learning. (See Appendix 10). Thus, this booklet focused primarily on further reading to support the students understanding of the text being studied. 

The results were positive in terms of students’ perceptions of usefulness. 20 of the students reported that the further reading helped their in-class learning. Their reasoning behind this was primarily based around the widening of their understanding (17 students) which allowed for a recognizable outcome identified by students themselves thus supporting the tasks as a useful form of homework.
However, when asked about the most useful form of homework overall, students still favoured consolidation tasks (15 students) thus reinforcing the earlier judgement that homework is a useful tool for develop students’ confidence. 7 students selected further reading as the most useful providing a contrast between consolidation and challenge tasks. Therefore, the need for differentiation is again highlighted, reiterating the importance of planning these tasks in advance and considering how the different purposes can be met when considering timing of tasks. The timing aspect on the homework outline sheet could be a beneficial addition for students to reflect on their own process and help to consider the purpose of the time they have spent on these tasks. 

As seen in Action Cycle 2, the homework booklet was popular in terms of time management with 18 reporting that it made tasks more manageable. Therefore, this will remain a strategy to be developed in line with the feedback received from Action Cycle 3. In terms of addressing the research question, there has been a growing development from the students in recognising the purpose of homework and in increasing positive reactions to it and its manageability. 


Research Question Two: How can homework tasks be used most effectively to support in-class learning?
While the first research question focuses on changing attitudes and perceptions around homework, this question focused more specifically on the numerical data supporting how effective tasks were, and can be, moving forwards.
In terms of attainment data, all students made or exceeded expected progress across the time period of the study but there was no correlation between effort on homework and performance (see Appendix 2). 
In terms of performance quality on each task, the first action research cycle saw the lowest quality of work being produced with 13 students underperforming compared to their normal attainment level. This could be explained by the results from the questionnaires which showed mixed responses to the time spent on essay tasks and the amount of supervision or support required.
Action Cycle 2 saw 11 matching their normal attainment and 11 over-performing which could be due to the consolidation-based nature of the tasks. However, Action Cycle 3 saw a dip again and the most varied performance with 7 underperforming, 8 meeting expectations and 8 exceeding expectations. As it was a more independent style of task, this is not a surprising result due to the number of extraneous variables affecting homework performance.  Therefore, attainment as a measure of effectiveness is challenging when considered with positive changes in perception from Research Question One which could be a more effective measurement. 

As the questionnaires reflected, consolidations tasks and homework booklets were popular among students so the evaluation of results must consider the definition of ‘effective’ homework when evaluating which is the most effective strategy to develop further. Equally suggestions from students about making the homework tasks more useful looked at tasks being discussed more explicitly during lessons to make their relevance clear, thus making homework a more explicit part of the marking and teaching cycle.

The other aspect that was measured by numerical data, thus contributing to the setting of effective homework tasks, was the time spent by students. The research from the literature review suggests that excessive amounts of time are unproductive particularly in English, therefore addressing this aspect is important when considering effectiveness. 
The policy states that Year 7 students should spend 30 minutes on each homework task. There was a varied response to this with 6 stating they fulfilled this guidance with 12 reporting they spent closer to an hour on tasks and 5 reporting they spent under 30 minutes on tasks at the end of Action Cycle One. 
Action Cycle Two suggests that consolidation tasks fulfilled the time requirements the most satisfactorily with 17 spending the right amount of time but 6 still spent less leading to questions about sufficient challenge being provided to stretch the more able. 
Action Cycle Three saw a wider spread of recorded time with 8 spending less time, 14 spending the right amount of time and 1 spending longer than suggested. 
Therefore, all approaches saw a disparity in the amount of time being spent, but is this an inevitable outcome of independent work or just a factor which needs to be more closely addressed and the purpose explicitly explained?

Evaluation and Reflection
It is essential that these findings are only applied to the specific school context mentioned due to the small sample size and specific characteristics of the setting. The most significant observation made has been the challenge that creating effective homework presents, and the process of defining ‘effectiveness’. 

The pre-research questionnaires were vital in exposing the current weaknesses with the setting of homework such as the lack of clarity about the role of parents and their level of support. A need for more explicit communication of the purpose of tasks and a stronger consideration of this by all parties was another key observation.

In terms of the action cycles, one of the key revelations is how challenging it is to use homework as a judgement of attainment due to the varying performance levels and extraneous variables that affect the completion of work. Given that the conditions at home cannot be controlled, as they would be within school or in a test that is measuring attainment, it becomes challenging for this to be an accurate reflection of full potential. What it is useful for, is building confidence in terms of consolidation and practice. Therefore, feedback and discussion should perhaps be more focused on the skills developed. 

The homework outline sheet was successful and can continue to be developed as it helped both in terms of organization and the communication of tasks and their purpose. Similarly, the booklets aided organization and with some development could prove a useful future tool. They also require forward planning, giving homework deeper consideration and avoiding the situation of it becoming ‘catch-up’ work or bolt-on tasks. Differentiation must be the key area of focus here, providing a variety of tasks that are accessible and challenging for all abilities. Therefore, simple consolidation will not suffice as this will take different amounts of time and challenge to complete. This links to the second research question and the issues raised with the amount of time spent on homework. If we are asking students to spend their evenings and weekends on this work, both we and them must see a purpose in it. Stronger communication of timing expectations is also required from the school to parents and students rather than it just featuring in a policy. Ensuring that students understand their individual expectations based on ability rather than a class or school expectation will help in making it a more effective process for all. 

It is clear that attainment is based on significantly more factors than just homework, suggesting that measuring its effectiveness in a numerical sense will always be challenging if not impossible. However, once a clear purpose is defined for each task, assessing its effectiveness in that instance will be a clearer and more useful approach for teachers, students and parents alike. It would be unethical to test the effectiveness on attainment as this would involve some pupils being denied what could be an effective teaching and learning tool to measure a clear impact by having homework or not. 

The study and its findings proved useful for developing practice within the department (see Appendix 12). It was used to evaluate different styles of homework and used pupil voice to inform their development. However, due to the length of the time, improvement in their homework abilities would have been expected due to the development of their skills and maturity over time regardless of intervention. A longitudinal study may be an interesting focus for future research in terms of evaluating the most useful form of homework at different stages of a student’s school career. 

Equally, the comparison with School Y proved challenging and this would be another area that could be developed with further research. Whilst generalisations still couldn’t be made, it would be interesting to consider whether the similar barriers identified could be tackled in similar way or if the setting is too much of a significant factor. The focus of the research question would also be adjusted in future research as using attainment as a measure of effectiveness is too unreliable so a closer focus on how effectively homework achieves the specific purpose outlined by the teacher would be beneficial. 


Chapter 6: Case for School Priority

This study has identified and explored the complexity of homework as a teaching and learning tool. This has been seen both in the obstacles concerning its perception by teachers, students and parents as well as the challenge in assessing its effectiveness. Thus, the issues that formed the basis of the rationale and purpose of the study have been proved to be significant and worth serious consideration in the context of school improvement.

One of the core issues identified at the outset, from both School X and School Y, was 
that policies were limited and unrealistic in terms of the blanket expectations of homework especially given that students experience homework differently due to a variety of different factors. A lack of confidence was exhibited from teachers, students and parents alike in understanding their role and purpose in this process despite an acknowledgement that it was useful. Therefore, the study has been useful in addressing this by beginning a dialogue and introducing strategies for development that are recognised by both teachers and students as having more direction and consideration.

In terms of the first research question, the school must take the perceptions of homework seriously as it can have a considerable impact on home-life, and this must be a defendable action. As the school outlined in their development plan (School X, 2019), homework is a factor contributing to attainment and used to support lower ability students, thus it must be perceived in such a way for it to be used effectively by students. If parents and students are unclear as to the purpose of tasks, the correct conditions for completing it and enabling progress will not be created and supported. 

In addition to this, how the concept of ‘effectiveness’ is viewed is crucial to consider. With the differing results from different strategies throughout the study, the school must consider what effectiveness looks like in terms of the wider vision of school improvement. If ‘effective’ homework results in improved confidence, then consolidation should be a focus, however if excitement and challenge is what is deemed ‘effective’ then the further reading or more practical, independent tasks could be a key focus. Of course, this study is not suggesting that only one of these should be used, but that stronger consideration and communication about the intended effect of tasks is considered. This starts with prioritising conversations within school about intention and for departments to consider how they are measuring the effectiveness of what they intended in line with the purpose laid out during the setting of the task. 

In terms of school priority, the findings about attainment are also crucial to consider. If homework is not currently a clear, contributing factor to improved attainment then re-evaluating how it is used is important. This is not to say it is not contributing to improved attainment, but instead suggesting that it can be refined to have a clearer impact. This can be considered in line with the suggestions above or by placing a stronger focus on the following areas: differentiation; communication with parents about expectations or addressing the provision of space for students to complete these tasks. 

In line with the two research questions, both perceptions and actual effectiveness of homework tasks have been identified as complex, multi-faceted and important factors in our students lives. There are three key reasons why homework should be a priority in school development based in the findings from this study:
1) The issues identified within the literature are significantly present within the school community.
2) The attitudes towards homework vary widely suggesting that closer attention is needed to provide a more consistent and well communicated approach.
3) Homework is having far too varied an impact on students so should be carefully considered, particularly the balance between input and output. 

The most significant question raised is: does the homework policy fulfil its duty and serve a purpose to the school community? 

In line with addressing this, the following recommendations are outlined:

Key recommendations
1) Booklets should become the main source of homework tasks
Given the clear success of the booklets in terms of managing workload, booklets are an evidently successful strategy, particularly in a school with significant SEN needs. It allows students who struggle with organisation to have all tasks in one place and to be able to plan their time effectively, incorporating forward thinking if any upcoming event is going to impact on their time. In addition to being a support, this is also a valuable life skill in terms of time management which students will need in the world of work in the future, thus in line with the national priorities of the country. Furthermore, having to prepare booklets will encourage more active planning amongst departments and consideration of what will effectively support students in reaching their end goal for a particular topic. It will also add a level of consistency around homework if booklets are used across the school, ensuring that students can be more independent in understanding the requirements of them as the policy currently lays out. However, under the current system, the vast range of tasks and the way they are communicated can lead to confusion and frustration. Therefore, this study recommends booklets as the main source of homework, still allowing a variety of tasks that differentiate and provide challenge but providing a consistent, school-wide approach.
2) Clear consideration of differentiation within homework tasks
Leading on from the previous recommendation, differentiation needs to become a stronger focus particularly considering the context of School X. Whilst classwork is consistently considered in this way, too often homework is taking vastly different amounts of time to complete leading to distress for some students and a lack of challenge for others. Therefore, the consideration of tasks must begin with the purpose of the task, and within that the purpose for different members of the class. This then leads into clearer communication of requirements, for example a consolidation task may take the required 30 minutes for some, but only 10 for others. Therefore, outlining expectations clearly, with support and challenge in place so that this time is used productively for all is essential. This further supports the use of homework booklets and the pre-consideration of this, to have a proactive rather than reactive approach which will address these barriers specifically. 
3) Compulsory CPD and department focus on homework and the assessment of its effective application.
As mentioned above, homework is far too often used in a reactive way rather than being proactive which then leads to a number of the issues addressed in this report. If the booklet approach was adopted school-wide, this could facilitate more regular and applicable CPD sessions to assess and improve the effectiveness whilst sharing best practice. Just because it is the same format does not mean activities need to become mundane or repetitive. Making this a teaching and learning focus will ensure the approach stays fresh and a central part of the teaching and learning cycle which could in turn contribute to the suggested potential progress that homework can lead to as outlined in research. It will also ensure that pupil and parent feedback is easier to gather as familiarity with the approach will be stronger and simpler to analyse both from a department perspective as well as a school-wide one. The planning within departments of these booklets will allow important discussions around the purpose of tasks and the intended outcomes for different groups of students so that both teachers and students fully appreciate the purpose of what they are being asked to complete in their own time.
4) Redrafting of the school policy in terms of timing and setting requirements.
The above recommendations will necessitate a redrafting of the homework policy as it currently stands (See Appendix 11). The arbitrary assignments of time need to be considered in greater depth in terms of what is useful and what is fulfilling societal expectations. Maintaining these timings could be unavoidable to prevent a severe fluctuation in the amount of homework students are set at once if all departments feel it would be useful at the same time. This is not impossible to manage effectively if the previous recommendations are employed. Forward planning so that the time allocated is carefully considered and tailored to effectively progress all students, rather than fulfilling a time requirement is an essential aspect of this. This deeper consideration can have a strong impact on perceptions from students and parents if they understand the planned approach to tasks, rather than being set a task of completing work from a lesson which will inevitably lead to a variation in quality and the amount of time expected of and spent by different students. Given that a lot of the research suggests marking and acknowledgement of homework is a significant factor, the adjustment of policy is important in terms of teachers having full understanding and confidence in the intended outcomes of different tasks.
5) Clear and consistent communication with parents about the expectations of homework in line with redrafted policy.
Again, linking to the existing policy, the guidelines regarding parent support need further clarity and consistency. Considering a lot of the research focuses around parents supporting as they feel it is their duty, outlining what the school views their duty to be will contribute to a more consistent approach and less anxiety around homework and feelings of adequate support and provision. It is inevitable that this factor cannot be entirely controlled but simply stating that homework is entirely for the students is potentially reductive and unrealistic. The most useful way to combat this is to be clear in the communication of expectations that parents play a supportive role rather than an educational one. In line with the other recommendations, differentiation should be sufficient to ensure that students are able to access and complete homework tasks without support. Therefore, instructions and ability level must be considered carefully so that students are not put at a disadvantage if they are less likely to receive support at home. In terms of supporting parents, they should not be expected to fill a gap of understanding as not only is this an unfair expectation but also will lead to a mixed approach for the class thus impacting on the teaching and learning within the classroom. Whilst the creative innovation and support of parents is welcome, it must be made clear that their role is to inspire and encourage their child rather than educate them or translate instructions. 

Therefore, the policy should explicitly state this intention, rather than just stating what parents cannot do. Furthermore, schools should have an open dialogue with parents around the purpose and ease of access of homework tasks as parents are the ones who will be experiencing this process at home. If all parties are consistent in their understanding and approach of expectations and purpose, homework can be made a far more useful tool than it currently is.
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Appendix Two – Baseline Data of Class A and Data Tracking



Pupil code, tracking data and the amount of time they recorded spending on each homework task in each cycle (Under expected time, the average expected amount or over the expected amount)
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Teacher reflection on whether the quality of homework matched the quality of their classwork. (Under-performed, Equal performance to normal or Over-performed)
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Appendix 3 – Teacher Reflection Grid for Action Cycles and Preliminary Field Notes
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Appendix 4 – Consent Form
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Appendix 5 – SOLO Taxonomy (Ferguson, 2015) and Example of Questions designed this way
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Appendix 6 – Student Questionnaires for Action Cycles 1, 2 and 3

Student Reflection Sheet Action Cycle 1
1) Did you find the questions provided for homework useful for preparing an essay task?
Yes/No
Explain:

2) Did you find completing an essay easier at home/school?
Home/School
Explain: 


3) Did you receive any support at home on the homework tasks provided?
Yes/No
What support did they provide? 
	Type of support
	Tick which ones apply

	Understanding the questions
	

	Information/Knowledge about the topic
	

	Help with writing/developing sentences
	

	Help with structure
	



4) How useful did you find the question-based homework tasks in developing your understanding of the topic being studied? (1 = not helpful at all 5 = very helpful)

1		2		3		4		5

Explain:



5) How useful did you find the essay-based homework tasks in developing your understanding of the topic being studied? (1 = not helpful at all 5 = very helpful)

1		2		3		4		5

Explain: 


6) Which type of homework did you find the most useful?

· Writing an essay based on what was discussed in class
· Answering questions to help me write an essay in the next lesson
· Planning points that I would use in an essay
· Wider reading

7) Please explain your choice from Question 6.
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

8) Was the homework outline sheet helpful? Yes/No

9) Please explain your answer from Question 8.

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


10) What do you think the most important purpose of homework is?
· To stretch and challenge
· To consolidate knowledge
· To test understanding
· To prepare for next lesson


Cycle Two – Homework Booklet Questionnaire

This questionnaire is designed to look at the effectiveness of the English homework booklets. It is entirely anonymous. This is your chance to have a say about how you learn so please be as honest and specific as possible. Thank you in advance.

1. [bookmark: _Hlk36480579]What do you believe the purpose of the homework booklet is? (Please circle one)
To consolidate knowledge	To test the skills learnt in lessons	
To stretch and challenge		To prepare for future lessons
Other: ___________________________________________________

2. Do you believe it has achieved its purpose?
Yes    /       No

3. [bookmark: _Hlk36480680]Was the explanation in the booklet clear of why you were doing these homework tasks?

Yes     /      No               Explain: 


4. [bookmark: _Hlk36480785]How long did each homework task take you?

Under half an hour 	Between half and hour and 1 hour	Over 1 hour   	
Over 2 hours

5. Did you receive any help with the homework tasks?
Yes          /                No			From: _____________________

6. [bookmark: _Hlk36481177]If you answered yes to the above question, what was the help with?
Understanding the task		Reading 		Generating answers			
Proofreading/improving your work		Other: ______________________

7. [bookmark: _Hlk36481131]Each week there were 4 tasks to complete in the booklet. Which task did you find the most useful and why?
Analysis of key quotations
Context
Vocabulary
Extension Task
Explain: ________________________________________________________________________________________________________________________________________________________________________________________________

8. [bookmark: _Hlk36481325]Which style of homework do you find the most useful for your learning?

Extended writing/Essay tasks
Questions based on lesson content
Homework booklet
Research

9. Please explain your answer to Question 8
_________________________________________________________________________________________________________________________________________________________________________________



10.  Do you feel the tasks in the homework booklet helped your learning?
Yes    /      No        Explain: _______________________________________________________________________________________________________________________________________________________________________________________________	
11. [bookmark: _Hlk36481780] Do you feel there was a sufficient level of challenge in the homework booklet?
Yes    /   No

12.  Did you find that having a booklet made homework more manageable?

Yes    /     No

If yes, please explain in what ways: ____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


If you have any further comments about the homework booklet, please feel free to write these below:



Homework Booklet Questionnaire (Cycle 3) – Further reading focus

1. How challenging has the further reading been? (Please circle one)

Too easy
Relatively easy	 
Accessible but provided sufficient challenge	
Challenging and made me think hard
Impossible to access

2. Has the further reading helped you in your analysis of the text?
Yes   /     No
3. Please explain your answer to Question 2.
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. Would you prefer the homework was discussed in class? (Please circle)

Yes – after the task so that I can understand how to apply it to my work
Yes – before the task so I understand more about what I need to do
No – I understand the tasks and how to use them to further my learning

5. Have you received any support with your homework tasks?

Yes   /   No        If yes, please explain:___________________________________________

6. What do you believe is the most useful form of homework?

Seneca learning/Questions – To consolidate understanding
Further reading – To expand knowledge
Essays – To practice writing independently 
Other: _____________________________

7. How long did each task take you per week?

Under half an hour
Approximately half an hour
Over half an hour 

8. What do you believe the purpose of homework is?

To test understanding/
To consolidate 
To prepare for future lessons
To stretch and challenge

9. Do you feel that having a homework booklet makes managing homework easier?

Yes   /   No    

10. Please explain your answer to number 9.
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

If you have any further feedback, please write this below:


Appendix 7 – Questionnaire Responses

Preliminary Questionnaires
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Preliminary Parent Questionnaire School X
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School Y Preliminary Student Questionnaire
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Action Cycle One Questionnaire

Summary of Results from Action Cycle 1 Questionnaire
1) Are questions as homework useful to prepare for essay task in school?
Yes – 22	No – 1

Explain: 

Mentions of easy: 1
Developed ideas: 13
Developed skills: 4
Develops understanding of what teacher is looking for in essay: 8
Unhelpful/confusing: 3

2) Did you find completing an essay easier at home or school?
Home – 11	School – 12

Explain:

Access support at home: 4
Access support at school: 9
Quieter at home/Better environment: 5
Quieter at school/Better environment: 3
Time pressures: 2
Forced to be independent at home: 1

3) Did you receive support at home?
Yes – 14	No – 9
	Type of support
	Number of mentions

	Understanding the questions
	9

	Information/Knowledge about the topic
	3

	Help with writing/developing sentences
	8

	Help with structure
	6

	Proofreading
	1



4) How useful did you find the question-based homework tasks in developing your understanding of the topic being studied? (1 = not helpful at all 5 = very helpful)

1 – 1
2 – 3
3 – 11
4 – 7
5 – 1
Explain: 
	Reason
	Number of mentions

	Developed understanding
	6

	Helped with essay
	3

	Wanted more challenge
	5

	Practice of analysis
	3

	Test of understanding
	2

	Not useful
	5



5) How useful did you find the essay-based homework tasks in developing your understanding of the topic being studied? (1 = not helpful at all 5 = very helpful)

1 – 1
2 – 1
3- 9
4- 10
5- 2

	Reason
	Number of mentions

	Developed understanding
	7

	Practised essay skills/analysis
	3

	Prepare for future work
	4

	Consolidation
	2

	Stretch and challenge
	1

	Not helpful
	1



6) Which type of homework did you find the most useful?

· Writing an essay based on what was discussed in class (4)
· Answering questions to help me write an essay in the next lesson (6)
· Planning points that I would use in an essay (14)
· Wider reading (3)
7) Explain:
Preparation: 6
Practice/Improve writing skills: 5
Develop ideas: 8
Consolidation: 3

8) Was the homework outline sheet helpful?
Yes – 17	No – 5

9) Explain:

Understood purpose of tasks - 11
Pupil Voice - 5
Clarity - 1
Consideration of own skills/independence - 4
Helps teacher more than us - 1
Could be done in class 1

10) What do you think the most important purpose of homework is? (amount of mentions)

Stretch and challenge – 5
Consolidate – 14
Test understanding – 11
Prepare - 8


Action Cycle 2 Questionnaire
Summary of results from Action Cycle 2 Questionnaire
1) What do you believe the purpose of the homework booklet is? (Please circle one)
To consolidate knowledge (7)	To test the skills learnt in lessons (6)	
To stretch and challenge	(5)	To prepare for future lessons (5)

2) Do you believe it has achieved its purpose?

Yes – 17	No – 2	Sometimes – 3

3) Was the explanation in the booklet clear of why you were doing these homework tasks?

Yes – 11	No – 11

Explain:

It didn’t say – 5
Unclear tasks – 2
Clear tasks – 1
Repetition of classwork – 1

4) How long did each homework task take you?
Under average - 6	
Average time - 17	

5) Did you receive any help?

Yes – 7	No – 16

From: Parents – 6
	Sibling/Friend – 1

6) If you answered yes to the above question, what was the help with?
Understanding the task - 6			Generating answers - 1			

7) Each week there were 4 tasks to complete in the booklet. Which task did you find the most useful and why?
Analysis of key quotations - 9
Context - 4
Vocabulary - 6
Extension Task – 4

Explain: 
Develops understanding – 10
Develops Skills – 2
Creative – 1
Stretch and challenge – 1
Preparation – 4
Practice/consolidation – 2
Easiness - 1

8) Which style of homework do you find the most useful for your learning?

Extended writing/Essay tasks - 3
Questions based on lesson content - 5
Homework booklet - 10
Research - 5

9) Please explain your answer to Question 8

Homework booklet allowed consolidation – 10 

10)  Do you feel the tasks in the homework booklet helped you in your learning?

Yes – 14	No – 5		Mixed – 4

Explain:
Yes answers – Preparation for text = 4; Challenge/Independence= 2
		Consolidation = 6;	Variety = 1
No answers – Repetitive – 6; doesn’t develop learning - 2

11) Do you feel there was a sufficient level of challenge in the homework booklet?
Yes – 15
No – 7

12) Did the booklet make homework more manageable?

Yes – 19
No – 2
Unsure – 1

13) Further comments (coded and grouped for clarity)

Repetitive/lack of creativity - 5
Organisation improves - 13
Shorter/easier tasks - 2
Tasks were clear and expectations - 2
Good revision resource - 1

Action Cycle 3 Questionnaire

Summary of questionnaire responses Action Cycle 3

1. How challenging has the further reading been? (Please circle one)

Relatively easy	 - 3
Accessible but provided sufficient challenge	- 8
Challenging and made me think hard - 12

2. Has the further reading helped you in your analysis of the text?
Yes   - 20     No - 3
3. Please explain your answer to Question 2.

No: used classwork to revise instead; didn’t use in essay; didn’t learn anything new
Yes: Wider understanding – 13
Variety of tasks – 1
Clear links to classwork – 1
Practical skills 1

4. Would you prefer the homework was discussed in class? (Please circle)

Yes – after the task (12)
Yes – before the task (9)
No – (2)

5. Have you received any support with your homework tasks?

Yes - 4   No - 19

6. What do you believe is the most useful form of homework?

Seneca learning/Questions – To consolidate understanding - 15
Further reading – To expand knowledge - 7
Essays – To practice writing independently - 6
Other: Sheets on topics/context - 2

7. How long did each task take you per week?

Under half an hour - 8
Approximately half an hour- 15
Over half an hour - 1

8. What do you believe the purpose of homework is?

To test understanding - 8
To consolidate - 4
To prepare for future lessons - 1
To stretch and challenge - 11

9. Do you feel that having a homework booklet makes managing homework easier?

Yes   - 18   No - 4   

10. Please explain your answer to number 9.
Organisation: 17 mentions
Easy to lose/forget: 2
Prefer online: 1
Would like more consolidation: 1







Appendix 8 – Homework outline sheet
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Appendix 9 – Example of Homework Booklet page Action Cycle 2
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Appendix 10 – Example of Homework Booklet page Action Cycle 3
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Appendix 11 – School X homework policy

THE ROLE OF THE STUDENT

These guidelines are issued to assist in the organisation and completion of your homework.  

Use your Homework Diary to write down your homework.  

Write down today's date, the task you must do, who has set the homework and when it has to be completed.  

If you are not sure about something, ask your teacher to explain.

Never leave the lesson without understanding what you have to do.  

Show your Homework Diary to your Personal Tutor during tutor time to help you to plan the week's work.  

The times below are given as a guide to how long each piece of homework should take.  

	Key Stage 3	Year 7		30 - 45 minutes
			Year 8		30 -  45 minutes
	Key Stage 4	Year 9		45 -  90 minutes
			Year 10	45 -  90 minutes
			Year 11	45 -  90 minutes
Sixth Form	Homework tasks will be set as negotiated with the Course Tutor

The above times are a guideline but if you are spending much longer than the time suggested, your parents should contact your Personal Tutor.  You may, if you wish, complete homework in the Library between 4.00 pm and 5.30pm Monday to Thursday. 

In Key Stage 4, you are expected to organise your own timetable.  Further details about your courses and homework are available from the Frog Online Curriculum.  All students and parents are offered training in Year 7 about how to access this information both at School and from home.

Ensure that your parents sign and, if necessary, comment on each Module Report.  

If you have a problem with any part of your homework, tell your Personal Tutor who will help you to sort it out.

THE ROLE OF THE SUBJECT TEACHER


These guidelines are issued to enable you to plan effectively for the homework needs of your students.

In Key Stage 3 Homework is typically set twice weekly in Mathematics, Science and English.  Homework will be set weekly in other subjects, including revision prior to tests or examinations, at the discretion of the Subject Teacher.  

Ensure that the homework you set is appropriate to the ability and progress of each student.  This may mean different tasks being set across the teaching group, or different outcomes being expected from the same task.

Homework should be set in class and emailed to students. Emailed returns are encouraged if appropriate.

Please ensure that the work set can be completed by the students without the assistance of an adult.  Homework is for the students not parents.

Where appropriate relate the task to the On Line Curriculum to provide a support mechanism or email work. Printed task sheets are also a good way to ensure tasks are noted correctly.

Please also ensure that homework does not necessitate the purchase or acquisition of significant additional resources eg. paint, card, wood etc.  For example, the construction of models or costumes etc. should be completed in School utilising School resources.  Never make assumptions about the resources available to students in terms of parental time (or money).

The times below are given as a guide to how long each piece of homework should take per subject.  

	Key Stage 3	Year 7		30 minutes
			Year 8		30 -  40 minutes
	Key Stage 4	Year 9		45 -  90 minutes
Year 10	45 -  90 minutes
Year 11	45 -  90 minutes

Sixth Form: Homework tasks will be set as negotiated with the Course Tutor

Homework may be completed in the Library between 4.00pm and 5.30pm Monday to Thursday. 

Make clear and sensible arrangements for homework to be handed in. Emailed work is encouraged.

Ensure that each student clearly understands what the homework task is, exactly what they have to do for satisfactory completion and when the work must be completed.  Students should be aware of the standards required to achieve specific GCSE grades reported every half term.

Ensure that all students write down their homework tasks on their Homework Diary clearly indicating when the task must be completed.  Failure to do this makes it difficult for parents and personal tutors to support you.  Weaker students will need positive support here using other technologies to record their homework, eg email, voice recorder, etc.

Be prepared to set extra homework for any student/parent who has requested this through their Personal Tutor.  There should always be plenty of work available.


Ensure that all homework is marked promptly before the next teaching session and in accordance with the School Marking Policy.

If a student fails to submit a piece of homework then email the Personal Tutor for action. The PT will phone home if a pattern develops.

Students must aim to complete homework in the time set.  If home work is not returned within the allotted time and extension may be granted up to 24 hours (or over a weekend if return is on a Friday). If work is still not returned than staff must insist that the student competes the work in break, lunchtime or in session 3 under their supervision or the supervision of a colleague from the department.

Please ensure that all students are shown their courses, on the Online Curriculum.  Each Year 7 student and their parents will be offered training about how to access the curriculum both at School and home.

THE ROLE OF THE PARENT

These guidelines are issued to enable you to monitor your child's homework.  See Parents Charter.

In Key Stage 3, Homework is set twice weekly in Mathematics, Science and English.  Homework will be set in other subjects weekly , revision prior to tests or examinations will be set at the discretion of the Subject Teacher.

Your child will show you a Homework Log which will indicate what tasks have been set for homework and when they must be completed.  

The times below are given as a guide to how long each piece of homework should take.  The Mathematics, English and Science Homework should be about 30-40 minutes and for other subjects 20-30 minutes. Revision for a test about 20-30 minutes.


	Key Stage 3	Year 7		30 minutes
			Year 8		30 -  40 minutes
	Key Stage 4	Year 9		45 -  90 minutes
Year 10	45 -  90 minutes
Year 11	45 -  90 minutes

Sixth Form	Homework tasks will be set as negotiated with the Course Tutor

The above times are a guideline, but if your child is spending much longer than the time suggested, please contact their Personal Tutor.  Students may, if they wish, complete homework in the Library between 4.00pm and 5.45pm Monday to Thursday.   

In Key Stage 4, students are expected to organise their own timetable.

We welcome your support if your child needs help with their homework - but please do not do the homework for her/him.

The tasks should be appropriate to the level and progress of each individual student.


Some homework will be written whilst other homework will involve your child in some research (eg visiting a library or conducting a survey). Please avoid ‘google’ homework solutions as plagiarism is unacceptable and will result in severe penalties if used in GCSE or A level coursework.

Further details about courses are available from the Online Curriculum.  All students and parents are offered training in Year 7 about how to access this information both at School and from home.

Please sign the Module Report (issued every half term) and, if necessary, comment upon the quality and frequency of homework, expressing your satisfaction or otherwise.  

If you have any general or specific concerns about your child's homework or work in general, please contact the Personal Tutor immediately

Appendix 12 – Feedback from Department Meeting about homework booklets

Homework booklet feedback in relation to our ethos: 

Y7 –Positive use of wider reading, however we agreed that tasks are pitched high and will require teacher support.  Could we intervene by labelling which tasks are suitable for all and which are extension tasks? Or highlight the tasks they need to do by reflecting on the ability of the class and remove the others? Teachers to use professional judgement to ensure they are familiar with the homework in the first instance before setting as an independent task. _____ to update teachers with guidance.

Y8- Accessible and easy to navigate but several missed opportunities to really stretch HA learners. Could we direct them to specific articles etc to develop wider reading and further contextual knowledge? Logistically, can we add more physical space to complete the tasks? 

Y9- Positive first impressions- next step would be to differentiate between 9.1-3 (more articles and further reading) and 9.4-5 (consolidation and skills testing) to secure learners’ progress. Layout could also be altered to make it easier to navigate.

Next half term – 
Year 7 – Frankenstein
Year 8 – Gothic short stories
Year 9 Tempest 9.4-9.5 
Year 9 – The Tempest 9.1-3 



1
Word Count: 14, 463		1503804
image3.png
AutoSave Pupil pre-research questionnair

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments

& [ SR FIE FRNE TR WRT TR TRNE TRy T =

A —

B TR ————
[

[ER——

S ——

2 400 you beieve that homewwork tasks hel you to understand the content being covered.
B B—
E 1 e e et s P s
S
b [ ——
| g
Page 011 Englsh United Kingdom)

H O Type here to search




image4.png
AutoSave Initial Questionnairefor Parents - Saved to this P
Fle  Home Insert Design  layout  References  Maiings  Review View Help O Search
¢ A A

DED Calibr (Body) ~|11 - A" A" Aa~ | Ay 2L | aaBboene| asBbcene AaBbCe Aasbcer AQB  assbecr
R - ¢ A-2-A- e TNormal | TNoSpac.. Headingl Heading2  Title Subtitle
o T | O T UeEs A-2-4 = P 9 9

Gipboard B Font 5 Paragraph B syies

3 — R W TR T TRT TR TR
] 1) Does your chikd receive support with their homework? (Please circle correct answer)
] P —
] S ———
R prsvunshy
T 4] What 6o you believe the purpose of homework i currently? (Please select one with a tick)
| [
E 1 oot e o e it
Page or1 Engiih (United Kingdom)

H O Type here to search

1% Share

PFind -
& Replace
B select-

Editing

© Comments

Dictate.

Voice





image5.png
AutoSave

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search

& [ SR FIE FRNE TR WRT TR TRNE TRy T

ol Ouestones ot
LY ———
L S ——
0 yourmaks theppose o oo ks ety cos ot

1 you e the prpes f the hormework you s xgcly e o parents?

1% Share

© Comments

i 5) o you upct ppit o e supporin compltin hi ormerk . e, wcher,
B ) Wit you ek theprpose ofFrmaworki crrenty? (s slct e it )
h Er———

i PR ——————

B

Page 63 of 63 0¥ English (United Kingdom)

H O Type here to search




image6.png
AutoSave

Fle  Home Insert  Pagelayout  Formulas Data  Review View Help 0 Search 18 Share 3 Comments

27 - s v

2| Dyslexia_Ove Average over.
5D 1A 28 24 ™M Average Average under Equal
6 E 28 24 ™M Physical_Over Average under Over
7F 2c 24 38 m GandT__under Under Average Equal
86 1A 28 3C f Dyslexia_Over Average Average Equal
9 [H 2c 28 38 f Over under Average Over
101 1A 2c 2c m Average under under Equal
1) 1A 28 24 f Over Average Average Over
12K 1A 2c 28 f Dyslexia_Over Average under Equal
13U 18 2c 28 m Dyslexia_Over Average Average Equal
1M 1A 2c 28 m Dyslexia_under. under Average Equal
15N 1A 1A 28 m under Average under Over
160, 1A 28 24 f Average Average under Under
17[p. 1A 28 24 f Average Average Average Over
18lQ 1A 2c 28 f Average under Average Equal
20s. 2c 28 3C f GandT_Over Average Average Over
21[1 1A 28 3C m Average under Average Equal
2[u 18 1A 2c m Dyslexia_Over Average Average Equal
23[v, 1A 2c 28 m under Average under Equal
24w 18 2c 2c m Over Average under
2
z
&l 8
Sheetl « >
Select destination and press ENTER or choose Paste B m - 1 + 100%

H O Type here to search




image7.png
AutoSave

Fle  Home

s17

Insert

Page Layout

Formuls  Data  Review View Help 0 Search

wality of performance HW task 1]l Quality of performance HW Task of performance HW task 32
2 |over Over Over
3 [Average Over Over
4 |Average Under Over
5 [under, Under Equal
6 |under Equal Over
7 |Average Equal Equal
8 [Average Over Equal
9 [Average Equal Over
10 [under Under Equal
11 [Average Under Over
12 [under Under Equal
13 [Average Under Equal
14 |Average Equal Equal
15 |under Under Over
16 |under Under Under
17 [average Equal Over
18 |Average Under Equal
19 [Average Over Over
20 Average Equal Over
21 Average Under Equal
22 [Average Under Equal
23 under Under Equal
24 under Under Over
25
2
27

Sheet! ® <
Ready

H O Type here to search

© Comments

1% Share

N o 3 a R
[Amount of sub levels improved over experiment
3

[T VR T P VS P P VS IR PRI PR PG P N PP P P





image8.png
Teacher Reflection Sheet

File

(R S IEC LY

12

Page 1 of 1

Home

Insert

Design

Layout

sewords [

H O Type here to search

English (United Kingdom)

References

Mailings

2

Table Tools
Review  View Help Design  layowt 0 Search
W A aE 60 Bs.  EI R
ningen | qustontan | quesionik | ey ok | oyt
ntngen | bomework
ntngen | ot | roces

i

Georgina Clarke

1% Share

) EN

© Comments

+ 60





image9.png
AutoSave Document] - Word Georgina Clarke (66

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments
v ESEE EENTE NRE TERY SNRCTRTE SNRT TURE TR R R R R TR R D e B
] preiminary Feld Notes
H isges chalenes in sering homevrk
E + Not resching the corect point n the scheme of work fo the homevork to b relevant
R + Ifbeing used t0 prepare for the next esson, challengig I students don't complete ft and
] can cerail the lesson
K + Emailsabout students notunderstanding ha they need o o
K + Stucents complaining about amount o ime or clashing priorties with other
] subjects/extracurricular ativities
3 + Managing marking o books and alowing students o have thei books to complee
i homework as el as aditional marking of that homenork
B Observations of lsss
K + Biggapin acedemic abilty makes seting useful homework chalienging.Students reach evel
? for classwork faster.
B + Parents requesting more challenge for some students but the students not wanting to
2 complete additional work
E + Consistency instudents who aren't completing  to 2 satsfactory level
] What do | went homework o achieue?
ki + Be useful foral students and for them to appreciate that
B « Forittoaid their learning but foressons not o be deraied by lack of completion
ki + Tofit easily intothe eaching and learing process ithout becoming 2 burden

Pagelof1 183words [ English (United Kingdom)

H O Type here to search





image10.png
AutoSave Letter and Consent Form Kew House Georgina Clarke. (@)

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments

& B e e e e e e e e e =

PARTICIPATION CONSENT FORM

Project Tt An 300 research rect fo maximseth aflecivenes o omework i KS3.
Nerra of Researshr Gairgns Gk

Plesse ntal box

T T e gl
e mormaton Shest aated 3° Apnl 2010
for tre abowe sudy | have had the
opportuny o consise the iomaton 5%
Lastons v a3 hese srowered
Seiztony
T st sty paRGEa &
volurary and at | am e o winion
a0y me, wiout g an reson

TodErAa oSN ey
ey 5 s repoe S
o resentatons by the rassach tam
Snymously.

T Tunsernd Bty e Wi ot sppear
oy o, e o resesions

T o kS e S ST

e TPt
Saraue
Dae

e of Prent g Sorsent e pupd & PGBt WSy
Saraue

D

Wit of v consaning o v T oo 05 Rl iy
S

Dae

o iy Gl s gt T s sy Vou
i you st s sty 2 ary e 104
o o reman anonymous. maniaining your
nymiy i ba 2 ity 3nd evey praciel
recasion wil be aken ks your By, A
el genersea rom o a0y qossventars
ilraman st

Page2of4 842 words [ English (United kingdom)

H O Type here to search ) Z 0) ENG





image11.png
Letter and Consent Form Kew House Georgina

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments

& B e e e e e e e e e

Y Drindod Dewi Sant

Trinity Saint David

T apriz0te

PARTICIPANT INFORMATION SHEET

] Project Tt An 300 researc rect fo maximsethe affecivenes o omework i KS3.

Desr Partipent

1 wou e o vt you ke partin my resasronprject This projctwil bepart of normol Enish
lessonsihomencrk tsks and aims 0 dentfy how puplsvew homework tasks and how they can be
made mera ffctive. Tis wil ole trsling ifrent styls of homawor fasks {0 messura heit
fecivaness snd impact on perceptons of s purpose of omework.

110

Attsched o tis e is @ short uestonire deveoped by me which uil assess pup and parent
Views on the usehiness of homevork.| believe your opinions il be extramaly haph 1o me in
understanding curent parceptions.

120

Al questionnaires will b kep stity confdentl snd sncrymous snd st NO e wil they be
released o the ganera pbic. TS gives you  chance t exprass your views and be sie o ke
5 diference. Ainment s wil 850 ba used 1o assess pogress bssed on dfarant homework
a5k but again il b entrely snomymous n the sl repert Takig part i tis stcy & comptely
voluntary 5o you can widraw st any sisge of the process I you wish o wiibdraw you paricipaton
st any piet you may inorm me.or, 5 sn slamati consct

1140

1161

The questonnsir should take shout ten minues f complee,but there is o tme it There e
Sl 1o right o wrang answers. Atachec o tis e, long Wi the cuestonnare, = & consant
fom.

1181

e caafu and precise snalyis of the dta obtained from this questionnaie, | il be hapy to
provide you with 8 copy ofthe fdings i you wsh. The resulls of i research wl be fad back to
e Universityof Weles Ty St Dave

120

We thark you in sovane for your tme snd peripstion. I sny auestons do aise. fee free o
contact me st your convenience

NAE & ADORESS F RESEARCHER

120

Gaorgina ik

Coma At

1240

%
v

Page 10f4 842 words [ English (United Kingdom) L] -—4 + 60%

H O Type here to search ) 4) ENG





image12.png
I M dis - georginac034@gmailcom X (@ Stuff and Nonsense.: Using SOL X

C  ® Notsecure | bobthedog3.blogspot.com/2015/11/using-solo-taxonomy-to-help-to.tml

LEARNMORE ~ OK

Prestructural

Unistructural
One relevant aspect
Mulistructural

Several relevant
indopendont aspects

Relational
Intograted into a
Structure
Extended Abstract

Generalised to a now
domain

Here is my first thoughts on how this could be put together :-

H O Type here to search

SOLO and Questions

Fail
Misses point
No understanding

Identify
Name
Follow simple procedure

Combine, describe, enumerate,
list
Perform serial skils

Analyse, apply, argue,
compare/contrast, criicise,
explain causes, relate, jusiify

Create, formulate, generate,
hypothesise, reflect, theorise

No understanding shown at all

Whatis .7
Yes { No answers.

More than one answer possible
How does this ... 7

Whats..... 7

WWhat s this about 2

I this .. then why ... 7
Wiy does this ... ?

WWhat effect does ... 7

Wy is this important?

How does this part relate to... 7

WWhat do | think would happenf.... ?
How can | use ... 7

How can | apply  relate this to... 2
Now I know this, what new thing can
I move on to?

in England since 1995 and a DVC
teacher in New Zealand since
2004

How am 1 teaching during a
Lockdown?

« Distance Learning
My Inquiry 2020
» Teaching as Inquiry.

« Inguiry Questions

Scholarship DVC 2020

« scholarship

Design and Visual Communication

« NZOAResouces

My Class Site





image13.png
Indicative Strategy hw sheet Oliver Tuwist 2 - Saved to this PC Georgina Clarke

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments

& [ SR FIE FRNE TR WRT TR TRNE TRy T =

Qutions b Ofver st Fogn.

I Name three facts sbout Fagin that we learn i this extract.
2 How does hia make s fec about gl s » charscter?

B 3. What cuidence maggests that they treat Olver very well?
. Wy do you ehak they trea Oliver a0 well?
5. What judgerments can we make sbout the 1 of n orphen i the

1181 1161 1141 1120 110

120

120

pre—r—

1240

s -
Pagelof1 91words [ English (United kingdom)

H O Type here to search





image14.png
AutoSave MA questionnaire responses - Bxcel

Fle  Home Insert  Pagelayout  Formulas Data  Review View Help 0 Search 18 Share 3 Comments
ca - £ v
A 5 & o o
1 (Gender  2-Doyoufeel confident to tackle homework tasks without assistan Explanation How long do you spend on a homework task? ~ Do you believe that homework tasks h¢
2 |male  ves I think | should be independent Approx 1/2 hour No
3lmale Mo Depends on difficulty of the homework Approx 1 hour Yes
4lmale Mo ‘They are hard tasks, need help from teacher Approximately 1 hour Yes
5 [Female Mo /A Approx 1/2 hour No
6 [remale  ves Sometimes | ask for help Approx 1 hour Sometimes
7 [Female  ves Some difficulty with language assignments under 1/2 hour Yes
8 lmale  ves if you understand what you did in class you could do your homework eat Approx 1 hour No
s lmale  ves Under 1/2 hour No
10Male Mo have to do it in school so | don't worry about it in school. Approx 1 hour No
1Male Mo Sometimes | will ask what a word means. Approx 1/2 hour Yes
12 Male  Sometimes /2 hour - 1 hour No
13 Female  Yes Give me ideas Approx 1/2 hour No
1alMale Mo Approx 1 hour Yes
15\Male Mo Approx 1 hour No
16 Female  Yes Approx 1 hour Yes
17 Female  Yes I need help with sentence starters. Approx 1/2 hour No
18 Male Mo Approx 1 hour No
19 Female  Yes Parents help me write when tired because | have too much work under 1/2 hour Yes
20(male Mo under 1/2 hour No
21 [Female Yes Approx 1/2 hour No
2|male Mo 1 feel more confident when my teacher helps me Approx 1 hour No
23|male Mo under 1/2 hour No
24 |Female Mo Approx 1/2 hour No
2
2
27
2
2
50
5
2 =
Initial Student Questionnai Inital Parent Questionnaire ® < >

H O Type here to search




image15.png
AutoSave MA questionnaire responses - Bxcel

Fle  Home Insert  Pagelayout  Formulas Data  Review View Help 0 Search 18 Share 3 Comments

c29 ° £ v

H ' ) K L ™ N o P a R s T u v N
‘What do you believe the purpose of homework should be?

to test your abilities and to revise what is learnt in class

7o help students for future lessons and build confidence on content in the lesson

| believe it should help us for the future and for our next lessons and for teachers to see what we know
[To see what pupils have learnt

7o help children learn more and get better at certain skills and teacher can see what they know
independent learning, consolidate learning and for teacher to check understanding.

to keep knowledge in subjects that you have done and so teacher knows that

to test how much pupils have been paying attention

Revision - Shouldn't b there to stress us out like it does.

To develop independent study skills and to revise

Revising what has been done in class and teacher test

To develop independent learning and show teacher what you understood

To revise what was done in class and teacher to test

[To understand what happened in class and for teacher to test that

Test understanding

Remember classwork

[To push yourself independently and study skills.

1To understand what happened in class and for teacher to test that

'show your understand classwork

Remember classwork and teacher to test what you learned

Test you understand the lesson

Consolidate learning and teacher to test

To become independent learners.

ChESAREERESCa v n s wm e

BREBEYRRRENRS

Initial Student Questionnai

H O Type here to search 4) ENG

Iniial Parent Questionnaire ® « >





image16.png
AutoSave MA questionnaire responses - Excel
Fle  Home Insert  Pagelayout  Formulas Data  Review View Help 0 Search 18 Share 3 Comments
=) - £ v

3 3 o
1|00 you believe that homework tasks help you to understand the content being covered durin lessor Explanation Why do you believe your teachers set homework?
2 [No Itisn't teaching you just seeing what you know to prepare pupils for future lessons.
3 [ves /A To test understanding of content covered in lessons
4 [ves In the next lesson we know what happens in a o develop independent study skills
5 INo. /A To develop independent study skills
6 |sometimes /A To test understanding of content covered in lessons
7 [ves /A To develop independent study skills
5 [No 1 you already understand what happened, whe o test understanding of content covered in lessons
a [no homework is harder than the lesson to prepare pupils for future lessons.
10|No Itis hard to understand something on your ow To develop independent study skills
11 ves To develop independent study skills/Test understanding
12 N0 Itis set to help us understand future lessons o Dependent on teacher. Homework is set to keep parents happy so they see what we are doing|
13 |No to prepare pupils for future lessons
14 ves To test understanding of content covered in lessons
15 |No to test understanding of content covered in losons.
16 ves to develop independent study skills
17 N0 to develop independent study skills
18 |No to prepare pupils for future lessons.
19 ves to prepare pupils for future lessons
20[No to develop independent study skills
21[No to develop independent study skills
22No to develop independent study skills
23No to develop independent study skills
24No to develop independent study skills
25
2
27
28
2
30
51
2 =

Initial Student Questionnai

H O Type here to search

Initial Parent Questionnaire





image17.png
AutoSave MA questionnaire responses - Bxcel

Fle  Home Insert  Pagelayout  Formulas Data  Review View Help 0 Search 18 Share 3 Comments

| initial Student Questionnaire X | Initial Parent Questionnaire @ « »

H O Type here to search





image18.png
AutoSave MA questionnaire responses - Bxcel

Fle  Home Insert  Pagelayout  Formulas Data  Review View Help 0 Search 18 Share 3 Comments

23 ° £ v

o 3 3 [ H 9 K L [ N o 3 Q R N
1 [What do you believe the purpose of homework is cu What do you believe the purpose of homewor Extra Notes

2 [Totestunderstanding of content coveredinlssons A5 sboue andto develop ndependent studyskls

3| Totestunderstanding of content coveredinlsssons Leatning tolearnindapendent studysls

4| Totestunderstanding of content coveredin sssons enforce toachinginclass, snosurag indspendent ety and oletparents see whtis being stulid.
5| Totestunderstanding of content coveredinlssons To consolidatelessonsitos oten computer based with programmes that domt werk propetly
6

7

8

o testunderstanding o sontent ooered nlessons Helplsuppontundsrstandindependane study
Practos sndrepetiion teachkids how they learm

o testunderstanding o sontent oovered nlessons. Show understanding and use of indspendent kil to demonstate ths

3. totest understanding of ontent covered nlessons. inspis love of he subject,consaldate s arming, enour Hamey orkvariss remendauzly betwee teschernterms of . dificulty n inerest, Homework i an snsion of the swam factory mindsat,
10| 0 testunderstanding of content coveredin essons s help the student develop confidencs nthe knowlsd Obiectiv s narmall missed and ends ntears, fstation and s loss of confdnc.

11| 0 developindependent tudy sils tareinfaroe and smbed lass s arming. bhen diferentated o provids opporunityfor stenstion being curium, Ensurs éngagemnt it opic i mantained and sppioatian oan be extend.

12 |10 testunderstanding of content coveredinlssons muli-faoeted. Taloredtoinduiduslinseds feedback 3 should be co-ordinstecth ather subjsots oot overlosde.

| initial Student Questionnaire X | Initial Parent Questionnaire @ « »

i M -—& + 60%

H O Type here to search 4) ENG




image19.png
I & My Drive - Google Drive. % [B Teacher Questionnaire - Purpos: X [l Teacher Questionnaire - Purpose X | G doyouhave toputrawdataina X | +

> C @ docsgoogle.com/forms/d/14ebdVynp1h1MSHRK1AULApSp-3D1fxzPwHqePtSvsGQ/edit#responses

D
0
®
(-]

B Teacher Questionnaire - Purpose of Homework in Y7 3 ¥

Guestions  Responses @

Do you make the purpose of homework tasks explicitly clear to students?
16 responses
o

oo
® unsure

Do you believe the purpose of the homework you set is explicitly clear to parents?

16 responses.

H O Type here to search




image20.png
- o x
I & My Drive - Google Drive. % [B Teacher Questionnaire - Purpos: X [l Teacher Questionnaire - Purpose X | G doyouhave toputrawdataina X | + I

> C @ docsgoogle.com/forms/d/14ebdVynp1hiMSHRK1AULApSp-3D1fxzPwHqePtSvsGQ/edit#responses ax @ :

B Teacher Questionnaire - Purpose of HomeworkinY7 [J ¥ @ © @® m

Guestions  Responses @

What do you believe the purpose of homework should be moving forwards?

16 responses.

PReparing for upcoming lessons N
To stretch pupils through independent tasks that go beyond the curriculum requirements

o develop independent study skills and inform the teacher that content taught in the lesson has been
understood. The new GCSE's are demanding so getting into good habits at a young age are important. | do
feel that it shouldrit last more than 30 minutes in year 7 otherwise theyl be burnt out by year 10/11

To consolidate leaming and foster good work habits
Consolidate as wel as stretch

same as above

o prepare for future leaming and consolidate leaming taken place during school time

To consolidate understanding and demonstrate the ability to complete the tasks independently. Homework
is only worthwhile when it has been done independently, not with a parent hanging over them or when
copied from a friend! >

H O Type here to search ) £




image21.png
I & My Drive - Google Drive. % [B Teacher Questionnaire - Purpos: X [l Teacher Questionnaire - Purpose X | G doyouhave toputrawdataina X | +

> C @ docsgooglecom/forms/d/14ebdVynpTh1MSHRK1AULApSp-3D1fzPwHaePtSvsGQ/editéresponses ax @

D
0
®
(-]

B Teacher Questionnaire - Purpose of Homework in Y7 3 ¥

Guestions  Responses @

Do you find homework a useful tool for teaching and learning currently?

16 responses.

o

oo

® at times, students struggle vith
extended writing at home but research /
learning / creative asks are useful.

@ 15 o support learming rather than as
an addiional ot o' task fo meet
school policy

How long do you believe pupils need to complete an individual homework task?

16 responses.

@ Under 172 hour

@ Approximately 172 hour
Approdmately 1 hour

@ Over 1 hour

H O Type here to search g




image22.png
| & w0 Gomce

B Teacher Questionnaire - Purpose X Teacher Questionnaire - Purposs X | G doyouhaveto putrawdatainza X | +

> C @ docsgoogle.com/forms/d/14ebdVynp1h1MSHRK1AULApSp-3D1fxzPwHqePtSvsGQ/edit#responses

B Teacher Questionnaire - Purpose of Homework in Y7 3 ¥

R

H O Type here to search

Guestions  Responses @

What do you believe the purpose of homework should be moving forwards?

16 responses.

To consolidate classwork and encourage independent study
To reinforce current understanding

To give students extra exposure to the topics leamt in class
To prepare students for future lessons and challenge them

Homework should be prep for industry/working life, as many tasks/projects are set and must completed
within a time-frame. In addition to this, students should prepare themselves for higher-education and
evaluating their sources, especially, with the emergence of fake news/website.

Consolidating knowledge

In Y7 - training them in organising themselves and working independently. As they move through the
school in an ideal world they would use it for preparation, in 2 flipped learning style. As we are short of
curriculum time in science it invariably gets used for consolidation that won't it into lessons.

) EN





image23.png
- o x
I & My Drive - Google Drive X [ Teacher Questionnaire - Purpose X Teacher Questionnaire - Purpose X | G do you have to putrawdataina X |+ I

> C @ docsgoogle.com/forms/d/14ebdVynp1hiMSHRK1AULApSp-3D1fxzPwHqePtSvsGQ/edit#responses a % @ :

B Teacher Questionnaire - Purpose of HomeworkinY7 [J ¥ @ © @® m

Guestions  Responses @

Do you expect pupils to need support in completing their homework? e.g - from a teacher,
parent, tutor etc.

16 responses.

o
oo
® sometimes

What do you believe the purpose of homework is currently?

16 responses.

To prepare pupis for future lessons.

@ To testunderstanding of content
covered in lessons

® To develop independent study kil

@ To stetch pupis through independent
tasks that go beyond the cumiculum
requiements.

@ A misture ofthe above.

) EN

H O Type here to search g




image24.png
I & My Drive - Google Drive. % | [ Teacher Questionnaire - Purpc X | Teacher Questionnaire - Purpc X | G do you have to put raw data | X GC Data - Google Sheets. x 4+

< C @ docsgoogle.com/spreadsheets/d/1flwssnOHFWSINGZwhdliFy7fU_FUWzvmu3BKdYeZDeY/edit#gid=490013016
GCData % &
File Edit View Date Tools Help
PRGN o viow con -~ m
Do you beieve rat Lg
Homework esks relp
Do you est cenfantio you o uneersand e
Pupil tackie homework tasks. How long do you spend  contant being covered fyouhave seiected  What do you believe the o
Reference withou sssstarce fom e an naidus g eszons Wy doyou beleve your "aher lesse sxpisin  purpose of nomework
Nomber  Aveyou  amjoody cie? Exisnyourresponse.  homencrk 2sk? “encar Excisinyourresponse. _tesshers set omewonk? your response. Srcua e
o make sure v
wrderstane wnsi e
2 o test uncerstanding of fear and t e us
st conisent Sometmes ey o, contant covered n ik cesce shout he
2Femse ves compeing ssks.  Asproxmaiey 12hur o cometimes ey dontlessons subecs
Mosttasis relsteto Totestunderstanding o Homeverk shau ke
a scnoolwerk 50 heps s cantnt covered n s nderstand work k.
3Femse  ves o theworkset  Uncr 12hcur Yes o undersiane lessons rettco much
| ot ik year 75
Sometmes | nees hep o test undarsanding of sroud nave o 6o
‘ o undersiang th sz | ot ik we shoud  cantnt covered n Homewor sesauze e
dwe anmyoun Under 12 hour No Have to.do era workleszons oo of vk sy,
I e el | forget Itcan oo because o pusn us o domore
whatus nave done n forgat 2t o g v To develop ncependent withwhat e eam
suse 1o lessons. Under 12 hour Yes domiessons. sty ke lessons
Making sure it ko
. tgves me s crance o how o o ings and
1 resd nep o gt ceas Spen s tmen | Toprepare o s ko wnt 1 e 1o
Thse e b canco g fesks Asproxmatey 12 ez hings it | ndnard lessons row
o ston upis n
indepandent s trat
2 Homework ks win my | g5 beyond what neads To make usresdy o o
Wy mum hlps meif | lessons z01can fote coversd n e tings o cur
omse  ves need ek Aoprosimatey 12hour Yes pracize daseroem it teschers
B 1 canco werkon my Trey sreto gt Tosevsop ndepandart To make sure ve cando
: 12 Femse Mo o Aoprasmately 12neur Mo eam sty ks ot on ourown
s e work it dont
B s ecause (imow To devlep ndependert S0 an do ings
e ves linowhewtodot  Under 12haur No Howtodo tework | sudy skis indesenderty.
s ease tohave e
tascrar i you ncase
: o o e Topeparefor e
o - B Pupi Responses - E— i - o |

H O Type here to search




image25.png
I & My Drive - Google Drive. % | [ Teacher Questionnaire - Purpc X | Teacher Questionnaire - Purpc X | G do you have to put raw data | X GC Data - Google Sheets. x 4+

<« C @ docs.google.com/spreadsheets/d/1lwssnOHFWSINGZwhAIiFy7fU_FUWzvmu3BKdYeZDeY/edit#gid=490013016
GChata # &
Fie Edit View Data Tools Help
PRGN o viow con -~
Do you beieve rat Lg
[
Do you est cenfantio you o uneersand e
Pupil tackie homework tasks. How long do you spend  contant being covered fyouhave seiected  What do you believe the o
[ i sessance fom cnan s g eszons Wy doyou beleve your "aher lesse sxpisin  purpose of nomework
Nomber  Aveyou  amjoody cie? Exisnyourresponse. homewerktzs?  sonea Excisinyourresponse. _tesshers set omewonk? your response. Srcua e
o test undarsanding of Tretescnrs o rat
. cortnt cored gve us romeworkfwe
Dy e N Uncr 2hous e | cont nesat lessone omtnasct
o ston upis n
indepandent s trat
s | e sssanca wen o test uncerstanding of 50 Beyena whatnescs
o anrsan it | s e o pracice what content covered e overed n e
R amsispossatode  Asproxmatey 12heur Yes they s s lessons dererom
[ —— Tomace e am
. challnging tren il imskesmemoe  Todevelep ndependent contaantuhen sy
Zuse e oethep Aoprosimatey 12hour Yes contan. sy ks werkon my own
o ston upis n
| sresoyundrsians  indaendantese st Tobuiamy
" £ s n cantent n lessons but | go beyond what nesds indepsndence sl and
Iessons o | n e rameoriclopusn o be covered n e v e copornty
Zuse e whatioe Aoprasmately 12neur Mo mysefodomore. | classroom improre.
o ston upis n
indepandent s trat
. | can o st ne ke st 50 Beyena whatnescs
it samtmes | 13 1 tgves me tasks touse o be covered i e o mprove resding snd
muse e rarda s Uncr 2hous e sl et e, Sasarecm g s
It m o ko st Totastuncerstandng o
o Insedtoinonnn  contant covred n To dereion
ERT | cando romework. Undar 20 e [y lessone indesendence
o - B Pupi Responses - E— i - o |

H O Type here to search




image26.png
I & My Drive - Google Drive. % | [ Teacher Questionnaire - Purpc X | Teacher Questionnaire - Purpc X | G do you have to put raw data | X GC Data - Google Sheets. x 4+

< C @ docsgoogle.com/spreadsheets/d/1flwssnOHFWSINGZwhdliFy7fU_FUWzvmu3BKdYeZDeY/edit#gid=490013016
GCData % &
File Edit View Date Tools Help
PRGN o viow con -~ m
Do you beieve rat Lg
Homework esks relp
. Do you est cenfantio you o uneersand e
Pupil tackie homework tasks. How long do you spend  contant being covered fyouhave seiected  What do you believe the o
Reference withou sssstarce fom e an naidus g eszons Wy doyou beleve your "aher lesse sxpisin  purpose of nomework
Nomber  Aveyou  amjoody cie? Exisnyourresponse.  homencrk 2sk? “encar Excisinyourresponse. _tesshers set omewonk? your response. Srcua e
s e tohave e
tascrar i you ncase
: o o e Topeparefor e
14 Femae Mo Ineednets Aoprasmately 12neur Mo hatyou dd m schcel leskons To make sue | mprove.
o test uncerstanding of
content sovred e shaentrave o o
15 Femae Mo A Under 12 hour No A lessons ok atrame.
1 askfor o 1 dont o test uncerstanding of
2 whserstane romeverk | ik homencrk s used contnt covered n To dereion
16 Femaie Ve e Aoprasmatey 12neur Mo totest 1 have eamee.  essons independence
tomate sure natve.
can o ings on o
a o ut Gtk v
Homeverk shows what | To develep ndependert nesc i have hememorc
ouse e st confdent. Under 12 hour No understane sy skile 25 tme
o test uncerstanding of T tescrerssnouid et
" content sovred gve us romeworkfwe
2w ves A Under 12 hour No ot nessit lessons Gentreeat
o ston upis n
indepandent s trat
s | e astance when' o test uncerstanding of 50 Beyena whatnescs
ot uncerstans what s e o pracice what content covered fote coversd n e
e N amsispossatodo  Asproxmatey 12heur Yes they s s lessons deseroem
117 remenor sk Tomake sure  am
3 challnging tren il imskesmemoe  Todevelep ndependent cantsentunen inshing
2uee v oethep Aoprosimatey 12hour Yes cantdent. sy ks werkon my own
o ston upis n
] | sresoyundrsians  indaendantese st Tobuiamy
| o i1 concentate cantent n lessons but | go beyond what nesds indepsndence sl and
| lessons nen know e rameoriclopusn o be covered n e v me e opporuny
{ 2w ves whatioe Aoprasmately 12neur Mo mysefodomore. | classroom improre.
o saton upis n
o - B Pupi Responses - o i - o |

H O Type here to search 4) ENG




image27.png
| & o Gommeoe

< c

GCData # 4%
Fle Edit View
R PR © view oy

supportuit the
[upi Reference Number | romework>

2

e

e

5

7
o

12 ves

1 ves

14 ves

15 ves

H O Type here to search

Data Tools

oss your chid recsve

Help

1you seected"oner,
e ot casenpton
ofsupportproviced.

Wt form doss e
suppert take?

Praise Encouragement

Praise Encouragament

Praise Encouragament

Praise Encouragement

Helowith understanding
Helowitn answers,
Fraise Encouragament
and neip win
insersancing

Helowitn understanding

Helowin answers, Help
with ncersanaing

Praise Encouragament
Helowin understandng

B Parental Responses ~

Fow musn tme do you
balieve your ohia
spends on an indiidual
Remenark ssks?

Aoproxmaely 12 our

Unser 120

‘Aoproxmaely 12 our

‘Aoproxmaely 12 our

Aoproxmaely 12 our

Aoproxmaely 12 our

Aoproxmatey 1 nour

Aoproxmaely 12 our

Aoproxmaely 12 our

Unser 120

What do you beleve e
purposa of nomemork s
Curanty?

Totest uncerstanding of
content coneres i
Jessons

Totast uncerstanding of
content coneres i
Jessons

To devalop indapendent
sty skls

To devalop ndapendent
sty skls

Totest uncertanding of
content coneres i
Jessons

o seaton pupis n
indepandent tass it
‘gobeyond uhatnesds
o5 covered ntre
Gasoom

Totast understanding of
content coneres i
Jessons

To devalop ndapendent
sty skls

See beion

Totast uncerstanding of
content coneres i
Jessons

To devalop ndapendent

5| [ e % || [ e e || @ eomimsmeits 63

1you seected "oner,
passe xoian

GC Data - Google Sheets

& docsgoogle.com/spreadsheets/d/1fiwssnOHFWsINGZwh4liFy7fU_FUWzvmu3BKdYeZDeY/edit#gid=544841852

What do you beleve e
purposa of nomework
Sroua oe?

N

N
To educate pupis and
ouad sohod 1o hess.
theirknowledge upto

e

Tohaean

x

@) ENG

[




image28.png
| & o Gommeoe

< c

GCData # 4%
Fle Edit View
R PR © view oy

oss your chid recsve
supportuit the
[upi Reference Number | romework>

N

19 ves

2

21 v

2N

2

2

27 v

H O Type here to search

Data Tools Help

Wt form doss e
suppert take?

Helowitn understanding

Helowith understanding

Praise Encouragement

Praise Encouragement

Helowith understanding
Praise Encouragament,
Helowih physcal
writng

Helowin understanding

Praise Encouragament,
Halowitn snswers

1you seected"oner,
e ot casenpton
ofsupportproviced.

es ~ (B Parental Responses ~

Fow musn tme do you
balieve your ohia
spends on an indiidual
Remenark ssks?
Aoproxmaely 12 our

Under 120

Aoproxmaely 12 our

Aoproxmaely 12 our

Unser 120

Aoproxmaely 12 our

Aoproxmaely 12 our

Aoproxmaely 12 our

5| [ e % || [ e e || @ eomimsmeits 63

What do you beleve e
purpose of homework s 1 you selected "cter’
curenty? passe xoian

To devalop ndapendent
sty skls

Totest uncertanding of
content coneres i
Jessons

o seaton pupis n
indepandent tass it
‘gobeyond uhatnesds
o5 covered ntre
Gasoom

To devalop indapendent
sty skls

To devalop indapendent
sty skls

o seaten pupis n
indepandent tass it
‘gobeyond uhatnesds
o5 covered ntre
Gasoom

o seaton pupis n
indepandent tass it
‘gobeyond uhatnesds
o5 covered ntre
Gasoom

Totast understanding of
content coneres i
Jessons

GC Data - Google Sheets

& docsgoogle.com/spreadsheets/d/1fiwssnOHFWsINGZwh4liFy7fU_FUWzvmu3BKdYeZDeY/edit#gid=544841852

What do you beleve e
purposa of nomework
Sroua oe?

Tobaean
undersanding of k.

N
Totest uncerstanding of
content coneres i
Jessons.

Tonsip my son witn s
werk insehoa ana o
neressa nis st

To mae snican
ndependent and
responsitle owarcs
tner sscstion.

[




image29.png
PSS
< c

GCData # 4%
Fle Edit View

0 you nd homenork .
st oo for tesening

[Teacher Respondant _|and leaming curenty?

2

H O Type here to search

Data Tools Help

Howlong 6o you bslieve Do you make e
pupisned 0 completa. pupose of omevork
ne homenark tske st sske sxoltly oiesr
youset? pupis?

Aoproxmately 12 nour Yes

Aoproxmately 1hour Ve

Do you beieve e
purpose of e
Romenork you satis
expicty ceario
prens?

es

B Teacher Responses -

5| [ e % || [ e e || @ eomimsmeits 63

0 you axpectpupis 10
e sugpart n
competing ter
Remencri a8 3 parent.
teachar or st07

Sometimes

Sometimas

& docsgoogle.com/spreadsheets/d/1fiwssnOHFWSINGZwhdliFy7fU_FUWzvmu3BKdYeZDeY/edit#gid=121088361

What do you blieve the I you chose "other for
pupase o homewerk s the scove, passe
curenty? e

To devalop indapendent
sty skls

o seaten pupis n
indepandent tass it
‘gobeyond uhatnesds
o5 covered ntre
casoom

GC Data - Google Sheets

What do you beleve e
purposa of nomework
Sroua oe?

| s romanerk o
‘encourag students to
compe independent
reading tsks 1o buid
raracy st and set
tsske o caveop e
ndsoandant sy 2z,
To e pusis tne
opportunty tostetch
tnar knowiedge furer
tran w2 coverec
lessons and o povide
cppertuntes o uid
independence. | 355
it gves pops
responsainy 3na
unership of i
progress

) EN





image30.png
AutoSave Indicative Strategy hw sheet

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments

& [ SR FIE FRNE TR WRT TR TRNE TRy T =

P60 a4 120 1100 1

1181

A ‘Time taken to complete tack:
4 P —
Foge 1011 23words [F Engish (United Kingdom) [ -1 + oo

H O Type here to search





image31.png
AutoSave 2. Great Expectations Homework Booklet - Saved to this P

File  Home Insert Design  layout  References  Mailngs  Review  View Help 0 Search 18 Share 3 Comments
S L R TR KRR TR KRE TR TR T B
- Great Expectations Great Expectations

- Extract One Extract Two

T Ve
3 e ST S| Sa TRG e ST S| Sa TRTG
3 Soetais Soetais
e =
A = SyRa
2 ST e

B
1 o Tk b Vo e e i AP, ot Dot e o Tk i o e e s a1 31 0 g ok o

J vttt o ko S o oA o 0w e s o

Page4of7  777words [ English (United States)

H O Type here to search 4) ENG




image32.png
AutoSave further reading HW booklet Table Tools

Fle  Home Insert Design  layout  References  Mailngs  Review  View Help  Design  Llayout 0 Search & Share
o v i 2. a0 Ber 14 100 imi 1B 6@ e -

Navigation v X (g
Search document p- e

T Week =3 Done?
Head Pages  Results TR G| WA R S R e

z oo il | ol s

P

Condiion ofEngand novels arethe st
powertul way o exploresocital ssus.To what

Create an interactive outline of your document, ]
extent doyou gre with ths statement?
T TRORRTE | Cees oo pageT ommuaR e
It's a great way to keep track of where you are or quickly ] Chismascarol | informaton fromthe arclto s Ve 7 st
P70

move your content around.
[T —————

imporant nfomationsnd o this anbe
To get started, go to the Home tab and apply Heading styles - Commuiceas sl
to the headings in your document.

S G AT | W e PR S TR oo
ey aueston:
P

0

Wiy are ghsts 3 powertul dvicefor ickens o
usein A Chsts Carol?

eSS | VI B e g e DR
pie-n Views o Rgged sehas and how e s A
Chismes arl o comvey i
S D | W T S e e SIowg
] thevetaran aueston
3 Chvismas et
E ity Wiy i th ot chstnas dinners0
Srifcon i chstmas Caro?
1 These ek e designtodevlepyour understading surounding & chstnascaro ar
] srtch you scacemicly.The srclesaechllenging bt the sim s ra o o eectvely
A s it you ersnalytake o the When srsverin the s cueston et ek,
" e thtyou s 3 rfer 5 yourunderandig and Ko dge o te resing
] omework il e st snd e ana iy, Remermber i e  ou st meant o
A e spncin s - 45 Mites o ourhomework s n 1 e wice 3 week
& T readin f he sice  Fctrednt i nd your wring shouid el et
consdrston
Page20f21  6765words [ English (United Kingdom) E] -—1 + 6%

H O Type here to search




image1.jpeg
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

% Trinity Saint David

SWANSEA - ABERTAWE





image2.jpeg




